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[bookmark: _mrhoq7tp8ka]Phonics Continuum

	Inflectional Endings
	-ing, -s, -es, -er, -ed (/d/, /t/, /ed/) 

	Consonant Digraphs (beginning)
	ch, ph, sh, th, wh

	Consonant Digraphs (ending)
	-ch, -ck, -dge, -ng, -sh, -tch, -th

	Consonant Blends (beginning)
	br, cr, dr, fr, gr, pr, tr
bl, cl, fl, gl, pl
sc, sk, sl, sm, sn, sp, st, sw, tw
scr, spl, spr, squ, str

	Multisyllabic Words (closed syllable)
	nap/kin, pic/nik, but/ton

	Consonant Blends (ending)
	ft, mp, nd, nk, nt, pt, sk, st

	Long Vowel/Silent e
	a in made, i in site, o in tote, u in use

	Letter-Sound Variations and Generalizations
	soft c, soft g, qu, x  (/k/, /ks/, /gz/)

	Other Beginnings, Other Endings
	wr-, kn-, gn (gnat, sign) -mb, -mn

	Vowel Digraphs (long)
	ai, ay, ei, ea, ey
oa, oe, ow, ou, ew
ee, ea, ei, ie, ey
ie, ye

	Vowel Digraphs (other)
	ew, oo, oe, ou, ue, ui
oo, ou
au, aw

	R- or L- Controlled
	er, ir, or, ur, ar, al

	Vowel Diphthongs
	oi, oy, ou, ow

	Multisyllabic Words (open syllable)
	pre/vent, pro/gram, va/cate








Day 1: Fluency
[bookmark: _fqzaru37nimh]Inflectional Endings
 -ing, -s, -es, -er, -ed

Narrator carries a tote bag decorated with a fern design, representing a storyteller’s		13

bag (which, by tradition, would have held objects to remind the storyteller of the 		27

elements of his tale). 										31

Gluskabe wears a red blanket or towel around his shoulders. 					41

Grandmother Woodchuck wears a brown blanket. 						47

Human Being wears a headband and leggings made of brown cloth. 				58

Old Man Winter’s white hair can be suggested with a wig made of cotton. He is 			74

dressed in white, with a white blanket or towel around his shoulders. 				86

The Summer Land People wear eye patches, which can be made of felt circles			100

sewn to a length of stretchy elastic. Make an extra eye patch to be worn by 			116

Gluskabe in Scene III. 										120

The Crows wear black blankets or towels. 							127













Day 2: Lesson
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Say: “An inflectional ending is a suffix that indicates tense and number, changing the meaning of the word.”
2. Display: 
walk  		stand		arm		skid		orange		old
walked		standing	arms  		skidded		oranges		older
3. Read each set of words and explain that the first word is the root word and the second word has an inflectional ending giving the word a new meaning.  Have students highlight the inflectional ending in each word. 
4. Ask: “What is the difference in the meaning of the word walk and walked?” “What is the difference in the meaning of the word stand and standing?
5. Continue this questioning for the remaining word sets.
6. Explain to students that when s is added to the end of words it may make the /z/ sound instead of the /s/ sound. Display or write the word is as an example. Have students read the word arm, and notice how the s makes the /z/ sound when referring to arms.  
7. Explain to students that as we read, pulling out the root word and understanding the meaning of the inflectional ending through context clues, will help us read the word correctly.






















Day 3: Target Skills Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

	Storytelling is a way of passing down stories from different cultures and families. Pushing Up the Sky is a collection of seven Native American plays that pass down stories from previous generations. These stories are used to teach lessons to younger children, to help them learn about the past, and the ways of their ancestors. Each play includes speaking and non speaking parts. There are also descriptions of setting, props, and costumes that the actors can create to perform the plays.  
	Passing down stories is important for people to understand their ancestors. Children who learned stories at an early age were able to help preserve the traditions of their family. Many of these stories are known as folktales or folklore. 

























Day 4: Unit Text Practice
Inflectional Endings
 -ing, -s, -es, -er, -ed

1. Provide the students with the following sentences from What is Storytelling

· Storytelling involves a two-way interaction between a storyteller and one or more listeners.
· The responses of the listeners influence the telling of the story.
· Storytelling uses words.
· ...storytelling from writing and text-based computer interactions.
· ...witnessing the character or events described in the story.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentences and highlight words with one of the inflectional endings: -ing, -s, -es, -er, -ed.
4. Ask the students to explain why they chose to highlight their selected words. Have students state the root word within each highlighted word. Then prompt students to read the highlighted words aloud. 

· Storytelling involves a two-way interaction between a storyteller and one or more listeners.
· The responses of the listeners influence the telling of the story.
· Storytelling uses words.
· ...storytelling from writing and text-based computer interactions.
· ...witnessing the character or events described in the story.

















Day 5: Quick Check
Inflectional Endings
 -ing, -s, -es, -er, -ed

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	napping
	lemons
	messes
	softer
	petted

	jumping
	vans
	foxes
	bigger
	yelled































Day 1: Fluency
[bookmark: _xj3owzhmzx92]Consonant Digraphs (beginning) 
ch, ph, sh, th, wh

Third Crow: Gah-gah! Look, I have his head!							8

Fourth Crow: Gah-gah! No, look-- I have it too!							16

Leader of the Summer Land People: How many heads did that stranger have?			29

Second Summer Land Person: He has tricked us. He got away.					40

Scene IV: The Wigwam of Old Man Winter							48

Gluskabe walks up to Old Man Winter’s wigwam. He holds the summerstick			60

in his hand and taps the door.									68

Old Man Winter: Who is there!									74

Gluskabe: It is Gluskabe.									78

Old Man Winter: Ah, come inside and sit by my fire.						89

Gluskabe enters, sits down, and places the summerstick in front of Old Man Winter.		103















Day 2: Lesson
Consonant Digraphs (beginning)
 ch, ph, sh, th, wh

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, sh, th, ph, wh.
3. Draw a square and a triangle next to each other.  Have the students name each shape. Now draw a triangle on top of a square and have the students tell what the drawing looks like in real life (house). Explain to the students that separate, each shape has its own name, but together the shapes look like something new. In the same way, when we combine two letters, sometimes there is a new sound.
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4. Model the digraph sounds. Have students repeat each digraph sound.
5. Display: chin, shout, thump, phone, whale.
6. Point to and read each word. Have students highlight each digraph.
7. Ask: “What would these words sound like if we did not make the new sound?”
8. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
9. Say: “If I read the word chin as /c/  /h/  /i/  /n/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense.  If I read the word as /ch/ /i/ /n/ the word makes sense. When we see ch, sh, th, ph, wh, most of the time, we need to make their single sound.










Day 3: Target Skills Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

	The art of storytelling has been around for many centuries. Before people could write, they could only share stories with each other. Storytelling requires two things; a storyteller, and a listener. A storyteller must be able to bring characters and settings to life. There are all different types of stories. For example, there are scary stories that include chilling phrases and spooky characters. There are funny stories where there are comical situations and people. But the best stories share a lesson that adults and children should learn. Many stories teach about kindness to others, triumphing over evil, or overcoming challenges. Now, we are able to write stories down in books that we can read ourselves. But there is still nothing like listening to a good story. 

Day 4: Unit Text Practice
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

1. Provide students with the following sentences from Pushing Up the Sky.

· ...they also carved totem poles, which recorded the history and stories of their nation. 
· Chiefs wear them around their shoulders…
· “I just threw my ball, and it landed in the sky…” 
· “When mothers look for their children, they cannot find them because they are up playing in the sky.” 
· “Where is the seventh chief?” 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the digraphs: ch, sh, th, ph, wh.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud. 
5. Point to mothers.
6. Say: “Notice the th is in the middle of this word, but we are still making the /th/ sound when we read through the word.  
7. Note to teacher:  Mothers and seventh include a digraph but not at the beginning of the word as this lesson focuses on. However, it should be discussed with students as it does contain a digraph and should be noticed by students.

