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[bookmark: _mrhoq7tp8ka]Phonics Continuum

	Inflectional Endings
	-ing, -s, -es, -er, -ed (/d/, /t/, /ed/) 

	Consonant Digraphs (beginning)
	ch, ph, sh, th, wh

	Consonant Digraphs (ending)
	-ch, -ck, -dge, -ng, -sh, -tch, -th

	Consonant Blends (beginning)
	br, cr, dr, fr, gr, pr, tr
bl, cl, fl, gl, pl
sc, sk, sl, sm, sn, sp, st, sw, tw
scr, spl, spr, squ, str

	Multisyllabic Words (closed syllable)
	nap/kin, pic/nik, but/ton

	Consonant Blends (ending)
	ft, mp, nd, nk, nt, pt, sk, st

	Long Vowel/Silent e
	a in made, i in site, o in tote, u in use

	Letter-Sound Variations and Generalizations
	soft c, soft g, qu, x  (/k/, /ks/, /gz/)

	Other Beginnings, Other Endings
	wr-, kn-, gn (gnat, sign) -mb, -mn

	Vowel Digraphs (long)
	ai, ay, ei, ea, ey
oa, oe, ow, ou, ew
ee, ea, ei, ie, ey
ie, ye

	Vowel Digraphs (other)
	ew, oo, oe, ou, ue, ui
oo, ou
au, aw

	R- or L- Controlled
	er, ir, or, ur, ar, al

	Vowel Diphthongs
	oi, oy, ou, ow

	Multisyllabic Words (open syllable)
	pre/vent, pro/gram, va/cate








Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

In a small mountain town in southern Italy, young Leonard Covello			11	

waited by the window. Even when the wind blew hot and humid, 			23

he stood looking westward, past the cobbled streets, the piazza, 			33

and the ancient stone walls of his town.							41

Life was hard in Avigliano, where Leonard was born. Harvests were			52

often poor. Water was scarce. Each day Leonard’s mother caught				62

rainwater in tubs for washing and went to the town well to fetch				75

drinking water.										77

Leonard’s father had tried several trades, including shoe making.				86

But it became too hard to eke out a living in Avigliano. When Leonard			100

was about three, his father left for America to find work. In America			113

people said, it was possible to make your fortune.					122













Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display:
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	From 1880-1924 many people moved to New York looking for a better life. These people were called immigrants. Immigrants are people who migrate into a country. They moved to the United States of America because life in their home country became very hard. Sometimes these people were not able to feed their families. With the hope of caring for their families, New York seemed to be the best option.
These immigrants lived in areas and shared their culture with other people. Immigrants wanted to maintain their cultural identity while living in the new country. Sharing their cultures allowed them to honor their ancestors and keep their customs alive. 



























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from Shutting Out the Sky.

· The gold you will find in America will not be in the streets. 
· Leonard’s father had tried several trades, including shoe making. 
· In the middle and later 1800s, stories about America spread rapidly in small Jewish towns in Russia and eastern Europe. 
· Finally, Rose spotted a man smiling and waving at them. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words. Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· The gold you will find in America will not be in the streets. 
· Leonard’s father had tried several trades, including shoe making. 
· In the middle and later 1800s, stories about America spread rapidly in small Jewish towns in Russia and eastern Europe. 
· Finally, Rose spotted a man smiling and waving at them. 

















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

Leonard understood he would neer see Mamma Clemintine again. Perhaps			10

that’s why he always remembered the words she whispered in his ear. 				22

The gold he would find in American would not be in the streets, 					35

Mamma Clemintine told him, but in the dreams he would realize-- the golden			47

dreams of the future.										51

Marcus Eli Ravage was sixteen in 1900, the year he convinced his parents			64

to sell the family cow to pay for his journey from Romania to the United States			80

His mother packed jars with jam and pickles for him to eat. 					92

She knitted socks and mended his shirts, and tried to persuade him to take			106

Hisold overcoat with him. Marcus refused. In America, he felt sure,				118

he would soon be rich enough to buy a new coat.						129















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other. Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

As a young child, Leonard and his family struggled with many hardships. Finding food and water was difficult for his family. His father changed jobs many times. One time his father was a shoe maker. Most jobs at this time took many hours and were very physically demanding. Physical injuries were very common. 
His father thought moving to America would change their lives. Leonard was three when his father moved to America to make a better life for his family. Many fathers left their wives and children while they went to find a place to live in America. These fathers saved money to bring their families to their new homes in America. This was a difficult choice for many families. It could take many years for the families to save enough money to reunite the family. Leonard was very happy when his family was able to join his father in America. 



Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from Shutting Out the Sky.

