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[bookmark: _z8zo08jeajhg]Phonics Continuum

	Inflectional Endings
	-ing, -s, -es, -er, -ed (/d/, /t/, /ed/) 

	Consonant Digraphs (beginning)
	ch, ph, sh, th, wh

	Consonant Digraphs (ending)
	-ch, -ck, -dge, -ng, -sh, -tch, -th

	Consonant Blends (beginning)
	br, cr, dr, fr, gr, pr, tr
bl, cl, fl, gl, pl
sc, sk, sl, sm, sn, sp, st, sw, tw
scr, spl, spr, squ, str

	Multisyllabic Words (closed syllable)
	nap/kin, pic/nik, but/ton

	Consonant Blends (ending)
	ft, mp, nd, nk, nt, pt, sk, st

	Long Vowel/Silent e
	a in made, i in site, o in tote, u in use

	Letter-Sound Variations and Generalizations
	soft c, soft g, qu, x  (/k/, /ks/, /gz/)

	Other Beginnings, Other Endings
	wr-, kn-, gn (gnat, sign) -mb, -mn

	Vowel Digraphs (long)
	ai, ay, ei, ea, ey
oa, oe, ow, ou, ew
ee, ea, ei, ie, ey
ie, ye

	Vowel Digraphs (other)
	ew, oo, oe, ou, ue, ui
oo, ou
au, aw

	R- or L- Controlled
	er, ir, or, ur, ar, al

	Vowel Diphthongs
	oi, oy, ou, ow

	Multisyllabic Words (open syllable)
	pre/vent, pro/gram, va/cate








Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

A familiar noise caught his attention and he put his good ear against the wall.			15

“It’s been three months since she died, Jenny. We’ve got to talk about selling it.”			30

Ben knew right away his aunt Jenny and uncle Steve were talking about				43

his house again.											46

“Elaine loved that house, Steve,” Aunt Jenny countered. “And our grandfather			57

built these houses and the little guest cabin. It’s not easy to sell something			71

that’s part of our family. Can’t we just leave it before now?”					70

Ben could picture his aunt tightening her ponytail as she said this, a habit she			99

shared with Robby’s older sister, Janet. His mom had done it as well,				112

when she had something serious to say.								119

“We’re going to have to sell it sooner or later,” Uncle Steve said.					132















Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display: 
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning. Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	Ben is a young boy who is orphaned after his mother died. He is forced to live with his cousins, aunt, and uncle. His aunt and uncle’s house is very close to the house, Ben and his mother had shared when she was living. Ben’s cousin, Robby was not very nice to him. Robby picked on Ben about being partially deaf. Ben was born deaf in one ear.  It was hard for Ben to hear what people said to him if he was facing the wrong way. His cousin Janet was nicer to him than her brother, Robby. 
Ben was shy. His mother often called him a turtle. She said he was scared to speak up. She wanted Ben to “stick his neck out” sometimes. Ben found a book that was inscribed to a person he did not know. He wanted to know who this person was. He was going to start looking for answers. 

























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from Wonderstruck.

· In the corner of the room, Robby’s hunting rifle glinted in the moonlight. 
· Voices droned from Robby’s CB radio, which he insisted stay on all night. 
· It made it easier to read the books about outer space that he hid in his desk. 
· She was standing with her back to him, wearing her favorite shirt, dancing slowly to the music. 
· His mother whipped around. 
· ...as if the cover of his social studies textbook had come to life. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words.  Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· In the corner of the room, Robby’s hunting rifle glinted in the moonlight. 
· Voices droned from Robby’s CB radio, which he insisted stay on all night. 
· It made it easier to read the books about outer space that he hid in his desk. 
· She was standing with her back to him, wearing her favorite shirt, dancing slowly to the music. 
· His mother whipped around. 
· ...as if the cover of his social studies textbook had come to life. 















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

Just as he was about to start reading again, something fluttered out of the book			15

and landed on his chest. It was an old bookmark. Ben sat up and inspected it.			31

The bookmark was frayed at the edges and on it was a black-and-white drawing 			47

of a storefront, with books piled up in the window and spilling out of boxes and			63

shelves on the sidewalk. A black cat sat listlessly near the door. The awning above		78

the window read KINCAID BOOKS. At the bottom were the store’s address			90

and phone number. Ben turned the bookmark over. In blank ink, someone had			103

written: February 1965. Elaine-This piece of me is for you. Please call or write. 			118

I’ll be waiting. Love, Danny. Beneath that were a phone number and an address			132

in New York City. 										136

















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other. Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ben faces challenges in life. As a baby he was born deaf, and then as a boy his mother died. He has to share a room with his cousin, Robby, who physically picks on him. Ben is scared to share his nightmares with anyone. He thinks they will not understand what he is going through. 
One night, Ben sees the light on in the house he shared with his mom. He knows it is not his mom but he still wants to check it out. His cousin Janet is in the house acting like his mom. She even changed into his mother’s clothes, and is listening to the records his mother loved. When Ben found Janet in the house she was ashamed. She apologized and went to change her clothes. Ben did not know how to react. He just wanted to stay in the house for a short time. While he was searching through some of his mother’s things, he found a phone number and address for New York City. 


Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from Wonderstruck.

