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[bookmark: _r6bnm74q0t5h]Phonics Continuum

	Inflectional Endings
	-ing, -s, -es, -er, -ed (/d/, /t/, /ed/) 

	Consonant Digraphs (beginning)
	ch, ph, sh, th, wh

	Consonant Digraphs (ending)
	-ch, -ck, -dge, -ng, -sh, -tch, -th

	Consonant Blends (beginning)
	br, cr, dr, fr, gr, pr, tr
bl, cl, fl, gl, pl
sc, sk, sl, sm, sn, sp, st, sw, tw
scr, spl, spr, squ, str

	Multisyllabic Words (closed syllable)
	nap/kin, pic/nik, but/ton

	Consonant Blends (ending)
	ft, mp, nd, nk, nt, pt, sk, st

	Long Vowel/Silent e
	a in made, i in site, o in tote, u in use

	Letter-Sound Variations and Generalizations
	soft c, soft g, qu, x  (/k/, /ks/, /gz/)

	Other Beginnings, Other Endings
	wr-, kn-, gn (gnat, sign) -mb, -mn

	Vowel Digraphs (long)
	ai, ay, ei, ea, ey
oa, oe, ow, ou, ew
ee, ea, ei, ie, ey
ie, ye

	Vowel Digraphs (other)
	ew, oo, oe, ou, ue, ui
oo, ou
au, aw

	R- or L- Controlled
	er, ir, or, ur, ar, al

	Vowel Diphthongs
	oi, oy, ou, ow

	Multisyllabic Words (open syllable)
	pre/vent, pro/gram, va/cate








Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

I'm twelve years old. Until a few months ago, I was a boarding student at Yancy Academy,	         17

a private school for troubled kids in upstate New York. Am I a troubled kid? Yeah.  		         33

You could say that. I could start at any point in my short miserable life to prove it, but 		         52

things really started going bad last May, when our sixth-grade class took a field trip to 		         69

Manhattan- twenty-eight mental-case kids and two teachers on a yellow school bus, heading                84

to the Metropolitan Museum of Art to look at ancient Greek and Roman stuff. 			        98

I know-it sounds like torture. Most Yancy field trips were. 	       				       109

But Mr. Brunner, our Latin teacher, was leading this trip, so I had hopes. 				       123

Mr. Brunner was this middle-aged guy in a motorized wheelchair.				       134



















Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display: 
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

The religion of Ancient Greece was very interesting. It was different from what we may understand about religion. Ancient Greece was an area in Europe. The people that lived in Ancient Greece were called Greeks. Greeks were known for their artwork and the stories they told. These stories are called myths. Myths are made up stories that include characters with supernatural powers. The ancient Greeks believed in many different gods and goddesses. These gods and goddesses had supernatural powers. These gods also lived forever. The Greeks told myths about these gods and different events that happened in their time.



























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from The Lightning Thief.

· If you're reading this because you think you might be one, my advice is: close this book right now.
· Most of the time, it gets you killed in painful, nasty ways.
· But if you recognize yourself in these pages-if you feel something stirring inside-stop reading immediately.
· The other campers were silent. 
· The hairs had been singed off my forearms.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words. Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· If you're reading this because you think you might be one, my advice is: close this book right now.
· Most of the time, it gets you killed in painful, nasty ways.
· But if you recognize yourself in these pages-if you feel something stirring inside-stop reading immediately.
· The other campers were silent. 
· The hairs had been singed off my forearms.















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

I recoiled at the taste, because I was expecting apple juice. It wasn’t that				14

at all. It was chocolate-chip cookies. Liquid cookies. And not just any cookies--			28

my mom’s homemade blue chocolate-chip cookies, buttery and hot, with			39

the chips still melting. Drinking it my whole body felt warm and good, full			53

of energy. My grief didn’t go away, but I felt as if my mom had just brushed her 			71

hand against my cheek, given me a cookie the way she used to when I was small,			88

and told me everything was going to be okay. Before I knew it, I’d drained the glass.		105

I stared into it, sure I’d just had a warm drink, but the ice cubes hadn’t even melted. 		123

“Was it good?” Grover asked. I nodded. “What did it taste like?” He sounded so 			138

wistful, I felt guilty. 										142

















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other. Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

There are several characters in Greek Mythology. These characters are mortals, immortals, and demigods. Mortals are characters that are human and do not live forever. Percy Jackson was mortal. Immortals are characters that are not human. They did live forever. Greeks believed in immortal gods with supernatural or special powers. Ares, the god of war, was immortal. He had great physical strength. Ares’ powerful light shined brightly wherever he went. Demigods are characters that are half human and half god. These characters are sometimes called creatures or half blood. These characters had one human, mortal parent and one immortal god parent. Hercules was a very physically strong demigod.



Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from The Lightning Thief.

