
Achievement Network

Connecting the ELA Standards and 
Instructional Shifts with the LDOE 
Guidebooks



“Why” this Session

Purpose
• Louisiana is released revised their Guidebooks 2.0 last year which are great tools to 

use in the classroom
• Internalizing and Planning from  an ELA curricula can be difficult to do.   We want to 

provide you with a replicable approach for planning with the Guidebooks 2.0



The Achievement Network: Why Quality Materials Matter

● We've seen first-hand the importance of quality instructional materials- 

they put  texts that worth reading  and problems worth doing in the hands 
of students. 

● As a result, we believe this is about more than just quality aligned materials - 

it’s about creating better conditions for our students by ensuring that they 
have access to materials that focus on the right priority content and is at 
the appropriate level of rigor 

● As a non profit, we are committed to supporting systems with selecting and 

implementing quality materials that positively impact all elements of their 

academic program and school culture.  
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Do Now

Independently reflect on the following questions:

● In 2-3 sentences, how would you describe your ideal literacy 
classroom?

● What steps have you already taken to make the transition to 
College and Career Ready standards  in ELA? 



Today’s Objectives

● Review and further understand the 3 key ELA 
Shifts/Standards and the rationale for each 
shift with a deep dive into Shift #1

● Become familiar with the LDOE guidebooks 
and how they reflect the ELA Shifts/Standards

● Experience a planning approach using the 
LDOE ELA guidebooks that can be used in  
leveraging the LDOE guidebooks as a 
resources to engage all students with high 
quality, complex texts



“Nothing works unless teachers understand and believe in it.”

-



Today’s Agenda
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Overview of the ELA Shifts/Standards

Deep Dive into Shift #1: Text Complexity

Lunch

Planning Protocol using the Guidebooks

Connections between Guidebooks and ELA Shifts/Standards



The Standards require 3 shifts in ELA/Literacy
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• Regular practice with complex text and its 
academic language 

• Reading, writing and speaking grounded in 
evidence from text 

• Building knowledge through content-rich 
nonfiction 

Discuss: 

Which of these do you really want to get right?

Based on your 
current 

understanding, 
self-asses progress  

with these shifts 
using a 

red/yellow/green 
designation

Participant Packet p. 2



Shifts Overview

Regular practice with complex text and its academic language 

Reading, writing and speaking grounded in evidence from text 

Building knowledge through content-rich nonfiction 



Video: Lucy Makuro, 2nd Grade Literacy, Alain Locke

Ms. Makuro leads her 2nd grade students 
through a close read of “Twinkle, Twinkle, 
Little Star.”

• How does this lesson demonstrate 
evidence of shift 1? 

Participant Packet p.3 



• How does this lesson demonstrate 
evidence of Shift 1?

• How does it compare to your 
classroom?

Shift 1 Example



LDOE Guidebook Connection
to Shift 1

Turn and Talk: 

● What connections can you make 
between Shift 1 and the poem Paul 
Revere’s Ride from the Grade 4 
American Revolution Unit?



Shifts Overview

Regular practice with complex text and its academic language 

Reading, writing and speaking grounded in evidence from text 

Building knowledge through content-rich nonfiction 



Video: Emily Hoefling, 3rd Grade Literacy Classroom

Ms. Emily Hoefling leads her 3rd students in a 
close reading of “The Fisherman and His 
Wife.”

• How does this lesson  demonstrate 
evidence of shift 2?  

• How does it connect with shift 1?

• How does it compare to  your classroom?

Participant Packet p. 4



• How does this lesson demonstrate 
evidence of shift 2?  

• How does it connect with shift 1?

• How does it compare to what you’ve 
seen at your own school? 

Shift 2 Example



Turn and Talk: 

● What connections can you 
make between Shift 2 and 
this sample of questions 
from Lesson 18 of the Grade 
4 American Revolution Unit?



Shifts Overview

Regular practice with complex text and its academic language 

Reading, writing and speaking grounded in evidence from text 

Building knowledge through content-rich nonfiction 



LDOE Guidebooks Connection
with Shift 3

• How does this text set 
demonstrate evidence of 
shift 3?  How does it relate to 
shifts 1 and 2?

Participant Packet p. 5



The Standards requires 3 shifts in ELA/Literacy

• Regular practice with complex text and its 
academic language 

• Reading, writing and speaking grounded in 
evidence from text 

• Building knowledge through content-rich 
nonfiction 

What is one thing that 
deepened your 

understanding of the 
shifts during this 

portion that you want 
to bring back to 

others?



Agenda
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Overview of the ELA Shifts/Standards

Deep Dive into Shift #1: Text Complexity

Lunch

Planning Protocol using the Guidebooks

Connections between Guidebooks and ELA Shifts/Standards



Deep Dive into Shift #1: Text Complexity



Reflection

24

With a neighbor, discuss the following 
questions:

•How do you  determine if a text is grade level 
appropriate?