· It was shiny brown and smooth to the touch. 
· He smiled and shrugged. 
· He placed it right next to his window and gazed through it every night before bed. 
· Ben leaned against Robby’s windowsill until it made a red line across his chest. 
· Ben looked at the phone number on the bookmark.
· In the distance he saw the blue telephone. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.
5. Point to telephone.
6. Say: “Notice the ph is in the middle of this word, but we are still making the /f/ sound when we read through the word.  
7. Note to teacher: Telephone and touch include a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· It was shiny brown and smooth to the touch. 
· He smiled and shrugged. 
· He placed it right next to his window and gazed through it every night before bed. 
· Ben leaned against Robby’s windowsill until it made a red line across his chest. 
· Ben looked at the phone number on the bookmark.
· In the distance he saw the blue telephone.










Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Water lapped at the dock, and the boats clacked against one another				12

a loon called across the night, and the stones of Gunflint Lake glittered faintly			26

into the darkness. The woods at night were always spooky, 					36	

and the weak beam of the flashlight didn’t stretch very far. 					47	

Ben kept moving toward his house, where the only one glowing window beckoned,		60	

Staring back through the darkness like an unblinking eye.					69

Under a vault of shaking black branches, he ran.							78
		
The doors to his house, like nearly all the doors along the lake, 					91

were unlocked. Ben quietly entered through the back, in the kitchen.				102

He moved his small beam of light around the room. The flowers and food 			116	

from the funeral had been cleared out, but the owl-shaped cookie jar 				128	

sat on the counter with its head off, the way it always had. 					141













Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word. Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

	Ben is a young boy who has been forced to live with his cousins, aunt, and uncle after his mother died in a car wreck. Ben never knew his father. He imagined his father was an astronaut that was stuck in space. The family lived in cabins that were built by members of his family on the edge of Gunflint Lake. Gunflint Lake is located in Minnesota. 
	 Ben has a hard time hearing what others say. He was born deaf in one ear. His cousin often picks at him about being deaf. One night Ben sees a light in his mother’s room so he rushes over to the house to check to see who is there. He catches his cousin dancing to a song his mother loved. That same night, he is struck by a flash of lightning and is sent to the hospital. 



Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from Wonderstruck.

· Her mouth was moving silently again. 
· The lightning traveled through the wires and into the phone, which you were holding to your ear. 
· Ben had been holding his breath, and he exhaled. 
· His father wasn’t Major Tom, lost forever among the stars. 
· You’ve booked hunting and fishing trips with three lodges for nearly the entire season, and I’m cooking at Gunflint Lodge.
· He watched a large figure in purple sweatpants and a white T-shirt disappear into the crowd. 
· ...while his other hand rubbed the smooth silver locket around his neck. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· Her mouth was moving silently again. 
· The lightning traveled through the wires and into the phone, which you were holding to your ear. 
· Ben had been holding his breath, and he exhaled. 
· His father wasn’t Major Tom, lost forever among the stars. 
· You’ve booked hunting and fishing trips with three lodges for nearly the entire season, and I’m cooking at Gunflint Lodge.
· He watched a large figure in purple sweatpants and a white T-shirt disappear into the crowd. 
· ...while his other hand rubbed the smooth silver locket around his neck. 











Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

The street was a riot of cars and flashing signs and people.					12

Buildings climbed toward the sky on either side of the street the way the trees back		29

home surrounded Ben’s house. Dirty cars and yellow taxis paraded by.				39

Smells he couldn’t place bombarded him.							45

From the sidewalks, newspapers flashed headlines like “Heat Wave!”				54

“Murder!” “Scandal!” and “Kidnapping!” Spray-painted words covered				61

broken windows.										63	

Rows of movie theaters advertised films he’d never heard of and didn’t want to see.		78

Ben looked around in astonishment. Taking in all the colors and smells				90

and movements, he felt like he’d fallen over the edge of a waterfall.				103

He was sure he had never seen this many people in his entire life on Gunflint Lake.		120

Everyone everywhere seemed to be a different color, as if the color of his 			134

social studies textbook had come to life around him.						143











Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound.  Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

	Ben’s story takes place on the banks of Gunflint Lake in Minnesota. He and his family live in houses that were built close to each other. He wants to live in the house he was brought up in, but he has to stay with his aunt and uncle. One night, there was a storm and Ben was injured from a lightning strike that hit the phone he was grasping. When he wakes up in the hospital, he is troubled that the nurse is not talking to him and she keeps glancing at his chart. Ben was born deaf in one ear, but his aunt blames his additional loss of hearing on the house phone being hit by lightning. In order to proceed with treatment, Ben is transferred to a new hospital in another city. This news makes Ben cry out, so the nurse put more medicine in his IV drip. 
	Rose is a young girl who lives in a big city. Like Ben, she is deaf. Her family wants her to work with a tutor to learn how to communicate. Rose flees from her home to see an actress in a silent film. Rose wants to be free and go on adventures, but her family feels she needs to be protected. 



Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from Wonderstruck.

