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Companion Resource for ELA Guidebooks
Joshua - Case Study and Lesson Plans for Grade 5 – The Making of a Scientist 
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[bookmark: _heading=h.7wjacn3ut8tw]Student Background and Classroom Context:  Joshua is an 11-year-old, 5th grade student with the diagnosed exceptionalities of Orthopedic, Visual, and Other Health Impairments. He is able to communicate his wants and needs directly by using simple and adapted sign language, gestures, augmentative and alternative communication devices, and some words. One of Joshua’s current individualized reading goals addresses the need to determine the main idea of an informational text when provided with up to three answer choices (enlarged print/pictures) (LC. RI.4.2a). He responds best to one-on-one instruction using a multisensory approach with pictures and objects.  His interests lie in interacting with peers and teachers, laughing, joking, and playing with toy cars and trucks that light up and make noise. 
Joshua’s special education teacher, Ms. Smith, is an 11-year veteran educator.  She has experience teaching in both inclusion and self-contained settings. Her current class consists of seven students: three 1st graders, three 4th graders, and one 5th grader.  Joshua also receives support from a general education teacher and teacher assistants. 
High-Quality Planning and Instruction:  The English Language Arts classrooms at Joshua’s school have adopted the Louisiana Guidebooks for their high-quality curriculum.  The current unit is The Making of a Scientist, an age- appropriate, grade-level informational text that asks students to express their understanding about scientific theories and the process of scientific inquiry by gathering evidence and comparing and contrasting different theories.  Ms. Smith will be planning and teaching The Making of a Scientist unit to Joshua and his classroom peers.  She consults the Guidebook Companion Resources The Making of a Scientist unit to get a feel for how the unit could look in modified form and uses the resource to begin her instructional planning.  She begins first by examining the unit’s culminating task that, in the original, asks students to write an essay that identifies and explains the lesson Richard Feynman’s father was trying to teach Richard about science, using examples, details, and quotations to develop the explanation. She turns to the modified version, which reads:

	
	Modified Companion Resources

	Culminating Task
	Consider two of the examples Richard Feynman points out in his memoir: the birds and the wagon. What lesson was Feynman’s father trying to teach Richard about science through one of these two examples? To answer this question: 

· Select one of the examples: the birds or the wagon. 
· Summarize the example as told by Feynman in “The Making of a Scientist.”  
· Identify how Richard’s thinking changed throughout the selected example.
· Identify examples of the questions he asked. 
· Identify the steps in the process of scientific inquiry. 
· Match steps of the scientific inquiry to Richard’s thinking. 
· Determine the lesson Feynman’s father was trying to teach him about science.

Create a permanent product that identifies and explains the lesson Richard Feynman’s father was trying to teach Richard about science, using examples, details, and quotations to develop the explanation. Be sure to use proper grammar, conventions, spelling, and grade appropriate words and phrases, including words that signal relationships (e.g., however, although, moreover, in addition, etc.). 



Ms. Smith notes that the ultimate task for all students is quite similar to the original Guidebook unit and that the modified version provides four key steps for creating the permanent product.  While the Companion Resource offers a useful approach to the task in working with students with significant cognitive disabilities, the teacher knows that individual modifications and accommodations will be key to each student’s success.  Ms. Smith reviews the overall unit - its sections and lesson plans – to map out what this could look like for her whole class and individual students.
Given Joshua’s specific needs, Ms. Smith determines that additional modifications to The Making of a Scientist unit will be necessary.  She begins with adjustments to the culminating task by creating visuals, simplified wording, sentence strips, reduced answer choices, and tasks in a cut/paste format. With these modifications, the teacher recalibrates the sections and lessons to focus on the two examples Richard Feynman points out in his memoir.  As a result, Joshua’s modifications to the unit amount to a total of one section and five completed lessons.  
The lesson plans that follow demonstrate Ms. Smith’s approach to instructional planning and delivery.  A few highlights include:  
· Accommodations/ modifications related to reading goals. Ms. Smith used adapted versions of the texts. Then, she created visuals and images related to the specific skills from each lesson in an effort to link Joshua’s reading goal to the culminating task. The teacher provided read-aloud, modified assignments, limited multiple choice responses, large print pictures, a touch screen monitor, extended time, adapted writing utensils, and manipulatives throughout the lessons in this unit. 
· Joshua used a communication board system, picture exchange communication cards, a slant board, and a voice output device to communicate his learning to Ms. Smith. 