•How do you  determine what makes a text 
“good” or “bad”?

Participant Packet p.5 



Key Messages
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1. We cannot continue to use the texts we have 
always used without first determining if they 
are at the right level of complexity.

2. Having a process for determining text 
complexity will lay the foundation for 
planning strong literacy instruction. 

3. Teachers need support in order to (a) select 
grade level complex texts, (b) deeply 
understand what makes texts complex, and (c) 
use text complexity to inform their planning.

Participant Packet p.5



Deep Dive Into Shift #1: Text Complexity
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You will: 

•Understand why text complexity matters and 
what it looks like when applied to planning and 
instruction 

•Internalize a process for determining text 
complexity   and consider how it can be used to 
support teachers in making meaning of 
curriculum



Incorporating Complex Texts Across All Content Areas 
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Deep Text 
Complexity 
Analysis 

Scaffolding 
of Text 
Dependent 
Questions

Supporting 
all students 
to access 
complex 
texts



Agenda
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Why Text Complexity Really Matters

The Role of Text Complexity in the Reading Standards

Determining Text Complexity

Using Text Complexity  to Inform Planning

Next Steps



Why is it so important to increase text complexity?
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Activity: Listen to the four statements read at 
your table.  Then, share your answers to these 
questions.

● What is a big takeaway for you after hearing 
these statements?

● What implications do these statements have 
for your students?

Participant Packet p. 6



Key Point
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● We cannot continue to use the texts we have always 
used without first determining if they are at the 
right level of complexity.



Agenda
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Why Text Complexity Matters

The Role of Text Complexity in the  Reading Standards

Determining Text Complexity

Using Text Complexity  to Inform Planning

Next steps



Text complexity and the reading standards
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Key ideas and details
R.1 Read closely to determine what the text says explicitly and make 

inferences, cite text evidence 
R.2 Central ideas/themes and summarize key supporting details/ideas
R.3 How/why individuals/events/ideas develop & interact
Craft and structure 
R.4 Interpret words/phrases in a text
R.5 Text structure
R.6 Point of view

Integration of knowledge and ideas
R.7 Integrate/evaluate content from different formats
R.8 Evaluate argument/claims in text
R.9 Analyze 2 or more texts

Range of reading and level of text complexity
R.10 Read and comprehend complex texts

Participant Packet p. 6



Text Complexity and the Reading Standards

33

Activity: Working independently, read the 
excerpt from the Grapes of Wrath.

● What lexile grade level band do you think 
this text falls within? Why?

Participant Packet p. 7



Agenda
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Why Text Complexity Matters

The Role of Text Complexity in the Reading Standards

Determining Text Complexity

Using Text Complexity  to Inform Planning

Next Steps



What is text complexity?
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1. Language
2. Knowledge demands
3. Levels of purpose 
4. Structure

Lexile measure
1. Word length, frequency
2. Sentence length
3. Readability

1. Reader motivation, 
knowledge, experience

2. Task difficulty

Participant Packet p. 8



How to Determine Text Complexity
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Use Appendix B

“Do it yourself” to 
determine text 

complexity

Participant Packet p. 8



DIY to determine text complexity
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PROCESS:

1. Determine the quantitative 
measures of the text.

2.  Analyze the qualitative 
elements of the text.

Regardless if you’ve used Appendix B OR are 
using a strong CCSS aligned curriculum it is 
CRITICAL to do a qualitative analysis of the 
text you are about to teach!

Participant Packet p. 8



Model: Determining Text Complexity

38



DIY to Determine Text Complexity

39

PROCESS:

1. Determine the quantitative 
measures of the text.

2. Analyze the qualitative 
elements of the text.



Quantitative: What is the Lexile measure?
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What is it? 

A formula that determines a text’s 
complexity based on its word frequency, 
text cohesion, and sentence length. 

Why do we use it? 

“Quantitative tools exist to help 
educators assess aspects of text 
complexity that are better measured by 
algorithm than by a human reader.”                           

– APPENDIX A, CCSS FOR LITERACY

The Grapes of 
Wrath
680 Lexile 

Participant Packet p. 9



DIY to determine Text Complexity

41

2 STEP PROCESS:

1. Determine the quantitative measures 
of the text.

2. Analyze the qualitative elements of 
the text.



Qualitative Complexity
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Independently read the excerpt on Qualitative 
Text Features. 