· ...they also carved totem poles, which recorded the history and stories of their nation. 
· Chiefs wear them around their shoulders…
· “I just threw my ball, and it landed in the sky…” 
· “When mothers look for their children, they cannot find them because they are up playing in the sky.” 
· “Where is the seventh chief?” 












Day 5: Quick Check
Consonant Digraphs (beginning)
ch, ph, sh, th, wh

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	shop
	chop
	thrill
	when
	Phil

	shell
	chip
	thin
	whip
	dolphin































Day 1: Fluency
[bookmark: _9t5nja77z155]Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Gluskabe: You must go back to your home in Winter Land.					11

Old Man Winter: Oh, I must, eh? But tell me, do you like my fire?				26

Gluskabe:  Your fire is no longer cold. It is getting warmer. Your wigwam				39

is melting away. You are getting weaker.								46

Old Man Winter: No one can defeat me!							54

Gluskabe: Old man, you are defeated. Warm weather has returned.  				65

Go back to your home in the north. 								72

The blanket walls of Old Man Winter’s wigwam collapse. Old Man Winter			85

stands up and walks away as swiftly as he can, crouching down as if				99

getting smaller. People carrying the cutouts of the Sun, Flowers, and Plants			111

come out and surround Gluskabe as he sits there, smiling. 					121	















Day 2: Lesson
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Say: “A consonant digraph is a pair of consonant letters that make one sound.”
2. Display: ch, ck, dge, ng, sh, tch, th.
3. Read each ending digraph sound.
4. Display: rich, stuck, nudge, long, wish, watch, teeth.
5. Point to and read each word. Have students highlight the digraph at the end of the word.
6. Ask: “What would these words sound like if we did not make the new sound?”
7. Explain to students that often when we read, we have to rely on our ears to tell us that something is wrong.  
8. Say: “If I read the word wish as /w/  /i/  /s/  /h/, then my ears tell me that I need to make a change in the way that I am reading the word for it to make sense. If I read the word as /w/ /i/ /sh/ the word makes sense. When we see th, ch, ck, dge, ng, sh, and tch, most of the time we need to make their single sound.


























Day 3: Target Skills Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Possum had a bad habit of bragging to the other animals in the forest about his furry backside. Possum would make the other animals watch while he swung his tail back and forth. Possum liked to hear the swishing sound his tail made when he walked through the woods. He was happy with the knowledge that everyone judged him by his beautiful tail. He loved to talk about how fluffy, and soft his tail was to anybody that would listen. The animals however, were very tired of listening to Possum boast about his tail all the time. Bear and Rabbit pledged to the other animals that they were going to teach Possum a lesson. 
	


Day 4: Unit Text Practice
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

1. Provide students with the following sentences from Pushing Up the Sky.

· ...wears a turban made of patterned cloth. 
· Possums’s furry tail can be made of dark socks stuffed with cotton and stitched together. 
· Cricket crouches on the ground. 
· ...holding his long tail in front of him.
· If more children wish to take part in the play...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending digraphs: th, ch, ck, ng, sh, tch.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the sound. Then prompt students to practice reading the highlighted words aloud.

· ...wears a turban made of patterned cloth. 
· Possums’s furry tail can be made of dark socks stuffed with cotton and stitched together. 
· Cricket crouches on the ground. 
· ...holding his long tail in front of him.
· If more children wish to take part in the play...

















Day 5: Quick Check
Consonant Digraphs (ending)
ch, ck, dge, ng, sh, tch, th

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	long
	pinch
	fudge
	moth
	back

	king
	bench
	nudge
	path
	check

	fish
	notch
	mash
	batch
	hush





























Day 1: Fluency
[bookmark: _xt0f899n5dud]Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

But the panther let out a growl about as loud as five hundred boulders crashing			15

down a mountainside. “Wanna sing a duet?” Davy asked, But the panther just			28

growled again and took another step closer. “Guess I’m going to have to get			42

serious,” Davy said, trying to bluff his way out. The panther stepped forward. 			55

Davy crouched down. “I’m getting serious now!” he warned. But the panther 			67

just put his head real low like he was about to leap. With disaster staring him 			83

in the face, Davy suddenly concentrated on grinding his own teeth-until he sounded		97

like a hundred-horsepower sawmill. Then he concentrated on growling his own			109

growl-until he sounded like five thousand boulders tumbling down a mountainside. 		121



















Day 2: Lesson
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl.
3. Read these blends.
4. Say: “These blends containing the r and l are found at the beginning of words. Let’s make each consonant sound separately, then blend them together.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Display: brick, crab, drop, frog, grab, press, trip, blot, clap, flag, glad, plum
7. Point to and read each word with the blended sound. Have students highlight the blend in each word.
8. Ask: “What would these words sound like if we did not blend the sound?”
9. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
10. Say: “If I read the word drop as /d/ /r/ /o/ /p/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.  























Day 3: Target Skills Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

	There are very few pioneers as famous as Davy Crockett. Unlike a lot of heroes of tall tales, Davy Crockett was a real person. He was born in Tennessee in 1786 and grew up to be one of the best hunters and trappers the state had ever seen. The frontier was a dangerous place to live full of prowling animals and hostile Native Americans creeping around. Only the very brave dared to move to the American frontier. Most people dreaded the idea of creating a new life in the middle of nowhere and living in cabins with dirt floors. But Davy liked the idea of a blank slate, a new land he could clear and tame. Late in life, Davy Crockett for glory fighting at the Alamo, which was a famous battle for Texas freedom. 


Day 4: Unit Text Practice
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

1. Provide students with the following sentences from Davy Crockett.

· That’s the same Davy who could carry thunder in his fist and fling lightning from his fingers. 
· The truth is Davy Crockett did seem half varmint--
· Davy Crockett loved to brag about things he could lick--from wildcats to grizzly bears. 
· He began to search through the black thicket for something good to eat. 
· ...and how to rake the leaves with his claws. 
· ...this was his big chance to prove once and for all that Davy Crockett was nothing but a blowhard and a boaster. 
· ...the difficult lives of these frontier men and women. 
· “When I was a boy, I ate so much bear meat and drank so much buffalo milk…
· ...until a final growl and a final grate brought the two together. 
· Newspapers, songs, plays, television shows, and films have further expanded the Crockett legend...


2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends:
bl, cl, fl, gl, pl, br, cr, dr, fr, gr, pr, tr.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· That’s the same Davy who could carry thunder in his fist and fling lightning from his fingers. 
· The truth is Davy Crockett did seem half varmint--
· Davy Crockett loved to brag about things he could lick--from wildcats to grizzly bears. 
· He began to search through the black thicket for something good to eat. 
· ...and how to rake the leaves with his claws. 
· ...this was his big chance to prove once and for all that Davy Crockett was nothing but a blowhard and a boaster. 
· ...the difficult lives of these frontier men and women. 
· “When I was a boy, I ate so much bear meat and drank so much buffalo milk…
· ...until a final growl and a final grate brought the two together. 
· Newspapers, songs, plays, television shows, and films have further expanded the Crockett legend...