· He had thinning hair and a scruffy beard and a frayed tweed jacket, which always smelled like coffee.
· You wouldn't think he'd be cool, but he told stories and jokes and let us play games in class.
· He gathered us around a thirteen-foot-tall stone col-umn with a big sphinx on the top, and started telling us how it was a grave marker, a stele, for a girl about our age.
· And before that, at my fourth-grade school, when we took a behind the-scenes tour of the Marine World shark pool, I sort of hit the wrong lever on the catwalk and our class took an unplanned swim.
· All the way into the city, I put up with Nancy Bobofit, the freckly, redheaded kleptomaniac girl, hitting my best friend Grover in the back of the head with chunks of peanut butter-and-ketchup sandwich.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to sphinx.
6. Say: “Notice the ph is in the middle of this word, but we are still making the /f/ sound when we read through the word.  
7. Note to teacher: Sphinx, sandwich, and ketchup include a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· He had thinning hair and a scruffy beard and a frayed tweed jacket, which always smelled like coffee.
· You wouldn't think he'd be cool, but he told stories and jokes and let us play games in class.
· He gathered us around a thirteen-foot-tall stone col-umn with a big sphinx on the top, and started telling us how it was a grave marker, a stele, for a girl about our age.
· And before that, at my fourth-grade school, when we took a behind the-scenes tour of the Marine World shark pool, I sort of hit the wrong lever on the catwalk and our class took an unplanned swim.
· All the way into the city, I put up with Nancy Bobofit, the freckly, redheaded kleptomaniac girl, hitting my best friend Grover in the back of the head with chunks of peanut butter-and-ketchup sandwich.






Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

We thought that maybe if we did that, everybody wouldn't know we were from that school	    16

the school for loser freaks who couldn't make it elsewhere. "Detention?" Grover asked. 		    29

"Nah," I said. "Not from Brunner. I just wish he'd lay off me sometimes. I mean-I'm not a genius."    49

Grover didn't say anything for a while. Then, when I thought he was going to give me some deep	    68

philosophical comment to make me feel better, he said, "Can I have your apple?" 		    82

I didn't have much of an appetite, so I let him take it. I watched the stream of cabs		   101

 going down Fifth Avenue, and thought about my mom's apartment, only a little ways 		   115

Uptown from where we sat. 									   120





















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word. Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	 Percy Jackson always thought of himself as different. He missed living with his mother and Gabe, even though Gabe was a grouch. Percy had to attend a school for disturbed kids like him because he had a knack for getting into trouble. Percy felt that all of his teachers misjudged him except for one, Mr. Brunner. Mr. Brunner was full of knowledge about ancient Rome and ancient Greek, and Percy thought he made learning fun. Percy learned he had a glitch in his brain that made regular school hard for him because he was wired to read ancient Greek, not English. He also learned that his fighting skills were helped along by his ADHD. Percy was beginning to think that being different wasn’t such a bad thing after all. 

Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from The Lightning Thief.

· I looked at the carving, and felt a flush of relief, because I actually recognized it. "That's Kronos eating his kids, right?" 
· At least Nancy got packed, too. Mr. Brunner was the only one who ever caught her saying anything wrong. 
· The class gathered on the front steps of the museum, where we could watch the foot traffic along Fifth Avenue.
· Grover and I sat on the edge of the fountain, away from the others. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· I looked at the carving, and felt a flush of relief, because I actually recognized it. "That's Kronos eating his kids, right?" 
· At least Nancy got packed, too. Mr. Brunner was the only one who ever caught her saying anything wrong. 
· The class gathered on the front steps of the museum, where we could watch the foot traffic along Fifth Avenue.
· Grover and I sat on the edge of the fountain, away from the others. 













Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Or maybe they were just staring at Annabeth, who was still pretty much dripping			14

wet. She showed me a few more places: the metal shop (where kids were forging		29

their own swords), the arts-and-crafts room (where satyrs were sandblasting a 			42

giant marble statue of a goat-man), and the climbing wall, which actually consisted		56

of two facing walls and shook violently, dropped boulders, sprayed lava, and clashed		69

together if you didn’t get to the top fast enough. Finally we returned to the canoeing		85

lake, where the trail led back to the cabins. “I’ve got training to do,” Annabeth said		101

flatly. “Dinner’s at seven-thirty. Just follow your cabin to the mess hall.” 				114

“Annabeth, I’m sorry about the toilets.” “Whatever.” “It wasn’t my fault.” 			125



















Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Camp Half-Blood is a special place for children of the Greek gods. Satyrs are sent to schools all over the place to look for students that present great talents. Once they find them, they are supposed to protect them until they can be brought to Camp Half-Blood for training. The tree out front marks the entrance to the premises. The campers spend their time playing capture the flag, and training with their sword and shield. Each camper is assigned a cabin based on the Greek god or goddess who claims to be their parent. When Percy Jackson first arrives at Camp Half-Blood he is not clear on which god will claim him. After a trident is seen blazing in the sky, Percy knows he is the son of the sea god. Due to the fact that Percy has no brothers or sisters at Camp Half-Blood, he gets a private cabin. 


Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from The Lightning Thief.

· She'd hug me and be glad to see me, but she'd be disappointed, too. 
· She'd send me right back to Yancy, remind me that I had to try harder, even if this was my sixth school in six years and I was probably going to be kicked out again. 
· Mr. Brunner parked his wheelchair at the base of the handicapped ramp. 
· I was about to unwrap my sandwich when Nancy Bobofit appeared in front of me with her ugly friends-I guess she'd gotten tired of stealing from the tourists-and dumped her half-eaten lunch in Grover's lap.
· She grinned at me with her crooked teeth.
· But I was so mad my mind went blank.
· I have moments like that a lot, when my brain falls asleep or something, and the next thing I know I've missed something, as if a puzzle piece fell out of the universe and left me staring at the blank place behind it.
· She was a shriveled hag with bat wings and claws and a mouth full of yellow fangs, and she was about to slice me to ribbons.   