Participant Packet p. 10



• Text features 
• Genre 
• Organization

• Background
• Experience

• Layers of meaning
• Purpose
• Concept complexity

• Vocabulary
• Sentence length & 

structure
• Figurative language
• Regional/historical 

usage/dialects

Elements of Qualitative Text Complexity

43 Participant Packet p. 11 



• Text features 
• Genre 
• Organization

• Background
• Experience

• Layers of meaning
• Purpose
• Concept complexity

• Vocabulary
• Sentence length & 

structure
• Figurative language
• Regional/historical 

usage/dialects

Elements of Qualitative Text Complexity

44

StructureMeaning

KnowledgeLanguage

Participant Packet p. 11



The Grapes of Wrath: Qualitative Measures
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• Level of Meaning- very complex: several levels of 
meaning; theme is implicit/subtle

• Text Structure- moderately complex: more than 
one story line, plot is occasionally difficult to 
predict

• Language Features- largely explicit and easy to 
understand- some occasions for more complex 
meaning; mostly conversational vocabulary, simple 
sentences

• Knowledge Demands- explores 
complex/sophisticated themes

Participant Packet p. 12



The Grapes of Wrath: Where would you place it?
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Appendix B
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The Grapes of Wrath is placed 
within the grade 9–10 text 
complexity band.



Key Point
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• Having a process for determining text complexity 
will lay the foundation for planning strong literacy 
instruction. 

Stop and Jot: 

• How might this type of analysis inform how a 
teacher uses Grapes of Wrath  in their classroom?

Participant Packet p. 12



Text Complexity Considerations in Action
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Video: Erin Oliver, Academy Director at Success 
Preparatory in New Orleans, discusses the value of 
deep text analysis in literacy planning.

Turn and Talk : 
According to Erin, how does deep text analysis 
impact instruction?

Participant Packet p. 12 



Text Complexity Considerations in Action

50

Video: Sarah Fakhoury, 6th Grade Literacy Teacher 
at  Alain Locke Middle School in Illinois teaches a 4 
day close reading of The Great Fire by  Jim Murphy.

Turn and Talk : 
What evidence do we see of the teacher using text 
complexity to inform her instruction?

Participant Packet p. 12 

Focus Question:
Murphy calls Chicago a 
“highly combustible 
knot.” Why does he 
make this comparison? 
What is he specifically 
referring to? Give 
evidence for your 
reasoning.



Practice: Qualitative Analysis and Key Understandings

Read “The New Colossus” closely.

Mark up the poem with annotations as 
you read.

Participant Packet p. 13 



Practice

•What are the key understandings of the 
text that students should take away?  

•What qualitative aspects would make 
comprehending these key 
understandings challenging? 

• Specifically, what about the 1) meaning, 2) 
structure, 3) language, and 4) knowledge 
will students potentially struggle with?

Participant Packet p. 14



Practice

•What are the key understandings of 
the text that students should take 
away? 



•
•
•

•
•

•
•
•

•
•

•
•



Example:



Instructional Implications for 
the LDOE Guidebooks
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Turn and Talk:

● How might this type of qualitative analysis 
inform and improve the quality instruction? 

● How might this type of analysis  help you  
more deeply understand how to support 
students?

Participant Packet p. 15



Instructional Implications

57

Understanding text 
complexity helps us 
determine the 
challenges to 
comprehension, 
which, in turn, drives 
the questions we are 
asking! (and no 
curriculum is 
perfect!)



Incorporating Complex Texts Across All Content Areas 

58

Deep Text 
Complexity 
Analysis 

Scaffolding 
of Text 
Dependent 
Questions

Supporting 
all students 
to access 
complex 
texts



Reflect 

• How does this approach compare to how 
your  select and analyze texts you will be 
teaching?

Participant Packet p. 15



Key Messages

60

1. We cannot continue to use the texts we have 
always used without first determining if they 
are at the right level of complexity.

2. Having a process for determining text 
complexity will lay the foundation for 
planning strong literacy instruction. 

3. Teachers need support in order to (a) select 
grade level complex texts, (b) deeply 
understand what makes texts complex, and (c) 
use text complexity to inform their planning.

Participant Packet p. 15



Agenda
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Overview of the ELA Shifts/Standards

Deep Dive into Shift #1: Text Complexity

Lunch

Planning Protocol using the Guidebooks

Connections between Guidebooks and ELA Shifts/Standards
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LUNCH





Agenda
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Overview of the ELA Shifts/Standards

Deep Dive into Shift #1: Text Complexity

Lunch

Planning Protocol using the Guidebooks

Connections between Guidebooks and ELA Shifts/Standards
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Planning Protocol Using the Guidebooks 



Create a Learn Zillion Account

If you have not done so already please create a FREE 
learn zillion account. 

