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[bookmark: _d3gwqdpv78n2]Phonics Continuum

	Inflectional Endings
	-ing, -s, -es, -er, -ed (/d/, /t/, /ed/) 

	Consonant Digraphs (beginning)
	ch, ph, sh, th, wh

	Consonant Digraphs (ending)
	-ch, -ck, -dge, -ng, -sh, -tch, -th

	Consonant Blends (beginning)
	br, cr, dr, fr, gr, pr, tr
bl, cl, fl, gl, pl
sc, sk, sl, sm, sn, sp, st, sw, tw
scr, spl, spr, squ, str

	Multisyllabic Words (closed syllable)
	nap/kin, pic/nik, but/ton

	Consonant Blends (ending)
	ft, mp, nd, nk, nt, pt, sk, st

	Long Vowel/Silent e
	a in made, i in site, o in tote, u in use

	Letter-Sound Variations and Generalizations
	soft c, soft g, qu, x  (/k/, /ks/, /gz/)

	Other Beginnings, Other Endings
	wr-, kn-, gn (gnat, sign) -mb, -mn

	Vowel Digraphs (long)
	ai, ay, ei, ea, ey
oa, oe, ow, ou, ew
ee, ea, ei, ie, ey
ie, ye

	Vowel Digraphs (other)
	ew, oo, oe, ou, ue, ui
oo, ou
au, aw

	R- or L- Controlled
	er, ir, or, ur, ar, al

	Vowel Diphthongs
	oi, oy, ou, ow

	Multisyllabic Words (open syllable)
	pre/vent, pro/gram, va/cate








Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

The young prince was known here and there (and just about everywhere else) as 		14

Prince Brat. Not even black cats would cross his path. One night the king was			29

holding a grand feast. Sneaking around behind the lords and ladies, Prince Brat			42

tied their powdered wigs to the backs of their oak chairs. Then he hid behind a			58

footman to wait. When the guest stood up to toast the king, their wigs came			73

flying off.  The lords clasped their bare heads as if they’d been scalped. The			87

ladies shrieked. Prince Brat (he was never called that to his face, of course) 			101

tried to keep from laughing. He clapped both hands over his mouth, but out 			115

it ripped, a cackle of hah-hahs and haw-haws and hee-hee-hees. The king			131

spied him and he looked mad enough to spit ink. He gave a furious shout. 			146

















Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display: 
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	The Middle Ages was a time in history when kings ruled from big castles and knights fought on horseback. Most people consider this to be between the years 450 A.D. and 1500 A.D. Most people were not kings or knights however, they were serfs who worked for a lord. Serfs were at the bottom of a system called the Feudal System. The Feudal System was a system where the king divided his kingdom between nobles he liked. These nobles were called barons. The barons had to promise to send knights to the king if they ever went to war. The knights had to swear allegiance to the barons and the king. All of this land that was divided up between the barons and knights was worked by people called serfs. Serfs spend everyday tending to crops which they would give most of to the barons. The serfs only got to keep a tiny bit of the crop for themselves. If you were born a serf, you stayed a serf your entire life.  It was very rare to change positions in the feudal system. 
























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from The Whipping Boy.

· Sneaking around behind the lords and ladies, Prince Brat tied their powdered wigs to the backs of their oak chairs. 
· Sure and certain, he thought, as he pulled on his fine velvet breeches and silk stockings. 
· The prince snapped his fingers.
· The tutor’s cheeks, swelling with anger, almost unhorsed the small spectacles saddling his nose. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words. Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· Sneaking around behind the lords and ladies, Prince Brat tied their powdered wigs to the backs of their oak chairs. 
· Sure and certain, he thought, as he pulled on his fine velvet breeches and silk stockings. 
· The prince snapped his fingers.
· The tutor’s cheeks, swelling with anger, almost unhorsed the small spectacles saddling his nose. 

















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

“Fetch the whipping boy!” Prince Brat knew he had nothing to fear. He had never 		15

been spanked in his life. He was a prince! And it was forbidden to spank, thrash, 			31

cuff, smack, or whip a prince. A common boy was kept in the castle to be punished		48

in his place. “Fetch the whipping boy!” The king’s command traveled like an echo		62

from guard to guard up the stone stairway to a small chamber in the drafty north		78

tower. An orphan boy named Jemmy, the son of a rat-catcher, roused from his sleep. 		94

He’d been dreaming happily of his ragged but carefree life before he’d been plucked		108

from the streets and sewers of the city to serve as royal whipping boy. A guard shook		125

him fully awake. “On your feet, me boy,” Jemmy’s eyes blazed up. “Ain’t I already			140

been whipped twice today? Gaw! What’s the prince done now?” 				150

















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other.  Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new.  In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask:  “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

In the beginning of the story the reader is introduced to Prince Brat. Prince Brat is not his real name of course, but he is known for his cheeky behavior. For example, while the king is throwing a feast for his friends, Prince Brat ties the guests’ wigs to the back of their chairs. When it is time for the people to stand and raise their chalise, their wigs are yanked from their heads. Prince Brat does not feel any shame, if fact he cannot contain his laughter and it echoes through the chamber. Prince Brat hears his father yell the phrase, “Fetch the whipping boy!” Prince Brat knows that it is illegal to physically whip or thrash him so he is not worried. A short time later the whipping boy, an orphan named Jemmy, is brought from his chamber. Jemmy is given twenty whacks for Prince Brat’s prank.  



Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from The Whipping Boy.

· “Fetch the whipping boy!”
· ...the whipping boy received the twenty whacks.
· Jemmy shrugged again. 
· Jemmy could count on a thrashing first thing in the morning. 
· “And you still don’t know the alphabet from pig tracks!”

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to alphabet.
6. Say: “Notice the ph is in the middle of this word, but we are still making the /f/ sound when we read through the word.  
7. Note to teacher: Alphabet includes a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· “Fetch the whipping boy!”
· ...the whipping boy received the twenty whacks.
· Jemmy shrugged again. 
· Jemmy could count on a thrashing first thing in the morning. 
· “And you still don’t know the alphabet from pig tracks!”













Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Jemmy could count on a thrashing first thing in the morning. Sure and certain, he		15

thought, as he pulled on his fine velvet breeches and silk stockings. The prince			29

wouldn’t know his lessons, the royal tutor was quick as a flyswatter with his willow		44

switch-- and Jemmy would be back in rags.  							52

“Take a last look at me, Pa, rest your bones,” he muttered to himself. “Did you ever		69

think I’d be holed up in the king’s own castle and all rigged up in duds would shame a 		88

peacock? Reckon I’ll fetch a pair of sharp-toothed ferrets and go to rat-catchin’ same		104

as you. Same as you, Pa.” 									110

The tutor, Master Peckwit, was a round faced man with fat cheeks. He pointed his		125

switch at the prince. 										129

















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word.  Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	Jemmy is the son of a rat-catcher who is used to living on the streets and in the sewer. WIthout a mother and a father Jemmy is forced to survive on his own. This gave Jemmy a lot of knowledge about life on the streets. But one day all of that changed, and Jemmy was plucked from the sewers to go and live in the castle. He was now to serve as the royal whipping boy to Prince Brat. Since it was illegal to punish a prince, Jemmy would get his back side thrashed everytime the Prince got in trouble. Even though Jemmy hated being the whipping boy, he did learn how to read and do math because he was stuck going to lessons with Prince Brat. Jemmy knew he could count on a few whippings each day, so he pledged one day to return to the streets. Jemmy’s only wish was to return to the streets and continue his life as a rat-catcher. 


Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from The Whipping Boy.

· ...as he pulled on his fine velvet breeches and silk stockings. 
· ...The royal tutor was quick as a flyswatter with his willow switch- and Jemmy would be back in rags. 
· Reckon I’ll fetch a pair of sharp-toothed ferrets and go to rat-catching…
· He clapped both hands over his mouth. 
· And it was forbidden to spank, thrash, cuff, smack, or whip a prince. 
· ...to a small chamber in the drafty north tower. 
· The prince began to nibble around the edges. 
· Prince Brat dodged out of his grasp, and a sour smile crossed his face. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· ...as he pulled on his fine velvet breeches and silk stockings. 
· ...the royal tutor was quick as a flyswatter with his willow switch- and Jemmy would be back in rags. 
· Reckon I’ll fetch a pair of sharp-toothed ferrets and go to rat-catching…
· He clapped both hands over his mouth. 
· And it was forbidden to spank, thrash, cuff, smack, or whip a prince. 
· ...to a small chamber in the drafty north tower. 
· The prince began to nibble around the edges.
· Prince Brat dodged out of his grasp, and a sour smile crossed his face. 











Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

“Ten whacks at least,” said the prince. “And good and hard if you please.” 			14

Jemmy, who was obliged to be close at hand for the daily lessons, reckoned			28

that freedom was now close at hand. The prince threw him a smirking glance as			43

Master Peckwit raised the switch and beat the whipping boy like a carpet. Jemmy 		57

didn’t bawl. He didn’t yelp or bellow. Ten whacks, and not a sound escaped his 			72

lips. “You contrary rascal!” the prince exploded. “I’m on to you, Jemmy-From-The-		86

Streets. It’s pure spite that you won’t howl! Think you can cross me and get away		102

with it?  Ha!  Never and nohow!” Gaw! thought Jemmy. He’s going back on his word!		117

“And don’t try to run away. I’ll have you tracked down till your tongue hangs out 			133

like a red flag!” 											137

















Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

The middle ages were a very troubling time to be alive. One of the biggest problems during this time was disease, especially the Black Plague. The Black Plague was a disease that was spread by fleas. It is thought that the infected fleas were brought into cities by rats. A great number of people died, including a lot of children. People were not sure what caused the plague, and they were not clear on how to cure it. People tried many creative practices to avoid getting the plague, like eating cloves of garlic, drinking glasses of mercury, and even blood-letting. None of these practices worked, and thousands of people around the globe died. Many people lost all of their friends and families. Some people were spared by fleeing far away from the cities, and not traveling back home until the plague was gone. 



Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from The Whipping Boy.