Day 5: Quick Check
Part 1: Consonant Blends (beginning)
br, cr, dr, fr, gr, pr, tr, bl, cl, fl, gl, pl

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	brick
	crib
	drop
	frog
	grab

	print
	truck
	blanket
	closet
	flip

	glad
	plot
	flat
	plus
	clap





























Day 1: Fluency
[bookmark: _mr45ic8os97v]Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

They all told Davy about the time she was churning butter and heard something 			14

scratching outside. Suddenly the door swung open, and in walked the Great King			27

Bear of Mud Forest. He’d come to steal one of her smoked hams. Well, before the		43

King Bear could say boo, Sally grabbed a warm dumpling from the pot and stuffed		58

it in his mouth. The dumpling tasted so good, the King Bear’s eyes winked with			73

tears. But then he started to think that Sally might taste pretty good, too. So 			88

opening and closing his big old mouth, he backed her right into a corner. Sally			93

was plenty scared, with her knees a-knocking and her heart a-hammering. As 			107

everybody knows, no bear can resist an invitation to square dance. 				118



















Day 2: Lesson
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
3. Read these blends.
4. Say: “Most of these blends begin with the letter s. Notice the three letter blends all begin with s.  Let’s make each consonant sound separately, then read the blended sound.”
5. Have students look at the list of blends, make each consonant sound separately, then blended.
6. Ask: “Can you think of a word that begins with sc, /sc/?”
7. Ask these questions using a few of the beginning blends provided for this lesson. Write down words given by students. Highlight or circle the blend in their correct responses.  
8. Display: scan, skip, slug, smell, snack, spit, step, switch, twig, scrub, splash, sprint, squid, stretch
9. Point to and read each word with the blended sound.
10. Ask: “What would these words sound like if we did not blend the sound?”
11. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
12. Say: “If I read the word snack as /s/ /n/ /a/ /k/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.” Read the word blended.




















Day 3: Target Skills Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

	There was also a fair share of strong women on the frontier. One of those women was Sally Ann Thunder Ann Whirlwind. Unlike Davy, she is not a real person but rather a fictional character based on some real pioneer women. Women had a lot of hard work to do on the frontier such as carrying water from the springs, skinning the scales off speckled trout, splitting firewood, and setting snares to catch small animals like squirrels and rabbits. Most women worked twelve to twenty hours a day sweating outside scraping the ground for crops, or sweating into stirring a boiling pot of squirrel stew. In the story, Sally Ann even makes a rope out of a snake and slings it over a branch to save Davy Crockett. 

Day 4: Unit Text Practice
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

1. Provide students with the following sentences from Sally Ann Thunder Ann Whirlwind.

· ...he got sleepy, so he laid back into the crotch of the tree, and pretty soon he was snoring. 
· He twisted and turned and carried on for over an hour, but still that tree wouldn’t let go. 
· “What’s the matter, stranger?” 
· “My head’s stuck, sweetie,” he said. 
· “Sally’s so very special,” said the schoolmarm.
· He’d come to steal one of her smoked hams. 
· ...she was churning butter and heard something scratching outside. 
· As everybody knows, no bear can resist an invitation to square dance…
· One early spring day...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the beginning blends: sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· ...he got sleepy, so he laid back into the crotch of the tree, and pretty soon he was snoring. 
· He twisted and turned and carried on for over an hour, but still that tree wouldn’t let go. 
· “What’s the matter, stranger?” 
· “My head’s stuck, sweetie,” he said. 
· “Sally’s so very special,” said the schoolmarm.
· He’d come to steal one of her smoked hams. 
· ...she was churning butter and heard something scratching outside. 
· As everybody knows, no bear can resist an invitation to square dance…
· One early spring day...









Day 5: Quick Check
Part 2: Consonant Blends (beginning)
sc, sk, sl, sm, sn, sp, st, sw, tw, scr, spl, spr, squ, str

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	scuff
	skip
	slam
	smell
	snug

	spit
	stuck
	switch
	twig
	script

	slip
	splash
	spring
	squish
	strap





























Day 1: Fluency
[bookmark: _czq23ktej8ph]Multisyllabic Words (closed syllable)

Even from his awkward position, he could see that she was 					11

extraordinary--tall as a hickory sapling, with arms as big as keelboat tiller. 			23

“My head’s stuck, sweetie,” he said. “And if you help me to get free, 				37

I’ll give you a pretty little comb.” 								44

“Don’t call me sweetie,” she said. “And don’t worry about giving me no				57

pretty little comb, neither. I’ll free your old coconut, but just because I want to.”			72

Then this extraordinary girl did something that made Davy’s hair					82

stand on end. She reached in a bag and took out a bunch of					96

rattlesnakes. She tied all the wriggly critters together to make a long				108

rope, and as she tied, she kept talking.								116


















Day 2: Lesson
Multisyllabic Words (closed syllable)

1. Say: “The number of times that you hear a vowel sound in a word tells how many syllables are in that word. For example, book has one syllable. We only hear one vowel sound. Pencil has two syllables as we hear the short e vowel sound and the short i vowel sound. Closed syllables have one vowel that represents a short vowel sound. That one vowel letter will be “closed off” by one or more consonants. Today we will be focusing on two to three syllable words with a closed syllable. For example, napkin and panic. Let’s look at more closed syllable words.”
2. Display: napkin, basket, magnet.
3. Read each word and have students clap the syllables in each word.  
4. Another option is to have students place their hand under their chin. The students will feel their chin drop with each syllable or vowel sound in a word. For example: Say mop with your hand under your chin. You will feel your chin drop one time. Say money with your hand under your chin. You will feel your chin drop two times.
5. Write the word, separating the syllables: nap kin, bas ket, mag net. Explain that these words have closed syllables because the vowel sound is followed by a consonant sound.
6. Give students a copy of the set of words. Have students highlight the vowel in one color and the consonants in another color. Have students read the word, noticing the cvc or vc pattern of each syllable.























Day 3: Target Skills Practice
Multisyllabic Words (closed syllable)

	Sally Ann Thunder Ann Whirlwind was a larger than life character from an American folktale. She rescued the trapped settler, Davy Crockett, from being stuck under a tree. Davy was on a walk in the forest one day when he decided to lay down to take a nap. Davy’s head got stuck under the roots of the tree! He struggled to break free, but it did not work. Luckily Sally Ann Thunder Ann Whirlwind heard the racket Davy was making. She used the rattlesnakes in her bag to rescue him from being trapped under the tree.
Davy never forgot how Sally saved him. He questioned everyone he knew about her. All of the people who knew Sally bragged about how brave and strong she was. She had battled many scary varmints, and always came out the winner. Sally was one brave person!   




Day 4: Unit Text Practice
Multisyllabic Words (closed syllable)

1. Provide students with the following sentences from “Sally Ann Thunder Ann Whirlwind.”

· He spread open his gigantic mouth and made such a howl that he nearly scared himself to death. 
· “What in the world happened to you, Mikey?” he asked. 
· “What’s the matter, stranger?”
· Sally grabbed a warm dumpling from the pot and stuffed it into his mouth. 
· “Oh my stars and possum dogs, why not?” she said. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three closed syllables.  Have students use a pencil to split the highlighted words into syllables: whis/kers.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand closed syllables. Then prompt students to practice reading the highlighted words aloud.

· He spread open his gigantic mouth and made such a howl that he nearly scared himself to death. 
· What in the world happened to you, Mikey? 
· “What’s the matter, stranger?”
· Sally grabbed a warm dumpling from the pot and stuffed it into his mouth. 
· “Oh my stars and possum dogs, why not?” she said. 





