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Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

A great number of people have asked me to write down the whole story				14

of Treasure Island, and that I shall do. But I will leave out the location of 				30	

the island. The story begins back when my father was running an inn called			44

the Admiral Benbow. 										47

The night was bitter, and we could hear a howling wind outside when the 			61

old seaman with a scarred face first made his way through our door. 				74
		
In he blew, a strange sight with his sea chest being dragged behind him 				88

in a wheelbarrow. He was strong and tall, with nut-brown skin and a 				102	

blackened pigtail hanging over a dirty blue coat. In fact, everything about			114	

him looked dirty, including his hands and nails. The whiteness of the scar 			127

that spread across his cheek stood out against his grimy skin. He whistled and 			141	

sang a song I would hear many times. 								149













Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display: 
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	Jim was a very smart boy who always wanted adventure but he did not know this was how he would find it. After meeting a man named Captain at his parent’s inn, the adventure began. Pirates were always talked about at sea, but never did he think he would be getting to tell the story of ships and pirates chasing after each other. The good news is, Jim is still here to tell the tale of what happened on Treasure Island. He was a fast runner and a fast thinker which helped save his life along with the lives of many others. 





























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from Treasure Island.

· A great number of people have asked me to write down the whole story of Treasure Island, and that I shall do. 
· Our guest seemed not to notice him at first, so busy was he at looking around our inn. 
· He was a silent man who spent his days upon the cliffs looking through a shiny brass telescope out across the horizon.
· I thought the chest was referring to his sea chest, and it got tangled in my dreams with the terrible one-legged monster of a man. 
· The Captain jumped up in an awful temper and flicked open his knife, threatening to stab the doctor.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings:    -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words.  Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· A great number of people have asked me to write down the whole story of Treasure Island, and that I shall do. 
· Our guest seemed not to notice him at first, so busy was he at looking around our inn. 
· He was a silent man who spent his days upon the cliffs looking through a shiny brass telescope out across the horizon.
· I thought the chest was referring to his sea chest, and it got tangled in my dreams with the terrible one-legged monster of a man. 
· The Captain jumped up in an awful temper and flicked open his knife, threatening to stab the doctor.











Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

After the man rapped his heavy stick on the floor, my father appeared. 				13	

Our guest seemed not to notice him at first, so busy was he at looking around			29	

our inn. “A handy cove,” he said, “and convenient too. Been busy lately, have you?”		44	

“No,” my father answered, and that was the truth. Business has been slow. 			57	

“Well, then,” he said, “this fine place will do for me. Hey you there,” he said 			73	

to the man who pushed the barrow, “I’ll want some help getting my chest upstairs.		88	

I’ll stay down here a bit.” He went on in a gruff tone. “I’m a plain man; bacon			106	

and eggs is what I want-- and that view up there to watch for ships. You’ll call me Captain.”	125	

He noticed my father’s doubting look and threw down some gold coins, which he’d taken		140	

out of a small leather pouch. “You let me know,” he said fiercely, “when I’ve			155	

worked through that! There’s more where that came from!”					164















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other. Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

An inn is a place where travelers can stop and buy food or rent rooms for the night. As an owner of an inn, you wish for many people to stay so that you can keep charging money. The Hawkins family owns an inn called the Admiral Benbow. The Hawkins family never knew just what was going to happen after renting a room to a man they called Captain. He whistled and sang sea shanties like an old sailor and the only thing he brought with him was an old sea chest. He cheered when someone was hurt. “Who was this man? What is he hiding?” they thought. They would soon find out what exactly he had been hiding.  Jim chatted with Captain a lot, which made him more curious about who he might be. He soon found out that he was going to be on an adventure of a lifetime because of Captain. 



Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from Treasure Island.

· I thought this chest was referring to his sea chest, and it got tangled in my dreams with the terrible one-legged monster of a man. 
· Dr. Livesey was chatting with the Squire, surrounded by shelves of books.
· They were cheered that we had returned to the inn, and Mr. Trelawney, the Squire, began to pace the floor.
· I spent my time studying the map and imagined how our journey would be: thick with danger and enemies and intrigue.
· That winter was severe, and it was clear that my father would not live to see the spring.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to father.
6. Say: “Notice the th is in the middle of this word, but we are still making the /th/ sound when we read through the word.  
7. Note to teacher: Father includes a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· I thought this chest was referring to his sea chest, and it got tangled in my dreams with the terrible one-legged monster of a man. 
· Dr. Livesey was chatting with the Squire, surrounded by shelves of books.
· They were cheered that we had returned to the inn, and Mr. Trelawney, the Squire, began to pace the floor.
· I spent my time studying the map and imagined how our journey would be: thick with danger and enemies and intrigue.
· That winter was severe, and it was clear that my father would not live to see the spring.







Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Though he looked shabby and his manners were coarse, he seemed used to being		14	

obeyed. The man who carried his things told us that he had just come into port			30	

that morning and that he had asked for a quiet inn along the coast. That was all			47	

we could learn about our mysterious guest. 							54	

He was a silent man who spent his days upon the cliffs looking through a shiny			70	

brass telescope out across the horizon. At night he would sit by the fire in our parlor. 		87	

He would often not speak when spoken to and just suddenly blow his nose like a 		103	

foghorn. Our guests kept their distance from him, as did I and my father. 				117	





















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word.  Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	The Captain came into the Admiral Benbow as a guest, but he left Jim with so much more. He came to the inn with a chest which everyone was curious about. He sang sea songs and rushed to people in anger whenever he felt like it. Dr. Livesey told him he was the judge of the town so he had better watch himself. The Captain made Jim keep a look out for a one-legged man which caused Jim to have nightmares all the time. The only good thing about looking for that man was the cash he paid him with. He got mad at a man called “black dog” and chased him out of the inn with his sword. He left a notch on the post that still hangs to this day. 



Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from Treasure Island.

· I crouched as low as I could.
· They rushed up the stairs, threw open the window, and started yelling- “Listen, Old Pew! 
· Someone’s been here before us. The chest is torn apart but the money’s here!”
· With that, an officer helped me onto the back of his horse and I was off again, into the night.
· And so it was, a ledger of ships boarded, fortunes stolen, and moneys owing in French, Spanish, and English coin.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· I crouched as low as I could.
· They rushed up the stairs, threw open the window, and started yelling- “Listen, Old Pew! Someone’s been here before us. The chest is torn apart but the money’s here!”
· With that, an officer helped me onto the back of his horse and I was off again, into the night.
· And so it was, a ledger of ships boarded, fortunes stolen, and moneys owing in French, Spanish, and English coin.















Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

After his evening stroll, he would ask whether any sailors had come 				12

along the road. At first we thought he was lonely, but soon we realized 				26

that he was hiding from someone. When a seaman did come by, he would watch			41	

through the curtains and be silent as a mouse. 							50

He started to take me into his confidence. One day, he promised me a silver			65

fourpenny a month if I would watch, with my “weather eye,” for a one-legged			80

sailor, and let him know if he appeared. He would sometimes scowl when I asked 		95	

for payment, but would soon give in, knowing it was more important that I keep			110

a lookout for him than to hold back my pay. 							120



















Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

	The Admiral Benbow was an inn run by a family near the sea which brought in many seafaring men. Jim helped his father keep up with the inn by bringing in the wood for the fireplace so everyone could stay warm. Jim also helped to clear plates and pour drinks. Jim’s father grins with pride at all the help he gives towards the inn. Jim is not troubled by all the hard work. He knows that his family depends on travelers from different places staying at their inn. That is how his family brings in money. Some travelers would bring coins from all over. French coins, Spanish coins, and some coins they had never seen. One time a man by the name of Captain came into the inn and brought many different coins in his chest. Jim had to help drag his chest through the inn to make it into his room. Many people saw Captain as a grump, and would glare at him from afar. 


Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from Treasure Island.

· The blind man told them to stop their blubbering and to search his body for the key.
· I crouched as low as I could.
· I caught her in my arms and dragged her under the low bridge by the Admiral Benbow.
· The richest and meanest pirate of them all was Flint!
· And we’ll bring along my own men-- Redruth, Joyce, and Hunter.
· And with that, the Squire promised to be silent as the grave.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· The blind man told them to stop their blubbering and to search his body for the key.
· I crouched as low as I could.
· I caught her in my arms and dragged her under the low bridge by the Admiral Benbow.
· The richest and meanest pirate of them all was Flint!
· And we’ll bring along my own men-- Redruth, Joyce, and Hunter.
· And with that, the Squire promised to be silent as the grave.



Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

This one-legged mystery man haunted my dreams, and on stormy nights, 			12	

I would see him take shape in a nightmare. With his leg off at the knee, then			29	

at the hip, then as a monster with a leg in the middle of his body!				45

He ran through my dreams, chasing me over fences and across fields,				57

I was paying dearly for my helping him!								65

And though I feared this man, I was less afraid of the Captain than most. 				80

They cowered as he sang his wicked, wild sea songs. On stormy nights, 				93

he would tell terrible stories and urge us all to sing his chorus of “Yo-ho-ho, and			111	

a bottle of rum,” the guests joining in for fear of their lives. He glared and slapped		128

his hand on the table, flying into rages whenever the mood was upon him.  			142

















Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	Robert Louis Stevenson was a Scottish author who wrote the book Treasure Island in 1882. Many of our ideas about pirates come from this novel such as the black spot, small schooners, and burying stolen treasure. But in real life, pirates did not bury their spoils, they spent it. Pirates considered many things treasure, including swift ships, special medicine, and splendid clothing. Basically pirates would steal or snag anything they could resell at their next stop in a snap. Other ships had to keep a lookout for a ship flying the Jolly Roger. The Jolly Roger is a pirate flag. Most Jolly Rogers have an image of a skull or a skeleton on them. If a ship saw a flag with a skull or a skeleton on it, they knew to scram! 



Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from Treasure Island.

· They immediately understood what had happened and took off in pursuit, slowed down by the weather and the need for their horses to go up steep hills.
· When he heard the riders, he spun and ran in a panic, slipping beneath one of their horses.
· The Squire was quick to ask what our business was, but once they knew, I could see their interest and desire to know more. 
· Dr. Livesey and I were puzzled by its strange markings and figures in columns, but the Squire knew what we held in our hands. 
· Dr. Livesey stood stock still and spoke in the same voice, loudly, saying--- “If you do not put that knife away, I shall see you hang!”

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· They immediately understood what had happened and took off in pursuit, slowed down by the weather and the need for their horses to go up steep hills.
· When he heard the riders, he spun and ran in a panic, slipping beneath one of their horses.
· The Squire was quick to ask what our business was, but once they knew, I could see their interest and desire to know more. 
· Dr. Livesey and I were puzzled by its strange markings and figures in columns, but the Squire knew what we held in our hands. 
· Dr. Livesey stood stock still and spoke in the same voice, loudly, saying--- “If you do not put that knife away, I shall see you hang!”









Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _58xbpisjsv8x]Multisyllabic Words (closed syllable)

The Captain never changed his clothes, and when his hat frayed, he threw it 			14	

into the sea. He repaired his own coat, and by the end of his stay, it was nothing			32	

but patches. He had no visitors, neither received nor wrote any letters, and spoke		46	

to the neighbors only when he was bored. None of us ever saw the great 			61

sea chest when it was open. 									67

He was only challenged once, when Dr. Livesey came to check on my poor father. 		82

During a break, the doctor was having his dinner and speaking to another guest in 		97	

the parlor while he waited for his horse. I followed him in and compared his neat 		113	

appearance with that of the Captain...								119




















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

Blackbeard is an infamous pirate who looked very scary. His real name was Edward Teach. He had long black hair, and he would put smoke fuses in his beard during combat which would make them smoke and look even more scary. Blackbeard also shot many cannons from his ship when he was fighting with others. He was captured a lot but he also was able to escape most of the time. Some pirates are bitter about how Blackbeard would steal things, but he was good at being a pirate. The wreckage of his ship is still at the bottom of the ocean. 





Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from Treasure Island.

· A great number of people have asked me to write down the whole story of Treasure Island, and that I shall do. 
· The night was bitter, and we could hear a howling wind outside when the old seaman with a scarred face first made his way through our door.
· Suddenly, the sound was broken by that of hooves and the ring of a pistol shot. 
· After telling them my story, the head officer understood that it was the scroll in my jacket they were after. 
· They all thought that there must be some clue to a great treasure in the packet. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· A great number of people have asked me to write down the whole story of Treasure Island, and that I shall do. 
· The night was bitter, and we could hear a howling wind outside when the old seaman with a scarred face first made his way through our door.
· Suddenly, the sound was broken by that of hooves and the ring of a pistol shot. 
· After telling them my story, the head officer understood that it was the scroll in my jacket they were after. 
· They all thought that there must be some clue to a great treasure in the packet. 