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· She'd hug me and be glad to see me, but she'd be disappointed, too. 
· She'd send me right back to Yancy, remind me that I had to try harder, even if this was my sixth school in six years and I was probably going to be kicked out again. 
· Mr. Brunner parked his wheelchair at the base of the handicapped ramp. 
· I was about to unwrap my sandwich when Nancy Bobofit appeared in front of me with her ugly friends-I guess she'd gotten tired of stealing from the tourists-and dumped her half-eaten lunch in Grover's lap.
· She grinned at me with her crooked teeth.
· But I was so mad my mind went blank.
· I have moments like that a lot, when my brain falls asleep or something, and the next thing I know I've missed something, as if a puzzle piece fell out of the universe and left me staring at the blank place behind it.
· She was a shriveled hag with bat wings and claws and a mouth full of yellow fangs, and she was about to slice me to ribbons.   


Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Number five was bright red - a real nasty paint job, as if the color had been splashed 		17

on with buckets and fists. The roof was lined with barbed wire. A stuffed wild boar’s		33

head hung over the doorway, and its eyes seemed to follow me. Inside I could see a 		49

bunch of mean-looking kids, both girls and boys, arm wrestling and arguing with 			63

each other while rock music blared. The loudest was a girl maybe thirteen of fourteen. 		78

She wore a size XXXL CAMP HALF-BLOOD T-shirt under a camouflage jacket.			91

she zeroed in on me and gave me an evil sneer. She reminded me of Nancy Bobofit, 		109

though the camper girl was much bigger and tough looking, and her hair was long 		124

and stringy, and brown instead of red. 								131



















Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	 On his way to Camp Half-Blood, Percy and his mother are attacked by the Minotaur. One second they were speeding down a road, and the next they were sprawled out in a ditch. Percy could hear his mother screaming for him to scram, and sprint for the property line and not stop until he got to the farm  house. Percy decided to stay and help his mother and Grover try to escape the creature that was slowly coming toward them. Percy spotted what looked like horns coming out of its head, and a horrible smell like rotten meat. Percy was scared but he knew he had to do something to help his friends. Luckily Percy was able to defeat the Minotaur by snapping his horn off his head and slamming it into his chest. Percy watched the creature disappear even though his head felt like he was splitting open with pain. 


Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from The Lightning Thief.

· All I could think of was that the teachers must've found the illegal stash of candy I'd been selling out of my dorm room.
· Her fingers stretched, turning into talons.  
· She was a shriveled hag with bat wings and claws and a mouth full of yellow fangs, and she was about to slice me to ribbons. 
· I snatched the ballpoint pen out of the air, but when it hit my hand, it wasn't a pen anymore.
· Mrs. Dodds spun toward me with a murderous look in her eyes.
· She exploded into yellow powder, vaporized on the spot, leaving nothing but the smell of sulfur and a dying screech and a chill of evil in the air, as if those two glowing red eyes were still watching me.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· All I could think of was that the teachers must've found the illegal stash of candy I'd been selling out of my dorm room.
· Her fingers stretched, turning into talons.  
· She was a shriveled hag with bat wings and claws and a mouth full of yellow fangs, and she was about to slice me to ribbons. 
· I snatched the ballpoint pen out of the air, but when it hit my hand, it wasn't a pen anymore.
· Mrs. Dodds spun toward me with a murderous look in her eyes.
· She exploded into yellow powder, vaporized on the spot, leaving nothing but the smell of sulfur and a dying screech and a chill of evil in the air, as if those two glowing red eyes were still watching me.









Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _xf9y7k8vqede]Multisyllabic Words (closed syllable)

Every so often I would spring a Mrs. Dodds reference on somebody, just to see if I could 		18

trip them up, but they would stare at me like I was psycho. It got so I almost believed them-	38

Mrs. Dodds had never existed. Almost. But Grover couldn't fool me. When I mentioned the 	53

name Dodds to him, he would hesitate, then claim she didn't exist. But I knew he was lying. 	71

Something was going on. Something had happened at the museum. I didn't have much time	86

to think about it during the days, but at night, visions of Mrs. Dodds with talons and leathery	104

wings would wake me up in a cold sweat. The freak weather continued, which didn't help my 	121

mood.												122






















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

In the novel, The Mountain Meets the Moon, a young girl named Minli wishes to change her families’ fortune. Her father has spent many evenings telling her stories about the Old Man in the Moon, and the Jade Dragon. One day, Minli decides to go on a quest to see if the Old Man in the Moon can come to the rescue of her poor family. Minli faces many challenges on her quest but luckily several creatures help her on her journey. She rescues a dragon caught in some ropes and she meets a buffalo boy, both who help her find the king. The Dragon gets into a battle with the Tiger and is mortally wounded, but thanks to some other friends, he is nursed back to health. Minli learns the lesson that helping her friends is important. 





Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from The Lightning Thief.

· Thunder boomed overhead.
· For the rest of the school year, the entire campus seemed to be playing some kind of trick on me.
· A lot of hopes are riding on you. So just…kill some monsters for me, okay?
· Even I am not old enough to remember that, child, but I know it was a time of darkness and savagery for mortals.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· Thunder boomed overhead.
· For the rest of the school year, the entire campus seemed to be playing some kind of trick on me.
· A lot of hopes are riding on you. So just…kill some monsters for me, okay?
· Even I am not old enough to remember that, child, but I know it was a time of darkness and savagery for mortals.







Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Even Clarisse kept her distance, though her venomous looks made it clear she wanted 		14

to kill me for breaking her magic spear. I wish she would just yell or punch me or			32

something. I’d rather get into fights every day then be ignored. I knew somebody at 		47

camp resented me because one night I came into my cabin and found a mortal newspaper	63

dropped inside the doorway, a copy of the New York Daily News, opened to the Metro		89

Page. The article took me almost an hour to read because the angrier I got, the more the		107

words floated around on the page. 								113























Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

At Camp Half-Blood, campers are assigned to cabins depending on who their godly parents are. When Percy arrives at Camp Half-Blood he has no idea which god or goddess will claim him so he is told to camp in the Hermes cabin since he is the god of travelers. He is a little worried about theft too since Hermes is also the god of thieves, but Luke helps him settle in and he quickly unwinds. Percy has to remind himself that one day one of the gods will claim him and he will be able to move to a different cabin somewhere on the grounds. Even though Camp Half-Blood is an adjustment for Percy, he basks in the fact that it is much nicer than most places he has lived.




























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from The Lightning Thief.

· One of the current events we studied in social studies class was the unusual number of small planes that had gone down in sudden squalls in the Atlantic that year.
· I'm not usually an eavesdropper, but I dare you to try not listening if you hear your best friend talking about you to an adult.
· A shadow slid across the lighted glass of Brunner's office door, the shadow of something much taller than my wheelchair-bound teacher, holding something that looked suspiciously like an archer's bow.
· Hades would very much like to kill this young half-blood before he can take on the quest.
· Now he was trying to frame me and my dad for a theft he hadn’t committed. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· One of the current events we studied in social studies class was the unusual number of small planes that had gone down in sudden squalls in the Atlantic that year.
· I'm not usually an eavesdropper, but I dare you to try not listening if you hear your best friend talking about you to an adult.
· A shadow slid across the lighted glass of Brunner's office door, the shadow of something much taller than my wheelchair-bound teacher, holding something that looked suspiciously like an archer's bow.
· Hades would very much like to kill this young half-blood before he can take on the quest.
· Now he was trying to frame me and my dad for a theft he hadn’t committed. 





Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

Black smoke poured from the dashboard and the whole bus filled with a smell like rotten eggs.	      17

The driver cursed and limped the Greyhound over to the side of the highway. After a few minutes      35

clanking around in the engine com-partment, the driver announced that we'd all have to get off.	       52	

Grover and I filed outside with everybody else. We were on a stretch of country road-no place	       60

you'd notice if you didn't break down there. On our side of the highway was nothing but maple	       78

trees and litter from pass-ing cars. On the other side, across four lanes of asphalt shimmering	       94

with afternoon heat, was an old-fashioned fruit stand.						       103

The stuff on sale looked really good: heaping boxes of blood red cherries and apples, walnuts and      120 	

apricots, jugs of cider in a claw-foot tub full of ice. There were no cus-tomers, just three old	       139

ladies sitting in rocking chairs.									       144

















Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.




Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	Luke is one of the older campers at Camp Half-Blood. He has lived at the camp for most of his life. Luke knows he was the son of Hermes so he resides in cabin eleven. Luke is good at combat and at times he likes to train the other campers how to fight with a sword. Annabeth is good friends with Luke because they have been at camp together for a long time. Luke is very nice to Percy when he first arrives and he teaches him certain skills he needs to survive. When Percy, Grover, and Annabeth leave for their quest, Luke gave them his magic flying shoes. Percy is grateful for the gift because he is sure they will be helpful on his journey. Even though Luke is trying to help Percy, Annabeth doesn’t like the idea of him flying through the sky. 



























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from The Lightning Thief.

· Finally, I slipped out into the hallway and made my way back up to the dorm..
· Grover was lying on his bed, studying his Latin exam notes like he'd been there all night.
· "Just... tired." 
· There was a huge grinding noise under our feet.
· He said something like we didn’t have much time, because of the deadline. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· Finally, I slipped out into the hallway and made my way back up to the dorm..
· Grover was lying on his bed, studying his Latin exam notes like he'd been there all night.
· "Just... tired." 
· There was a huge grinding noise under our feet.
· He said something like we didn’t have much time, because of the deadline. 





Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

“Well ...no.” I had no idea what a searcher’s license was, but it didn’t seem like 			16

the right time to ask. “He just said you had big plans, you know… and that you needed		34

credit for completing a keeper’s assignment. So did you get it?” Grover looked down		48

at the naiads. “Mr. D suspended judgement. He said I hadn’t failed or succeeded with		63

you yet, so our fates were still tied together. If you got a quest and I went along to protect	83

you, and we both came back alive, then maybe he’d consider the job complete.” My spirits	99

lifted. “Well that’s not so bad, right?” “Blaa-ha-ha! He might as well have transferred me to 	117

stable-cleaning duty. The chances of you getting a quest… and even if you did, why would	134

you want me along?” 										138



















Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	A quest is a journey someone goes on for an important reason. Percy’s quest was dangerous but very important to him. Percy Jackson decided to go on a quest to find the underworld. He decided to go on this quest after learning that his real father was Posiedon. Posiedon was the Olympian brother who was the god of the sea. Percy goes on a quest to locate the lightning bolt that belongs to Zeus. He wants to recover the lightning bolt in an effort to try to save his mom. Along his quest he visits the Oracle to get advice. The Oracle gives him advice in the form of a riddle. 
	




