Day 5: Quick Check
Multisyllabic Words (closed syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	public
	attic
	absent
	jacket
	nutshell

	common
	random
	tennis
	contest
	submit





Day 1: Fluency
[bookmark: _sxqkl8t2i4ol]Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Rabbit: We have decided that you should be the first speaker at the				13

big meeting tomorrow.										16

Possum:  Of course. That is true. The one with the most beautiful tail				29

should always speak first. 									33

Rabbit: Possum, your tail should look its best for the meeting. 					44

Possum: Of course. That is true. My tail should look its best. 					56

Rabbit:  I will take you to Cricket. He will put some special medicine				69

on your tail. Then your tail will be ready for the meeting. 					81

Possum: Of course. That is true. Let us go to Cricket.						92

Possum and Rabbit go offstage together. The other animals open				102

their eyes and sit up. 										107

Raccoon: Oh, no! 										110

Otter: If Possum’s tail is made more beautiful, he’ll never stop talking.				122











Day 2: Lesson
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Say: “Consonant blends are groups or two or three consonants in words that make distinct consonant sounds. In a consonant blend, both consonant sounds can be heard and are softened when paired together.”
2. Display: ft, mp, nd, nk, nt, pt, sk, st.
3. Read these blends.
4. Say: “These blends are going to be found at the end of words or at the end of the root word when words contain an inflectional ending. Let’s make each consonant sound separately, then read the blended sound.”
5. Display: left, lamp, pond, sink, rant, slept, desk, nest.
6. Point to and read each word with the blended sound.
7. Point to the word lasted.
8. Ask, “What is the root word in lasted? Where do we see the ending consonant blend in lasted?”
9. Ask: “What would these words sound like if we did not blend the sound?”
10. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong. 
11. Say: “If I read the word left as /l/ /e/ /f/ /t/ (unblended), then my ears tell me that I need to make a change in the way that I am reading the word.”  Read the word blended.






















Day 3: Target Skills Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

	Did you know that the possum’s tail was once plump and full of fur? According to the old Cherokee tale the possum was tricked by Wily, the wise Rabbit and was left with a different type of tail. Possum was known for bragging about his beautiful tail. He would boast about his rear end so often that the other animals left when he started talking. But possum didn’t notice, he just kept on yapping about his fancy tail. The other animals found this annoying and wanted to do something to end his bragging. Rabbit and Bear decided to ask possum to be the speaker at the upcoming meeting. Possum leapt at the chance. Rabbit and Bear then told Possum that he needed to go to Cricket’s camp and he would make his rump look even better. But to Possum's horror, in the end, his tail was left with no fur. Possum was so embarrassed he just fell to the ground and pretended to be dead. 


























Day 4: Unit Text Practice
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

1. Provide students with the following sentences from Pushing Up the Sky.

· One by one they fall to the ground and pretend to sleep. 
· The forest can be suggested by a painted backdrop or potted plants. 
· It is the most beautiful of all. 
· It is soft and lovely. 
· Animal roles can be represented by masks made from paper plates…
· Because they adapted so quickly…
· ...other animals, such as Deer, Owl, Chipmunk...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with one of the ending consonant blends: ft, mp, nd, nk, nt, pt, sk, st.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the blends. Then prompt students to practice reading the highlighted words aloud.

· One by one they fall to the ground and pretend to sleep. 
· The forest can be suggested by a painted backdrop or potted plants. 
· It is the most beautiful of all. 
· It is soft and lovely. 
· Animal roles can be represented by masks made from paper plates…
· Because they adapted so quickly…
· ...other animals, such as Deer, Owl, Chipmunk...




Day 5: Quick Check
Consonant Blends (ending)
ft, mp, nd, nk, nt, pt, sk, st

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	left
	bump
	band
	sink
	sent

	kept
	whisk
	vest
	slept
	stamp































Day 1: Fluency
[bookmark: _7lvcp3i2omyb]Long Vowel/Silent e
a_e, i_e, o_e, u_e

FIRST CHIEF: We will cut tall trees to make poles. We can use those poles to push		17

up the sky. 											20

FIFTH CHIEF: That is a good idea. Are we all agreed? 						31

ALL: WE ARE ALL AGREED. 									36

Scene III: The Same Village									40

All the people, except Seventh Chief, are gathered together. They hold long poles. 		53

The Birds and Animals are with them. They all begin pushing randomly, jabbing			66

their poles into the air. (The sky can be imagined as just above them)				80

GIRL: It isn’t working!										84

BOY: The sky is still too close. 									91

FIFTH CHIEF: Where is Seventh Chief? This was his idea!						101

SEVENTH CHIEF: (entering) Here I am. I had to find this long pole. 				114













Day 2: Lesson
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Say: “Silent e is a powerful letter that stays quiet. Silent e tells the vowel before it to say its own name instead of its short vowel sound.”
2. Display: made, site, tote, and use.
3. Read each set of words and explain that the e is not making any sound, but rather indicating that the word needs to be read with the vowel saying its own name. Remind students to read through the whole word to notice the silent e before making the sounds in the word.
4. Say: “If we read the word made as /m/ /a/ /d/ /e/ the word would not make sense. We need to look through the whole word and use context clues to hear how the word should sound. The silent e tells us the vowel a will make the long a sound.”
5. Say: “Let’s practice reading the following words.”
6. Display: rat  rate, bit  bite, hop  hope, cub  cube.
7. Allow students time to read each cvc and cvce word, noticing the vowel sound change in each pair.




Day 3: Target Skills Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

	Can change the size or position of the sky? The Native Americans in the tale Pushing Up the Sky thought so. In the beginning of the tale, the sky is so low to the ground that the children like to climb up and hide in the clouds. This makes the mothers very upset. They also throw balls and arrows in the sky that get stuck. The wise Chiefs of the tale decide they should work together to try and make the sky move. They find huge poles and start to poke at the clouds, but nothing happens. Then they decide if they poke the huge poles at the same time, they might be able to push the sky up and out of the way. After a few pushes, this works and the people in the village are excited. They hoped the sky would stay out of their way for a long time. 



























Day 4: Unit Text Practice
Long Vowel/Silent e
a_e, i_e, o_e, u_e

1. Provide students with the following sentences from Pushing Up the Sky.

· So the people decided something had to be done. 
· My people think the sky is too close. 
· They also do not like it that the sky is so close. 
· We will cut tall trees to make poles. 
· Now my son won’t be able to hide in the sky. 
· The Same Village. 
· We can use those poles to push up the sky. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with the silent e rule.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand silent e. Then prompt students to practice reading the highlighted words aloud.

· So the people decided something had to be done. 
· My people think the sky is too close. 
· They also do not like it that the sky is so close. 
· We will cut tall trees to make poles. 
· Now my son won’t be able to hide in the sky. 
· The Same Village. 
· We can use those poles to push up the sky. 








Day 5: Quick Check
Long Vowel/Silent e
a_e, i_e, o_e, u_e

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	pale
	side
	cone
	mute
	plane

	smile
	globe
	tape
	kite
	mode

	mute
	late
	time
	hole
	use





























Day 1: Fluency
[bookmark: _34cqme6sd8ne]Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

CRICKET: Oh yes, everyone will notice it. (Crickett wraps a bandage around possum’s		13

tail.) Now you must keep the old snakeskin wrapped around your tail all night. Do 		28

Not take it off until you are at the meeting. 							38

Scene III: The Forest, Near the Big Oak Tree							46

All the animals are gathered in a semicircle. Possum’s tail is still wrapped				59	

in the snakeskin.										62

Bear: Possum will open our meeting. 								68

Rabbit: Everyone pay attention. 									72

Possum: Siyo, everyone. I have been asked to speak today because of				84

my tail. It is the most beautiful of all. Here, let me show you how beautiful			100

it is. 												102

Possum unwraps his tail. It now looks like a big rat’s tail, but Possum does			117

not notice. 											119

Raccoon: Look at Possum’s tail. 									124









Day 2: Lesson
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Say: “When reading words, sometimes letters do not follow their most common sound rule.  Some letters make a different sound, depending on the word they are used in. The soft c and soft g have a Norman French origin. Q’s pairing with u has a Greek origin. The letter x can make more than one sound.”
2. Display: cage, mice, quit, six, exit.
3. Say: “Listen to me read the following words. What sound do you hear the g make in the word cage? This is the soft g sound. What sound do you hear the c make in mice? This is the soft c sound. What sound do you hear in the beginning of quit? The q and u are always paired together to make the /qu/ sound. What sound do you hear the x make in six? Exit? The x can make the /ks/ or the /gz/ sound.”
4. Explain to students that often, when we read, we have to rely on our ears to tell us that something is wrong.  
5. Make the sounds in cage with the hard g sound. Let students hear that the hard g sound would not make sense, but the soft g sound gives us a real word.  

