· Jemmy took another cracking step backward-- and froze.  
· A sudden yellow glow floated in the fog.
· Jemmy saw that the prince was wearing a black cloak and carrying a wicker basket…
· “Hold your trap!” Jemmy thought. 
· Prince Brat bared his teeth. 
· ...placing the crown on the tangled red nest of his hair. 
· The king’s command traveled like an echo from guard to guard up the stone stairway to a small chamber in the drafty north tower.
· Jemmy made a grab and yanked the prince after him. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· Jemmy took another cracking step backward-- and froze.  
· A sudden yellow glow floated in the fog.
· Jemmy saw that the prince was wearing a black cloak and carrying a wicker basket…
· “Hold your trap!” Jemmy thought. 
· Prince Brat bared his teeth. 
· ...placing the crown on the tangled red nest of his hair. 
· The king’s command traveled like an echo from guard to guard up the stone stairway to a small chamber in the drafty north tower.
· Jemmy made a grab and yanked the prince after him. 




Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

The scrawny outlaw sliced off two thick pieces of coarse bread. He draped a salt herring		16

across each slice. “Eat hearty, little fellers.” 							23

“This smelly stuff!” Prince Brat glared at the bread and herring. “It’s not fit for			38

flies!” “Why, we eat it regular, worms and all,” said Cutwater, picking the bones of the		54

pheasant. “I’ll starve first!” “Suit yourself,” Cutwater snickered. “This is the first			66

time we’ve feasted off the king’s own table, and there’s hardly enough for me and Billy.”		82

Jemmy sat on the bed straw beside the prince and contemplated his breakfast. He 		96

examined the bread closely, hunting for varmints. The prince, he knew, had never		109

starved enough to pick wildlife from his grub. 							117



















Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	Traveling was also dangerous during the middle ages. Often it was hard to find a safe place to spend the night. If you were lucky, you could sometimes find a small inn that would sell you a strong ale, a hearty stew, and a straw mattress you could sleep on. Many travelers had to sleep on the ground under the stars. It was safer to travel in groups, but then you would have to split the scraps of food you were able to score, or animals you were able to snare. However, the worst part about traveling in the middle ages were the sketchy characters that scoured the roads looking skittish people to steal from. They  would often spring out from behind trees and demand the travelers empty their pockets. Outlaws would think twice before trying to startle a large group. Another reason it was smarter to stay in a group was there was always someone who could stay up while the others slept and keep guard. The guards knew to switch every few hours and to squeal out if they sensed danger. 


Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from The Whipping Boy.

· The prince burst into squawks and bellows. 
· ...big and raw as a skinned ox. 
· Like a snake striking, a ghostly hand darted through the fog…
· And he smelled like a ton of garlic. 
· The scrawny outlaw sliced off two thick pieces of coarse bread. 
· “I swear there are not two more ignorant, cloven-footed blockheads in the land.” 
· “Stir your legs!” 
· “I’m--I’m scared, Jemmy!” 
· “Speak  up, “ said the old man, cupping a hand to his ear. 
· He heard a splash and a curse… 
· “Ain’t I already been whipped twice today?” 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· The prince burst into squawks and bellows. 
· ...big and raw as a skinned ox. 
· Like a snake striking, a ghostly hand darted through the fog…
· And he smelled like a ton of garlic. 
· The scrawny outlaw sliced off two thick pieces of coarse bread. 
· “I swear there are not two more ignorant, cloven-footed blockheads in the land.” 
· “Stir your legs!” 
· “I’m--I’m scared, Jemmy!” 
· “Speak  up, “ said the old man, cupping a hand to his ear. 
· He heard a splash and a curse… 
· “Ain’t I already been whipped twice today?” 





Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _9lx83kby84kd]Multisyllabic Words (closed syllable)

“Hands off villian!” snapped Prince Brat. “Don’t you know who I am?”				12

Jemmy gave the prince a sudden jab with his elbow to keep his mouth				26

shut. Not a word! But the heir to the throne raised himself to his full 				41

height. “Bow to your prince!”  									46

Fog swirled around the lantern. “Bow to what?” asked Cutwater.					56

“I am Prince Horace!” “And I am the Grand Turnip of China!” Cutwater snickered.			70

“Dim-witted villain!” shouted the prince. “I command you to turn us loose.			83

or Papa will hang the pair of you in chains. Hold your trap Jemmy				97

thought. Don’t you have a thimbleful of brains? A prince would make				109

a fine catch for these rogues. “Me friend’s muddle-headed,” he declared. 			121


















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

When Prince Brat decides to run away from the castle, he makes Jemmy go with him. At first Jemmy refuses because he knows he will be punished for the prince’s behavior. Finally, Jemmy agrees because he knows that Prince Horace will not be able to survive in the forest by himself. The boys leave the castle with a horse and a basket of food. It is very dark outside, and the boys cannot see where they are headed. Suddenly, Jemmy feels someone grab his shoulder. Jemmy and the prince have been grabbed by Hold-Your-Nose-Billy and Cutwater. Jemmy is aware of how dangerous these men can be, but the prince is unphased. The men grabbed the basket and started to empty the contents. Jemmy tried to come up with a plan to escape, but the prince would not listen. 




Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from The Whipping Boy.

· Billy pulled Prince Brat from the saddle and threw him into Jemmy.
· Hadn’t he heard ballad sellers fling that name about the streets? 
· “So you won’t mind if we take your horse and empty your pockets.”
· “Not a copper between us,” said Jemmy. 
· “What’s in the basket?” piped up Cutwater? 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· Billy pulled Prince Brat from the saddle and threw him into Jemmy.
· Hadn’t he heard ballad sellers fling that name about the streets? 
· “So you won’t mind if we take your horse and empty your pockets.”
· “Not a copper between us,” said Jemmy. 
· “What’s in the basket?” piped up Cutwater? 