· You are in trouble. 
· Your tutor left the book for you to practice.
· Fragments of his life rose up to the surface only to be pulled back under.
· A bookmark floated through the air and landed on his chest. 
· When he awoke, he was out of breath, as if he’d been running for miles.
· Ben thought that he might still be dreaming. 
· He followed the crowd through the vast gray and red spaces of the station. 
· He turned it over and looked at the drawing of Kincaid’s and the black cat and all those books. 
· He had no other clues, so he decided to walk to the bookstore. 
· ...that was pulled down over a broken glass window. 
· Plywood sheets were nailed up in pieces behind the grate. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· You are in trouble. 
· Your tutor left the book for you to practice.
· Fragments of his life rose up to the surface only to be pulled back under.
· A bookmark floated through the air and landed on his chest. 
· When he awoke, he was out of breath, as if he’d been running for miles.
· Ben thought that he might still be dreaming. 
· He followed the crowd through the vast gray and red spaces of the station. 
· He turned it over and looked at the drawing of Kincaid’s and the black cat and all those books. 
· He had no other clues, so he decided to walk to the bookstore. 
· ...that was pulled down over a broken glass window. 
· Plywood sheets were nailed up in pieces behind the grate. 




Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ben smelled cigarette smoke blowing in beneath the door.					9

He heard howling as his bed rose up and drifted into space.					21

He was an alien, circling the North Star as Major Tom waved good-bye				34

“For here I am sitting in a tin can, far above the world.”						47

And there, a million miles below, he saw a wolf.							57

It was beautiful.											60

And it was dangerous.										64

And it was running through the streets of New York City.						75

Ben felt the heat of someone’s skin against his cheek.						85

He opened his eyes and found himself leaning against a tall young man asleep			99	

in the seat next to him.										105

The bus shook and rattled. It seemed as if he’d been on the road for months,			121

but it couldn’t have been more than a day or two.						132

Ben squeezed the suitcase that lay on the floor between his feet.				144









Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	Rose and Ben struggle to communicate with the people around them. Ben wants to scream when he loses his hearing completely. He is slow to realize that the lightning strike spared his life, but took the hearing from his one good ear. He tries to understand why he cannot hear when people speak to him. His aunt stays by his small hospital bed, and tries to explain to him what happened. She scribbles on a small square piece of paper that he has to be switched to a bigger hospital in Duluth. Only that hospital has the special skills needed to run more tests. Ben knows he has to make a split for it as soon as he can. 
	Rose longs for a special adventure. She is unable to hear or speak but is not scared to roam the sprawling city streets of New York alone. Her family does not want here sneaking out to go on adventures. Her father becomes scared when she runs out during twilight one evening to experience a silent movie on the big screen. Rose is not going to let being deaf stop her from doing what other children do. 


Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from Wonderstruck.

· Slowly, slowly, the pain began to slip away and the silence swallowed him whole. 
· ...a woman with tiny shorts and a giant hairdo rolled by on skates and accidentally knocked him over. 
· Soon he was walking beneath the swaying green trees that hung over a wall separating the park from the sidewalk. 
· There were fewer people here than near the bus station, but it was still crowded compared to Gunflint Lake. 
· After a few minutes a small woman in a thin blue nightgown opened the door.
· The woman at the door sneered and said something Ben was sure wasn’t nice. 
· Why wasn’t she speaking? 
· He struggled to keep his head above the water. 
· Ben squeezed the suitcase that lay on the floor beneath his feet. 
· Spray-painted words covered broken windows. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· Slowly, slowly, the pain began to slip away and the silence swallowed him whole. 
· ...a woman with tiny shorts and a giant hairdo rolled by on skates and accidentally knocked him over. 
· Soon he was walking beneath the swaying green trees that hung over a wall separating the park from the sidewalk. 
· There were fewer people here than near the bus station, but it was still crowded compared to Gunflint Lake. 
· After a few minutes a small woman in a thin blue nightgown opened the door.
· The woman at the door sneered and said something Ben was sure wasn’t nice. 
· Why wasn’t she speaking? 
· He struggled to keep his head above the water. 
· Ben squeezed the suitcase that lay on the floor beneath his feet. 
· Spray-painted words covered broken windows. 



Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _9j4mpmjjpd0s]Multisyllabic Words (closed syllable)

Ben continued uptown. After a few blocks, he stopped at a red stone building			14

Setback a little from the road. It was surrounded by trees and seemed 				28

larger than any of the other buildings nearby. The name of the building				41

fluttered on a banner hung between two columns.						49

It looked like a castle from a fairy tale.								58

Ben studied the museum in awe. The steps, the giant green statue of a man			73

on horseback, the columns and windows… it was magnificent. 					82

If only his mom were here with him, walking beside him, her arm on his shoulder.		98

Did she know his dad had moved, or would she have been surprised as well?			113

Even if they hadn’t been able to find Ben’s dad, he and his mom					127

could have gone into the museum together.							134
















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

	Helen Keller was blind and deaf from childhood. She did not know how to communicate with anyone. She lived in a dark, scary world unable to share her thoughts and feelings. One day, a teacher came to spread light upon her world. The teacher taught Helen words for objects she touched every day. All of a sudden, Helen was happier than she had ever been. She understood that everything had a name. She learned how to communicate with others in her family. Her life completely changed. Ben is going through a similar experience since going deaf. He is not able to communicate what he thinks or needs due to not knowing sign language. 




Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from Wonderstruck.