Day 3: Target Skills Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

	When Bear and Rabbit suggested to Possum that he should visit Cricket, he had no idea they had decided to trick him. He was quite excited to hear that Cricket had some special medicine that would make his tail even nicer. He quickly went to visit Cricket to receive this special medicine. Cricket pretended to gently place the medicine on Possum’s tail, then he wrapped it in a bandage. Imagine Possum’s surprise when he took the bandage off only to find a skinny, hairless rear end. He could not face his friends looking like this. He was certain they would notice his new ugly tail. While the other animals laughed, Possum managed to quietly fall to the ground and play dead. 




























Day 4: Unit Text Practice
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

1. Provide students with the following sentences from Pushing Up the Sky.

· A bandage is needed for Possum’s tail. 
· He will put some special medicine on your tail. 
· Because they adapted so quickly…
· In the early 1800’s many Cherokee people were forced to leave their homes…
· The forest can be suggested by painted backdrop or potted plants. 
· We will decide that tomorrow. 
· I want you to fix my tail. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with soft g, soft c, qu, and any x.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter-sound correspondence. Then prompt students to practice reading the highlighted words aloud.

· A bandage is needed for Possum’s tail. 
· He will put some special medicine on your tail. 
· Because they adapted so quickly…
· In the early 1800’s many Cherokee people were forced to leave their homes…
· The forest can be suggested by painted backdrop or potted plants. 
· We will decide that tomorrow. 
· I want you to fix my tail. 




Day 5: Quick Check
Letter-Sound Variations and Generalizations
soft c, soft g, qu, x (/k/, /ks/, /gz/)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	gem
	trace
	quiz
	exit
	huge

	price
	quick
	danger
	recess
	box

	quint
	cent
	logic
	quilt
	exam





























Day 1: Fluency
[bookmark: _blnkuqo5pk5y]Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Now in the village lived an old man who knew all sorts of things,					14	

from reading and writing, to how birds speak and why leaves turn 				26

brown in autumn. And because Emrys was the son of a princess, the				39

grandson of a king, the old man taught him all he knew. It was this 				54

learning that brought the village boys to him, not in friendship but in				67

curiosity. They would ask Emrys to show them tricks with the birds,				79

or tell them stories. Glad for the company, Emrys always obliged. 				90

He even took up making harmless predictions to amuse them. 					100





















Day 2: Lesson
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Say: “Silent letters are letters in words that are not pronounced but make a difference in the meaning and pronunciation of words. Most of these silent letters were pronounced for centuries. These letters became silent in the pronunciation but the spelling remained the same.”
2. Display: gnat, wrap, write, wreck, know, knit, knot.
3. Explain that in these words the first letter is silent.
4. Read each word, stressing the first sound heard in each word.  
5. Ask, “What would these words sound like if we added the first letter sound?”
6. Read each word, adding the /g/, /w/, and /k/ sound to each word.
7. Say: “As we read words with a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”
8. Display: gnaw, sign, wreck, wrench, wrote, knack, knife, knock.
9. Have students point to and read each word correctly, keeping the first letter silent.
10. Say: “Sometimes we will see a letter following an m that is silent.
11. Display: comb, crumb, autumn.
12. Read each word.
13. Ask: “What letter did you notice was kept silent when I read these words?”
14. Say: “When mb and mn are at the end of words, the last letter is silent, you only hear the /m/.”
15. Say: “As we read words that have a silent letter, we have to use our ears and the context of what we are reading to see if the word makes sense.”

















Day 3: Target Skills Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

All night long, young Arthur had been wrestling with terrible dreams and he could not go to sleep. He finally decided to go see the one person he knew would be able to calm down. He climbed out of bed and counted the stone columns of the long hallway until he came to Merlin’s chamber. He knocked on his door, but when he didn’t answer Arthur took it as a sign that he must be asleep. Luckily, the magician awoke at once. Merlin wrapped his gnarled fingers together and listened as the boy told him of his problem. With a solemn voice, Merlin tells Arthur about a time when, one autumn, an evil king reigned the land and he forced the people in a village to design and build him a tower. But no matter what they did, the tower would tumble to the ground leaving only remnants. 



Day 4: Unit Text Practice
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

1. Provide students with the following sentences from Merlin and the Dragons.

· At last he climbed out of bed, took a candle to light his way, and started out the door. 
· He held out a hand to the boy, but Arthur didn’t dare touch those long gnarled fingers. 
· He hadn’t known he wanted a story. 
· The other boys in the village teased him for not knowing who his father was. 
· Now in the village lived an old man who knew all sorts of things from reading and writing to how birds speak and why leaves turn brown in autumn. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a wr, kn, gn, mb, or mn silent letter pattern.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the silent letter pattern. Then prompt students to practice reading the highlighted words aloud.

· At last he climbed out of bed, took a candle to light his way, and started out the door. 
· He held out a hand to the boy, but Arthur didn’t dare touch those long gnarled fingers. 
· He hadn’t known he wanted a story. 
· The other boys in the village teased him for not knowing who his father was. 
· Now in the village lived an old man who knew all sorts of things, from reading and writing, to how birds speak, and why leaves turn brown in autumn. 
















Day 5: Quick Check
Other Beginnings, Other Endings
wr-, kn-, gn, -mb, -mn

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wreck
	knife
	gnat
	thumb
	column

	wrap
	knot
	gnome
	numb
	sign

	wrench
	knock
	lamb
	wrist
	crumb





























Day 1: Fluency
[bookmark: _q8f96snjamq0]Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

The crows flew low, croaking. At first it looked as if it would rain, but instead it 			17

began to hail as in summer. It was early in the day, but it became dark as dusk. 			35

After a while the hail turned to snow. In his twelve years Aaron had seen all			51

kinds of weather, but he had never experienced a snow like this one. It was 			70

so dense it shut out the light of the day. In a short time their path was 				87

completely covered. The wind became as cold as ice. The road to town was 			101

narrow and winding. Aaron no longer knew where he was. He could not				114

see through the snow.										118





















Day 2: Lesson
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.”
2. Ask: “Can you think of any words that have the long a or long o sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: rain, day, break, grey, toast, toe, bow, dough.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long a or long o sound. 



























Day 3: Target Skills Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Zlateh was a goat that belonged to a Jewish family. Zlateh had stopped producing enough milk for the family and Feyvel the butcher had agreed to pay eight gulden for her. Even though Aaron was sad he knew he could not complain. He knew he had to obey his father. So the next day, Aaron slowly made his way down the narrow road, with the goat following his trail. Aaron and the goat walked and enjoyed the great outdoors. But when the crows began to croak, he knew the weather was changing. Aaron thought it was going to rain, but it started to hail. Much to Aaron’s dismay, the hail turned to snow.  Aaron began to lose his way on the narrow road. He wrapped the coat his mother had sewn around him and prayed for shelter. 