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

I thought the chest was referring to his sea chest, and it got tangled				14

in my dreams with the terrible one-legged monster of a man. But by now			29	

we had all stopped paying any attention to that song. It was only new to 				44	

Dr. Livesey, who looked quite angrily at the Captain before going on with his 			58	

conversation. Soon, the Captain waved his hand for silence and we all stopped talking,		72	

except for the good doctor, who went on speaking loud and clear. The Captain			86	

glared at him and commanded--- “Silence belowdecks!” Dr. Livesy turned			96	

to him and said one thing--- “I have never before found the need to listen to			112	

scoundrels, and I certainly shall not make any exceptions tonight!”				122



















Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest
6. Point to and read each word with the blended sound.
7. Point to the word helped.
8. Ask, “What is the root word in helped? Where do we see the ending consonant blend in helped?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word gulf as /g/ /u/ /l/ /f/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.”






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Jim was very brave. He still had to lend a helping hand to Long John Silver in the kitchens and help on the deck even after he heard his evil plan. The things Jim heard in the apple barrel could make things end very badly for him and his friends. He knew he must alert his friends that they were in danger. They decided that Silver and his crew could never see the map. When they landed, Jim took a risk and jumped off the boat quickly and ran as fast as he could onto the island to get away from the men. He crept around the bend and wept beside the trees. He could hear the men walking in the sand looking for him. Jim felt like he had to stay calm and quiet so they wouldn’t find him.




























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from Treasure Island.

· They all thought that there must be some clue to a great treasure in the packet.
· If this was so, the Squire would provide a ship and use it to search out the treasure, no matter the cost.
· Dr. Livesey and I were puzzled by its strange markings and figures in columns, but the Squire knew what we held in our hands.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· They all thought that there must be some clue to a great treasure in the packet.
· If this was so, the Squire would provide a ship and use it to search out the treasure, no matter the cost.
· Dr. Livesey and I were puzzled by its strange markings and figures in columns, but the Squire knew what we held in our hands.






Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

The Captain jumped up in an awful temper and flicked open his knife,				13	

threatening to stab the doctor. Dr. Livesey stood stock still and spoke				25

in the same voice, loudly, saying --- “If you do not put that knife away, 				39	

I shall see you hang!” They glared at each other with terrible eyes, but the 			54	

Captain soon folded and sat, growling like an old dog. But the doctor was not			69	

finished. “Now that I know your kind is in my district,						80	

know also that I’ll have my eye on you. I’m not only a doctor. I’m also a judge.”			98	























Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.




Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	Things were not always as they seemed. Jim realized that Silver had many secrets. They came out bit by bit while they were on the Hispaniola. Jim thought he would be on an adventure of a lifetime, but little did he know he would actually be fighting for his life. He had to decide whose side he was on, his friends or the pirates. Jim liked Long John Silver, he had been nice to him, but he knew what he was planning was wrong. He knew he had to make sure Silver and his pirates did not take the treasure. 





























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from Treasure Island.

· Curiosity drove out fear. I crept from under the bridge to the edge of the road and watched as my enemies' heads rose up out of the mist.
· They must be close. 
· They were cheered that we had returned to the inn, and Mr. Trelawney, the Squire, began to pace the floor. 
· When the doctor opened it, a map fell out with notes and directions, along with longitudes and latitudes.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· Curiosity drove out fear. I crept from under the bridge to the edge of the road and watched as my enemies' heads rose up out of the mist.
· They must be close. 
· They were cheered that we had returned to the inn, and Mr. Trelawney, the Squire, began to pace the floor. 
· When the doctor opened it, a map fell out with notes and directions, along with longitudes and latitudes.




Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Not long after, something mysterious occurred that rid us of the Captain,				12	

though not of his affairs. That winter was severe, and it was clear my father 			27

would not live to see spring. He grew worse every day, and the inn was left			43	

to my mother and me to look after-- our hands were too full to worry 				58	

about our unpleasant guest. 									62	

One cold January morning, with a layer of frost on the cove and the sun still low, 			79	

the Captain rose earlier than usual. With glass in hand and hat tilted back,			93	

he trudged down the beach, his rusty sword swinging under his old blue coat.			107	

He strode along, snorting, as if still insulted by Dr. Livesey.					118



















Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	Jim was uncertain what to think when he met Ben Gunn. Even though he was scared, he knew quickly he would be safe with him. Jim decided to trust Benn Gunn after he told him all about the strange island he was left on for three years. It was a hard place for him to survive. Once he stopped to look at all the things that were on the island things were a bit easier. There was just one thing he missed the most, cheese. Ben Gunn longed for the day he could eat a piece of cheese again. He squeaked in excitement at the thought of getting cheese once he got off this island with Jim. 





























