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Grade 5: The Lion, the Witch and the Wardrobe
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Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

Looking into the inside, she saw several coats hanging up-mostly long				12

fur coats. There was nothing Lucy liked so much  as the smell and feel of fur. 			28

She immediately stepped into the wardrobe and got in among the coats and			41

rubbed her face against them, leaving the door open of course, because she 			54

knew it was very foolish to shut oneself into any wardrobe. Soon she went 			68

further in and found that there was a second row of coats hanging up behind			83

the first one. It was almost quite dark in there and she kept her arms stretched			99

out in front of her so as not to bump her face into the back of the wardrobe. 			118

She took a step further in-then two or three steps- always expecting to feel the 			134

wood-work against the tips of her fingers. But she could not feel it. 				148

















Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display:
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	In the beginning of the story, four siblings, Peter, Lucy, Edmund, and Susan arrive at the house of an old professor after having to leave London. During World War II, London was being bombed and buildings were being destroyed. Some families sent their children to go live far away from the city so they would be safer. The siblings were scared when they arrived. They hoped to go outside and play, but they could not because it was raining. Instead they decided to play hide and seek in the large house. When Lucy explored, she discovered long hallways leading to empty rooms. She was beginning to think this large old house was creepy. 




























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from The Lion, the Witch and the Wardrobe.

· “Oh, come off it!” said Edmund, who was tired and pretending not to be tired, which always made him bad-tempered. “Don’t go on talking like that.”
· But when the next morning came there was a steady rain falling, so thick that when you looked out of the window you could see neither the mountains not the woods not even the stream in the garden. 
· “This must be a simply enormous wardrobe!” thought Lucy, going still further in and pushing the soft folds of the coats aside to make room for her.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words. Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· “Oh, come off it!” said Edmund, who was tired and pretending not to be tired, which always made him bad-tempered. “Don’t go on talking like that.”
· But when the next morning came there was a steady rain falling, so thick that when you looked out of the window you could see neither the mountains not the woods not even the stream in the garden. 
· “This must be a simply enormous wardrobe!” thought Lucy, going still further in and pushing the soft folds of the coats aside to make room for her.















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

Lucy felt a little frightened, but she felt very inquisitive and excited as well. She 			15

looked back over her shoulder and there, between the dark tree-trunks, she could 		29

still see the open doorway of the wardrobe and even catch a glimpse of the empty		45

room from which she had set out. (She had of course, left the door open, for she knew		63

that it is a very silly thing to shut oneself into a wardrobe.) It seemed to be still daylight		82	

there. “I can always get back if anything goes wrong,” thought Lucy. She began to walk		98

forward, crunch-crunch over the snow and through the wood toward the other light.		113

In about ten minutes she reached it and found it was a lamp-post. As she stood 			130

looking at it, wondering why there was a lamp-post in the middle of the wood and 		147

wondering what to do next, she heard a pitter patter of feet coming toward her. 			162

















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other. Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

There are many different types of stories. When an author writes a book, one of the first things they should think of is the characters. Some characters are funny and kind, while other characters are selfish and mean. Sometimes characters can even change during the book. Many of the characters show bravery, while other characters might show cowardice. Another choice authors make is what type of story to write. One popular type of writing is called fantasy. Fantasy stories often involve magical creatures, or other beings with weird physical traits. Fantasy stories often teach us about the difference between good and evil, and how to overcome challenges. Finally, the author must choose where the story will take place. In fantasy stories the setting is often a charming place in a different world from where the characters are from. When they arrive in this new world, that is when the adventure really begins. 


Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· “Meanwhile,” said Mr. Tumnus, “it is winter in Narnia, and has been for ever so long, and we shall both catch cold if we stand here talking in the snow.”
· “Thank you very much, Mr. Tumnus,” said Lucy.  “But I was wondering whether I ought to be getting back.” 
· In one corner there was a door which Lucy thought must lead to Mr. Tumnus’s bedroom, and one wall was a shelf full of books. 
· He told about the midnight dance and how the Nymphs who lived in the wells… 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to Nymphs.
6. Say: “Notice the ph is in the middle of this word, but we are still making the /f/ sound when we read through the word.  
7. Note to teacher: Nymphs and meanwhile include a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· “Meanwhile,” said Mr. Tumnus, “it is winter in Narnia, and has been for ever so long, and we shall both catch cold if we stand here talking in the snow.”
· “Thank you very much, Mr. Tumnus,” said Lucy.  “But I was wondering whether I ought to be getting back.” 
· In one corner there was a door which Lucy thought must lead to Mr. Tumnus’s bedroom, and one wall was a shelf full of books. 
· He told about the midnight dance and how the Nymphs who lived in the wells… 








Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

The weather was fine and they were out of doors from morning to night, bathing		15

fishing, climbing trees, and lying in the heather. But Lucy could not properly enjoy		29

any of it. And so things went on until the next wet day. That day, when it came to the 		49

afternoon and there was still no sign of a break in the weather, they decided to 			65

play hide-and-seek. Susan was “it” and as soon as the others scattered to hide, 			81

Lucy went to the room where the wardrobe was. She did not mean to hide in the 		98

wardrobe, because she knew that would only set the others talking again about the 		112

whole wretched business. But she did want to have one more look inside it; for 			127

by this time she was beginning to wonder herself whether Narnia and the Faun had 		142

not been a dream. 										146

















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word.  Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	Lucy is the youngest of the four children. One day while she is searching for a place to hide, a big wardrobe catches her eye. As she pushes through the fur coats inside she discovers there is no back to the wardrobe, instead she reaches out and feels branches. When she shoves the racks of coats aside, she finds herself in a strange land covered in snow. Lucy trudges through the snow until she reaches a lamp-post. After a minute, Lucy hears something approach. The man approaching struck Lucy as strange because he wasn’t really a man at all. Instead he had the back and neck of a man, but the legs and feet of a goat. He was also wearing a red scarf around his neck and was clutching an umbrella. Lucy didn’t budge when the strange man said, “Good gracious me!” and dropped his packages. 


Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· She rushed ahead of them, flung open the door of the wardrobe and cried, “Now! Go in and see for yourselves.” 
· The weather was fine and they were out of doors from morning to night, bathing, fishing, climbing trees, and lying in the heather. 
· There were coats hanging up as usual, and a smell of mothballs, and darkness, and silence, and no sign of Lucy. 
· The sledge was a fine sight as it came sweeping toward Edmund with the bells jingling and the dwarf cracking his whip and the snow flying up on each side of it.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· She rushed ahead of them, flung open the door of the wardrobe and cried, “Now! Go in and see for yourselves.” 
· The weather was fine and they were out of doors from morning to night, bathing, fishing, climbing trees, and lying in the heather. 
· There were coats hanging up as usual, and a smell of mothballs, and darkness, and silence, and no sign of Lucy. 
· The sledge was a fine sight as it came sweeping toward Edmund with the bells jingling and the dwarf cracking his whip and the snow flying up on each side of it.











Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

“It is a lovely place, my house,” said the Queen. “I am sure you would like it. There		18

are whole rooms full of Turkish Delight, and what’s more, I have no children			32

of my own. I want a nice boy whom I could bring up as a Prince and who would			51

be King of Narnia when I am gone. While he is Prince he would wear a gold crown and		69

eat Turkish Delight all day long; and you are much the cleverest and handsomest young		84

man I’ve ever met. I think I would like to make you the Prince--some day, when you		102

bring the others to visit me. “Why not now?” said Edmund. His face had become very 		118

red and his mouth and fingers were sticky. He did not look either clever or handsome,		134

whatever the Queen might say. 									139



















Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

	The story begins at the house of the Professor. It is an old house with creaky floors, and fragile trinkets but it had lots of great places to hide. One day, while playing hide-and-seek, Lucy flings herself into a wardrobe cramped with coats to hide. When she crawls to the back of the wardrobe she discovers she is in a new place that is blanketed with snow. At first she was frightened but she decided to crunch through the snow towards a glowing light. As Lucy draws closer, she can see that the light is coming from a lamp-post. This makes Lucy curious as to why there is a great big lamp-post in the middle of the woods. 


Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· She rushed ahead of them, flung open the door of the wardrobe and cried, “Now! Go in and see for yourselves.” 
· “It is dull, Son of Adam, to drink without eating,” said the Queen presently. 
· When he had first got into the sledge he had been afraid that she might drive away with him to some unknown place from which he would not be able to get back; but he had forgotten about that fear now.
· “Oh, but if I took you there now,” she said, “I shouldn’t see your brother and your sisters. 
· “Are you a great overgrown dwarf that has cut off its beard?” 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· She rushed ahead of them, flung open the door of the wardrobe and cried, “Now! Go in and see for yourselves.” 
· “It is dull, Son of Adam, to drink without eating,” said the Queen presently. 
· When he had first got into the sledge he had been afraid that she might drive away with him to some unknown place from which he would not be able to get back; but he had forgotten about that fear now.
· “Oh, but if I took you there now,” she said, “I shouldn’t see your brother and your sisters. 
· “Are you a great overgrown dwarf that has cut off its beard?” 



Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

The door had been wretched off its hinges and broken into bits. Inside the cave 			15

was dark and cold and had the damp feel and smell of a place that had not been lived 		34

in for several days. Snow had drifted in from the doorway and was heaped on the floor,		51

mixed with something black, which turned out to be charred sticks and ashes from 		65

the fire. Someone had apparently flung it about the room and then stamped it out.		80

The crockery lay smashed on the floor and the picture of the Faun’s father had been 		96

slashed into shreds with a knife. “This is a pretty good washout,” said Edmund; “not		111

much good coming here.” “What is this?” said Peter, stooping down. He had just noticed a 	127

piece of paper which had been nailed through the carpet to the floor. “Is there something	143

written on it?” asked Susan. 									148

















Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	Our story takes place during a very scary time in history, World War II. The sprawling city of London was constantly being attacked from the sky with bombs. Even small bombs could cause streets and buildings to be destroyed. Parents were very stressed about the safety of their children. The leaders of England knew that parents were scared. They made the decision to send the children of London to small villages in the country. Many children from London were scattered all over the countryside. Even though a lot of parents stayed in the city, they knew their children would be safe from the bombs falling out of the sky. Moms and dads scrawled letters to their children as they scrambled to say goodbye. Boys and girls were scared because they did not know when they would see their parents again. 


Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· And Edmund gave a far superior look as if he were far older than Lucy (there was really only a years difference) and then a little snigger and said, “Oh, yes, Lucy and I have been playing--pretending that all her story about the country in the wardrobe is true.”
· And this wet stuff in snow. 
· Everyone stopped; everyone stared at him. 
· The crockery lay smashed on the floor and the picture of the Faun’s father had been slashed into shreds with a knife. 
· “Great Scott!” said Peter, “I hadn’t thought of that.”

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· And Edmund gave a far superior look as if he were far older than Lucy (there was really only a years difference) and then a little snigger and said, “Oh, yes, Lucy and I have been playing--pretending that all her story about the country in the wardrobe is true.” 
· And this wet stuff in snow. 
· Everyone stopped; everyone stared at him. 
· The crockery lay smashed on the floor and the picture of the Faun’s father had been slashed into shreds with a knife. 
· “Great Scott!” said Peter, “I hadn’t thought of that.”











Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _whtcxvo42qj3]Multisyllabic Words (closed syllable)

Alice was not a bit hurt, and she jumped up from her feet in a moment: she			17

looked up, but it was all dark over head: before he was another long passage, and 		33

the White Rabbit was still in sight, hurrying down it. There was a not a moment			49

to be lost: away went Alice like the wind, and was just in time to hear it say, as it turned 		70

the corner, “Oh my ears and whiskers, how late it’s getting!” She was close behind 		85

it when she turned the corner, but the Rabbit was no longer to be seen: she found 		102

herself in a long, low hall, which was lit up by a row of lamps hanging from the roof.		121

There were doors all round the hall, but they were all locked; and when Alice 			136

had been all the way down one side and up the other, trying every door, she walked sadly	154

down the middle, wondering how she was ever to get out again. 				166


















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

One day, Alice was sitting under a tree on a blanket with her sister. Alice was bored with the book she was reading because it contained no pictures. All of a sudden, Alice looked up and saw a white rabbit who looked very frantic. She could not believe that the rabbit took a watch out of his little pocket. Alice decided to follow the rabbit, she did not think her sister would notice if she was absent. Alice watched as the little rabbit went down a small tunnel. It only took a moment for Alice to decide she wanted to follow the rabbit down the tunnel. All of a sudden, she was falling very slowly. When she landed, she was not hurt. Alice found a solid golden key, and a little bottle of tonic. Alice knew that children should not mess with strange objects or drink strange tonics. Alice began to feel very nervous about finding an exit. She thought maybe if she drank the tonic, it would help. 




Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· The rabbit-hole went straight on like a tunnel for some way, and then dipped suddenly down, so suddenly that Alice had not a moment to think about stopping herself before she found herself falling down a very deep well. 
· Would the fall never come to an end! I wonder how many miles I’ve fallen by this time? 
· No, it’ll never do to ask: perhaps I shall see it written up somewhere. 
· Suddenly she came upon a little three-legged table, all made of solid glass; there was nothing except a tiny golden key…
· Alice opened the door and found that it led to a small passage, not much larger than a rat-hole: she knelt down and looked along the passage in the loveliest garden you ever saw. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· The rabbit-hole went straight on like a tunnel for some way, and then dipped suddenly down, so suddenly that Alice had not a moment to think about stopping herself before she found herself falling down a very deep well. 
· Would the fall never come to an end! I wonder how many miles I’ve fallen by this time? 
· No, it’ll never do to ask: perhaps I shall see it written up somewhere. 
· Suddenly she came upon a little three-legged table, all made of solid glass; there was nothing except a tiny golden key…
· Alice opened the door and found that it led to a small passage, not much larger than a rat-hole: she knelt down and looked along the passage in the loveliest garden you ever saw. 





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

They all stared as hard as they could, and no one felt very comfortable. “There is			16

goes again,” said Susan presently. “I saw it that time too,” said Peter. “It’s still			31

there.  It’s just gone behind that big tree.” “What is it?” asked Lucy, trying very hard		47

not to sound nervous. “Whatever it is,” said Peter, “it’s dodging us. It’s something		61

that doesn’t want to be seen.” “Let’s go home,” said Susan. And then, though			75

nobody said it out loud, everyone suddenly realized the same fact that Edmund			88

had whispered to Peter at the end of the last chapter. They were lost. 				102

“What’s it like?” said Lucy. “It’s -- it’s a kind of animal,” said Susan; and then,			117

 “Look! Look! Quick! There it is.” They all saw it at the same time, a whiskered furry 		134

face which had looked out at them from behind a tree. But this time it didn’t			150

 immediately draw back. Instead, the animal put its paw against its mouth just as humans	165

put their fingers to their lips when they are signaling you to be quiet. 				179













Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

	When all four of the children arrived in Narnia for the first time, Lucy wanted to show them the camp of Mr. Tumnus. They carefully walked through the snow until they saw his door. Someone had left the door wide open, hanging from its hinges. The children could see all around the cave and it had been left in a mess, things had even been knocked off the shelf. Lucy felt like something was wrong and Mr. Tumnus needed help. Lucy, Edmund, Peter, and Susan talked about what to do next. Susan thought they should return to the wardrobe, but Lucy wanted to try and rescue her friend. Lucy and her siblings crept through the snow trying to think about what to do. Finally they decided they should try and help Mr. Tumnus even though they knew it would be a difficult task. 



