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from The Lightning Thief.

· All three women looked ancient, with pale faces wrinkled like fruit leather, silver hair tied back in white bandannas, bony arms sticking out of bleached cotton dresses.
· The old lady in the middle took out a huge pair of scissors-gold and silver, long-bladed, like shears.
· They’d had centuries of practice running away from love sick gods. 
· …if all this magical stuff was possible, surely there was some way to save her…
· “Gee,” I said, feigning surprise. “Who else would be stupid enough to volunteer for a quest like this?”

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· All three women looked ancient, with pale faces wrinkled like fruit leather, silver hair tied back in white bandannas, bony arms sticking out of bleached cotton dresses.
· The old lady in the middle took out a huge pair of scissors-gold and silver, long-bladed, like shears.
· They’d had centuries of practice running away from love sick gods. 
· … if all this magical stuff was possible, surely there was some way to save her…
· “Gee,” I said, feigning surprise. “Who else would be stupid enough to volunteer for a quest like this?”





Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

My hands were numb. I was ten feet away from the Chimera’s bloody maw, 			14

and I knew that as soon as I moved, the creature would lunge. The snake 			29

lady made a hissing noise that might have laughter. “Be honored, Percy 				41

Jackson. Lord Zeus rarely allows me to test a hero with one of my brood. For 			57

I am the Mother of Monsters, the terrible Echidna!” I stared at her. All I could 			73

think to say was: “Isn’t that a kind of anteater?” She howled, her reptilian face 			88

turning brown and green with rage. The Chimera charged, its lion teeth gnashing.		101

I managed to leap aside and dodge the bite. 							110

...Before I could swing my sword, it opened its mouth, emitting a stench like the 			125

world's largest barbecue pit, and shot a column of flame straight at me. 				142

















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Grover is Percy’s best friend. The Elders of Olympus assigned Grover to watch over and protect Percy before he arrived at Camp Half-Blood. As far as Percy knew, Grover was just a regular middle school kid. However, on their way to Montauk with Percy’s mom, things start to go awry. It starts with an explosion that wrecks Gabe’s car. Grover is knocked-out cold and that is when Percy jumps into action to save his friend. Percy soon discovers that Grover isn’t a regular boy at all but a Satyr. Percy knew Grover was a little different, but seeing Grover with fur and horns made Percy numb with shock. Grover explained to Percy that he is trying to earn his searcher’s license which is why he was assigned to protect Percy. After the disaster with the wrecked car, Grover is resigned to the fact that the Elders will never allow him to search for Pan. This knowledge puts Grover in a solemn mood. 



Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from The Lightning Thief.

· He started chewing at his thumb. 
· She wanted to be a novelist, so she spent high school working to save enough money for a college with a good creative-writing program.
· She knew I was holding back, but she didn't push me.
· I was sure the knife would get us busted the first time we went through a metal detector.
· She seemed resigned to the fact that I had a major talent for ticking off the gods. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· He started chewing at his thumb. 
· She wanted to be a novelist, so she spent high school working to save enough money for a college with a good creative-writing program.
· She knew I was holding back, but she didn't push me.
· I was sure the knife would get us busted the first time we went through a metal detector.
· She seemed resigned to the fact that I had a major talent for ticking off the gods. 
















Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

We spent two days on the Amtrak train, heading west through hills, over rivers, 			14

past amber waves of grain. We weren’t attacked once, but I didn’t relax. I felt			28

that we were traveling around in a display case, being watched from above and			42

maybe from below, that something was waiting for the right opportunity.			53

I tried to keep a low profile because my name and picture were splattered over			68

the front pages of several East Coast newspapers. The Trenton Register-News 			80

showed a photo taken by a tourist as I got off the Greyhound bus. I had a wild look		99

in my eyes. My sword was a metallic blur in my hands. It might’ve been a baseball 		116

bat or a lacrosse stick.  										121



















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say.  Also, give examples to help students get started: rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Percy has been accused of a terrible crime. Many are saying that Percy stole Zeus’s master thunderbolt. Percy is the main suspect because he is the son of Poseidon. They claim that Percy somehow took the master bolt from the throne room without anyone knowing. Zeus is convinced that Poseidon is trying to goad him into another war, but Percy thinks it is just a hoax. Percy and his friends must find a way to get from coast to coast, battling monsters along the way, trying to stay alive. Even though his main goal is to find his mother, Percy needs to find a way to say to Zeus that he would never betray him, no matter who his father may be. The three friends hate to think what might happen if they fail to find the master bolt before the summer solstice. 


Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from The Lightning Thief.