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from Treasure Island.

· Mr. Dance and the doctor talked over various matters, but soon the conversation returned to recent events.
· He fell at their feet, now quite still.
· We rode hard to Dr. Livesey’s with the head officer, Mr. Dance, leading the way.
· “Silence belowdecks!” Dr. Livesey turned to him and said one thing -- “I have never before found the need to listen to scoundrels, and I certainly shall not make any exceptions tonight!”

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· Mr. Dance and the doctor talked over various matters, but soon the conversation returned to recent events.
· He fell at their feet, now quite still.
· We rode hard to Dr. Livesey’s with the head officer, Mr. Dance, leading the way.
· “Silence belowdecks!” Dr. Livesey turned to him and said one thing -- “I have never before found the need to listen to scoundrels, and I certainly shall not make any exceptions tonight!”





Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

The thin man then sent me away. I listened as well as I could to get a sense			18	
of their rude talk. Suddenly they started yelling-- the chair and table went 			31	
over and the Captain with his drawn sword was chasing Black Dog, 				43
who started bleeding from his shoulder. The Captain swung again 				53
and put a notch in the sign over our door that is there to this day. 				69
Despite his wound, Black Dog ran into the distance as if his life depended on it. 			85
The Captain stood staring after him in a bewildered state. He ran his hands over 			100	
his eyes, and then suddenly he fainted. The Captain was laid out on the floor			115	
when my mother came running down the stairs. She called for me and we both			130	
managed to raise his head. He looked pale as death.						140 


















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

 If a treasure map fell  into your hands, would you know what to do with it or would crumble it up and throw it away? Let’s wrap our heads around what it means to go on a search for treasure. You would need to know how to follow directions on a map and when to notice signs that are given. You would need to find someone who knew how to command a ship. You would need a chef to be able to have meals cooked for you. Maybe they could cook lamb. I would learn how to pull up the sails on the tall columns of the ship. The most important thing you would need to know is how to spot a pirate when they are around. If not, they might wrap their hands around the map or even knock you down to get the treasure.

 


Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from Treasure Island.

· At the inn, we discovered everything in a wreck.
· The Squire was quick to ask what our business was, but once they knew, I could see their interest and desire to know more. 
· I was sitting out by the back door just thinking of my father, when a strange blind man drew near, hunched over a knobbly old stick. 
· The Captain swung again and put a notch in the sign over our door that is there to this day. 
· As mild as lambs.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· At the inn, we discovered everything in a wreck.
· The Squire was quick to ask what our business was, but once they knew, I could see their interest and desire to know more. 
· I was sitting out by the back door just thinking of my father, when a strange blind man drew near, hunched over a knobbly old stick. 
· The Captain swung again and put a notch in the sign over our door that is there to this day. 
· As mild as lambs.














Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

It took time to get ready. The doctor and the Squire both had work to do.			16
I stayed at the hall under the watch of Redruth, the gamekeeper, waiting with eagerness.		31	
I spent my time studying the map and imagined how our journey would				44	
be: thick with danger and enemies and intrigue. But, of course, nothing I 			57	
imagined was as strange and tragic as what occurred when our true journey began.		71	
One day a letter came, addressed to Dr. Livesey or myself. I opened it with Redruth 		87	
standing next to me, and scanned its message.							95	
The Squire had found a ship called the Hispaniola, which he purchased from a man 		110	
named Blandly.											112




















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Many people have things they treasure, but each family is different when it comes to what they actually treasure. Some people consider paintings and artwork as treasure. There have been so many painters who have created masterpieces that are no longer around. That means they will not be able to recreate the paintings if something happens to them. Other people think paintings are a waste and not worth the money. There are other types of treasure, like the Titanic. This was a great ship that was supposed to be unsinkable. The creator said that in vain and sadly, it sank. It stayed at the bottom of the ocean for 70 years until a man finally found it. Some people called him and the people with him heroes, but his goal was to find the ship so people could know where it rests today. 







Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from Treasure Island.