Day 4: Unit Text Practice
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

1. Provide students with the following sentences from Zlateh the Goat. 

· Aaron understood what taking the goat to Feyvel meant, but he had to obey his father. 
· Still, the road was different. 
· ...but Aaron chased it away with his stick. 
· The crows flew low, croaking. 
· At first it looked as if it would rain, but instead it began to hail as in summer. 
· With great effort he dug his way through the snow.
· “If the snow keeps on falling like this, we may have to stay here for days,” Aaron explained.
·  Luckily he had his stick with him and was able to break through…
· The peasant who drove the sleigh pointed out the way to him…
· Suddenly one of the neighbors came running to their house with the news that Aaron and Zlateh were coming up the road. 
·  Even though Zlateh had her own pen...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with long vowel digraph teams.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Aaron understood what taking the goat to Feyvel meant, but he had to obey his father. 
· Still, the road was different. 
· ...but Aaron chased it away with his stick. 
· The crows flew low, croaking. 
· At first it looked as if it would rain, but instead it began to hail as in summer. 
· With great effort he dug his way through the snow.
· “If the snow keeps on falling like this, we may have to stay here for days,” Aaron explained.
·  Luckily he had his stick with him and was able to break through…
· The peasant who drove the sleigh pointed out the way to him…
· Suddenly one of the neighbors came running to their house with the news that Aaron and Zlateh were coming up the road. 
·  Even though Zlateh had her own pen...





Day 5: Quick Check
Part 1: Vowel Digraphs (long)
a: ai, ay, ei, ea, ey, o: oa, oe, ow, ou, ew

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	wait
	roast
	fray
	toe
	vein

	yellow
	break
	though
	great
	mail

	board
	holiday
	obey
	sew
	elbow





























Day 1: Fluency
[bookmark: _iavtgcq0ifuj]Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Zlateh, having eaten her fill, sat down on her hind legs and seemed to have			15

regained her confidence in man. Aaron ate his two slices of bread and cheese,			29

but after the difficult journey he was still hungry. He looked at Zlateh and 			43

noticed her udders were full. He lay down next to her, placing himself so that 			58

when he milked her, he could squirt the milk into his mouth. It was rich and 			74

sweet. Zlateh was not accustomed to being milked that way, but she did 				87

not resist. On the contrary, she seemed eager to reward Aaron for bringing 			100

her to a shelter whose very walls, floor, and ceiling were made of food. 				114





















Day 2: Lesson
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound. The words we look at today will have a vowel digraph making a long vowel sound.
2. Ask: “Can you think of any words that have the long e or long i sound? Remember long vowels are when the vowel sound says its own name.”
3. List any words students say. Also, give examples to help students get started: tree, clean, receipt, field, monkey, lie, bye.  
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph makes one long vowel sound.
6. If any of the words listed follow the cvce rule, remind them why those vowels make the long i or long e sound. 



Day 3: Target Skills Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Aaron realized that he and Zlateh needed to find shelter from the storm quickly. The weather was getting eerie and he needed to keep them from freezing to death. He could not see where he was going. Was he still heading east? Luckily, his eyes spotted a heap of snow not far away. Hopefully he and Zlateh could crawl beneath the heap and keep warm. Aaron couldn’t believe his eyes! It wasn’t a heap of snow, but a haystack buried underneath the snow. Aaron almost cried with relief. He and Zlateh were not going to freeze and die. They buried themselves between the hay and Zlateh began to eat. Aaron created a hole in the haystack so that he could breathe. Now all they had to do was wait for the snow to clear.   

Day 4: Unit Text Practice
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

1. Provide students with the following sentences from Zlateh the Goat.

· Aaron’s younger sisters, Anna and Miriam, cried loudly.
· ... spend the night at the butcher’s, and return the next day with the money. 
· While the family said goodbye to the goat…
· They passed new fields, pastures, and huts with thatched roofs.
· But when her legs sank deeper and deeper into the snow…
·  Stubbornly she anchored her cleft hooves in the earth and bleated as if pleading to be taken home. 
· The snowfall had reached his knees. 
· Aaron ate his two slices of bread and cheese, but after the difficult journey he was still hungry. 
·  On the contrary, she seemed eager to reward Aaron for bringing her to a shelter whose very walls, floor, and ceiling were made of food. 

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a long vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand long vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· Aaron’s younger sisters, Anna and Miriam, cried loudly.
· ... spend the night at the butcher’s, and return the next day with the money. 
· While the family said goodbye to the goat…
· They passed new fields, pastures, and huts with thatched roofs.
· But when her legs sank deeper and deeper into the snow…
·  Stubbornly she anchored her cleft hooves in the earth and bleated as if pleading to be taken home. 
· The snowfall had reached his knees. 
· Aaron ate his two slices of bread and cheese, but after the difficult journey he was still hungry. 
·  On the contrary, she seemed eager to reward Aaron for bringing her to a shelter whose very walls, floor, and ceiling were made of food. 







Day 5: Quick Check
Part 2: Vowel Digraphs (long)
e: ee, ea, ei, ie, ey, i: ie, ye

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	cheek
	pie
	weird
	field
	valley

	fried
	bean
	sleep
	leaf
	either

	piece
	hockey
	tried
	meat
	bye





























Day 1: Fluency
[bookmark: _1sshg6s34d13]Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

GIRL: I just threw my ball and it landed in the sky and I can’t get it back. 				18

MOTHER: Where is my son? Has he climbed a tree and gone up in the sky again?			35

BOY: Every time I shoot my bow, my arrows get stuck in the sky!					49

ALL:  THE SKY IS TOO CLOSE!									55

NARRATOR: So people decided something had to be done. A great meeting was held		69

for all the different tribes. The seven wisest chiefs got together to talk about the			84

problem. 											85

FIRST CHIEF: My people all think the sky is too close. 						96

SECOND CHIEF: The Creator did a very good job of making the world.				109

THIRD CHIEF: That is true, but the Creator should have put the sky up higher. 			124

















Day 2: Lesson
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in blue?”
3. List any words students say. Also, give examples to help students get started: flew, root, shoe, soup, glue, fruit.    
4. After there is a list of words, point to each word, read it, and highlight the digraph.
5. Have students read each word, noticing the different vowel digraphs that make the /oo/ sound as in blue.































Day 3: Target Skills Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

	In addition to telling stories, the Snohomish people knew how to hunt food, gather fruits and seeds, and build canoes. They are from the Northwest part of the United States. They value things like family, culture, and stories. There is still a large group of them living there today. This is due to them working hard to preserve their culture through stories and traditions. In the 1840s there were as few as 300 Snohomish left in Puget Sound. But by 2008, that number grew to 1,200. Soon this number could grow even larger if the Snohomish continue to thrive. The Snohomish group of people had such a huge influence in the area, that Snohomish county is named in their honor. 



Day 4: Unit Text Practice
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

1. Provide students with the following sentences from “Pushing Up the Sky” 

· ...as many as group size will accommodate. 
· I just threw my ball and it landed in the sky and I can’t get it back. 
· Every time I shoot my bow, the arrows get stuck in the sky. 
· The sky is too close. 
· That is true, but the Creator should have put the sky up higher. 
· The stars were shining through the holes poked into the sky...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· ...as many as group size will accommodate. 
· I just threw my ball and it landed in the sky and I can’t get it back. 
· Every time I shoot my bow, the arrows get stuck in the sky. 
· The sky is too close. 
· That is true, but the Creator should have put the sky up higher. 
· The stars were shining through the holes poked into the sky...
















Day 5: Quick Check
Part 1: Vowel Digraphs (other)
ew, oo, oe, ou, ue, ui

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	stew
	tool
	shoe
	soup
	flew

	drooling
	clue
	fruit
	blew
	tooth

	blue
	juice
	crew
	group
	suit





























Day 1: Fluency
[bookmark: _d4rsmecdbpcw]Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Now in the village lived an old man who knew all sorts of things,				14	

from reading and writing, to how birds speak and why leaves turn 			26

brown in autumn. And because Emrys was the son of a princess, the			39

grandson of a king, the old man taught him all he knew. It was this 			54

learning that brought the village boys to him, not in friendship but in			67

curiosity. They would ask Emrys to show them tricks with the birds,			79

or tell them stories. Glad for the company, Emrys always obliged. 			90

He even took up making harmless predictions to amuse them. 				100





















Day 2: Lesson
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Say: “A vowel digraph is when two vowel letters work together to make one vowel sound.”
2. Ask: “Can you think of any words that have the /oo/ sound as in book?”
3. List any words students say. Also, give examples to help students get started: book, looking, would.
4. After there is a list of words, point to each word, read it, and highlight the vowel digraph.
5. Have students read each word, noticing the vowel digraph that makes the /oo/ sound as in book.
6. Repeat this same process for the other set of vowel digraphs.
7. Ask: “Can you think of any words that have the short o sound as in fault or drawn?
8. List any words students say. Also give examples to help students get started: fault, lawn.
9. After there is a list of words, point to each word, read it, and highlight the digraph.
10. Have students read each word, noticing the vowel digraphs that make the short o sound.


