· Russian immigrant Morris Raphael Cohen remembered how hard Jewish housewives in his town worked, chopping wood, baking bread, and drawing water from the well. 
· I hid in the cellar with my brother for three days without food. 
· Perhaps that’s why he always remembered the words she whispered in his ear. 
· The Tenement Law of 1901 emphasized better lighting, sanitation, and new fire and safety standards. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to emphasized.
6. Say: “Notice the ph is in the middle of this word, but we are still making the /f/ sound when we read through the word.  
7. Note to teacher: Emphasized and brother include a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· Russian immigrant Morris Raphael Cohen remembered how hard Jewish housewives in his town worked, chopping wood, baking bread, and drawing water from the well. 
· I hid in the cellar with my brother for three days without food. 
· Perhaps that’s why he always remembered the words she whispered in his ear. 
· The Tenement Law of 1901 emphasized better lighting, sanitation, and new fire and safety standards. 












Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

“My mother was frantic as the guard led me and my two younger 				13

brothers away. When we ran back to her, she clutched us… in her				26

eyes there was the disbelieving look of a mother who never					37

expected to see her children again.”								43

Rose Cohen was born on April 4, 1880. When she was twelve,					55

Rose and her aunt Masha made the long journey to America from				67

their Russian town. Her father was already working in New York	City,				79

saving money to bring the rest of the family to America. 						90

Once they had finished their physical exams and were free to go,					102

Rose and her Aunt Masha peered through the crowd watching for				113

Rose’s father, who was supposed to meet them.							121















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word. Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	Leonard was only three years old when his father left for America. It took his father six long years to earn the money for their tickets to America. Leonard remembers that his mother was on edge the entire voyage. She did not sleep very well because she wanted to be able to keep watch, and check on her children. She was very worried that she would lose one of her children. Each day was difficult for her. Her children were young and she wished them within her reach at all times. Once they arrived in America, the men and boys were separated from the women for an examination. This scared the young, lonely mother. Finally the family was reunited and standing on the edge of the ferry looking at their new country. 



Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from Shutting Out the Sky.

· Pauline never forgot the kindness of one sailor who brought her an orange and carried her up on deck for some fresh air. 
· All their family treasures were gone, including all the records of the children’s birth dates. 
· She had taken her three young boys on a train to Naples, and kept them safe for twenty days on a crowded boat across the stormy Atlantic. 
· The sky grew black and the ocean came over the deck. 
· ...who cooked their own meals, were usually referred to as lodgers. 
· Huddled in the doorway, she watched hundreds of people hurry by without seeing a single face she knew. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· Pauline never forgot the kindness of one sailor who brought her an orange and carried her up on deck for some fresh air. 
· All their family treasures were gone, including all the records of the children’s birth dates. 
· She had taken her three young boys on a train to Naples, and kept them safe for twenty days on a crowded boat across the stormy Atlantic. 
· The sky grew black and the ocean came over the deck. 
· ...who cooked their own meals, were usually referred to as lodgers. 
· Huddled in the doorway, she watched hundreds of people hurry by without seeing a single face she knew. 









Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Big Flat was a huge, six-story brick tenement built in 1855.					11

It took up six lits between Elizabether and Mott streets on Lower East Side,			25

making it the largest building of its kind of New York before 1880.				38

Big Flat started out as a model housing, but conditions deteriorated over time.			51

Few improvements or repairs were ever made. By the time it was 				63

torn down around 1889, Big Flat had become known as one of the				76

worst tenements on the Lower East Side.							83

Big Flat’s tenants lived in dark, airless rooms. There were piles of 				95

garbage in the hallways. Because the sinks leaked, many of the					106

walls and floors were wet and smelly. The toilets on the upper					118

floors didn’t work well, and the health department eventually closed them.			129

That meant all five hundred tenants had to use twenty-eight					139

toilets on the first two floors.									145











Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

	During the late 1880s and into the 1920s many people dreamed of a new life in America. Families traveled from Europe to improve their way of life. Many fathers left their families to find jobs, homes, and save money to bring them to the new land. Travel to America was difficult for the passengers. Grim stories were shared about the dreadful conditions on the ships that brought immigrants over. They were glad when they could finally get off the bleak ship and breathe some fresh air. 
Most immigrants were pleased with the new life they found in America. Many immigrants tended to flock together in crowded areas of their new city. People from the same countries tried to stay close to one another for protection. This was very different from their home countries, but they felt safer when they were people who shared their language and customs. 


Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from Shutting Out the Sky.

· By the middle and late 1800s, New York was a major center for banking, printing, exports, and manufacturing. 
· When storms and angry waves had tossed the old ship up and down, she had clutched her children close to her heart in silent terror, too frightened even to cry out. 
· They also brought hopes, dreams, and expectations. 
· People moved from house to house, from one neighborhood to another, never missing the old place, glad perhaps never to have to see it again. 
· Immigrants brought with them a strong sense of family, clan, and community. 
· As immigrants flowed into New York City, builders rushed to construct housing quickly and cheaply. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· By the middle and late 1800s, New York was a major center for banking, printing, exports, and manufacturing. 
· When storms and angry waves had tossed the old ship up and down, she had clutched her children close to her heart in silent terror, too frightened even to cry out. 
· They also brought hopes, dreams, and expectations. 
· People moved from house to house, from one neighborhood to another, never missing the old place, glad perhaps never to have to see it again. 
· Immigrants brought with them a strong sense of family, clan, and community. 
· As immigrants flowed into New York City, builders rushed to construct housing quickly and cheaply. 



Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Yet despite his new, strange circumstances, Marcus fell asleep right away.			11

Next morning he woke to the puffing of steam engines 						21

and clatter of wheels outside the windows.							28

Once again the rooms hummed with activity. 							35

People raced to put the furniture back into place;						43

the men scrambled to get dressed before the girls awoke.					53

Mrs. Segal crammed extra feather beds into nooks and crannies and made coffee.		67

After everyone else had hurried off to work or school,						77

Marcus and Mrs. Segal were left along in the now neat and tidy apartment			91

Since Marcus was still considered a guest, Mrs. Segal wouldn’t hear of him			104

helping with the housework or marketing. He was thoroughly 					113

surprised to see Mrs. Segal clean the kitchen floor with precious					124

soap rather than sand, as his mother would have back home.					135











Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	Traveling across the Atlantic Ocean meant surviving starvation and poor living conditions onboard a ship. This put a strain on many scared immigrants looking to start a new life. These people spent over twenty days on a ship where they did not see the sky for days. Many families were squeezed altogether in small areas. Time on the ship passed very slowly. The smell of sweat and vomit was everywhere, and babies screamed constantly.  
Getting to go above deck was a special treat. The passengers could sniff fresh air and feel the water splash on their skin. The spray of the sea water felt wonderful and sweet. But the greatest joy was when they finally spied the Statue of Liberty welcoming them to their new home. 



Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from Shutting Out the Sky.

· Around 1907, Pauline Newman lived with her family in a tenement on Madison Street.  
· Throughout his life, Jacob Riis continued to write and speak out about poverty and housing reform.
· Tenants held rent strikes and blocked evictions. 
· In these houses, she reported, halls were dark, stairs rickety, and floors almost worn through. 
· For the first time in days, Leonard’s mother smiled. 
· On the paper was scribbled the New York address of distant relatives from back home. 
· Soon the rooms were filled with deep breathing, dreadful snoring, and smells of all kinds. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· Around 1907, Pauline Newman lived with her family in a tenement on Madison Street.  
· Throughout his life, Jacob Riis continued to write and speak out about poverty and housing reform.
· Tenants held rent strikes and blocked evictions. 
· In these houses, she reported, halls were dark, stairs rickety, and floors almost worn through. 
· For the first time in days, Leonard’s mother smiled. 
· On the paper was scribbled the New York address of distant relatives from back home. 
· Soon the rooms were filled with deep breathing, dreadful snoring, and smells of all kinds. 










Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _r9i02j472bnp]Multisyllabic Words (closed syllable)

I waited an hour after she left. Then I took an old butter knife					14

and my cane and hobbled down all three flights of stairs.					25

I worked my way through that awful jungle of junk and finally came to her spot.			41

I stooped down. It was wet there and easy digging. I hacked and dug,				55

but didn’t find anything, except for a large white bean.						65

I tried a new spot and found another, then a third. Then the truth of it slapped			82

me full in the face. I said to myself, “What have you done?” 					95

Two beans had roots. I knew I’d done them harm.						105

I felt like I’d read through her secret diary and had ripped out a page				120	

without meaning too. I laid those beans right back in the ground,				132	

as gently as sleeping babies. Then I patted the soil as smooth as could be.			147
















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

In Seedfolks, Ana’s family settled in America looking for a new life. Her father was a farmer in his home country, now her family lived in a small apartment in the city. Ana’s father died before she was born and she never met him. She learned about their home in Vietnam from her mother and sister. The family tried to keep their heritage alive like the people in Shutting Out the Sky. 
Other people traveled to America. They continued to keep their heritage alive in a new world. This was not an easy thing to do when everyone around them had different beliefs. Moving to a new country was not easy to do, but many people thought it was the only way to improve their lives. 





Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from Seedfolks.

· Staying and staring out this same window. 
· That Monday I brought a shovel home from work. 
· The smell’s enough to curl up a crocodile’s nose, especially in the summer.
· The garbage was piled high as your waist, some of it from the neighborhood and some dropped off by outside people.
· I’ve seen history out this window. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· Staying and staring out this same window. 
· That Monday I brought a shovel home from work. 
· The smell’s enough to curl up a crocodile’s nose, especially in the summer.
· The garbage was piled high as your waist, some of it from the neighborhood and some dropped off by outside people.
· I’ve seen history out this window.