· Ben took the book and placed it in the suitcase, and snapped it shut. 
· He found a bathroom and took a long drink from the faucet. 
· He looked at himself in the mirror, and for a second it was like staring at a stranger.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· Ben took the book and placed it in the suitcase, and snapped it shut. 
· He found a bathroom and took a long drink from the faucet. 
· He looked at himself in the mirror, and for a second it was like staring at a stranger.





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

After he got awkwardly back on his feet, Ben pocketed the pebble				12

he was grasping in his hand and walked to a hot dog cart on the corner				28

of Forty-Second Street and Eighth Avenue. He had no more change,				39

so he set down his suitcase between his legs and pulled out the cash from his			55

back pocket.											57

As he stood there counting the bills, a hand darted out from behind him.				71

Ben was knocked to the ground again. He watched a large figure in				84

purple sweatpants and a white t-shirt disappear into the crowd.					94

He looked down at his empty hands and felt stupid for taking out his money			109

and counting it on the street. He’s read books about New York and see it				124

on TV and in movies. He knew how dangerous the city was supposed to be.			139















Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ben faces many challenges in his life. He was born deaf in one ear, he never met his father, and he was left alone when his mother died in a car accident. One night Ben is in the house he shared with his mother and found a phone number and address for who he thinks is his father in New York City. When he tries to make a phone call, he is struck by lightning through the phone. He wakes up in the hospital unable to hear anything. Not wanting to ask for help from his aunt and uncle, he goes to the city to find his father. When he arrived in the city, he found his father’s apartment building. His father had already moved away. Now Ben is alone in a strange city with no help. 




























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from Wonderstruck.

· Ben didn’t want to fall asleep again, but he soon found himself dreaming that the wolves were chasing him all the way from Gunflint Lake. 
· He pressed his face against the window. 
· Holding his suitcase, he stepped off the bus into the rank, hot station. 
· Ben was sure it had to be the loudest place on earth, the man and his dog slept through it. 
· Before he could ask, though, Jamie lifted his right hand and made it into a fist. 
· Ben marveled at the way they ran and sat and jumped across the pages. 


2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· Ben didn’t want to fall asleep again, but he soon found himself dreaming that the wolves were chasing him all the way from Gunflint Lake. 
· He pressed his face against the window. 
· Holding his suitcase, he stepped off the bus into the rank, hot station. 
· Ben was sure it had to be the loudest place on earth, the man and his dog slept through it. 
· Before he could ask, though, Jamie lifted his right hand and made it into a fist. 
· Ben marveled at the way they ran and sat and jumped across the pages. 




Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ben pressed his hands against the meteorite. He loved how solid it was.				13

He placed his suitcase on the ground, rested his cheek on the smooth surface,			27

and closed his eyes. He made another wish.							35

When Ben opened his eyes and looked up, he noticed a mirror on the				49

ceiling reflecting coins on top of Ahnighito. Amid the silver change,				60

he saw a small piece of folded paper. Before he could reach for it,				74

he was jerked backward, away from the meteorite. He turned and found				86

himself facing an angry guard who was gripping his shoulders and 				97

obviously yelling at him. Just as Ben was about to apologize, 					108

someone, darted past, behind the guard, 							114	

and Ben tried to shake himself free but couldn’t.							123

He tried to read the guard’s lips. He thought he was asking					135

where Ben’s parents were.									139











Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.



Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	Rose left her safe home to search for her mother. Her mother is an actress who resides in New York City. Her mother tells her to go back home. Rose is not made to feel wanted at home. She finds her mother at the theatre, but her mother writes a note telling her to return to her home. She does not want to stay at her home. Rose decides to locate someone named Walter that sent her a postcard for her birthday. Rose goes to a museum and makes a wish upon a star. She wished she belonged somewhere, anywhere. Just like Ben, Rose is searching for a place to belong.





























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from Wonderstruck.

· There, beneath the glow of a spotlight, was a gigantic black meteorite about the size of a car. 
· She blew her nose and continued to write. 
· When he awoke, he was out of breath, as if he had been running for miles. 
· The purple ink was fading, but he could not read the date. 
· His heart raced. 
· It was covered in a tattered old piece of fabric with huge water stains. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· There, beneath the glow of a spotlight, was a gigantic black meteorite about the size of a car. 
· She blew her nose and continued to write. 
· When he awoke, he was out of breath, as if he had been running for miles. 
· The purple ink was fading, but he could not read the date. 
· His heart raced. 
· It was covered in a tattered old piece of fabric with huge water stains. 




Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

It took only a moment for Ben to figure out that they were using sign language. 			16

After a few exchanges, the old man turned his head toward the phone, held up			31

one hand to the old woman, and then picked up the receiver. The old woman			46

continued to sign with the old man while he spoke on the phone. Ben marveled			62

at how the man could have two conversations at once. He figured only the woman		77

was deaf, since the man was using the phone. The couple kept signing after the old		93

man hung up. At several points, he and the old woman laughed. Ben was amazed		108

at the speed of their hands and the pleasure on their faces. He didn’t think he would		125

ever learn to sign that quickly, no matter how much he studied. 					137



















Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule. Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	In Wonderstruck, Ben faces many challenges. He struggles with losing his mother, losing hearing in his good ear, and finding his father. The story begins with Ben living with his aunt, uncle, and cousins after his mother died in an accident. He feels unwanted and longs for his life to return to normal. His aunt tries extra hard to make him feel accepted in their home, but he wants to live in the home he shared with his mother.
	One night he is looking through his mother’s things when he finds an address and phone number for who he expects is his father. He gathers up the courage to make a phone call. It is storming outside and an unexpected bolt of lightning hits the phone line. Ben wakes up in a hospital, everything is quiet. He is angry because no one will answer his questions about what is wrong with him. 
	Ben gets out of the hospital and decides it is time for him to find his father. He manages to buy a ticket to New York so he can find his father. He longs for the love that only a parent can give. 