Results and Reflections:    As of this writing, Ms. Smith and Joshua have worked through approximately 20 percent of The Making of a Scientist unit.  Thus far, Joshua has been successful with engaging in the lessons and responding appropriately with adaptations and modifications.  He is able to identify the main idea of a short section of the text when provided with limited choice, along with visual cues. He is also able to identify simplified questions regarding the text by using his yes/no communication device.  Joshua has struggled with remaining engaged with the length of the texts, however.  To meet the goals of Joshua’s IEP and the objectives of the unit, Ms. Smith will continue with the lesson plans she has devised, making adjustments along the way.  A few things she is thinking about include plans to chunk lessons into smaller sections, provide various leveled activities, and do more front loading of content.
Thus far, Ms. Smith has drawn a few conclusions from using a Tier-1 curriculum with students with significant cognitive disabilities.  First, she has realized that Tier-1 materials can be adapted so that all students have access to a rigorous curriculum. This is important because she believes that all students should have access to an equitable educational experience. Second, she now has a better grasp on lesson planning and implementation using the Companion Resources available for students with significant cognitive disabilities. Her new understandings will transfer to her larger planning and instructional delivery skills and will benefit both her current and future students. Ms. Smith is pleased with the takeaways from planning with a professional learning community composed of other special education teachers from across the state. She states, 
“Part of my belief system is that “anything is possible.”  As a teacher for students with significant cognitive disabilities I have this mindset daily and strive to challenge myself to provide the best care and academics for my students.  Upon beginning this project, I had the mindset that my students were capable of a high-quality curriculum; however, I didn’t realize to what extent.   With the help of my cohort, leaders, and materials such as the Companion Resources, my eyes and creativity began to open and flourish even more. After each lesson, I reflected on how the lesson went and strived to make the next lesson better.  A few things that I realized was that my students were answering questions about modern science, scientific inquiry, and engaging in the lessons more than they had before. The visuals, leveled activities, and hands-on activities were huge supports that helped build confidence in my students.  At the conclusion of the unit, I happened to have a mentee teacher come to me for advice about using a high-quality curriculum with her students with significant cognitive disabilities.  One of the first things that came out of her mouth was “it is just too hard for them.”  I immediately showed her the tiered lessons, activities, visuals, leveled activities, and supports that I prepared for my students and her mindset changed immediately. I mentioned to her that anything is possible for all students with the appropriate supports.”    

Grade 5 - The Making of a Scientist
	Class
	ELA
	Unit/Lesson
	The Making of a Scientist/ Lesson 1


	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.5.1- Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
	· LC.RL5.1b-Refer to specific text evidence to support inferences, interpretations, or conclusions. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· We will read information and literary texts to understand how scientific theories have changed over time.
· We will gather evidence, make inferences, and compare and contrast these theories to understand the process of scientific inquiry.

	· We will read information and literary texts to understand how scientific theories have changed over time.
· We will gather evidence and make inferences to understand the process of scientific inquiries.


	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
Today we will engage in an observation activity and set up structures for independent reading.  We will also begin reading The Templeton Twins Have and Idea.

Group Procedures:
Groups will be divided by the teacher, which will include all reading levels within each group. 

Content of Lesson:
Opening Activity:
1. The teacher will discuss vocabulary words: inference, conclusion, and observation. 
2. Whole group activity- The students will use their skills of observation to determine the content of the teacher’s mystery bag.
2. The students will break off into predetermined groups to determine the contents of the bag. 
3. The teacher will begin reading the prologues in The Templeton Twins Have an Idea. 
4. Vocabulary words will be discussed for Unit 1. 
5. Student will begin Lesson 1 Observation / Inference Sheet
Closure and Review:
The students will review and discuss the findings of the observation sheet data. 