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

For the first few days, Rose Cohen felt so terrified by the noise and 				14

rushing crowds, she didn’t venture any farther than the tenement stoop.				25

Her father and aunt left early for work, and Rose was often lonely				38

and homesick. Huddled in the doorway, she watched hundreds					47

of people hurry by without seeing a single face she knew.					58

One day Rose wandered to the roof of the tenement. The roof was flat,				72
 
and she could see other roofs stretching out in all directions.					83

Some had clotheslines on them, with freshly washed shirts and pants				94

fluttering in the breeze.										98

But what Rose noticed most was the sky. Just looking at it filled her with joy,			114

as though she had suddenly found someone dear from home.					124















Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

	Marcus arrived in America on an extremely brisk day, but he didn’t bring his jacket because he expected to become rich quickly. He found his family member to stay with while he looked for a job to build his fortune. When he found his relative, he was left in shock when many people he did not know slept in the Segal family’s home his first night. Some slept bent up in chairs and others just camped out on the floor. He was confused as to why the family shared their apartment with so many people that were not family and if they were already rich. He questioned the expense of buying plump vegetables, meat for lunch, and using soap to clean the floors. Marcus was not sure what to think of this new city. 




























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from Shutting Out the Sky.

· He was thoroughly surprised to see Mrs. Segal clean the kitchen floor with precious soap rather than sand, as his mother would have back home. 
· At Mrs. Segal’s house, breakfast was included in the rent. 
· “This my grandmother loaded herself with a chest of drawers, a half-dozen mattresses, an iron bedstead, a few stools, some kitchen utensils…” 
· Her father and aunt left early for work, and Rose was often lonely and homesick. 
· Suddenly the building’s front door banged behind her, and she jumped. 
· Besides working, Rose kept house for her father…
· No one asked why he was quitting. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· He was thoroughly surprised to see Mrs. Segal clean the kitchen floor with precious soap rather than sand, as his mother would have back home. 
· At Mrs. Segal’s house, breakfast was included in the rent. 
· “This my grandmother loaded herself with a chest of drawers, a half-dozen mattresses, an iron bedstead, a few stools, some kitchen utensils…” 
· Her father and aunt left early for work, and Rose was often lonely and homesick. 
· Suddenly the building’s front door banged behind her, and she jumped. 
· Besides working, Rose kept house for her father…
· No one asked why he was quitting. 





Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

My eyes opened wide. They both lived in haiti. I stared at my father, 				14

but he just kept smiling. His finger pointed farther to the left.					26

“My Uncle Phillippe.” He lived in New York. “My wife’s father.” He died last year.			41

“And her sister.” My mother didn’t have any sisters. I looked at my father’s			55

smiling face. I’d never watched an adult lie before.						65

“And what did your extended family of gardeners ask you to plant?”				77

said Miss Fleck.											80

“Lettuce,” said my father. “All lettuce.”								86

“What a coincidence,” she said back. She just stood, 						95

then walked over to her own garden. I’m pretty sure she didn’t believe him.			109

But what principal could she send him to?							117















Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.



Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	In Seedfolks, we read about Virgil. Virgil came to America from Haiti. His father drove a bus in Haiti, but now he drives a taxi cab. He farmed in Haiti, but now he lives in a city. One day he found a place to start a garden. Virgil thought he would get to sleep the day away since it was the day after he finished the fifth grade. His dad had other plans. He drove across town to borrow a shovel from a friend to plant some seeds. They spent the day farming the same way they did in Haiti. The family did not want to leave all of their ways of life behind. 





























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from Seedfolks.

· My father drove a bus back in Haiti. 
· I was done with fifth grade forever. 
· It was shaped like a heart and covered with rust, with a broken chain. 
· I’d seen a package of seeds for pole beans and hoped that’s what we’d grow. 
· I turned the corner looking for the white straw hat he always wore. 
· He poured them into his hand and smiled. 
· I marched on home. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· My father drove a bus back in Haiti. 
· I was done with fifth grade forever. 
· It was shaped like a heart and covered with rust, with a broken chain. 
· I’d seen a package of seeds for pole beans and hoped that’s what we’d grow. 
· I turned the corner looking for the white straw hat he always wore. 
· He poured them into his hand and smiled. 
· I marched on home. 




Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

A policeman chased him to another corner, where a boy ran by				12

and tried to spill all his chocolates as a joke. And still, every person			26

brushed by him without buying a thing. As the minutes went by,				38

Marcus became even more cold and miserable. How could he face Mrs. Segal?		51

Would she kick him out?								56

After about two hours, Marcus notice the streets beginning to fill			67

with pushcarts and other peddlers. Marcus later remembered “peddlers			76

with pushcards and peddlers with boxes, peddlers with movable stands			86

and peddlers with baskets, peddlers with bundles, with pails, with			96

sachets and suitcases and trunks… They came pouring in from all			107

directions-- men with white beards, old women draped in fantastic shawls,		117

boys with piping voices, young mothers with babes in their arms.”			128













Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	Many immigrants questioned their decision to cross an ocean to come to a new country. It was hard to find a job to make money. The immigrants wanted to exchange their clothing and names for some that were more American. The families changed their names certain it would be easier to find jobs and make their fortune if they were not considered strange foreigners. Facing this new life was scary for these people. But they managed to be brave and do what was best for their family.  




