Day 3: Target Skills Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Arthur was listening in awe of the daunting story Merlin told him. He sat quietly and let Merlin continue to draw out the tale of the pompous King Vortingern and Emrys. He imagined the brawny workers as the hauled stone after stone, from dawn to dusk. “What caused the tower to fall?” Arthur thought. Had no one taught the builders how to use wood to make a scaffold? Was the support inside awful and awkward? Could something magical be causing it to tumble? How could something as simple as a tower be so flawed? This was disastrous. 
Then Merlin said that Emrys had been brought to the village to help. The villagers told the king that Emrys had been spawned by a demon and that only he could save the tower. Emrys denied being spawned by a demon but he did say his dream might help explain why the tower shook and tumbled. 























Day 4: Unit Text Practice
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

1. Provide students with the following sentences from Merlin and the Dragon.

· ...but woke at once, his eyes quick as a hawks. 
· “Ah,” Merlin said again, withdrawing his fingers. 
· “He was troubled by dreams, sleeping and waking.” 
· “But a princess is only taught lute song and needlework and prayers.” 
· “She’d never once climbed a tree after a bird’s egg or skinned her knee pursuing a lizard, or caught a butterfly in a net. 
· He even took to making up harmless predictions to amuse them. 
· They hacked and hauled, and once again the tower rose high above the valley. 
· The tower shook and tumbled...

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with a vowel digraph.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand vowel digraphs. Then prompt students to practice reading the highlighted words aloud.

· ...but woke at once, his eyes quick as a hawks. 
· “Ah,” Merlin said again, withdrawing his fingers. 
· “He was troubled by dreams, sleeping and waking.” 
· “But a princess is only taught lute songs and needlework and prayers.” 
· “She’d never once climbed a tree after a bird’s egg or skinned her knee pursuing a lizard, or caught a butterfly in a net. 
· He even took to making up harmless predictions to amuse them. 
· They hacked and hauled, and once again the tower rose high above the valley. 
· The tower shook and tumbled...










Day 5: Quick Check
Part 2: Vowel Digraphs (other)
oo, ou, au, aw

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	haul
	should
	straw
	good
	fault

	drawn
	took
	would
	squawked
	stood































Day 1: Fluency
[bookmark: _5019dhhz2sgk]R-Controlled
er, ir, or, ur, ar

Then he went away, a little warm, but not at all astonished, eating melons, and			15

throwing the rind about, because he could not pick it up. 					26

He went from Graham’s Town to Kimberley, and from Kimberley to Khama’s			38

Country, and from Khama’s Country he went east by north, eating melons all			51

the time, till at last he came to the banks of the great grey-green, greasy 				67

Limpopo River, all set about with fever trees, precisely as the Kolokolo bird			80

had said. Now you must know and understand, O Best Beloved, that till that			94

very week, and day, and hour, and minute, this ‘satiable Elephant’s Child had			107

never seen a Crocodile, and did not know what one was like. It was all his			123

‘satiable curiosity.’ 										125

















Day 2: Lesson
R-Controlled
er, ir, or, ur, ar

1. Say: “When the letter r follows a vowel, the vowel is usually forced to change its sound. Listen to how the r changes the sound of the vowel that it follows.”
2. Display: cat. Say “cat.”
3. Display: car. Say “car.”
4. Say: “In the word cat the letter a says its short vowel name. In the word car the letter a does not say the short vowel name. The ar creates a new sound.”
5. Review the r-controlled vowels and sounds with students: ar, er, ir, or, ur.
6. Give examples of the same process using bid and bird, pen and fern, bun and burn, con and corn.




























Day 3: Target Skills Practice
R-Controlled
er, ir, or, ur, ar

The Elephant Child wanted to learn more about the world around him. He went on a journey to learn as much as he could. He never stopped to think if what he had to ask would upset others, or if his questions were harmful. When he asked the giraffe about his spots, the giraffe gave him a hard smack on his rear. When he asked about the ostich’s feathers, he was rewarded with a whack from her hard claw. When he asked the baboon why he was so hairy, he was hit with a hairy paw. The snake was so scorned by the inquiry that he uncurled and spanked the elephant too. He just wanted to learn more than he knew. The Elephant Child could not understand why his questions would warrant such harsh treatment. 


























Day 4: Unit Text Practice
R-Controlled
er, ir, or, ur, ar

1. Provide students with the following sentences from The Elephant’s Child.

· ...and a hundred pounds of sugarcane (the long purple kind)...
· He is much surprised and astonished and hurt…
· Underneath the truly picture are shadows of African animals walking into an African ark. 
· At the end of the third day a fly came and stung him on the shoulder, and before he knew what he was doing....
· Before he thought what he was doing the Elephant’s Child put out his trunk and plucked a large bundle of grass…
· The first thing that he found was a {...snake} curled around a rock. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an r-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· ...and a hundred pounds of sugarcane (the long purple kind)...
· He is much surprised and astonished and hurt…
· Underneath the truly picture are shadows of African animals walking into an African ark. 
· At the end of the third day a fly came and stung him on the shoulder, and before he knew what he was doing....
· Before he thought what he was doing the Elephant’s Child put out his trunk and plucked a large bundle of grass…
· The first thing that he found was a {...snake} curled around a rock. 












Day 5: Quick Check
R-Controlled
er, ir, or, ur, ar

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	bird
	concert
	fur
	star
	fork

	twirl
	under
	hurt
	smart
	born

	dirt
	letter
	spurt
	park
	form





























Day 1: Fluency
[bookmark: _bwrfz180l54l]L-Controlled
al

Like many cultures, Native Americans use storytelling as a way to pass down customs,		14

history and heritage. By exploring their oral traditions, we can learn about how			27

important these tales are to tribal life. This article introduces you to some of the 			42

major themes. As Native Americans explored their land, storytelling became an			53

important tool. It was used to pass down traditions, such as local customs, 			66

how to live off the land, and how to survive in the natural environment in			81

which they lived. When other nationalities started to settle in their land, the 			94

Native Americans were often forcibly relocated to land that was not their own. 			107





















Day 2: Lesson
L-Controlled
al

1. Say: “When the letter l follows the letter a, it changes the sound of the a.  Listen to how the l changes the sound of the a.”
2. Display: hat. Say: “hat.”
3. Display: halt. Say: “halt.”
4. Say: “In the word hat, the letter a says its short vowel sound. In the word halt, the letter a does not say the short vowel sound.  The al creates a new sound.”
5. Display: all and call. Say: “all and call.”





























Day 3: Target Skills Practice
L-Controlled
al

	The passing down of oral traditions and stories is a big part of Native American culture. For many years, Native Americans struggled to keep the tribal lands from being taken away from them. More and more people were gradually starting to settle on tribal land. The Native Americans knew that preserving their way of life was vital to their survival. Because many Native Americans did not have a written language, information had to be passed along orally. This means they talked. Stories were vital to maintain their normal way of life. They would talk about tribal history, wisdom, and shared ideals. It was also a way to preserve their local languages. Stories also taught about the natural world around them. Why does it rain? Where does the sun go? Stories can be much more than words on a page, they can be people’s means of survival. 
