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Then Jemmy found something even more valuable to him- a bent and battered			13	

birdcage. He could go into business with that! Straightened out, it would				25

hold rats. They rounded a bend and the crack of a whip sounded in the air			41

like a firecracker. Jemmy crawled up the embankment for a look. A weary old			55

coach was mired in a mudhole on the road. The coachman, looking just as old			70

and rickety, held the reins of his two-horse team and cracked his whip in the air again. 		88

“Pull, gents! Be good lads! It’s me own fault, not leadin’ you around the bog.  			103

My eyesight ain’t what it was, is it, old tars?” Jemmy watched for another moment		118

as the horses tried to pull the coach free. The coach was enameled blue, with 			133

yellow lettering painted on the door panel: Capt. Harry Nips - HOT POTATO MAN			146

















Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Jemmy did not want to run away with the prince, he was just waiting for his chance to bolt. Jemmy knew that he could take care of himself in the forest, he just needed the chance to get away. He did not want to help Prince Brat, he just wanted to stalk around the sewers looking for rats to sell. He missed his old life, camping on the ground, sifting through junk looking for things to eat or sell. He didn’t ask to live in the castle and be kept in fancy clothes. He knew life on the streets was risky, but it was also freedom. Prince Horace was not his friend. Jemmy knew that the prince was too much of a wimp to last long in the forest or on the streets. Jemmy realized that it didn’t matter how he felt, he would have to help the prince. 
	

























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from The Whipping Boy.

· “There’s ink for you prince.” 
· “Stop giving yourself airs, you witless servant boy!” 
· “Now the fog’s lifted, they’ll be followin’ the lad like a trail of ants.” 
· “The king will come chopping down every tree if he finds out we're nested in the forest.” 
· “Do me the kindness of filling the kettle at the pump.”  
· “Carry the basket, Jemmy-From-The-Streets, and follow me!” 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· “There’s ink for you prince.” 
· “Stop giving yourself airs, you witless servant boy!” 
· “Now the fog’s lifted, they’ll be followin’ the lad like a trail of ants.” 
· “The king will come chopping down every tree if he finds out we're nested in the forest.” 
· “Do me the kindness of filling the kettle at the pump.”  
· “Carry the basket, Jemmy-From-The-Streets, and follow me!” 






Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

Grains were ground into flour at the lord’s mill, and baked into trenchers				13

and other breads. Butter was churned, cheese was made, and ale				24

and wines were ready in the brew house. The King was almost there. The			38

food was prepared in the great kitchen. There were many cooks, and 				50

scullion boys to help them. Pigs, deer and wild boar turned on spits. Great			64

pots of salted meat were boiled into stews, seasoned with spices only the 			78

rich could afford. Swans and geese, heron and quail were roasted. 				89

So was a rare beast called a Cockentrice. It was really a capon and a				104

suckling pig that were cut in half, stuffed, and sewn together again, each 			117

to the other’s half. And four and twenty blackbirds were baked in a pie. 				131

















Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.




Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	People ate very differently in the middle ages. If you were a peasant you would bake a lot of bread and make a lot of stew. The stew would contain vegetables you could grow like cabbages and beans. If you were lucky, the stew might contain a little meat or bone marrow. Nobles ate more meat and did not like vegetables. They thought they were for poor people. Bakers really did make fancy dishes if there was a feast. They would bake birds into pies, and when people cut open the pie, the birds would escape. Cooks would also make huge cakes to decorate. Some cakes would take days to make, and almost rose to the ceiling. Meat was hard to keep fresh so cooks would sometimes smoke the meat or salt it so it would keep fresh longer. Some people traded to get spices for food. Spices like ginger or clove were very popular. A feast also would not be complete without fruits like dates, grapes, and apricots. Everybody, whether rich or poor, drank ale and wine since clean water could be hard to locate. 
























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from A Medieval Feast.

· Butter was churned, cheese was made, and ale and wines were ready in the brew house.
· And four and twenty blackbirds were baked in a pie.
· Then they ate and ate and ate. 
· They ate a whole castle molded out of pastry…
· ...they ate those, too. 
· A prince didn’t carry money, for he had no use for it...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· Butter was churned, cheese was made, and ale and wines were ready in the brew house.
· And four and twenty blackbirds were baked in a pie.
· Then they ate and ate and ate. 
· They ate a whole castle molded out of pastry…
· ….they ate those, too. 
· A prince didn’t carry money, for he had no use for it...
















Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

“Do say!” exclaimed Cutwater doubtfully. “My horse,” remarked Jemmy. “There’s			10

your messenger, sirs!” Hold-Your-Nose-Billy gave a snort. “Faw! That fine beast?  			24

We’ve been afoot since our skin-poor horse turned heels up. We need a mount in 		40

our line of work.” “Nitwits!” exclaimed Jemmy, as if his own princely patience			53

were at an end. WIth rings on your fingers and gold in your packets, you can take to the		72

roads like gentlemen. You’ll be traveling about in fine coaches. But first you’ve got		86

to lay your hands on the treasure.” Cutwater made a sound through his nose like			101

a pitchpipe. “With that horse outside?” “One of the king’s own. A horse can always find 		117

his way home, can’t it? That fine beast will make for the castle stables, note and crown.		134

No questions asked!” 										137

















Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words.  What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	 Prince Horace and Jemmy were not exactly what you would call friends. Even though they were about the same age, they were not equal. Prince Horace was the son of a King and lived in a giant castle. Jemmy was the son of a rat catcher who ran around the city’s sewers. Jemmy was sent to live in the castle and be the whipping boy for Prince Horace. Jemmy always had to be close in case the prince misbehaved and Jemmy needed a quick whipping. Jemmy even had to go to Prince Horace’s lessons with him, but he always knew what would come next. The prince would not know his lessons so Jemmy was certain to get six or seven whacks. The whacks were not gentle, but Jemmy managed to never scream or cry out. No matter how much the whippings hurt, he always kept quiet. 



























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from The Whipping Boy.

· The eyebrows lowered as quickly as they had risen. 
· With as much flourish as he could manage, he wrote: Your Obedient Son Prince Horace. 
· “And jewels mixed in.” 
· “I’m thinking these lads have mixed themselves up to flummox us.” 
· “Give me the hawk’s quill.” 
· Prince Brat dodged out of his grasp, and a sour smile crossed his face. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· The eyebrows lowered as quickly as they had risen. 
· With as much flourish as he could manage, he wrote: Your Obedient Son Prince Horace. 
· “And jewels mixed in.” 
· “I’m thinking these lads have mixed themselves up to flummox us.” 
· “Give me the hawk’s quill.” 
· Prince Brat dodged out of his grasp, and a sour smile crossed his face. 





Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Jemmy was disappearing, limb by limb, under the straw. “Think again. It’ll			12

be clear as water the note’s a scrambly-witted fake.”  						22

“Papa’ll keep me under lock and key after this!”  						31

“It won’t fool a soul, that note. How could you have written it? Everyone in			46

the castle knows you can’t so much as sign your own name.”					58

“I never needed to before!” 									64

It’s me that’s in the soup. I’ll catch it for your mischief in running away. And 			81

I’ll catch it again when the tutor claps eyes on the handwriting. He’ll say 				95

‘Jemmy! This is Jemmy trying to line his own pockets.’ Your pa’ll scrap me			109

with his bare hands! So I’ll be obliged if you’d help me nip out o’ here.” 				124

















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Most people in the middle ages did not know how to read and write. The only people with this knowledge were members of the clergy or nobility. Clergy are people who work for the church, so it was thought they needed to be able to comb through the bible or sing hymns. Rich people, or nobility often hired tutors for their children who would assign them reading and writing tasks. Sometimes knights could read, that way they could read or design campaigns for battle. Just because peasants and serfs could not read or write, it doesn’t mean they were dumb. Churches often contained solemn paintings that showed important bible stories. Shops would hang signs with pictures that people would recognize like bread, knives, or a lamb. This would help people to know what was sold inside the store.  



Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from The Whipping Boy.

· Jemmy was disappearing, limb by limb, under the straw. 
· “Everyone in the castle knows you can’t so much as sign your name.” 
· “How could you have written it?” 
· This haughty prince didn’t have the sense of a gnat. 
· When he knotted the sack to the saddle...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Jemmy was disappearing, limb by limb, under the straw. 
· “Everyone in the castle knows you can’t so much as sign your name.” 
· “How could you have written it?” 
· This haughty prince didn’t have the sense of a gnat. 
· When he knotted the sack to the saddle...


















Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Straightened out, it would hold rats. They rounded the bend and the crack of a 			15

whip sounded in the air like a firecracker. Jemmy crawled up the embankment			28

for a look. A weary old coach was mired in a mudhole on the road. The coachman, 		45

looking just as old and rickety, held the reins of his two-horse team and cracked			61

his whip in the air again.  									67

“Pull, gents! Be good lads! It’s me own fault, not leading you around this bog. Me		83

eyesight ain’t what it was, is it, old tars?”							92

Jemmy watched for another moment as the horses tried to pull the coach free. The		107

coach was enameled blue, with yellow lettering painted on the door panel: Capt. 		120

Harry Nips HOT-POTATO MAN. 									125

















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Art was very important in the Middle Ages. Even though most people could not read, things like paintings, music, and poetry allowed common people to share ideas. Great big churches were built to house monks. In the days before printing presses, one of the monks’ jobs was to copy books by hand. Churches also hired famous painters to paint bible stories they could display in the church. Ladies would sew great tapestries that showed the history of a King’s reign or a famous coat of arms. Some people told stories through song or poetry. Since it was very rare to own a book, most people sang songs about famous battles or famous people. People known as minstrels would follow the roads of the kingdom playing and singing about the news of the day. Since there were no cameras, nobility would hire painters to paint portraits of their families. Many paintings, songs, tapestries, and poems are on display in museums around the world even today.  



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from The Whipping Boy.

· It went crashing away to Jemmy’s left. 
· As the sounds of the chase grew fainter, Jemmy crawled out of the hollow tree
· “My mere weight?”
· “Let’s parley.  Follow me.” 
· ...drawing a knifelife finger across his throat. 
· “Soon as he bounces off after me, I’ll make a break for it.”  
· The hot-potato man pulled up on the reigns. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· It went crashing away to Jemmy’s left. 
· As the sounds of the chase grew fainter, Jemmy crawled out of the hollow tree.
· “My mere weight?”
· “Let’s parley.  Follow me.” 
· ...drawing a knifelife finger across his throat. 
· “Soon as he bounces off after me, I’ll make a break for it.”  
· The hot-potato man pulled up on the reigns. 




Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	pour
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Suddenly, as if sensing a presence in the trees, she headed toward Jemmy 			13	

and the prince. “Petunia? You there, naughty rascal! Smell the honey? Come			25

feast yourself, Pet!” 										28

Jemmy didn’t know what to make of this woman-girl, really. For as she drew			43

closer, he reckoned she couldn’t be more than fourteen or fifteen years				55

old. He stepped into full view, with the prince clinging to him like shadow. 			69

“Miss?” She stopped short. “My eyes! Who are you?”						78

“Lost,” said Jemmy. “Would you know which way to the river?”					89

“Course I do. Ain’t we headin’ for the fair, me and Petunia? Have you seen him?” 		105

“Petunia?” “Got loose, he did! My dancing bear. World famous!” 				115

“Scared me out of my skin,” Jemmy replied, and pointed. “Back there.” 				127

She turned on her heels and started off. 								135













Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Jemmy-From-the-Streets is ready to leave Prince Brat forever, but first they would have to somehow sneak away from the rogues. When the boys are seized by the outlaws Jemmy conceives several ways for the boys to flee. His first plan was to deceive the men into believing that Jemmy was the prince. He was hoping they would send the real prince back to the castle with a note for the king. However, the needle-brained prince refused to go along with this plan. This made Jemmy start to seethe with anger. Next, Jemmy thought he would lie between piles of straw and when the men left to go look for him, Jemmy and the prince could sneak away to freedom. Jemmy was feeling good about his plan until he heard the prince reveal to the outlaws he was hiding underneath the straw. Jemmy leaped to his feet, and ran out the door. He was done trying to help the prince escape, he would need to look out for himself. 

Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from The Whipping Boy.

· Jemmy leaped up and gave the prince an angry flash of eyes. 
· “I’ll tie ‘em up,” Cutwater wheezed, giving his heavy partner a foot up into the royal saddle. 
· Leaves crackled under his feet. 
· Jemmy let out a small sigh of relief. 
· “Smell the honey?”
· The prince steeled himself and made the leap. 
· But the heir to the throne raised himself to his full height. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Jemmy leaped up and gave the prince an angry flash of eyes. 
· “I’ll tie ‘em up,” Cutwater wheezed, giving his heavy partner a foot up into the royal saddle. 
· Leaves crackled under his feet. 
· Jemmy let out a small sigh of relief. 
· “Smell the honey?”
· The prince steeled himself and made the leap. 
· But the heir to the throne raised himself to his full height. 














Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

“When that plaguy Cutwater comes to tie us up, tell him I slipped out the			15
door. Soon as he bounces off after me, I’ll make a break for it.” 					29
“You’d leave me alone with cutthroats?”								35
Before Jemmy could answer, he heard the sharp squeak of the door. He 				48
held his breath. “Lads, you won’t mind if I truss you up like a Christmas				63
goose?” There came a sudden pause, and Jemmy’s heart began to thump.			75
“Where’s the prince?” Cutwater snapped. Jemmy heard Prince Brat answer			85
without the slightest hesitation.  								89
“Him? Over there. Under the straw.” 								95




















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started: flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Jemmy knew the prince would not be able to survive on his own in the forest. The prince was used to fancy suits, expensive foods, large rooms, and very few rules. But for Jemmy, surviving in the forest suited him just fine. Jemmy knew that if he collected some scraps of wood, he could sell it as fuel for fires. He also knew the value of the birdcage he spotted. It wasn’t new, but he could not believe someone threw it away. It would be perfect for catching rats from the sewers. But what about the prince? It would be cruel to just take a different route and leave him behind. He couldn’t just turn him loose. In his view, the prince was a fool. It seemed like Jemmy and the snooty Prince Brat were doomed to stay in a group. 



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from The Whipping Boy.

· “How long are you going to let him sweat and stew?” 
· The prince glared at Jemmy, and then stooped down to retrieve the broken leg of a chair from the mud. 
· ...like a wounded bird. 
· The coach was enameled with blue and yellow lettering…
· “...mine feels like the devil run me over with spikes on his shoes.” 
· “And jewels mixed in.” 
· A ride to the city would suit him fine. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· “How long are you going to let him sweat and stew?” 
· The prince glared at Jemmy, and then stooped down to retrieve the broken leg of a chair from the mud. 
· ...like a wounded bird. 
· The coach was enameled with blue and yellow lettering…
· “...mine feels like the devil run me over with spikes on his shoes.” 
· “And jewels mixed in.”
· A ride to the city would suit him fine. 














Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Hold-Your-Nose-Billy looked angry enough to throttle Jemmy on the spot. 			13
“Tricked me, did you?” he bellowed. “Flummoxed me with your fancy 				24
quill-scratchin’!” The game’s up Jemmy thought. He’s tumbled that the 				35
ransom note ain’t worth scat. But trying to look as innocent as possible, he			49
replied, “Sir?”											51
“A gold sack or two would have satisfied me and Cutwater,” snarled the 				65
hairy outlaw. “Greedy ain’t our middle name. But you! Raising the ante				77
to a great cartload! Reckon to slow us down, didn’t you? It would be easier			92
to drag around a dead horse! If we ain’t lightfooted, we’re caught. That was			106
your scheme!” 											108
What a pair of fools, Jemmy thought.  								115

















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started:  fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

	Knights are soldiers who fought on horseback. During the Middle Ages, there were a lot of brawls between kingdoms. Kings and lords sought out the bravest knights to protect their land and families from attacks. Sometimes knights were hired to catch outlaws. Once an outlaw was caught, the knight would haul them before the king. The king would then award justice. If a knight proved to be brave and loyal, a king or lord could award them land of their own. 
 Knights were taught from an early age how to ride horses and fight opponents. Becoming a knight was a daunting task. Boys would leave home at the age of seven to become a page. If they were good, at age fourteen they could become a squire. Finally, at the age of twenty-one they took an oath and became a full knight.  



























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from The Whipping Boy.

· Jemmy opened the door and saw that the coach was heavily loaded with raw potatoes and a huge iron kettle. 
· Jemmy crawled over the embankment. 
· “If I can collect enough driftwood, I can sell it as firewood.” 
· “Don’t rush off, lad,” said Captain Nips, hauling out a canvas load of firewood from under the seat. 
· Don’t trouble yourself, my good and loyal Prince. 
· Jemmy sat on the bed straw beside the prince…
· The scrawny outlaw sliced off two pieces of coarse bread. 
· There came a stiff pause. 
· Careful, he thought. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Jemmy opened the door and saw that the coach was heavily loaded with raw potatoes and a huge iron kettle. 
· Jemmy crawled over the embankment. 
· “If I can collect enough driftwood, I can sell it as firewood.” 
· “Don’t rush off, lad,” said Captain Nips, hauling out a canvas load of firewood from under the seat. 
· Don’t trouble yourself, my good and loyal Prince. 
· Jemmy sat on the bed straw beside the prince…
· The scrawny outlaw sliced off two pieces of coarse bread. 
· There came a stiff pause. 
· Careful, he thought. 








Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

Jemmy didn’t wait to be spotted. But it was too late. The big outlaw, his hair			16
and beard looking bonfire red under the bright sun, gave a distant yell				29
and altered course. Jemmy and the prince took the stairs in leaps.				41
The tide was coming in and the mud flat had shrunk to the width of a 				57
path. Jemmy led the way through the tarred forest of wharf pilings and over			71
a derelict river barge. He leaped off into the shallow water. He could already			84
see the great brick mouth of the main sewer.  							93
“Don’t leave footprints in the mud!” he warned. They splashed along the			105
water’s edge--and were there. The arched sewer stood tall enough for a horse			119
and rider. Jemmy leaped the mud and was in. 							128


















Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel name. In the word car the letter a does not say the short vowel name. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

A large part of Medieval life was going to the market or trade fair. For most of the Middle Ages poor people worked the land for their lord and there was little they could do to change their life. But around the year 1,000 A.D. this started to change. Merchants from all over Europe started traveling the Silk Road to bring in goods from far off lands. Merchants and traders soon started to become very rich. Market started to form in towns. Traders brought in leather, spices, furs, and perfumes and set up stalls so they could sell to the people in town. Sometimes these markets turned into fairs with singers and performers coming to entertain the crowds. Most markets and fairs only happened a few times a year, but it was a good chance to buy rare goods, hear the news of the world, and see a fun show. 



























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from The Whipping Boy.

· This was his turf, the city, and he knew more places to hide than a rat. 
· “And humble myself?” muttered the prince. “You never did.” 
· Jimmy collected the battered birdcage. 
· “Torn up and scruffy.” 
· The prince moved his arms and shoulders. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· This was his turf, the city, and he knew more places to hide than a rat. 
· “And humble myself?” muttered the prince. “You never did.” 
· Jimmy collected the battered birdcage. 
· “Torn up and scruffy.” 
· The prince moved his arms and shoulders. 


















Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

“Pepper for me, salt for Petunia.” Captain Nips reached into one coat pocket			13

for a pinch of salt, and into the other for pepper. “Salt for me,” said Jemmy.			29

“And you?” Captain Nips asked the prince. The heir to the throne balked for			43

a moment, and Jemmy knew why. He’d certainly never eaten a potato before.			56

In the castle, roots were regarded as peasant food. “I---I don’t know,” the 			70

prince stammered. “When in doubt, salt.” chuckled Captain Nips. And then he			82

began calling out to the passing crowd: “Hot-hot-hot potatoes! Captain Nips’			95

Hot-hot-hot potatoes!” Jemmy gorged himself, anxious to be off and not certain			109

when he would eat again. The prince nibbled at first, with his fingers, and then			124

threw his royal pride to the winds. He bit off whole mouthfuls. 					136

















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a. Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound. The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

The more time Jemmy and Prince Brat spend together, the more the prince realizes he needs to alter his behavior. When Prince Brat attends the fair with Jemmy he gradually starts to change. First he offers to walk to the pump to fill the kettle with water. When Jemmy balks at this, he admits to Jemmy that he has never been allowed to do something like this before. Next, when the boys talk to the local milk lady the prince learns that people always call him “Prince Brat”, and not Prince Horace. Then, the prince reaches out and calmly shakes the palm of one of Jemmy’s pals. The prince has never been allowed to be this personal with someone who wasn’t royal before. Finally, Jemmy is also shocked when the prince eats a salted potato. He knows that in the castle, this would have been very unusual. Potatoes are considered peasant food. 

