· We rode to Dr. Livesey’s with the head officer, Mr. Dance, leading the way. 
· But the doctor had one thing to say. 
· He had stumbled upon an old sailor, down on his luck, who offered to be the ship’s cook and who could help put together a crew. 
· With that, the men jumped up as if they thought they would find treasure the minute they stepped from the boat. 
· I had marched across some marshy tract of land full of swaying willows and bulrushes…

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· We rode to Dr. Livesey’s with the head officer, Mr. Dance, leading the way. 
· But the doctor had one thing to say. 
· He had stumbled upon an old sailor, down on his luck, who offered to be the ship’s cook and who could help put together a crew. 
· With that, the men jumped up as if they thought they would find treasure the minute they stepped from the boat. 
· I had marched across some marshy tract of land full of swaying willows and bulrushes...




Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	pour
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Furthermore, Long John Silver had helped him pick a crew for our journey,			13	
including a first mate named Arrow. The letter finished with Squire’s excitement 			25	
about our voyage and recommended I should spend one night with my mother			38	
before leaving. 											40	
I found her in good health and was happy to see that the Squire had the inn			57	
repaired and repainted. He had also sent her and apprentice and when 				69	
I saw that I had been replaced, I wept. I had only been thinking of my adventures,		86	
but now I understood that I was truly leaving home. 						96






















Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Jim Hawkins received a surprise when he arrived on the island. There was already a man living there. Ben Gunn had been marooned on the island for three years. Ben Gunn was a crew member on a ship that was sailing past the island. He told his shipmates they could seize the treasure since he knew where it was located. The crew gave Ben several days to seek the treasure, but he just couldn’t find it. So they took to the sea without him. Ben Gun had spent three long and lonely years on the island but he was always eyeing the treasure. Even though he had learned how to survive, he was still eager for a taste of cheese. Jim promised Ben that if he helped him defeat the pirates, he would get him a piece of cheese. 





Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from Treasure Island.

· We could still hear the voices within earshot of the inn.
· They immediately understood what had happened and took off in pursuit, slowed down by the weather and the need for their horses to go up steep hills. 
· The Squire was overjoyed and commanded that a great ship be found and a journey commenced at once.
· I may die, but if I do, it will be for duty’s sake. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· We could still hear the voices within earshot of the inn.
· They immediately understood what had happened and took off in pursuit, slowed down by the weather and the need for their horses to go up steep hills. 
· The Squire was overjoyed and commanded that a great ship be found and a journey commenced at once.
· I may die, but if I do, it will be for duty’s sake. 
















Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

After breakfast, the Squire sent me to go meet John Silver at the Sign of the Spyglass. 		17	
I made my way there and found a neat tavern full of seafaring men who talked loudly, 		34	
rarely stopping their singing and laughing. I saw a man with his leg cut off at the hip		52	
and knew it had to be Long John. 								60	
He carried a crutch and hopped with great speed, cheerful and laughing among 			73	
the customers. Now, I had long worried that this might be the one-legged man 			88	
whom the Captain was so afraid of, but seeing him, I knew he was a very different		105	
sort from Pew, the Captain, and Black Dog. So I approached him and handed him			120	
the Squire’s letter. He shook my hand firmly and smiled.						130	




















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started: flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Jim had the tools to figure out what to do to survive. He was a true friend and did everything it took to survive and keep his friends safe. The pirates were in pursuit of Jim, Doctor Livesey, Captain Smollet and the others but they worked together to stay safe. When the mutineers attacked the stockade, Jim and his crew were ready for the duel. Silver soon knew they were beaten and he waved the white flag of truce. Silver and Captain Smollet sat down to talk about what to do. Long John Silver knew that Captain Smollet had the map which held the clues to the treasure. Silver told the Captain that if he gave him the map, the pirates would let everyone live. Captain Smollet knew better than to believe Silver and his pirate crew. 



























Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from Treasure Island.

· “Down with the door!” he cried and soon, they were rushing at it, surprised to find it open.
· And with that, Pew began to strike at them with his cane, causing a great uproar among them. 
· They immediately understood what had happened and took off in pursuit, slowed down by the weather and the need for their horses to go up steep hills. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· “Down with the door!” he cried and soon, they were rushing at it, surprised to find it open.
· And with that, Pew began to strike at them with his cane, causing a great uproar among them. 
· They immediately understood what had happened and took off in pursuit, slowed down by the weather and the need for their horses to go up steep hills. 




















Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Long John became quite excited about tracking down Black Dog and assured			12	
me that his man Ben would find him.								20	
“Talking of throwing someone overboard, was he? It’s him I’ll throw overboard			32	
if I get the chance!”										37	
He ranted, Long John walked up and down with his one leg and his crutch, 			52	
cursing Black Dog and all those like him. Seeing Black Dog had made me suspicious, 		67	
but John Silver had put on a good show. I was sure he was an innocent man, 			84	
and he was clever at convincing me. He told me how worried he was that I 			100	
would think badly of him for having such low-life person in his tavern. 				114	
He made me believe that if only he’d had his other leg, 						126	
he would have caught the man himself.								133	

















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started: fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

The story starts with sadness and an awful tale of loss for many of the characters. By the end of the story they all find comfort in their new friendships with each other. Jim has learned to trust many different people and also does not plan to go on any adventures again. He trusted a crew that was not true. Jim had his doubts about Long John Silver but he was drawn to him. The last straw was when he heard what they said in the apple barrel. Ben Gunn was able to escape the island and eat all the cheese and fruit he wanted. Long John Silver figured out a way to get lost, but they were sure he would get his payback in due time.  




























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from Treasure Island.

· I caught her in my arms and dragged her under the low bridge by the Admiral Benbow. 
· I soon saw it was a boy from the town and several officers. 
· Dr. Livesey was chatting with the Squire, surrounded by shelves of books.
· And with that, Pew began to strike at them with his cane, causing a great uproar.
· When they arrived at the docks, they saw that a small boat had already been set loose and that the scoundrels had escaped scot-free.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· I caught her in my arms and dragged her under the low bridge by the Admiral Benbow. 
· I soon saw it was a boy from the town and several officers. 
· Dr. Livesey was chatting with the Squire, surrounded by shelves of books.
· And with that, Pew began to strike at them with his cane, causing a great uproar.
· When they arrived at the docks, they saw that a small boat had already been set loose and that the scoundrels had escaped scot-free.
















Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

We decided to report to Mr. Trelawney right away and so began our journey 			14	
down to the water. There he laughed, told old sea stories, 					25	
and explained the different kinds of boats to me. He told me of their cargo			40	
and the way they were made and repeated phrases until I knew them like an old sailor.		57	
I began to think of him as the best of all shipmates. 						69	
When we arrived, Dr. Livesey was there. Long John told the story to both				83	
men in a lively fashion and asked for my agreement regarding what had happened.		97	
I simply nodded yes to everything he said. When he had finished, 				109	
he made his way back to the tavern, and we all agreed to be on board by four that afternoon.	129	




















Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel sound. In the word car the letter a does not say the short vowel sound. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

Long John Silver may have been living the lonely life but one thing he had was his parrot, Captain Flint. It was a colorful bird who spoke when needed. Parrots can be very smart. They are known to pick up words that their owners speak to them daily. Some can even bark if they hear a dog bark many times. There are many different birds around, but the parrot is a pirates bird of choice. They eat birdseed and some even like to eat corn. Parrots can live for up to fifty years and some have lived ninety-five years. 





























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from Treasure Island.

· I caught her in my arms and dragged her under the low bridge by the Admiral Benbow.
· “That means it’s Dirk,” said one man, “we’ll have to get a move on now!” 
· The doctor and the Squire both had work to do. 
· During this time, we drew close, and I thought him the best of men and a true friend. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words. 

· I caught her in my arms and dragged her under the low bridge by the Admiral Benbow.
· “That means it’s Dirk,” said one man, “we’ll have to get a move on now!” 
· The doctor and the Squire both had work to do. 
· During this time, we drew close, and I thought him the best of men and a true friend. 




















Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

The next morning we walked away from the inn, I thought of Captain Billy Bones			15

and the way he had walked along the shore. The Admiral Benbow was soon			29

out of sight. We next went by coach to Bristol. I saw that the quay and the docks			47

were a busy, furious place with the smell of tar and salt. There were sailors			62

with rings in their ears, and some who wore pigtails, while others walked			74

around like proud peacocks. I thought that now I was going to be one of them			90

and was delighted. We then met the Squire, who was dressed like a ship’s 			104

Admiral in all his finery. “Oh sir,” I cried, “when do we sail?”					117

“We sail tomorrow!” he answered. 								122



















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a. Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound. The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

Captain warned Jim of the one legged man, but Jim had no idea just how dangerous he could be. Jim was a small boy, who wanted nothing more than to go on an adventure. He had no idea what all he would be getting himself into when he helped Captain and then searched his chest. When he found the map, he couldn’t wait for the adventure but he soon realized it was not going to be a small task but a life altering trip. He did not know if he would return home to his mom to help in the halls of the inn, but he did all he could to save his life and save his friends as well. 





