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· But I think we must try to do something for Mr. Whatever-his-name is -- I mean the Faun. 
· “Shan’t we have to risk it?” said Susan. 
· At this moment the Beaver again propped its head from behind the tree and beckoned earnestly to them. 
· A moment later the stranger came out from behind the tree, glanced all round as if it were afraid someone was watching, said “Hush,” made signs to them to join it in the thicker bit of wood where it was standing, and then once more disappeared. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· But I think we must try to do something for Mr. Whatever-his-name is -- I mean the Faun. 
· “Shan’t we have to risk it?” said Susan. 
· At this moment the Beaver again propped its head from behind the tree and beckoned earnestly to them. 
· A moment later the stranger came out from behind the tree, glanced all round as if it were afraid someone was watching, said “Hush,” made signs to them to join it in the thicker bit of wood where it was standing, and then once more disappeared. 





Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

Here the Beaver’s voice sank into silence and it gave one or two very 				14

mysterious nods. Then signaling to the children to stand as close around it as			28

they possibly could, so that their faces were actually tickled by its whiskers, it 			42

added in a low whisper-- “They say Aslan is on the move--perhaps has already 			57

landed. And now a very curious thing happened. None of the children know who			71

Aslan was any more than you do; but the moment the Beaver had spoken these 			86

words everyone felt quite different. Perhaps it has sometimes happened to you			98

in a dream that someone says something which you don’t understand but in the 			112

dream it feels as if it had some enormous meaning--either a terrifying one which			127

turns the whole dream into a nightmare or else a lovely meaning too lovely to put		143

into words, which makes the dream so beautiful that you remember it all your life		158

and are always wishing you could get into that dream again. 					169













Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.



Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	Edmund was the youngest male child. At times, he did not get along with the other children. He would tell lies, or hurt their feelings. One time, Edmund went looking for Lucy in the wardrobe and found himself in Narnia. This is where Edmund met the White Witch. She appeared on a huge sled, racing through the snow. She asked if Edmund would like to go for a ride. Edmund liked the White Witch because she gave him candy like Turkish Delight. She made Edmund promise that he would come back to Narnia another time and bring with him Lucy, Susan, and Peter. He thought it would be rude to refuse the White Witch, so he made a plan to lure his siblings back to Narnia. Edmund rode in the queen’s sled for awhile, even though he was chilled to the bone. He was hoping she was going to make more sweets appear with her wand.  

























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· Most of them are on our side, but there are trees that would betray us to her; you know who I mean,” and it nodded its head several times. 
· And below the dam, much lower down, was more ice, but instead of being smooth this was all frozen into the foamy wavy shapes in which the water had been rushing along at the very moment when the frost came. 
· And out in the middle, and partly on top of the dam was a funny little house shaped rather like an enormous beehive and from a hole in the roof smoke was going up, so that when you saw it (especially if you were hungry) you at once thought of cooking and became hungrier than you were before. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· Most of them are on our side, but there are trees that would betray us to her; you know who I mean,” and it nodded its head several times. 
· And below the dam, much lower down, was more ice, but instead of being smooth this was all frozen into the foamy wavy shapes in which the water had been rushing along at the very moment when the frost came. 
· And out in the middle, and partly on top of the dam was a funny little house shaped rather like an enormous beehive and from a hole in the roof smoke was going up, so that when you saw it (especially if you were hungry) you at once thought of cooking and became hungrier than you were before. 





Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

And he had heard the conversation, and hadn’t enjoyed it much either, because			13

he kept on thinking that the others were taking no notice of him and trying to give		30

him the cold shoulder. They weren’t, but he imagined it. And then he had listened 		45

until Mr. Beaver told them about Aslan and until he had heard the whole arrangement		64

for meeting Aslan at the Stone Table. It was then that he began very quietly to edge		81

himself under the curtain which hung over the door. For the mention of Aslan gave		106

him a mysterious and horrible feeling just as it gave the others and mysterious and		121

lovely feeling. Just as Mr. Beaver had been repeating the rhyme about Adam’s flesh		135

and Adam’s bone Edmund had been very quietly turning the door handle; and just 		149

before Mr. Beaver had begun telling them that the White Witch wasn’t really a human		164

at all but half Jinn and half giantess, Edmund had got outside into the snow and			180

cautiously closed the door behind him. 								186













Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	Edmund may not know it, but he is in danger. Meeting the White Witch, who calls herself the Queen of Narnia, at first makes him very excited. She urges him to get in her fancy sledge, and she promises him his favorite thing to eat, Turkish Delight. She produces the most delicious Turkish Delight with her magic wand. Edmund is certain it is the best Turkish Delight he has ever tasted. While Edmund is riding with the White Witch she tells him that she will make him a prince of Narnia. Edmund is so excited about the thought of becoming a prince that he does not notice that the White Witch is trying to deceive him. The White Witch is scared of humans that enter Narnia because she is certain that will try to expel her from the throne. Edmund does not understand that the White Witch is only being nice to him so that he will accept her wish for him to return to Narnia with his siblings. If they do, they will be in danger as well.

