Day 4: Unit Text Practice
L-Controlled
al

1. Provide students with the following sentences from An Introduction to the Role of Storytelling in Native American Tribes.

· It was used to pass down traditions, such as local customs, how to live off the land, and how to survive in the natural environment in which they lived.
· Through storytelling, Native Americans are keeping their tribal languages alive.
· By exploring their oral traditions, we can learn about how important these tales are to tribal life.

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with an l-controlled vowel.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· It was used to pass down traditions, such as local customs, how to live off the land, and how to survive in the natural environment in which they lived.
· Through storytelling, Native Americans are keeping their tribal languages alive.
· By exploring their oral traditions, we can learn about how important these tales are to tribal life.



















Day 5: Quick Check
L-Controlled
al

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	all
	ball
	malt
	call
	halt
































Day 1: Fluency
[bookmark: _nfdb4e8aq9rj]Vowel Diphthongs
oi, oy, ou, ow

But the panther let out a growl about as loud as five hundred boulders crashing			15

down a mountainside. “Wanna sing a duet?” Davy asked. But the panther just			28	

growled again and took another step closer. “Guess I’m going to have to get 			42

serious,” Davy said, trying to bluff his way out. The panther stepped forward. 			55

Davy crouched down. “I’m getting serious now!” he warned. But the panther			67

just put his head real low like he was about to pounce. With disaster staring 			82

him in the face, Davy suddenly concentrated on grinding his own teeth--until			95

he sounded like a hundred-horsepower sawmill. Then he concentrated on growling		107

his own growl--until he sounded like five thousand boulders tumbling down a 			120

mountainside. 											121

















Day 2: Lesson
Vowel Diphthongs
oi, oy, ou, ow

1. Say: “When two vowels share a syllable, they form a new sound. This is called a diphthong.”
2. Display: con. Say: “con.”
3. Display: coin. Say: “coin.”
4. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the i share a syllable and glide together to form a new sound.”
5. Display: box. Say: “box.”
6. Display: boy. Say: “boy.”
7. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the y share a syllable and glide together to form a new sound.”
8. Display: pond. Say: “pond.”
9. Display: pound. Say: “pound.”
10. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the u share a syllable and glide together to form a new sound.”
11. Display: dot. Say: “dot.”
12. Display: down. Say: “down.”
13. Say: “In the first word, the vowel o says the short o sound. In the second word, the o and the w share a syllable and glide together to form a new sound.”



















Day 3: Target Skills Practice
Vowel Diphthongs
oi, oy, ou, ow
	
Davy Crockett was not your ordinary boy. It is said he was born from a comet that crashed into a mountain. Davy enjoyed eating so much that by the time he was eight years old, he weighed 200 pounds. Even as an adult, he was always searching for something good to eat. One day he was scouring the ground for something good to eat when he came across a panther on the prowl. The panther made a scary noise, like a growl. It looked like the panther was about to leap and enjoy Davy for dinner. Davy had to think of a ploy of his own, so he started to growl too. Soon enough the panther and Davy were growling at each other. It is said that the sound was so loud the entire mountain shook. Davy was never able to avoid a good fight. The two started rolling around on the ground, fighting each other. It soon looked like Davy was going to enjoy a victory when the panther yowled for mercy. It turned out that instead of finding dinner, Davy found a new friend. 














Day 4: Unit Text Practice
Vowel Diphthongs
oi, oy, ou, ow

1. Provide students with the following sentences from Davy Crockett.

· But when the comet hit the top of the (...) mountain, a baby boy tumbled off and landed upright on his feet. 
· But the panther let out a growl about as loud as five hundred boulders crashing down a mountainside. 
· Davy crouched down. 
· He had no choice but to start on his way and try to keep himself from freezing. 

2. Prompt students to echo read each sentence.  
3. Prompt students to read the sentence and highlight the words with a vowel diphthong.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand the letter pattern. Then prompt students to practice reading the highlighted words aloud.

· But when the comet hit the top of the (...) mountain, a baby boy tumbled off and landed upright on his feet. 
· But the panther let out a growl about as loud as five hundred boulders crashing down a mountainside. 
· Davy crouched down. 
· He had no choice but to start on his way and try to keep himself from freezing. 


















Day 5: Quick Check
Vowel Diphthongs
oi, oy, ou, ow

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	oil
	boy
	pout
	cow
	foil

	soy
	bout
	how
	join
	toy

	found
	down
	spoil
	enjoy
	cloud





























Day 1: Fluency
[bookmark: _ts0o6z7gdu0d]Multisyllabic Words (open syllable)

People tell stories to give a moral to the listeners, to observe a phenomenon 			14

and to deal with the unknown, Hinson said. Folk narrative provides a way of 			28

communicating from generation to generation.							33

And storytelling and folk narrative have a special importance in Southern history.			45

"The artfully crafted word is part of the rich heritage of the South," Hinson said. 			60

According to Hinson, there is a respect in the South for eloquent speech and 			74

well-told stories. It's therefore no surprise that the capital of the storytelling 			87

world is located deep in the South. Jonesboro, Tenn., is a mecca of folk stories, 			102

modern stories, children's stories and every kind of story. People from all over 			115

have gathered there since 1973 for an annual October festival to listen to 			128

and tell stories.											131
















Day 2: Lesson
Multisyllabic Words (open syllable)

1. Say: “When we read words with more than one syllable, it is important to pay attention to the word chunks. Usually we can sound out a multisyllabic word if we can break the word apart and sound out the parts of the word. Open syllables end with a long vowel sound spelled with one vowel letter.”
2. Display: difference.
3. Say: “I know each syllable has one vowel sound. I see four vowels in this word, but the last vowel is an e at the end of the word, so it is probably silent e. Therefore, I think this word has three syllables. The vowels in this word are separated by consonants. If I separate the vowels between the consonants, I get dif-fer-ence.”
4. Display: dif-fer-ence.
5. Say: “This word is difference.”




























Day 3: Target Skills Practice
Multisyllabic Words (open syllable)

Different cultures have different stories that are passed down from generation to generation. These stories come from all over the world; however, they have the ability to teach the same lesson no matter where they began. Some stories teach how negative character traits lead to bad consequences. Others teach us how doing good deeds for others produces a great reward. It is important to determine the lesson of the folktale and try to apply it to your everyday life. 


















Day 4: Unit Text Practice
Multisyllabic Words (open syllable)

1. Provide students with the following sentences from “Storytelling Provides a Means of Transmitting Culture, History"

· Stories from across the world deal with the core of what it means to be human.
· Folk narrative provides a way of communicating from generation to generation.
· People from all over have gathered…
· The ‘Jack Tale’ traditions are very famous but very few people tell them.
· Stories develop from the needs and enthusiasms of a society.

2. Prompt students to echo read each sentence.
3. Prompt students to read the sentence and highlight the words with two or three open syllables.  Have students use a pencil to split the highlighted words into syllables: diff/er/ence.
4. Ask the students to explain why they chose to highlight their selected words to ensure they understand open syllables. Then prompt students to practice reading the highlighted words aloud.

· Stories from across the world deal with the core of what it means to be human.
· Folk narrative provides a way of communicating from generation to generation.
· People from all over have gathered…
· The ‘Jack Tale’ traditions are very famous but very few people tell them.
· Stories develop from the needs and enthusiasms of a society.

















Day 5: Quick Check
Multisyllabic Words (open syllable)

Ask the student to read the first row of words.
· If the student can read at least four of the words in the row, ask the student to continue to the second row.
· If the student cannot read the first four words, stop the assessment.

	repeat
	partner
	dedicate
	decline
	shredded

	document
	paper
	completion
	rocket
	cooperate

	bacon
	imagine
	anybody
	historical
	behave
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