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from Wonderstruck.

· Smells he couldn’t place bombarded him. 
· Taking in all the colors and smells and movements, he felt like he’d fallen over the edge of a waterfall. 
· The boy was still talking, and Ben could tell he was supposed to answer a question he had asked, but he had no idea what the question was. 
· With exaggerated slowness, the boy’s hand extended forward and pulled the museum box from Ben. 
· For the first time, he noticed how fancy the shelves were...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· Smells he couldn’t place bombarded him. 
· Taking in all the colors and smells and movements, he felt like he’d fallen over the edge of a waterfall. 
· The boy was still talking, and Ben could tell he was supposed to answer a question he had asked, but he had no idea what the question was. 
· With exaggerated slowness, the boy’s hand extended forward and pulled the museum box from Ben. 
· For the first time, he noticed how fancy the shelves were...




Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

When no one emerged, he knocked on the counter. Still, no one answered. Only			14

the cat responded, jumping to the floor and bolting up the stairs. Ben decided 			28

to follow the cat. Maybe the owner was upstairs. He climbed the steps. There			42

didn’t seem to be anyone around. He was thirsty and couldn’t remember the			55

last time he’d eaten. A wave of nausea passed through him and for a moment he			71

thought he might be sick right there on the stairs. He sat on a step and put his			89

head between his knees. He thought about Jamie, and took out his notebook. 			102

He flipped through the pages, looking at the things Jamie had written. “I just wanted		117

you to stay and be my friend.”									124



















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Have you met a person and you could not communicate with them? You did not know their language, the person was unable to speak, or they could not hear you. Would you know what to do? In our story, Ben meets a friend, Jamie, that tried to speak to him. The new friend did not know what was wrong. Ben finally told the boy that he was deaf. However, this does not mean they are condemned not to be friends. Jamie starts by writing words down for Ben to read, then he starts to teach him sign language. At first, Ben feels too dumb to learn sign language, he thinks it is a mountain that is too big to climb. But after spending a few more days with Jamie, Ben resigns himself to at least try. The more Ben learns, the more his solemn mood begins to improve.  




Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from Wonderstruck.

· “Don’t you know sign language?” 
· He then straightened his fingers and crossed his thumb over his palm. 
· Then he pointed to himself and wrote, “Jamie.” 
· The name of the building fluttered on a banner hung between two columns.   
· He was knocked to the ground again. 
· Jamie reached into his knapsack again and pulled a sandwich. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· “Don’t you know sign language?” 
· He then straightened his fingers and crossed his thumb over his palm. 
· Then he pointed to himself and wrote, “Jamie.” 
· The name of the building fluttered on a banner hung between two columns. 
· He was knocked to the ground again. 
· Jamie reached into his knapsack again and pulled a sandwich. 
















Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Jamie came and sat next to him as the sky filled with shooting stars.				14

The projector rotated, the view changed, and the boys found themselves inside 			26

a meteor, hurtling across the sky. They flew to the moon and bounced between craters.		41

One by one, the planets drifted into view, and soon they						52

were out beyond the solar system, gazing down on the universe like ancient gods.		66

Ben thought of the glow-in-the-dark stars in his room, and the Big Dipper,			79

and the quote about the stars, and his mom. 							88

The glowing lights above him spun and swirled, 							96	

tracing endless patterns against the perfect dome of the ceiling 					106	

like a million electric fireflies making constellations in the dark. 					116

When the show ended and they had been brought gently back to Earth,				129

Jamie led Ben out into the museum again.							137













Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

	American Sign Language is just one way that people who are deaf can communicate. American Sign Language, or ASL, is a way for people who are hard of hearing, or deaf, to display words and letters with their hands. There are thousands of signs that people must learn if they want to know ASL. This goal can take years of training. Sometimes signs are for words, and sometimes signs are just for letters. When a person wants to spell words with their hands, that is known as fingerspelling. In the book, Jamie shows Ben how to say “my friend” using fingerspelling. Then, Jamie showed Ben the entire alphabet using fingerspelling. This is one way Ben is able to communicate with his grandmother. Even though Jamie has trained Ben how to fingerspell, it can still take years of practice to become great at something like ASL or fingerspelling.   

















Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from Wonderstruck.