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· “Oh, yes! Tell us about Aslan!” said several voices at once; for once again that strange feeling--like the first signs of spring, like good news, had come over them. 
· He’ll settle the White Queen all right. 
· If she can stand on her two feet and look him in the face it’ll be the most she can do and more than I expect of her. 
· But in general, take my advice, when you meet anything that’s going to be human and isn’t yet, or used to be human once, and isn’t now, or ought to be human and isn’t, you keep your eyes on it and feel for your hatchet. 
· “Can’t he?” said Mr. Beaver, looking very hard at the three children, and everything they wanted to say died on their lips, for each felt suddenly quite certain inside that this was exactly what Edmund had done. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· “Oh, yes! Tell us about Aslan!” said several voices at once; for once again that strange feeling--like the first signs of spring, like good news, had come over them. 
· He’ll settle the White Queen all right. 
· If she can stand on her two feet and look him in the face it’ll be the most she can do and more than I expect of her. 
· But in general, take my advice, when you meet anything that’s going to be human and isn’t yet, or used to be human once, and isn’t now, or ought to be human and isn’t, you keep your eyes on it and feel for your hatchet. 
· “Can’t he?” said Mr. Beaver, looking very hard at the three children, and everything they wanted to say died on their lips, for each felt suddenly quite certain inside that this was exactly what Edmund had done. 




Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

So Mrs. Beaver and the children came bundling out of the cave, all blinking			14

in the daylight, and with earth all over them, and looking very frosty and				28

unbrushed and uncombed and with sleep in their eyes. “Come on!” cried 			40

Mr. Beaver, who was almost dancing with delight. “Come and see! This is a 			54

nasty knock for the Witch! It looks as if her power is already crumbling.” “What			69

do you mean, Mr. Beaver?” panted Peter as they scrambled up the steep bank			83

of the valley together. “Didn’t I tell you,” answered Mr. Beaver, “that she made it 			98

always winter and never Christmas? Didn’t I tell you? Well, just come and see!” 			113

And then they were all at the top and did see. It was a sledge, and it was a			132

reindeer with bells on their harness. 								138

















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

As the children walked through Narnia looking for Mr. Tumnus, their limbs were starting to go numb from the cold. After seeing the state of Mr. Tumnus’s home, they knew something was wrong. It had been completely wrecked. When the children saw a robin watching them from a tree, they thought it was a sign to follow the bird. Lucy was fearful that Mr. Tumnus was facing the Queen’s wrath for letting her escape. Since she started her reign, things in Narnia had been terrible. Lucy, Peter, Susan, and Edmund were in a solemn mood as they followed the robin through the woods. Lucy’s stomach was in knots because she was nervous they wouldn’t find Mr. Tumnus. Soon, they spotted a creature watching them from behind a tree, and they didn’t know who or what it was. 



Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· And Edmund stood in the shadow of the arch, afraid to go on and afraid to go back, with his knees knocking together. 
· ...and looking very frowsty and unbrushed and uncombed and with sleep in their eyes.
· They felt very glad, but also very solemn. 
· I’m sure a robin wouldn’t be on the wrong side. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· And Edmund stood in the shadow of the arch, afraid to go on and afraid to go back, with his knees knocking together. 
· ...and looking very frowsty and unbrushed and uncombed and with sleep in their eyes.
· They felt very glad, but also very solemn. 
· I’m sure a robin wouldn’t be on the wrong side. 


















Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

“I hear and obey, O Queen,“ growled the Wolf, and immediately he shot away			14

into the snow and darkness, and quickly as a horse can gallop. In a few minutes			30

he had called another wolf and was with him down on the dam and sniffing			45

at the Beavers’ house. But of course they found it empty. It would have been a 			61

dreadful thing for the Beavers and the children in the night had remained fine, 			75

for the wolves would then have been able to follow their trail--and ten to one 			91

would have overtaken them before they had got to the cave. But now that the snow		107

had begun again the scent was cold and even the footprints were covered up. 			121

Meanwhile the dwarf whipped up the reindeer, and the Witch and Edmund			133

drove out under the archway and on and away into the darkness and the cold.			148

This was a terrible journey for Edmund, who had no coat. 					159















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started:  rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Have you ever been to a secret place? Loads of kids dream about hidden rooms, far away caves and distant lands. In The Secret Garden, Mary Lennox suspects she has found such a place. Mary liked to play in the garden of her uncle, and one day Mary befriends a robin. When the robin opened his beak and let out loud, lovely trill, Mary decided to follow it. The bird led her to a mysterious door. A curtain of ivy draped the door preventing her from seeing anything behind it. Mary wondered what was behind this door. Was there a secret land with magical beasts? Was there a dangerous creature waiting to pounce? The only way she was going to find out, was to try the key she found the day before, and open the door. Mary pushed back the leaves, twisted the knob and slowly opened the pathway to a new world. At last she was standing inside the secret garden. 


Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· Even as it was, he got wet through for he had to stoop under branches and great loads of snow came sliding off onto his back. 
· “He has betrayed us all.” 
· The relief that Edmund felt was so great that in spite of the cold he suddenly got warm all over right down to his toes, and at the same time there came into his head what seemed a perfectly lovely idea. 
· And so at last they all got outside and Mr. Beaver locked the door (“It’ll delay her bit,”) and they set off, all carrying their loads over their shoulders. 
· Edmund began to be afraid of the house. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Even as it was, he got wet through for he had to stoop under branches and great loads of snow came sliding off onto his back. 
· “He has betrayed us all.” 
· The relief that Edmund felt was so great that in spite of the cold he suddenly got warm all over right down to his toes, and at the same time there came into his head what seemed a perfectly lovely idea. 
· And so at last they all got outside and Mr. Beaver locked the door (“It’ll delay her bit,”) and they set off, all carrying their loads over their shoulders. 
· Edmund began to be afraid of the house. 




Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	pour
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

“Come on!” cried Mr. Beaver, who was almost dancing with delight. “Come 			12

and see! This is a nasty knock for the Witch! It looks as if her power is already			30

crumbling.” “What do you mean, Mr. Beaver?” panted Peter as they all scrambled 		43

up the steep bank of the valley together. “Didn’t I tell you,” answered Mr. Beaver, 		58

“That she made it always winter and never Christmas? Didn’t I tell you? Well, 			72

just come and see!” And then they were all at the top and did see. It was a sledge,		91

and it was reindeer with bells on their harness. But they were far bigger than the 		107

Witch’s reindeer, and they were not white but brown. And the sledge sat a person whom		123

everyone knew the moment they set eyes on him. He was a huge man with a bright 		140

red robe (bright as holly berries) with a hood that had fur inside it and a great white 		158

beard that fell like a foamy waterfall over his chest. 						168















Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Edmund regretted his decision to help the White Witch. He had believed she was kind, but now he realized his siblings had been right all along, and the White Witch really was mean. When he arrived at the Queen’s palace he was hoping to get more Turkish Delight. Instead the Queen was seething mad that he did not bring his brother and sisters to the palace. Edmund was really hungry and tried to ask the Queen for something to eat, but she denied his plea. Finally, she agreed to give him some water and a piece of stale bread. Edmund obeyed the Queens demands and ate the food, even though it was the worst food he had eaten in years. Edmund felt guilty for being deceitful to Peter, Susan, and Lucy. 


Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· The side of the valley, shining in the moonlight, towered up far above them on either hand. 
· And at last Lucy was so tired that she was almost asleep and walking at the same time when suddenly she found that Mr. Beaver had turned away from the river-bank to the right and was leading them steeply uphill into the very thickest bushes. 
· The hilt of the sword was of gold and it had a sheath and a sword belt and everything it needed, and it was just the right size and weight for Peter to use. 
· With these words he handed Peter and shield and a sword. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· The side of the valley, shining in the moonlight, towered up far above them on either hand. 
· And at last Lucy was so tired that she was almost asleep and walking at the same time when suddenly she found that Mr. Beaver had turned away from the river-bank to the right and was leading them steeply uphill into the very thickest bushes. 
· The hilt of the sword was of gold and it had a sheath and a sword belt and everything it needed, and it was just the right size and weight for Peter to use. 
· With these words he handed Peter and shield and a sword. 














Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	bye
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

“You made be glad enough of it before you taste bread again,” said the Witch. 			15

While he was still chewing away the first dwarf came back and announced that the		30

sledge was ready. The White Witch rose and went out, ordering Edmund				42

to go with her. The snow was again falling as they came into the courtyard, 			57

but she took no notice of that and made Edmund sit beside her on the sledge. 			73

But before they drove off she called Maugrim and he came bounding like an 			87

enormous dog to the side of the sledge. “Take with you the swiftest of your 			102

wolves and go at once to the house of the Beavers,” said the Witch, “and kill			118

whatever you find there. If they are already gone, the make all speed to the			133

Stone Table, but do not be seen. Wait for me there in hiding. I meanwhile			148

must go many miles to the West before I find a place where I can drive across			165

the river. 											167













Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started: flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

	One of the few helpful people the children met throughout their journey was Mr. and Mrs. Beaver. The Beavers were looking out for the children so they could tell them about Mr. Tumnus. The children followed the Beavers to their house where they ate trout and bread. Mrs. Beaver also brewed some tea and served gooey marmalade rolls. After they ate, the children no longer felt so blue. The Beavers clued the children in about the White Witch and Aslan. They quickly flew out the door, heading for the Stone Table. They knew they had to beat the cruel Queen to the Stone Table because they were in danger. Mr. and Mrs. Beaver guided the children through the snow to the safety of a hidden underground room. The kids felt warm and safe while they snoozed in the burrow. 



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· “Silence fool!” 
· While he was chewing away the first dwarf came back and announced that the sledge was ready.
· “He has -- he has -- he has!” it squeaked, beating its little spoon on the table. 
· They got it out in the end, and by being very cruel to the reindeer the dwarf managed to get it on the move again. 
· “In this bottle,” he said, “there is a cordial made of the juice of one of the fire-flowers that grow in the mountains of the sun. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· “Silence fool!” 
· While he was chewing away the first dwarf came back and announced that the sledge was ready.
· “He has -- he has -- he has!” it squeaked, beating its little spoon on the table. 
· They got it out in the end, and by being very cruel to the reindeer the dwarf managed to get it on the move again. 
· “In this bottle,” he said, “there is a cordial made of the juice of one of the fire-flowers that grow in the mountains of the sun. 














Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

And of course the longer they went on doing this the more awkward they felt. 			15
Then at last Peter realized that it was up to him. He drew his sword and raised			32
it to the salute and hastily saying to the others “Come on. Pull yourselves together,”		47
he advanced to the Lion and said: “We have come--Aslan.” “Welcome, Peter,			60
Son of Adam,” said Aslan. “Welcome, Susan and Lucy, Daughters of Eve. Welcome		73
He-Beaver and She-Beaver.” His voice was deep and rich and somehow took the 			88
fidgets out of them. They now felt glad and quiet and it didn’t seem awkward to 			104
them to stand and say nothing. “But where is the fourth?” asked Aslan. “He has tried to 		121
betray them and joined the White Witch, O Aslan,” said Mr. Beaver. And then something		136
made Peter say, “That was partly my fault, Aslan. I was angry with him and I think 		153
that helped him go wrong.” And Aslan said nothing either to excuse Peter or to blame him	170
but merely stood looking at him with his great unchanging eyes. 					181















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started:  fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Aslan is a powerful lion with huge, velvety paws with razor sharp claws. When the Beavers first taught the children about Aslan, they became anxious and curious about meeting the great lion. When they looked at him for the first time, they were amazed by his beauty and his flawless mane of hair. He was surrounded by centaurs and Tree-Women. The children were afraid, yet they were also in awe. Aslan greeted them kindly, and called them sons and daughters. He taught Peter how to draw his sword. With Aslan by his side, Peter was able to defeat a hideous wolf that attacked the group. After Peter killed the wolf, Aslan taught him to always clean his sword after he withdraws it. Peter, Susan, and Lucy grow to love Aslan, and they hope he does not get caught by the dubious Queen. 


























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· And after the thaw had been going on for some time they all realized that the Witch would no longer be able to use her sledge.
· They were on a green open space from which you could look down on the forest spreading as far as one could see in every direction--except right ahead. 
· There were four great centaurs. 
· “Ladies, take these Daughters of Eve to the pavilion and minister to them.” 
· Peter blushed when he looked at the bright blade and saw it smeared with the Wolf’s hair and blood. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· And after the thaw had been going on for some time they all realized that the Witch would no longer be able to use her sledge.
· They were on a green open space from which you could look down on the forest spreading as far as one could see in every direction--except right ahead. 
· There were four great centaurs. 
· “Ladies, take these Daughters of Eve to the pavilion and minister to them.” 
· Peter blushed when he looked at the bright blade and saw it smeared with the Wolf’s hair and blood. 














Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

Edmund found himself being roughly forced to his feet. Then the					11
dwarf set him with his back against a tree and bound him fast. He 				25
saw the Witch take off her outer mantle. Her arms were bare					37
underneath it terribly white. Because they were so very white					47
he could see them, but he could not see much else, it was so dark 				62
in this valley under the dark trees. “Prepare the victim,” said the 					74
Witch. And the dwarf undid Edmund’s collar and folded back his 					85
shirt at the neck. Then he took Edmund’s hair and pulled his head 				98
back so that he had to raise his chin. After that, Edmund heard a 				112
strange noise---whizz---whizz---whizz. For a moment he couldn’t					122
think what it was. Then he realized. It was the sound of a knife					136
being sharpened. 										138















Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel name. In the word car the letter a does not say the short vowel name. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

Edmund is very unhappy being a ward of the White Witch. The White Witch is angry to hear about the return of Aslan. She knows she must carry out her plan to kill Edmund so the prophecy can not be fulfilled. Fortunately, just before she is able to strike, a rescue party arrives to save Edmund. Relieved to be alive, Edmund apologizes for his earlier behavior. Peter, Lucy, and Susan do not argue with Aslan and agree to forgive Edmund. However, the Queen is not pleased to lose Edmund because she claims that all traitors belong to her. After talking to Aslan, the Queen agrees to make a different trade in return for not killing Edmund. The children are worried about what the White Witch wants in return for Edmund. 


























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· When he had been made to walk far further than he had ever known that anybody could walk, the Witch at last halted in a dark valley all overshadowed with fir trees and yew trees. 
· He was too tired even to notice how hungry and thirsty he was. 
· Presently the centaurs and the unicorns and deer and birds (they were of course the rescue party which Aslan had sent in the last chapter) all set off to go back to the Stone Table, carrying Edmund with them. 
· The leopard went away and soon returned leading the Witch’s dwarf. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· When he had been made to walk far further than he had ever known that anybody could walk, the Witch at last halted in a dark valley all overshadowed with fir trees and yew trees. 
· He was too tired even to notice how hungry and thirsty he was. 
· Presently the centaurs and the unicorns and deer and birds (they were of course the rescue party which Aslan had sent in the last chapter) all set off to go back to the Stone Table, carrying Edmund with them. 
· The leopard went away and soon returned leading the Witch’s dwarf. 