Artifacts: Mystery Bag Observation Sheet
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· Today we will engage in an observation activity.  We will also begin reading and adapted version of The Templeton Twins Have an Idea.
Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.

· Level 1 (low)
· Level 2 (medium)
· Level 3 (high)

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?

Opening Activity 
1. The teacher will introduce and discuss the following vocabulary words: inference, conclusion, and observation.
2. Whole group activity- The students will use their 5 senses to determine the content of the mystery bag.
3. The students will break off into predetermined groups based on ability to determine the contents of the mystery bag. 

Introduction to the text: Is the text adapted?  If not, adapt by providing visuals, a shortened version and real-life examples.
1. The students will listen to the prologues of the Templeton Twins Have an Idea, provided by the teacher. 
2. Guiding questions will be asked to assess comprehension. 
Closure and Review:  
The students and teacher will review the mystery bag observation sheet. 
Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Modified Mystery Bag Observation Sheet

	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted text for various levels
AAC/ Communication devices
Errorless Mystery Bag observation sheet, 
Picture/Visual supports
Word stems
Word Bank
	Request cards/visuals
Task analysis
Token system 
Choice board
If/Then card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Hand over hand
Gestures
Verbal Cues
Adapted writing utensils
Slant board

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	Text- The Templeton Twins Have an Idea
Observation Sheet
Conversation Stems
	Adapted version of Templeton Twins Have an Idea
Various levels of the Mystery Bag observation sheet
Task Analysis for each activity
Popsicle sticks for agree/disagree 
Prompting cards with visuals/pictures

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Mystery Bag Observation Sheet
	Informal: Teacher Observation Checklist

Formal:
[bookmark: _heading=h.gjdgxs]
Exit Ticket: Modified Mystery Bag Observation Sheet

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities. 

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with General Education?

	· Were the activities rigorous?
· How was my pacing?
· How did I modify the lesson for SWSCD?

	· Were the modifications appropriate for each student’s needs?
· Were the activities appropriate and challenging for the student’s needs?
· How can I make the lesson more accessible for students with significant cognitive disabilities?


















Mystery Bag Task Analysis
What is your Observation?
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Pick Up the bag
	Completed/ Not Completed
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Feel the item in the bag
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	Record observation
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	Pick Up the bag
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	Move the bag
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	Record observation
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	Pick Up the bag
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Smell the item in the bag
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	Record observation
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	Pick Up the bag
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	Listen to the item in the bag
	
[image: ] [image: ]

	[image: ]
	Record observation
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Name: _________________                                 Level 1: Errorless
Date:    ________________

Making of A Scientist: 
Mystery Bag Observation Recording Sheet

Directions: In this unit we are going to learn how to think like “scientists.” This activity we are going to draw a conclusion about a mystery item in the bag. Observe by using your senses (touch, hear, smell, no PEEKING) what you believe the mystery item is and record your answers below.
 
1. The item in the bag feels:

                 [image: ]   
                           Light


 
2.  The item in the bag, you can 

                   [image: ]
        




3. The item in the bag smells:  
   [image: ]                
                      Buttery                              



4. The item in the bags sounds:

  [image: ]                            
        Crunchy                                       


5. The item in the bag is:

         [image: ]
          Popcorn


















Name: ________________                                                             Level 2
Date:   ________________

Making of A Scientist / Lesson 1: 
Mystery Bag Observation Recording Sheet

Directions: In this unit we are going to learn how to think like “scientists. This activity we are going to draw a conclusion about a mystery item in the bag. Observe by using your senses (touch, hear, smell, no PEEKING) what you believe the mystery item is and record your answers below.
 
1.The mystery item in the bag feels:

          [image: ]               [image: ]
               Heavy                              Light
 
2. You can ____________ the mystery item in the bag. 

  [image: ]           [image: ]        
       Cannot  Move                   Shake	              


3. The mystery item in the bag smells:
 
                                           
[image: ]       [image: ]            
    Sour                        Buttery                           

4. I can hear the mystery item in the bag move
         [image: ]                       [image: ]     
                 Yes				No                


5. The mystery item in the bag is:

    [image: ]                      [image: ]
       Popcorn                         Potato Chips            


6. Write a sentence identifying what the mystery item is using the sentence stem:

The mystery item in the bag is  _______________________.