· Ben didn’t want to, but Jamie’s crooked smile convinced him it would be okay. 
· He waited for her to tell him what to do, to give him the perfect piece of advice. 
· Ben was running through the snow again. 
· Then he’d returned to the secret room to wait for Jamie and unloaded his pockets, which he’d stuffed with things he’d found around the museum: a plastic dinosaur, a business card, a bobby pin, and a subway token. 
· I came along eight years later…
· “It might have been how I was born, although my father, a doctor, always said it happened when I was two and had a bad fall.” 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted 

· Ben didn’t want to, but Jamie’s crooked smile convinced him it would be okay. 
· He waited for her to tell him what to do, to give him the perfect piece of advice. 
· Ben was running through the snow again. 
· Then he’d returned to the secret room to wait for Jamie and unloaded his pockets, which he’d stuffed with things he’d found around the museum: a plastic dinosaur, a business card, a bobby pin, and a subway token. 
· I came along eight years later…
· “It might have been how I was born, although my father, a doctor, always said it happened when I was two and had a bad fall.” 



Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	pour
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

After a few minutes, Jamie mouthed the word “more!” and took Ben 				12

to a series of vast storage rooms. Ben looked around in amazement.				24

He ran his hands across dusty old dinosaur bones, rows of little birds on				38

wooden perches, seashells, fossils, bugs, ancient clothing, spearheads,				46

turquoise jewelry, ivory buttons, and a thousand other fascinating things.			56

The boys explored for a while, and then Jamie led them down a long				70

hallway filled on one side with black metal filing cabinets stacked five				82

drawers high for as far as the eye could see.							92

Teetering on top of the filing cabinets were piles of discarded furniture,				104

Including an old empty card catalog, even bigger than the one in his mom’s library.		119

Ben stared down the row of filing cabinets. There had to be thousands of			133

drawers here!											135













Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Rose could not see why her mother did not want her to come to the city. Her father did not want her to leave the house, he wanted to keep her safe at home. Both of her parents thought she needed to be isolated since she was deaf. Rose needed an adventure. She wanted to go to the big city to see her mother and her brother with her own eyes. She wanted to feel wanted and to belong to a family. Rose believes that if she can find her mother, she will let her stay. 
However, his mother does not feel that way. When Rose finds the theater where her mom works, her mother is very angry. She tells her she must leave and go home. Rose flees the theater and runs until she finally reaches her brother Walter. Walter loves Rose and understands that she needs a better life. 

Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from Wonderstruck.

· The glowing lights above him spun and swirled, tracing endless patterns against the perfect ceiling like a million electric fireflies making constellations in the dark. 
· Ben pointed up as they paused beneath the gray silhouette of the giant whale. 
· A tin coffee can sat on the bed. 
· There was a lot of money inside the can, maybe a few hundred dollars. 
· Rose pulled back and wiped her eyes. 
· Rose turned the building over and picked out two pieces of paper. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· The glowing lights above him spun and swirled, tracing endless patterns against the perfect ceiling like a million electric fireflies making constellations in the dark. 
· Ben pointed up as they paused beneath the gray silhouette of the giant whale. 
· A tin coffee can sat on the bed. 
· There was a lot of money inside the can, maybe a few hundred dollars. 
· Rose pulled back and wiped her eyes. 
· Rose turned the building over and picked out two pieces of paper. 














Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

He used the bathroom, then went back to the cafe and finished the remains of 			15

another sandwich, a fruit cup, and some juice he found sitting on a deserted			29

table. The he made his way back to the wolf diorama and stared into the glass			45

eyes of the running wolves. Ben noticed a sign, mounted on the wall near the			60

diorama, that he hadn’t read yesterday. 								66

ENVIRONMENT OF THE WOLF GROUP GUNFLINT LAKE, MINNESOTA				74

This typical December winter scene is placed at the margin of Gunflint Lake.  			87

Across the lake lies Ontario. Gunflint lake forms part of the old fur-trading			101

route expanding westward from Lake Superior to Rainy Lake, which was originally		113

selected to give the minimum number of partages. 						121

















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started:  flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

When Ben makes it to New York City, he finds his way to the museum, where he thinks his father may have worked. He is starving so he takes a sandwich and some fruit from a tray. He soon meets a boy named Jamie. Jamie knows his way through the museum so he shows Ben a secret room where he can take a snooze and eat some food. Jamie tries to teach Ben sign language and listen to music. Ben shows Jamie the things he values in his box. Soon, Ben starts to discover clues in the room that show him more about the dad he never knew. He knew the first thing he had to do was go find the bookstore and search for more clues.  



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from Wonderstruck.

· I pointed in the direction of the new store, but you didn’t listen and you ran away. 
· As he said these words, Ben realized how true they were. 
· A shadow moved across the room. 
· From the box, he picked up a little turtle made of glued-together seashells. 
· Jamie pointed to Ben’s suitcase…

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· I pointed in the direction of the new store, but you didn’t listen and you ran away. 
· As he said these words, Ben realized how true they were. 
· A shadow moved across the room. 
· From the box, he picked up a little turtle made of glued-together seashells. 
· Jamie pointed to Ben’s suitcase…


















Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ben asked again, “How do you know my name? Do you know my father?”			14

Walter signed Ben’s questions, and Rose wrote in the notebook, 					24

“Where is your mother?”									28

Ben didn’t know how to answer. It would take so long to explain.					41

Then he remembered the pages he’d written for Jamie. He flipped back in 			54

the notebook and handed it to Rose. He rubbed the locket between his				67

fingers and waited while she and Walter read his story.						77

When they were done, Rose hugged Ben again. He resisted at first,				89

but finally he let himself be held, and it was comforting, even from a stranger.			105