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from Shutting Out the Sky.

· Some friends helped Mary Antin’s family exchange their traditional Jewish names for more American-sounding ones. 
· When Leonard brought home his first report card from school, his father noticed that the family’s last name, Coviello, had been changed to Covello. 
· But Mrs. Segal, his relative, didn’t seem to think he was trying quite hard enough. 
· ...he would give as an excuse. 
· Father laid his hand gently on my head. 
· Rose had to find another job, quickly too…
· ...child labor laws were passed in New York City in the nineteeth century, the laws were difficult to enforce. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· Some friends helped Mary Antin’s family exchange their traditional Jewish names for more American-sounding ones. 
· When Leonard brought home his first report card from school, his father noticed that the family’s last name, Coviello, had been changed to Covello. 
· But Mrs. Segal, his relative, didn’t seem to think he was trying quite hard enough. 
· ...he would give as an excuse. 
· Father laid his hand gently on my head. 
· Rose had to find another job, quickly too…
· ...child labor laws were passed in New York City in the nineteeth century, the laws were difficult to enforce. 





Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

“Ah, if at least I could write to my mother!”							10

The family’s problems weren’t over. With seven mouths to feed,					20

even the younger children had to help. “When the children came 				31

from school they would go out on the street and to the docks and pick up bits of coal,		50

paper and wood and then we would make a fire,” Rose recalled. “We used to put			66

on water to boil and draw our chairs close to the stove, 						78

to draw all the warmth we could out of it.”							88	

Sometimes Rose would see her sister in the street, wrapped in a woman’s			101

coat and carrying on little one on her back while two or three others				115

were at her side.										119

















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Would you know what to do if you left your home to travel to a new country with just the things you could carry? Would you want to work until your hands were numb from the cold or climb ladders so high you could barely breathe? These immigrants traveled across the Atlantic Ocean to find a new life. They knew that it was going to be much different from their homes. For some it was the right choice because their lives were so wretched at home. For others, it was the wrong choice, but they were in a new place now and needed to work to make their fortune. In the images from Shutting Out the Sky, we see these immigrants with solemn looks on their faces, numb with fear or anticipation of what was to come. 



Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from Shutting Out the Sky.

· Today we are here, tomorrow God knows... if only I had known I would be in America. 
· I would have learned how to write. 
· I too would rise feeling stiff in every limb and thinking dread of our cold empty little room and the uncooked rice. 
· ...were eager to change their heavy, foreign garb for American-made clothes as soon as they could.
· In the winter during all those hours as you sit stitching your body is numb with cold. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Today we are here, tomorrow God knows... if only I had known I would be in America. 
· I would have learned how to write. 
· I too would rise feeling stiff in every limb and thinking dread of our cold empty little room and the uncooked rice. 
· ...were eager to change their heavy, foreign garb for American-made clothes as soon as they could.
· In the winter during all those hours as you sit stitching your body is numb with cold. 
















Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

I hadn’t had a garden since he was a kid. I wanted one now, 					14

only this time I was seventy-eight to be exact, and in no condition to dig up soil.			31

So I hired a teenager, Puerto Rican, who said he knew where 					43

he could get a shovel. He knew he’d have to do a good job to be paid.				60

He worked that soil it flowed through your fingers like silk.					71

I paid him well and offered him a row. He wanted to grow something to sell			87

a real businessman. We discussed this. We finally compromised					96

on pumpkins, after I explained how much he could probably get for				108

them on Halloween.										111



















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

People are drawn together for many reasons. Some come together to mend from heartbreak, some for love, and others are in the right place at the right time. In Seedfolks, the people of the community come together to grow a garden and end up gaining friendships. These individuals work day and night to sow the soil making the vegetables grow. Several then load up the vegetables to sell to local stores. As they wait for the plants to grow, they build friendships along the way. The little girl who planted the first seeds did so to remember her father, while others started for different reasons. Even though these neighbors started out as strangers, they ended up as friends. 


Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from Seedfolks.

· “What are they?” she asked. 
· There were four of them in a row, still little. 
· The girl was there, stone-still, ten feet away, holding her own water jar. 
· She looked afraid for her life. 
· Better to put my time into that than moaning about the other all day. 
· Sewing up the rips in the neighborhood. 
· He worked that soil until it flowed through your fingers like silk. 
· Shook his leg like his toe was being electrocuted. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· “What are they?” she asked. 
· There were four of them in a row, still little. 
· The girl was there, stone-still, ten feet away, holding her own water jar. 
· She looked afraid for her life. 
· Better to put my time into that than moaning about the other all day. 
· Sewing up the rips in the neighborhood. 
· He worked that soil until it flowed through your fingers like silk. 
· Shook his leg like his toe was being electrocuted. 





Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	pour
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Some girls were screaming, some were beating the door with their fists,				12

some were trying to tear it open.								19

The force of the heat and flames drove some of the girls to the windows.			34

To the horror of the crowd belos, they began to jump to their deaths.				48

The fire escape ladders reached only to the sixth floor.						58

The firemen’s nets were no help, either.								65

Although the Asch Building was supposedly “fireproof,” it had no sprinklers.			76

It had on inadequate fire escape, 								82	

which collapsed sending the people on it to their deaths.					92

Although the fire was brought under control in about half an hour 				104

and the building itself didn’t suffer much damage, the human toll was incredible.			117

In less than thirty minutes, 146 workers died.							125













Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Finding work was hard for immigrants. Families had to make many sacrifices. Immigrants believed that everyone needed to help make money. Children needed to work from a young age so everyone could eat. Most children were relieved if they got to leave work and go to school. The work most of the men found was hard to do, but they did it to receive their paycheck. They worked a variety of jobs and had to keep very long hours each day. If those jobs were not available, the families worked together to make flowers for hats. Young children, some only three years old, made these flowers. They would pick the petals, dye them a new color, and place them on stems. But doing this tedious work was hard and hurt the eyes, but they needed the money. This is how many families survived. 


Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from Shutting Out the Sky.

· Fourteen hours with your back bent, your eyes close to your work... 
· Often she leaned against her mother. 
· The newspaper published her piece. 
· Maurice watched customers and vendors squabble over prices while shopkeepers tried to lure passers-by to come inside their stores. 
· ...and would receive a small allowance for spending money. 
· ...required children between the ages of eight and fourteen to attend school for fourteen weeks a year. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Fourteen hours with your back bent, your eyes close to your work... 
· Often she leaned against her mother. 
· The newspaper published her piece. 
· Maurice watched customers and vendors squabble over prices while shopkeepers tried to lure passers-by to come inside their stores. 
· ...and would receive a small allowance for spending money. 
· ...required children between the ages of eight and fourteen to attend school for fourteen weeks a year. 














Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Italian women also led active social lives and formed close communities				11

where families looked out for one another. Mothers often kept watch over			23

children from their front stoops. Women met friends on the streets as they			36

did daily errands or shopped for food in the markets. The streets were a 				50

place to exchange news and create a social network. As one writer				62

has said, “The true heart of the Lower East Side beat in the streets…”				76

Labor organizer Pauline Newman got her start as a public speaker on 				88

worker’s rights by giving speeches on street corners. Without radios				98

or television, she recalled, the only way to reach numbers of people was				111

to get an American flag and a soapbox, and go from corner to corner.				125

















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started: flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

The children of immigrants knew life was different when they came to America. Their new homes were smaller with fewer rooms than back home. Many children stayed home from school and got jobs to help their families buy basic necessities. Some children sold items on the side of the street. They would walk through the street yelling out the name of their items. “Fruit! Thread! Shoelaces! Socks!” could be heard all through the city. These children were used to playing during the day, now they are working to help their family survive. 
Almost all of the immigrants had to work hard when they came to America. Women who had never worked before were now sewing all day making new garments. Young children and older people glued together flowers to go on hats and sometimes suits. This was a different way of life and they did not know if it was a better one. 




Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from Shutting Out the Sky.

· Boys and girls followed the coal cart or roamed the alleys looking for scraps of wood for fuel. 
· I knew only too well that I was looking at a ghost. 
· Italian stands and pushcarts, spilling over with beautiful fruits…
· On Rose’s first Saturday, her father invited her to choose a piece of fruit to eat from a peddler’s cart in the street. 
· “...a blue print with red buttons and a hat, such a hat I had never seen. I took my old brown dress and shawl and threw them away.” 
· … he was teased because of his heavy shoes, which had been made by the village shoemaker back home. 
· Rose’s family had no money for new American-made shoes. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Boys and girls followed the coal cart or roamed the alleys looking for scraps of wood for fuel. 
· I knew only too well that I was looking at a ghost. 
· Italian stands and pushcarts, spilling over with beautiful fruits…
· On Rose’s first Saturday, her father invited her to choose a piece of fruit to eat from a peddler’s cart in the street. 
· “...a blue print with red buttons and a hat, such a hat I had never seen. I took my old brown dress and shawl and threw them away.” 
· … he was teased because of his heavy shoes, which had been made by the village shoemaker back home. 
· Rose’s family had no money for new American-made shoes. 








Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

One family in the student consisted of an Italian stonecutter, his wife,				12

and four children. The family usually did better in the summer months.				24

Then the father might earn four or five dollars a day. But because the				38

work was not steady, during the winter the father worked in an artificial				51

flower factory, earning only nine or ten dollars a week.						61

Food prices might seem low compared with today’s, but the total yearly				73

income for this family of six was about $690. After paying for food, heat,				87

and rent, immigrant families like this one had little money left over for				100

clothes, furniture, magazines and books, entertainment, insurance, or				108

medical bills.											110

















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started: fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Even though many immigrant children had to work from dawn to dusk, they could still find ways to have a good time. They were happy playing in the streets and watching out for the law men so they weren’t caught doing something naughty. Some children wanted to adopt the American way of life very quickly. They wanted to be taught English, and look like American children. Pauline Newman even got a book and taught herself English. Rose Cohen’s little brother took off his old heavy shoes and launched them off a roof, hoping his parents would buy him good American shoes. 
Their love for their children was one reason many families moved to America. Parents were looking for better futures for their children.  