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from Treasure Island.

· But Pew lashed out at them, calling Dirk a coward and all of them fools for not searching harder.
· When they arrived at the docks, they saw that a small boat had already been set loose and that the scoundrels had escaped scot-free.
· All pirates feared him, and I once saw his sails off Trinidad!
· I stayed at the hall under the watch of Redruth, the gamekeeper. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· But Pew lashed out at them, calling Dirk a coward and all of them fools for not searching harder.
· When they arrived at the docks, they saw that a small boat had already been set loose and that the scoundrels had escaped scot-free.
· All pirates feared him, and I once saw his sails off Trinidad!
· I stayed at the hall under the watch of Redruth, the gamekeeper. 


















Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

It was clear that the Captain feared a mutiny, and only the doctor’s				13	
assuring words were able to return him to a calm state.						24	
As for Mr. Trelawney, he took offense and scowled at the Captain.				36	
“I have heard you and will do as you ask; but I do not think better of you for it.”			56	
This the Captain shrugged off, and we were soon out on deck examining our fine ship.		72	
I was shown my hammock and the arrangements of powder and weapons-- 			84	
and our sleeping berths were soon changed. 							91	
Long John Silver and two other men arrived on board shortly after and tried to 			106	
protest our changes, but the Captain sent them sharply belowdecks. 				116




















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow

Jim enjoyed being on the ship at first, until he heard how the pirates planned to kill them once they made it to land. He joined in with his friends and told them about the voices he heard. He was a boy who knew he had to act and do something. He crouched down low in a boat and made it to land. Somehow he found a man by the name of Ben Gunn who helped him save his friends. They were overjoyed when they finally made it back home. Now, he tells the story to all who come to the inn to listen and he is sure to not leave anything out. Many people come to the inn just to enjoy the story of Treasure Island. 




























Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from Treasure Island.

· “Down with the door!” he cried and soon, they were rushing at it, surprised to find it open. 
· We could still hear the voices within earshot of the inn. 
· I crouched as low as I could. 
· “It’s that boy-- I wish I had put his eyes out.”
· The Squire was overjoyed and commanded that a great ship be found and a journey commenced at once.

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· “Down with the door!” he cried and soon, they were rushing at it, surprised to find it open. 
· We could still hear the voices within earshot of the inn. 
· I crouched as low as I could. 
· “It’s that boy-- I wish I had put his eyes out.”
· The Squire was overjoyed and commanded that a great ship be found and a journey commenced at once.
















Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _9skkm1qt27qm]Multisyllabic Words (open syllable)

Even then with my excitement, it brought me back to our own Captain 				13
at the inn. Before I knew it, we were on our voyage to Treasure Island. 				28	
The voyage was long and the Hispaniola soon proved itself to be an able vessel			43	
that sped us along on our journey. Not so with Mr. Arrow. He often seemed seasick,		59	
and though the doctor tried to look after him, he stumbled about on deck			73	
and had to be helped into bed as often as not. One day, he disappeared entirely.			89	
“Well,” said Captain Smollett, “that’s a relief. Overboard and good riddance.” 			100	
And with this, the Captain had to find a new mate, and did so in Israel Hands,			117	
the wily old seaman who was a great friend of Long John Silver.					130





















Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

	In the beginning of the story, Jim is excited to find the map to Treasure Island. He hoped he would find a treasure so he could help keep the Inn open. He was excited for adventure but he was sad to leave his mother. While on the ship, he enjoyed hearing the men tell stories and sing songs. He loved learning the ropes of how to work on a ship. He eventually became scared for his life when he heard Long John Silver tell of his plans to attack Jim and his friends. He did everything he could to protect them. Jim realizes that the treasure was not worth his life as well as his friends lives. He would do whatever it took to protect them. 





























Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from Treasure Island.

· With that, an officer helped me onto the back of his horse and I was off again, into the night. 
· I could see their interest and desire to know more. 
· Not long after, something mysterious occurred that rid us of the Captain…
· I think it’s a dangerous voyage we are about to take. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· With that, an officer helped me onto the back of his horse and I was off again, into the night. 
· I could see their interest and desire to know more. 
· Not long after, something mysterious occurred that rid us of the Captain…
· I think it’s a dangerous voyage we are about to take. 




















Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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