Pose pulled back and wiped her eyes. “I’m so sorry about your mom,” she wrote.			119

“Do your aunt and uncle know where you are?”							126















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started: fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ben is determined to find his dad in New York City, he just isn’t sure where to look. One of the only clues he has is a bookmark that reads KINCAID BOOKS. But when he arrives at the bookstore, he learns awful news, the bookstore is closed. Ben finally learns there is a new Kincaid Bookstore so he goes there. When he enters he sees two people speaking in sign language but Ben cannot understand them because he has never been taught sign language. Ben begins to feel awful. He is thirsty, hungry and the nausea is starting. Thankfully the two people at the bookstore notice he is not looking well and they bring him snacks and water. Ben sees that his locket has caught the attention of the older woman. She gently reaches out to touch it and Ben notices there are tears in her eyes. Who could this lady be and why was she looking at him with awe? 
























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from Wonderstruck.

· As Ben said the words, it dawned on him what this meant. 
· Ben wrote down the number, relieved that his aunt and uncle would finally know where he was and that he was safe. 
· “Do you aunt and uncle know where you are?” 
· Ben shook his head. 
· ...but the old woman seemed lost in thought. 
· He felt Rose reach her arms around him and draw him in. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· As Ben said the words, it dawned on him what this meant. 
· Ben wrote down the number, relieved that his aunt and uncle would finally know where he was and that he was safe. 
· “Do you aunt and uncle know where you are?” 
· Ben shook his head. 
· ...but the old woman seemed lost in thought. 
· He felt Rose reach her arms around him and draw him in. 














Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

Even though he could hear, I don’t think it was easy for Danny.					13

In many ways he ended up in the same position Bill and I were in growing up.			30

We were so different from our parents. But Danny became a child of two worlds,			45

the hearing and the Deaf. He could sign so beautifully, better than many deaf people.		60

Once he was old enough, he sometimes had to act as interpreter for us out in the world,		78

translating between sign language and spoken language.						85

But he never complained. He was a happy child and the happiest when he was			100

drawing.											101

“He loved to paint pictures of animals, and he build the most wonderful little			115

Sculptures. He often came to the museum with me when he was growing up.			129

















Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel name. In the word car the letter a does not say the short vowel name. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

 	What if you couldn’t hear? What things would you miss? The sound of water rushing in a stream? Cars honking their horns on a busy street? Your favorite song playing on the radio? 
Sometimes we forget the importance of sound. Sounds can warn us of danger. We can hear fire trucks or police sirens racing to help those in need. We can hear the warning bark of a dog if a stranger is coming. We even have tornado alarms that warn us about dangerous weather. Being able to hear sounds helps to keep us safe. This is why Rose’s parents were so worried about her going to New York City by herself. There would be all kinds of dangers that she would not be able to hear. 



























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from Wonderstruck.

· His face changed and now he seemed quite determined, pressing the pen hard into the paper. 
· As the world sped by outside the dirty bus window, Ben rubbed the smooth silver locket between his fingers. 
· Why did he need a nurse? 
· Ben’s pockets were full of stuff, but he rooted around until he found the original bookmark and the new one from the dictionary Jamie had brought him. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· His face changed and now he seemed quite determined, pressing the pen hard into the paper. 
· As the world sped by outside the dirty bus window, Ben rubbed the smooth silver locket between his fingers. 
· Why did he need a nurse?
· Ben’s pockets were full of stuff, but he rooted around until he found the original bookmark and the new one from the dictionary Jamie had brought him. 
















Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

He spent a lot of time in the area and eventually decided he’d like to 				15

focus on the wolves. If you’ve been through the files, 						25	

then you’ve seen many of the drawings.								32	

He also sent me some of them, along with wonderful letters.					43

He fell in love with your mom almost immediately. He described					54

her in the most vivid terms. She was unlike anyone he had ever met.				68

He said he always thought librarians were old women in sweaters, 				79	

but Elaine was very young and beautiful and didn’t much care what anyone 			92

around her said about her. He used the word ‘radical’ to describe her,				105

meaning, I think, that she lived completely on her own terms, and he loved 			120

that about her. His letters called her independent, unwilling to compromise,			130

a woman of the lake and of books.								138	













Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a. Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound. The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

	Jamie seems to be a friendly person who wants to take care of his new friend, Ben. We soon find out that Jamie wants to keep Ben all to himself. Jamie is lonely and has no local friends. Jamie helped Ben by bringing him food and making sure he had a safe place to sleep in the museum; however, he did not tell the truth when Ben asked him to call his family to let him know he was safe. The final straw was when Jamie admitted he had not called Ben’s family because he did not want Ben to leave the museum. Jamie wanted Ben to stay in the museum so he would always have a friend. Jamie learns a valuable lesson about honesty after talking with Ben. Jamie ends up following Ben during a blackout of the city.  Ben realizes how good of a friend Jamie truly is.  
























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from Wonderstruck. 