· He raised the car over his head and threw it down the road. 
· My grief didn’t go away, but I felt as if my mom had just brushed her hand against my cheek, given me a cookie the way she used to when I was small, and told me everything was going to be okay. 
· “Young man,” said Mr. D, “I would really be less casual about throwing those names around, if I were you.” 
· “The game goes to me.” 
· According to one freight bill, the Underworld’s billing address was DOA Recording Studios, West Hollywood, California. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· He raised the car over his head and threw it down the road. 
· My grief didn’t go away, but I felt as if my mom had just brushed her hand against my cheek, given me a cookie the way she used to when I was small, and told me everything was going to be okay. 
· “Young man,” said Mr. D, “I would really be less casual about throwing those names around, if I were you.” 
· “The game goes to me.” 
· According to one freight bill, the Underworld’s billing address was DOA Recording Studios, West Hollywood, California.







Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	pour
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

“Percy, you can’t barter with Hades. You know that right? He’s deceitful, 				12

heartless, and greedy. I don’t care is his Kindly Ones weren’t aggressive this 			25

time--” “This time?” I asked. “You mean you’ve run into them before?” 				37

He hand crept up to her necklace. She fingered a glazed white bead painted			51

with the image of a pine tree, one of her clay end-of-summer tokens. “Let’s			67

just say I’ve got no love for the Lord of the Dead. You can’t be tempted to make a 		86

deal for your mom,” “What would you do if it were your dad?”					99

“That’s easy,” she said. “I’d leave him to rot.” “You’re not serious?” Annabeth’s			112

gray eyes fixed on me. She wore the same expression she’d worn in the woods			127

at camp, the moment she drew her sword against the hellhound. 				138

















Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 




Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Grover was sent to a school in New York to seek out children who might be special. His chief responsibility was to search for other students who might yield certain abilities or powers. When he became friends with Percy, he knew there was something different about his new friend. Grover had spent many years in schools looking for a kid like Percy. Grover himself was a very strange creature. He had curly hair that he usually covered with a beanie, and he walked with a limp because his legs were weak. Percy didn’t care that Grover was different, and they became the ideal team. They also both liked their teacher Mr. Brunner who was in a wheelchair. 



Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from The Lightning Thief.

· “What a relief,” the centaur said. 
· It was a lot bigger than I’d realized--four stories tall, sky blue with white trim, like an upscale seaside resort. 
· If a seagull so much as pooped on his paint job, he'd find a way to blame me.
· Grover was leaning against the porch railing, looking like he hadn’t slept in a week. 
· I stared at the orange haze of the sky and tried to understand how Grover could pursue a dream that seemed so hopeless. 
· Percy, you can’t barter with Hades. You know that, right? He’s deceitful, heartless, and greedy.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· “What a relief,”  the centaur said. 
· It was a lot bigger than I’d realized--four stories tall, sky blue with white trim, like an upscale seaside resort. 
· If a seagull so much as pooped on his paint job, he'd find a way to blame me.
· Grover was leaning against the porch railing, looking like he hadn’t slept in a week. 
· I stared at the orange haze of the sky and tried to understand how Grover could pursue a dream that seemed so hopeless. 
· Percy, you can’t barter with Hades. You know that, right? He’s deceitful, heartless, and greedy.












Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

See, Gabe had once told my mom there was no such thing. They had this fight,			16

which seemed like a really small thing at the time. But ever since, my mom went out of her	35

way to eat blue. She baked blue birthday cakes. She mixed blueberry smoothies. She bought 	50

blue-corn tortilla chips and brought home blue candy from the shop. This-along with keeping	66

her maiden name, Jackson, rather than call-ing herself Mrs. Ugliano-was proof that she		80

wasn't totally suckered by Gabe. She did have a rebellious streak, like me. When it got dark,	97

we made a fire. We roasted hot dogs and marshmallows. Mom told me stories about when	113	

she was a kid, back before her parents died in the plane crash.					126	





















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started: flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Annabeth is not new to Camp Half-Blood, in fact she had been there almost her entire life. Annabeth is also very tough, and fighting dangerous foes suits her. She is the daughter of the goddess Athena and a mortal man. Her mother gave her a blue Yankees baseball hat that turned the wearer invisible as a gift. Annabeth decides to join Percy and Grover on their journey to the Underworld. She is no fool and she knows the crew will face terrible challenges on their route to find Percy’s mother and Zeus’s lightning bolt. Annabeth is well trained and helps Grover and Percy out of many situations that could have ruined their quest. 



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from The Lightning Thief.

· She never said exactly, but I knew why the beach was special to her. 
· We got there at sunset, opened all the cabin's windows, and went through our usual cleaning routine. 
· We walked on the beach, fed blue corn chips to the seagulls, and munched on blue jelly beans, blue saltwater taffy, and all the other free samples my mom had brought from work.
· Do not be a pawn of the Olympians, my dear. You would be better off as a statue.
· As soon as I closed it, there was a sound like a cash register. 
· Grover fluttered with his flying shoes to the lowest bough of a tree, put his back to the trunk, and stared at the night sky. 
· I stared at the orange haze of the sky and tried to understand how Grover could pursue a dream that seemed so hopeless. 
· I knew I should tell my mom about the old ladies at the fruit stand, and Mrs. Dodds at the art museum, about my weird hallucination that I had sliced my math teacher into dust with a sword.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· She never said exactly, but I knew why the beach was special to her. .
· We got there at sunset, opened all the cabin's windows, and went through our usual cleaning routine. 
· We walked on the beach, fed blue corn chips to the seagulls, and munched on blue jelly beans, blue saltwater taffy, and all the other free samples my mom had brought from work.
· Do not be a pawn of the Olympians, my dear. You would be better off as a statue.
· As soon as I closed it, there was a sound like a cash register. 
· Grover fluttered with his flying shoes to the lowest bough of a tree, put his back to the trunk, and stared at the night sky. 
· I stared at the orange haze of the sky and tried to understand how Grover could pursue a dream that seemed so hopeless. 
· I knew I should tell my mom about the old ladies at the fruit stand, and Mrs. Dodds at the art museum, about my weird hallucination that I had sliced my math teacher into dust with a sword.




Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

We camped out in the woods, a hundred yards from the main road, in a marshy			16
clearing that local kids had obviously been using for parties. The ground was 			29
littered with flattened soda cans and fast-food wrappers. We’d taken some			41
food and blankets from Aunty Em’s, but we didn’t dare light a fire to dry our 			57
damp clothes. The Furies and Medusa had provided enough excitement for one			69
day. We didn’t want to attract anything else. We decided to sleep in shifts. 			83
I volunteered to take the first watch. Annabeth curled up on the blankets and was		98
snoring as soon as her head hit the ground. Grover fluttered with his flying shoes			113
to the lowest bough of a tree, put his back to the trunk, and stared at the night sky. 		132




















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started: fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Percy is determined to find his mother in the Underworld after she vanished on their way to Montauk. The daughter of Athena, Annabeth, and his satyr friend, Grover, are helping him on his journey. Some people have told Percy that he should give up and move on, just forget about his mother, but Percy refuses. With just a few golden drachmas in his pouch, he sets off across the United States looking for this mother. Even though Grover is awkward and sometimes clumsy, he is a good friend to Percy. On his journey, Percy often finds himself drawn to water, probably because his dad is the god of the sea. Percy is not allowed to fly across the country because the god of the sky, Zeus is angry with him for stealing his master bolt. This means that Percy and his friends are forced to complete most of their journey on foot, so they had to be extra cautious. 
























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from The Lightning Thief.

· She told me about the books she wanted to write someday, when she had enough money to quit the candy shop.
· Eventually, I got up the nerve to ask about what was always on my mind whenever we came to Montauk-my father. 
· I figured she would tell me the same things she always did, but I never got tired of hearing them.
· The pit yawned so wide and was so completely black, I knew it must be bottomless. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· She told me about the books she wanted to write someday, when she had enough money to quit the candy shop.
· Eventually, I got up the nerve to ask about what was always on my mind whenever we came to Montauk-my father. 
· I figured she would tell me the same things she always did, but I never got tired of hearing them.
· The pit yawned so wide and was so completely black, I knew it must be bottomless. 
















Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

When the teachers threatened to call the police, he went away growling, but no one believed 	16
me when I told them that under his broad-brimmed hat, the man only had one eye, right 	34
in the middle of his head. Before that-a really early memory. I was in preschool, and a teacher 	53
accidentally put me down for a nap in a cot that a snake had slithered into. My mom screamed	72
when she came to pick me up and found me playing with a limp, scaly rope I'd somehow		90
managed to strangle to death with my meaty toddler hands. In every single school, 		104
something creepy had happened, something unsafe, and I was forced to move.			116
























Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound.  Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel sound. In the word car the letter a does not say the short vowel sound. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

Hades is the ruler of the Underworld, and brother to Zeus. The Lord of the Dead, as he is sometimes called, lives in the Underworld that is guarded by a three headed dog named Cerberus. If the person trying to see Hades makes it past Cerberus, they must then venture across the River Styx on a boat. Percy is sure that Hades is holding his mother prisoner in the Underworld and that he can barter with Hades to get her returned to the land of the living. Annabeth tries to explain to Percy that Hades rarely deals with humans and he doesn’t care for them. Annabeth describes him as greedy, heartless, and cruel. Nevertheless, Percy is sure that he will be able to secure the return of his mother. 




























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from The Lightning Thief.

· He knew I was expecting a baby, but he never saw you. He had to leave before you were born."
· I tried to square that with the fact that I seemed to remember... something about my father.  A warm glow.
· Her words reminded me of what Mr. Brunner had said-that it was best for me to leave Yancy.
· During third grade, a man in a black trench coat had stalked me on the playground. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· He knew I was expecting a baby, but he never saw you. He had to leave before you were born."
· I tried to square that with the fact that I seemed to remember ... something about my father. A warm glow.
· Her words reminded me of what Mr. Brunner had said-that it was best for me to leave Yancy.
· During third grade, a man in a black trench coat had stalked me on the playground. 


















Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

On the road we had plenty of time to talk. I told Annabeth and Grover about my latest		18

dream, but the details got sketchier the more I tried to remember them. The Lotus		33

Casino seemed to have short-circuited my memory. I couldn’t recall what the 			46

invisible servant’s voice had sounded like, though I was sure it was somebody			59

I knew. The servant had called the monster in the pit something other than “my lord”		75

some special name or title… “The Silent one?” Annabeth suggested. “The Rich 			87

One?  Both of those are nicknames for Hades.” “Maybe…” I said, though neither			101

sounded quite right.  “That throne room sounds like Hades’s,” Grover said. “That’s the		114

way it’s usually described.” 									118



















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a. Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound. The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al
Percy, Annabeth, and Grover soon find themselves in a hotel that looked more like a royal palace. The Lotus Hotel had everything from an indoor water slide to a virtual reality game with real laser guns. All around the lobby, waitresses were serving tall glasses of soda. Percy and his friends came to a halt when someone gave them a green credit card and told them they could buy whatever they wanted at the hotel. All of this came as a total shock to Percy who had always wanted to have this type of freedom. Finally, Percy started to think logically and realized that the Lotus Hotel must be a trap. He talked to kids who had been in the hotel playing games for many years even though they thought it had only been a few days. Thankfully, Percy was able to convince Annabeth and Grover that the Lotus Hotel was abnormal and they finally left. When they got outside, they learned they had been in the hotel for five days. 





















Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from The Lightning Thief.

· “The lion says these guys are animal smugglers!” 
· “All these stations,” I told her, “and you turn on National Geographic. Are you insane?” 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· “The lion says these guys are animal smugglers!” 
· “All these stations,” I told her, “and you turn on National Geographic. Are you insane?” 
























Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

"Percy," my mom said, "there's too much to explain and not enough time. 			13
We have to get you to safety." "Safety from what? Who's after me?" 				26
"Oh, nobody much," Grover said, obviously still miffed about the donkey comment.		38
"Just the Lord of the Dead and a few of his blood-thirstiest minions."				52
"Grover!" "Sorry, Mrs. Jackson. Could you drive faster, please?" I tried to wrap my mind 		67
around what was happening, but I couldn't do it. I knew this wasn't a dream.			82
I had no imagination. I could never dream up something this weird. My mom made a hard left. 	100
We swerved onto a narrower road, racing past darkened farmhouses and wooded hills 		113
and PICK YOUR OWN STRAWBERRIES signs on white picket fences.				123




















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow
At the end of his journey, Percy finds himself traveling to Mount Olympus to seek an audience with Zeus. Percy is surprised to see that not only is Zeus waiting for him, but he is also joined by his father Poseidon. Zeus is annoyed that Percy has shown his face on Mount Olympus. Percy then explains that he only came to return the lightning bolt that he found. He expected Zeus to rejoice that his master bolt is returned, but instead he only shows his thanks by promising not to destroy Percy and his friends. However, Poseidon is kinder to Percy and tells him that he is not a coward and he is happy to claim him as his own. Poseidon also tells Percy that his mother has been returned from the Underworld and that he can join her at home. Having his mother back is the best gift that could have been bestowed on Percy. 

























Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from The Lightning Thief.

· My mom looked at me sternly and talked in a tone she'd never used before: "Percy. Tell me now!"
· I stammered something about the old ladies at the fruit stand, and Mrs. Dodds, and my mom stared at me, her face deathly pale in the flashes of lightning.
· The weird bellowing noise rose up again somewhere behind us, closer than before.
· “You got no hope. I’m just toying with you.” 
· There were five police cars now, and a line of officers crouching behind them, pistols trained on us. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern.  Then prompt students to practice reading the highlighted words aloud.

· “My mom looked at me sternly and talked in a tone she'd never used before: "Percy. Tell me now!"
· I stammered something about the old ladies at the fruit stand, and Mrs. Dodds, and my mom stared at me, her face deathly pale in the flashes of lightning.
· The weird bellowing noise rose up again somewhere behind us, closer than before.. 
· “You got no hope. I’m just toying with you.” 
· There were five police cars now, and a line of officers crouching behind them, pistols trained on us. 
















Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _96bulrkhppa5]Multisyllabic Words (open syllable)

Outside, nothing but rain and darkness-the kind of empty countryside you get way out 		15
on the tip of Long Island. I thought about Mrs. Dodds and the moment when she'd		31
changed into the thing with pointed teeth and leath-ery wings. My limbs went numb 		45
from delayed shock. She really hadn't been human. She'd meant to kill me. 			58
Then I thought about Mr. Brunner ... and the sword he had thrown me. Before I could ask	75
Grover about that, the hair rose on the back of my neck. There was a blinding flash,		92
a jaw-rattling boom!, and our car exploded. I remember feeling weightless,			104
like I was being crushed, fried, and hosed down all at the same time. I peeled my forehead 	122
off the back of the driver's seat and said, "Ow." "Percy!" my mom shouted.			136





















Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)
Although Percy faced many challenges along his quest, he overcame them all. Percy and his friends got trapped in the Lotus Hotel, and escaped the Furies. He defeated Medusa, fights a Chimera, and even survives his bus blowing up. These challenges help Percy to become stronger and smarter. He learns through his challenges, that every choice he makes will have a consequence. Percy was able to overcome all of these challenges and recover the lightning bolt. He brings it to Mt. Olympus and gives it back to Zeus at the end of his quest. Once Percy makes it home, his mom is there!  






























Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from The Lightning Thief.

· We were the first heroes to return alive to Half-Blood Hill since Luke, so of course everybody treated us as if we’d won some reality-TV contest. 
· Being the son of Poseidon, I didn’t have any cabin mates…
· ...deposit down on a new apartment and made a payment on her first semester’s tuition at NYU. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· We were the first heroes to return alive to Half-Blood Hill since Luke, so of course everybody treated us as if we’d won some reality-TV contest. 
· Being the son of Poseidon, I didn’t have any cabin mates...
· ...deposit down on a new apartment and made a payment on her first semester’s tuition at NYU. 




















Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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