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from Shutting Out the Sky.

· Before the play began, Samuel looked all around in wonder at the crowded theater, with candy and fruit and beer vendors threading through the aisles selling their wares. 
· As the curtain rose, a hush fell over the audience. 
· I took my old brown dress and shawl and threw them away.
· Pauline sent her thoughts to the Jewish Daily Forward…
· The new law required landlords to install cold water faucets inside each apartment…
· ...and carrying heavy stacks of books. 
· Leonard took a job loading and unloading crates from horse-drawn wagons. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Before the play began, Samuel looked all around in wonder at the crowded theater, with candy and fruit and beer vendors threading through the aisles selling their wares. 
· As the curtain rose, a hush fell over the audience. 
· I took my old brown dress and shawl and threw them away.
· Pauline sent her thoughts to the Jewish Daily Forward…
· The new law required landlords to install cold water faucets inside each apartment…
· ...and carrying heavy stacks of books. 
· Leonard took a job loading and unloading crates from horse-drawn wagons. 












Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

It wasn’t easy to go to night school after working long hours in the shop.				15

“I cannot tell you how we did it,” Marcus later wrote. “I only remember				29

that I would sit and puzzle over x’s and y’s from the time I got home at 				46

eleven o’clock until my eyes would give out; and at seven in the morning				60

I would be back at the machine sewing shirts…” 							69

Russian immigrant Maurice Hindus had to learn English more quickly than			80

most. Soon after he arrived in New York, he found a job as an errand boy				96

in a shop. One of his duties was to order lunches for the girls who worked			112

there. And the girls gave their orders in English.							121



















Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel name. In the word car the letter a does not say the short vowel name. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

Travelers from all over Europe traveled to New York City to start a new life. They came for a better life, but many learned that would be hard. These immigrants brought their culture from their homeland to share with others. The streets of the city became a melting ground for culture. Jewish immigrants lived near Italian immigrants. The children played games in the streets, attended plays, and went to schools together. The families worked together in sweatshops and factories. They all worked as hard as they could to make a new life for the family. Each family kept their traditions alive and became part of their new community, all wanting to have a better life. 



























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from Shutting Out the Sky.

· Sewing machines, which cost from twenty-five to sixty dollars, were usually paid for at the rate of one dollar a week. 
· Samuel recalled that his mother once bought a flowered silk tablecloth for ten weekly payments of twenty-five cents each, even though the family was already struggling to pay for food, rent, and to put quarters  in the gas meter.
· At first his hands got so sore and blistered, he had to soak then each night in warm water. 
· After working for a year, Leonard decided to return to school. 
· Although more girls finished high school...

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Sewing machines, which cost from twenty-five to sixty dollars, were usually paid for at the rate of one dollar a week. 
· Samuel recalled that his mother once bought a flowered silk tablecloth for ten weekly payments of twenty-five cents each, even though the family was already struggling to pay for food, rent, and to put quarters in the gas meter.
· At first his hands got so sore and blistered, he had to soak then each night in warm water. 
· After working for a year, Leonard decided to return to school. 
· Although more girls finished high school...












Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

Maurie went to see Dr. Frank Rollins, principal of Stuyvesant High School				12

Maurice waited anxiously in the waiting room. His heart was pounding				23

so hard, he felt sure Dr. Rollins would be able to hear it.						36

Maurice didn’t think he had much of a chance of getting into school.				49

Although he’d completed elementary school in Russia, he’d never attended 			59

school in America. He would probably be asked to take an entrance exam			72

in English. Could he pass it?									78

“I trembled all over as I went into Dr. Rollin’s private office,” Maurice				91

remembered. Dr. Rollins greeted him with a road smile. He talked to Maurice			104

about his studies, then asked him to write out some answers to questions			117

in English.											119















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a. Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound. The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

Maurice came from a rural village in Russia to find a better life. He did not know how to speak English, but learned all he could as quickly as possible. Being able to speak English in American was vital. He worked in a shop and needed to be able to talk to the other workers and make orders for the local girls. He bought a dictionary and book to learn the language. He would write down words and gradually translate all of the words he did not know. Turns out, he was a natural learner. One day he decided to talk to the principal of the local high school to see if he was allowed to attend school. He was determined to learn the language of his new home. 

























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from Shutting Out the Sky.