To do so, visit the following website: 
www.learnzillion.com

* You will need a laptop/tablet for the rest of the 
session, so if you have one, please have it out

http://www.learnzillion.com
http://www.learnzillion.com


Unit planning
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A. BIG IDEAS

B. FINAL PRODUCTS

C. TRAJECTORY OF LEARNING



Text First Approach to Planning 

68

For today we will complete an abbreviated agenda:

1. Unit Level: Orient to the Unit

2. Culminating Task Level: Determine Final Products 

3. Section Level: Determine “Arc” of Sections

4. Text Level: Engage in  “Text Talk” 

5. Calendar Level: Draft a Backwards Plan

Participant Packet p. 16



LDOE Guidebooks



Orientation of the LDOE Guidebooks

Materials Overview:
● Unit At a Glance
● Text List with Links
● Assessment Overview 
● Standards Overview
● ELA Guidebook Grammar Guide
● 38+  lessons complete with slides, teacher notes 

and blank/completed student handouts.



Let’s get started!

Participant Packet p. 17



1. Unit Level- Orient to the Unit                   

Participant Packet p. 17

At the end you should be 
prepared to answer the 
following: 

1. What is the big picture of this 
unit?

2. What will students be 
learning?

Look at the following 
materials: 

● Unit Overview
● Assessment Overview
● Text Access
● Standards Overview



2. Culminating Task: Determine Final Products       

Participant Packet p. 17

1. What knowledge will 
students need by the end of 
the unit?

2. What skills will students 
need by the end of the unit? 
(Reading, Writing, Listening, 
Speaking)

Look at the following materials:
(paper copies)

● Cold Read Task
● Writing Task



  Stop and Reflect

Participant Packet p. 18

1. What are the potential 
consequences of NOT doing steps 1 
and 2 of the protocol?



3. Section Level: Determine the “Arc of sections”    

Participant Packet p. 18

Jigsaw Directions:

1. Pass out the note cards 

2. Each person reads through the 
sections looking for the following 
information: 
● What are the reading, writing and 

content goals?



Starting with Section 1- go around 
the table and share out your 
findings: 

What are the reading, writing and 
content goals of your section(s)?



Share Out                                                                 

Based on what you have learned 
now, how does the unit scaffold 
student learning towards the 
cold read task, culminating 
writing task and the student 
debate?



  Stop and Reflect

Participant Packet p. 18

1. What might be challenging about 
step 3? 

2. Why is “determining the arc” of the 
sections important? 

3. How frequently are you doing this 
now at your school?



Participant Packet p.19

Text Talk Protocol-Section 5- a Closer Look
Paul Revere’s Ride

● What is the text about? What did you learn about it?

● What is surprising, intriguing, or puzzling about the information in 
the text?

● As an adult reader, what did you notice and/or appreciate about 
this author’s craft?

● What do you think will engage students about this text? Where 
might they struggle?



Extra Step- Deep Dive into Section #5             Presenter 

● Compare three texts: Paul Revere’s Ride, One if by Land, Two if by Sea 
and And Then What Happened, Paul Revere.

●  Deep dive: Determine the theme of Paul Revere’s Ride
● Writing Task: Answer the following question: How are the events of 

Paul Revere’s ride portrayed similarly and differently in the three 
texts?



  Stop and Reflect

Participant Packet p. 19

1. What’s the purpose of reading the 
text first and engaging in a text talk?

2. What impact will engaging in a text 
talk have on instruction?



Text First Approach to Planning from Guidebooks
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For today we will complete an abbreviated agenda:

1. Unit Level: Orient to the Unit

2. Culminating Task Level: Determine Final Products 

3. Section Level: Determine “Arc” of Sections

4. Text Level: Engage in  “Text Talk” 

5. Calendar Level: Draft a Backwards Plan



Text First Approach to Planning from Guidebooks

Participant Packet p. 19



Unit Planning
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BIG IDEAS

B. FINAL PRODUCTS

C. TRAJECTORY OF LEARNING



Key Message
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ELA Planning is hard.

Teachers need time and support to 
better understand the overarching 
reading, writing, and content focus 
of each unit



Agenda
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Overview of the ELA Shifts/Standards

Deep Dive into Shift #1: Text Complexity

Lunch

Planning Protocol using the Guidebooks

Connections between Guidebooks and ELA Shifts/Standards
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Connections between Guidebooks as the ELA Shifts



1.Define Strengths.

2.Where do you see the shifts in this unit? 

3.Where do you see the use of complex text?

4.What will teachers and students like about 
engaging with texts and writing in this 
way?

5.What challenges do you anticipate?

Participant Packet p.20



Work Time/Reflection

Participant Packet p. 20

1. How can you make use of the ELA 
planning protocol back at your 
school?

2. What part of the guidebooks are 
you excited to bring back to your 
school?



“Nothing works unless teachers understand and believe in it.”

- David Liben





to come