 
Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

“Fall back, all of you,” said Aslan, “and I will talk to the Witch alone. 				15

They all obeyed. It was a terrible time this---waiting and wondering				27

while the Lion and the Witch talked earnestly together in low voices.				39

Lucy said, “Oh Edmund!” and began to cry. Peter stood with his back				52

to the others looking out at the distant sea. The Beavers stood holding				65

each other’s paws with their heads bowed. The centaurs stamped				75

uneasily with their hoofs. But everyone became perfectly still in the end, 			87

so that you noticed even small sounds like a bumble-bee flying past,				100

or the birds in the forest down below them, or the wind rustling the leaves. 			115

And still the talk between Aslan and the White Witch went on. 					127

















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a.  Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound  The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

Aslan started talking to Peter about how to prepare for battle. He told him to call all of his allies to help fight the White Witch. Peter was not sure why Aslan was giving him all of these directions because he recalled that Aslan would also be at the battle. Although, later that night, Lucy and Susan walked through the woods and spotted Aslan stalking all alone. The girls asked if they could walk with Aslan and he said that would be alright. The girls enjoyed their walk with Aslan but they could tell something was wrong. When Aslan said it was time to go, the girls hid behind tall trees in the woods, and continued to watch the lion to make sure he was alright. It was then they saw the arrival of the White Witch. Lucy and Susan watched in horror as the great lion was tied up. Although, they were too afraid to watch as she delivered the fatal blow to the lion. 

























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· “...the Witch and her crew will almost certainly fall back to her house and prepare for a seige.”
· Snip-snip-snip went the shears and masses of curling gold began to fall to the ground. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· “...the Witch and her crew will almost certainly fall back to her house and prepare for a seige.”
· Snip-snip-snip went the shears and masses of curling gold began to fall to the ground. 
























Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

It was nearly midday when they found themselves looked down a steep				12

hillside at the castle--a toy castle it looked from where they stood--				25

which seemed to be all pointed towers. But the Lion was rushing					37

down at such a speed that it grew larger every moment and before				50

they had time even to ask themselves what it was they were already 				64

level with it. And now it no longer looked like a toy castle but rose				79

frowning in front of them. No face looked over the battlements and				91

the gates were fast shut. As Aslan, not all slacking in his pace, rushed				105

straight as a bullet toward it. “The Witch’s home!” he cried. “Now children,			118

Hold tight.” 											120

















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot.  ay: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow

The children were overjoyed when they realized that Aslan was not dead afterall. Aslan, Peter, Susan, Edmund, Lucy, and all of the friendly creatures envoyed to the castle where they found the Queen. Aslan breathed on the statues, freeing the creatures from the stone. Everybody was so joyful about being free, they vowed to join Aslan and the children to defeat the White Witch. The battle was over quickly, and the Witch was killed. The children were then appointed Kings and Queens of Narnia where they lived joyfully for many years. All of Narnia found they were wise and kind royals. After many years, the children once again found themselves feeling through coats in the woods and wound up tumbling back out of the wardrobe, into an empty room. The children were the same age and wearing the same clothes they had been wearing when they left. Somehow they knew, this was just the beginning of their journeys into Narnia. 
























Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· Both girls bent down and stared. 
· “Yes!” said a great voice behind their backs. 
· In the wood behind them a bird gave a chuckling sound.
· ---a toy castle it looked from where they stood---

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Both girls bent down and stared. 
· “Yes!” said a great voice behind their backs. 
· In the wood behind them a bird gave a chuckling sound.
· ---a toy castle it looked from where they stood---




















Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _lk18vzhjgoj]Multisyllabic Words (open syllable)

“And so say I,” said King Edmund. “And I have such desire to find the signification			16

of this thing that I would not by my good will turn back for the richest jewel			33

in all of Narnia and all the islands.” “Then in the name of Aslan,” said Queen			49

Susan, “if ye will all have it so, let us go on and take the adventure that shall			67

fall to us.” So these Kings and Queens entered the thicket, and before they had 			82

gone a score of paces they all remembered that the thing they had seen was called		98

a lamp-post, and before they had gone twenty more they noticed that they were 		113

making their way not through branches but through coats. And next moment			125

they all came tumbling out of the wardrobe door into the empty room, and they			140

were no longer Kings and Queens in their hunting array but just Peter, Susan, Edmund, 		155

and Lucy in their old clothes. 									161
















Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

Sometimes when we consider a character’s point of view, we can understand the story in a different way. For example, have you ever thought about what Mr. Tumnus was thinking about when he first discovered Lucy in the woods? Or when the White Witch kidnapped him? Was he alarmed? Was he surprised? Did you ever consider if the dwarf really preferred working for the White Witch? Maybe he didn’t like being treated so poorly all the time. Finally, think about how the Professor felt about the stories the children told him after coming out of the wardrobe. Maybe he wasn’t surprised because he had been in the wardrobe himself and had also found Narnia. When we think about the point of view of different characters, our imagination can take us many places. 




























Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from The Lion, the Witch and the Wardrobe.

· “By the Lion’s Mane, a strange device,” said King Peter, “to set a lantern here where the trees cluster so thick about it and so high above it that if it were lit it should give light to no man!” 
· And the Professor, who was a very remarkable man, didn’t tell them not to be silly or not to tell lies, but believed the whole story. 
· Yes of course you’ll get back to Narnia again someday. 
· Keep your eyes open. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· “By the Lion’s Mane, a strange device,” said King Peter, “to set a lantern here where the trees cluster so thick about it and so high above it that if it were lit it should give light to no man!” 
· And the Professor, who was a very remarkable man, didn’t tell them not to be silly or not to tell lies, but believed the whole story. 
· Yes of course you’ll get back to Narnia again someday. 
· Keep your eyes open. 
















Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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