· The people who stayed there were called boarders. 
· ...who cooked their own means, were usually referred to as lodgers. 
· “It did not seem to matter at all what one had been called at home.” 
· Long flights of wooden stairs and a toilet “in the hall.” 
· ...and the many small shops and factories that offered unskilled jobs. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· The people who stayed there were called boarders. 
· ...who cooked their own means, were usually referred to as lodgers. 
· “It did not seem to matter at all what one had been called at home.” 
· Long flights of wooden stairs and a toilet “in the hall.” 
· ...and the many small shops and factories that offered unskilled jobs. 


















Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

Yet as high school graduation approached, Leonard’s doubts returned.				9

What next? One of his best friends was going to Columbia University				21

and he urged Leonard to try for college.								29

“College costs money. Money I haven’t got,” Leonard told Mary.					39

“Money I will never have. Money. Money. Money. I’m so sick of the				52

sound of that word.										56

Mary reminded him that people with less money had gone to college.				68

“It’s all in how much you want to go …”  								78

Leonard just didn’t see how it would be possible.						87

Rose Cohen was looking to the future, too. When she was sixteen,				99

a matchmaker arranged for her to meet a young grocer in the neighborhood.			112

Her parents and the young man urged Rose to marry. The young man				125

had his own successful grocery store. He would be able to take care of Rose			140











Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow

Even though their parents worked in factories and sweatshops many of the children went to school. Leonard and Maurice both found that getting an education was the key to finding success in America. Leonard knew that going to college was the only way to avoid the backbreaking work that other men and boys did in the noisy factories. Leonard's teachers had a ploy for him to apply for a scholarship to attend college. Leonard was nervous, but his family was overjoyed when he got it. This would allow him to go to college and give him spending money. 
Maurice also found his chance to go to college. While he was employed on a farm in upstate New York he attended Colgate University. He became a journalist who recounted the turmoil in Russia for newspapers. Even though Pauline Newman didn’t attend college, she was outraged about the Triangle Shirtwaist fire that destroyed the factory and killed many women. She joined different councils of women who fought to make sure that kind of tragedy never happened again. 





















Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from Shutting Out the Sky.

· Classes for boys and men included such trades as blacksmithing, cabinet making, carpentry, plumbing, printing, and engineering. 
· And the overtime won out. 
· By reading, that’s how you learn English…
· He joined the debate society and wrote for the school paper.
· The noisy bustling crowds fascinated me, everyone was so feverishly busy.
· He struggled to find work, and sometimes he found himself without a place to live. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Classes for boys and men included such trades as blacksmithing, cabinet making, carpentry, plumbing, printing, and engineering. 
· And the overtime won out. 
· By reading, that’s how you learn English...
· He joined the debate society and wrote for the school paper.
· The noisy bustling crowds fascinated me, everyone was so feverishly busy.
· He struggled to find work, and sometimes he found himself without a place to live. 














Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _4yvj8qsl862g]Multisyllabic Words (open syllable)

Leonard Covello dreamed of going to college. Marcus Ravage did, too.				11

Rose Cohen, who had never attended school in America, simply wished				22

to learn English well enough to read literature. Maurice Hindus longed to			34

leave New York and experience the American countryside.					42

Pauline Newman was committed to working for the rights of workers.				53

More than anything, though, these immigrants and thousands more like				63

them wanted to escape the poverty and endless toil they and their parents			76

had known. They wanted to be free from, as Leonard Covello put it,				89

“the monotonous day-in-day-out routine without any hope of change				98

or hope for the future, without any sense of accomplishment,” They wanted			110

to find out what being an American could mean, and to discover, as				123

Leonard’s grandmother had once whispered, their own “golden dreams of			133

the future.”											135

But were those dreams within their reach?							142










Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

Shutting Out the Sky discusses the struggles immigrants faced when they arrived in America. The immigrants did not know how difficult life would be in the land of opportunity. They had the impression that jobs were easy to find and the pay was high. Most soon found out that this was not the case. Jobs were hard to find and they often went hungry. The children of immigrants were forced to work so the family could have money to eat. These children did not want to work this hard their entire life. They wanted better. They wanted to make the dreams that brought their families to America come true.
The children and younger people who came to America knew they had to change their education to be successful. Many of them worked during the day and went to school at night. They went to school to learn English and to find better jobs than the backbreaking work they were doing. In time some went to college and found better jobs. Not everyone who came to America had the same opportunities, but those who took advantage of the opportunities, improved their families' way of life while keeping their customs.  



















Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from Shutting Out the Sky.

· “Will it ever be different?”
· Now she was being asked to decide her future. 
· Rose knew that if she refused, her father would blame her for missing a chance to better things for all of them. 
· She later married a tailor named Joseph Cohen and had one daughter. 
· ...many women at this time were expected to stay home and raise children after marriage. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· “Will it ever be different?”
· Now she was being asked to decide her future. 
· Rose knew that if she refused, her father would blame her for missing a chance to better things for all of them. 
· She later married a tailor named Joseph Cohen and had one daughter. 
· ...many women at this time were expected to stay home and raise children after marriage. 














Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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