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from The Whipping Boy.

· “Is that what they call me--Prince Brat?”
· Jemmy tugged at the prince’s hand, and they scuttled along the wall toward freedom. 
· Jemmy swallowed hard, then followed. 
· They dodged acrobats and a stilt walker and a harp player. 
· Jemmy took a small breath. 
· He glared icily at the whipping boy who had seized his royal title. 
· Then, minutes later, the coach rocked to a sudden halt. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· “Is that what they call me--Prince Brat?”
· Jemmy tugged at the prince’s hand, and they scuttled along the wall toward freedom. 
· Jemmy swallowed hard, then followed. 
· They dodged acrobats and a stilt walker and a harp player. 
· Jemmy took a small breath. 
· He glared icily at the whipping boy who had seized his royal title. 
· Then, minutes later, the coach rocked to a sudden halt. 














Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

Moments later they came to a stout old woman with hands as gnarled as tree			15
roots. Beside her, munching grass, stood a cow with a brass ring in its nose.			30
“New milk!” the cow lady called out. “New milk, fresh from the cow! Best 			44
in the land! New milk!” Jemmy handed over the coin. The milk lady fished			58
two mugs out of a tub of water, sat on a stool, and began to milk the cow			76
directly into the mugs. Her aim was as skilled as an archer’s. “Have you heard			91
the earful?” she asked. “Our prince had been abducticated. Imagine!” 				101
“Imagine,” the prince replied coolly. She was looking directly at him. “Our			113
darlin’ poor king!” she went on. “Weepin’ his royal eyes out, no doubt.” 				126




















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow

At the beginning of The Whipping Boy, it is no secret that Prince Horace is spoiled. He enjoys causing all kinds of turmoil around the castle. This means for Jemmy, the appointed whipping boy, that getting whipped is unavoidable. Because the prince is a royal, he has all the power. But when the prince forces Jemmy to join him on a voyage with him, the power begins to change hands. Since the prince has never left the castle, he has no idea how to toil and survive in the forest, but Jemmy does. It is now Jemmy who has the power to make sure the boys survive their voyage. The prince becomes annoyed that no one will listen when he voices his commands. And deep down, Prince Horace knows he is a coward. The prince learns that he will have to listen to Jemmy if he ever wants to return home and enjoy the comforts of his royal castle. 

























Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from The Whipping Boy.

· Then Captain Nips laid a coin in his hand.
· He was powerful hungry. 
· He might as well be leading a confounded parade, for all the noise he was making. 
· “Fifty five pounds of gold coin in trade for his royal tadpole.” 
· “Weepin’ his royal eyes out, no doubt.” 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Then Captain Nips laid a coin in his hand.
· He was powerful hungry. 
· He might as well be leading a confounded parade, for all the noise he was making. 
· “Fifty five pounds of gold coin in trade for his royal tadpole.” 
· “Weepin’ his royal eyes out, no doubt.” 


















Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _e86flmpe9s9]Multisyllabic Words (open syllable)

“Don’t fret about the dark! There are rats in here. Even grown men are scared of 		16	

‘em! Hang on to me.” Deeper and deeper, darker and darker, they sloshed through		30

the cavernous sewer. The gutters of the city overhead had dried, but old rain			44

seeped and dripped from the glazed brick walls. Soon the mouth had receded to			58

little more than a pinhole of light, and Jemmy stopped to catch his breath. 			72

“Blacker’n a stack of black cats in here, ain’t it? We should come to another passage		88

before long. They’ll never find us. Ease off my arm! You’ll break it.” 				102	
	
“Jemmy.” Hardly above a breath, the prince’s voice was stiff with fear. 				114






















Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

By the end of the novel, both boys have not only changed their opinion of each other, but they have changed themselves. Jemmy realizes that he does not want to go back to the sewers like he thought in the beginning. He remembers how much he enjoys reading all the books that are available to him at the castle. He wants more in life than being a rat-catcher. Prince Horace realizes that he not only needs Jemmy, but that he also cares for him as a friend. Jemmy also realizes that all Prince Horace really wants is to have the attention of his father, and a friend. They both learn that their relationship works best when neither of them have the power, but rather are friends and equals. 





























Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from The Whipping Boy.

· “The reward is yours,” the king announced, and then he turned to the prince. 
· He began to feel a noose tightening around his neck. 
· ...as if he were issuing a royal decree. 
· As they edged along the wet walls, Jemmy gave his reply a second thought. 
· He’s never before heard Prince Brat laugh. 
· “You?” Jemmy replied. 
· “Drink up, lad,” said the cow lady. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· “The reward is yours,” the king announced, and then he turned to the prince. 
· He began to feel a noose tightening around his neck. 
· ...as if he were issuing a royal decree. 
· As they edged along the wet walls, Jemmy gave his reply a second thought. 
· He’s never before heard Prince Brat laugh. 
· “You?” Jemmy replied. 
· “Drink up, lad,” said the cow lady. 














Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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