· One of those attractions was going to be a scale model of the entire city of New York, all five boroughs, all 895,000 buildings.
· “Every fifteen minutes, night falls,” she explained.
· He also sent me some of them, along with wonderful letters.
· ...why wouldn’t she talk to him about the one thing he was missing? 
· She slowly led them through long hallways…
· Slowly, slowly, the pain began to slip away and the silence swallowed him whole. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· One of those attractions was going to be a scale model of the entire city of New York, all five boroughs, all 895,000 buildings.
· “Every fifteen minutes, night falls,” she explained.
· He also sent me some of them, along with wonderful letters.
· ...why wouldn’t she talk to him about the one thing he was missing? 
· She slowly led them through long hallways...
· Slowly, slowly, the pain began to slip away and the silence swallowed him whole. 














Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

Ben looked out at the jagged skyline and wondered what happened				11

in a city without electricity. He’d been scared during the blackout in				23

Minnesota when he was trapped by the storm in his house,					34

but it had given him the chance to read Wonderstruck by flashlight in his mom’s bed.		50

Ben imagined all of New York City reading by flashlight in their beds, 				63

and he marveled over how much had happened from blackout to blackout.			75	

Ben was sure his aunt and uncle had been called by now, but he hoped				90

he wouldn’t have to go back to Gunflint Lake right away.						101

Rose had introduced him to the Panorama, as well as to his father’s life,				115

and now he was ready to explore the city itself. Maybe he could stay with his			131

grandmother for a while, or maybe, like Jamie, he could come for the summers.			145















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow

	When our story ends we are not sure what is going to happen to Ben. He is overjoyed that he found his grandmother Rose, and his new friend Jamie. The three of them sit together on the roof of the museum looking out over the crowded city. He knows that his aunt and uncle have been called, and that he will have to voyage back to Gunflint Lake soon, but he is hoping he has a little time to enjoy his new family. Even though New York City is noisy and crowded, Ben thinks it is beautiful. Obviously the noise doesn’t bother him, and now he sees the city as his dad’s life story. Ben knows going home is unavoidable, but he hopes to join his grandmother and explore more of the city where his dad lived. As Ben looks out over the many flower shops, brownstone buildings, and taxi cabs, he feels he has finally found the happiness he has been searching for. 




















Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from Wonderstruck.

· Your parents would have been very proud of you.
· How did you get here? 
· Rose pulled the boys away from the door and relocked it. 
· He propped the flashlight against his shoulder so it pointed upward and he held the book directly over him. 
· ...and he marveled over how much had happened from blackout to blackout. 
· Blood pounded in Ben’s head. 
· Beside them was a tin can with a few coins in it. 
· Ben reached into his pocket, bent down, and added all of his change. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· Your parents would have been very proud of you.
· How did you get here? 
· Rose pulled the boys away from the door and relocked it. 
· He propped the flashlight against his shoulder so it pointed upward and he held the book directly over him. 
· ...and he marveled over how much had happened from blackout to blackout. 
· Blood pounded in Ben’s head. 
· Beside them was a tin can with a few coins in it. 
· Ben reached into his pocket, bent down, and added all of his change. 










Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _eg4amexatunh]Multisyllabic Words (open syllable)

Ben could feel the letters vibrating on his fingers. My friend.					11

Jamie smiled and then fingers spelled his name for Rose. 					21

She shook his hand.										25

“This is Rose, my grandmother,” Ben told Jamie.							33

Jamie’s jaw dropped. He smiled his crooked grin, and Ben could tell				45

he wasn’t sure if Ben was joking. “Really?” he mouthed.						55

Ben flipped through the notebook and showed Jamie the pages that 				66	

Rose had written for him.									71

“Later you will read this. It explains everything.” As he said these words, 				84

Ben realized how true they were. Not only did the notebook contain the 				97

story of his dad and his grandparents but also the story he’d written for				111

Jamie about his mom, and his aunt and uncle and cousins, and Jamie’s				124

story about his parents, the museum, and bits and pieces of almost				136

all their conversations. 										139










Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

	Communication is key to good relationships and the lack of communication can cause relationships to fall apart. When families struggle to communicate it can have a negative impact on everyone. Rose and Ben struggled to communicate with the people in her family. These two individuals were on their own journey at different times not knowing their paths would eventually cross. 
	Rose’s adventure takes place in 1927. She struggled to communicate with her parents and wanted to be in the city with her mother, but her parents wanted her to stay in the country with her father. The only family member she could communicate with was her brother, Walter. Walter learned how to communicate with Rose. This allowed their relationship to grow. 
	Ben’s adventure takes place in 1977. He is orphaned after his mother died in a car accident and is forced to live with his aunt and uncle. They did not understand Ben very well. After he was struck by lightning, Ben lost his hearing. He was not open about his feelings and desire to find his father. He then runs away to find his father. 
	After Ben runs away, he meets Rose. This is when Ben realizes the importance of communicating with others. He learns that his friend Jamie is there to help him, along with his grandmother, and his other family. 
	



















Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from Wonderstruck.

· Ben looked out at the jagged skyline and wondered what happened in a city without electricity. 
· Rose had introduced him to the Panorama, as well as to his father’s life, and now he was ready to explore the city itself. 
· Then the seashell turtle appeared, and an old blue book, and then all the images blurred together. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· Ben looked out at the jagged skyline and wondered what happened in a city without electricity. 
· Rose had introduced him to the Panorama, as well as to his father’s life, and now he was ready to explore the city itself. 
· Then the seashell turtle appeared, and an old blue book, and then all the images blurred together. 




















Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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