   [image: ]                [image: ]
      Popcorn                   Potato Chips







Name: ________________                                                                 Level 3
Date:   ________________
                              The Making of A Scientist / Lesson 1:
Mystery Bag Observation Recording Sheet

Directions: In this unit we are going to learn how to think like “scientists. This activity we are going to draw a conclusion about a mystery item in the bag. Observe by using your senses (touch, hear, smell, no PEEKING) what you believe the mystery item is and record your answers below.
 
1.The mystery item in the bag feels ________________.
                                                        (light, heavy, or wet )
                       
 
2.The mystery item in the bag can   ___________________.
                                                         ( not move, shake, roll )
           

3. The mystery item in the bag smells: ____________________.
                                                                 (buttery, sour, sweet )
                                           
    

4. The mystery item in the bag sounds _________________.
                                                            (crunchy, solid, heavy )
          

 5. The mystery item in the bag is _______________________.
                                                     (popcorn, potato chips, pickles)
                     
6. Write  a sentence identifying the mystery item. 

 The mystery item in the bag is ______________________.





Conversation Stems 

1. I’m confused, can you please explain?       [image: ]

2. I hear you saying…… (use your own words to state your  understanding)
                               [image: ]

3. I agree with ______ because________.  [image: ]

4. I disagree with ________ because_______. [image: ]


5. In summary, what I am trying to say is_____. [image: ]












Name: ______________                                                                                                Level 1: Errorless

Date: ________________
Reading  Log Journal
Making of A Scientist

1. Which observation skill do you think helps scientists make discoveries?
                     [image: A picture containing game

Description automatically generated]                                      
                     Make a guess                


2. Which observation skill do you think helps readers make discoveries?
               
                        [image: A picture containing drawing

Description automatically generated]
                  Ask a question


3. How would you describe the narrator of the prologues?

[image: A drawing of a face

Description automatically generated]                    
            Rude                                        

















Name: ________________                                                                                             Level 2

Date: _________________


Reading Log Journal
Making of A Scientist

1. Which observation skill do you think helps scientists make discoveries?

[image: A picture containing game

Description automatically generated]                                         [image: ]                    
Make a guess                                  Don’t make a guess           


2. Which observation skill do you think helps readers make discoveries?
          [image: ]              [image: ]

     Don’t ask questions                     Ask questions


3. How would you describe the narrator of the prologues?

            [image: A picture containing drawing

Description automatically generated]            [image: A picture containing drawing

Description automatically generated]
                    Mean                               Funny













Name: ________________                                                                                                  Level 3 

Date: _________________

					Reading Log Journal	
[bookmark: _heading=h.gjdgxs]					Making of A Scientist
[bookmark: _heading=h.jtziniasovtp]Directions: Use the word choices below to create a sentence, paste or write your sentence on the following pages provided. 

1. Which observation skills do you think help scientists make discoveries?
Scientists 
make a  
Use   

                                                          


Use a book/ the text  
guess  
Your knowledge  





2. Which observation skills do you think help readers make discoveries?
Scientists 

                                                                                                      make a  
Use   



Use a book/ the text  
guess  
Your knowledge  


	

3. How would you describe the narrator of the prologue?
impolite  
funny  

rude  
The narrator is   




















Name: _____________________________					Level 3


Directions: Use the space below to paste or write your sentences from page 1.


1.  ____________________________________________________________________.







2.  _____________________________________________________________________.





3.  _____________________________________________________________________.
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	Class
	ELA
	Unit/Lesson
	Unit 1/ Lesson 2
 Making of a Scientist

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.5.9 Compare and contrast stories in the same genre. 
	· LC.RL.5.9 Read or be read to a variety of literary texts or adapted texts including graphic novels, poetry, and fiction.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Continue reading The Templeton Twins Have an Idea
· Meet in book clubs to discuss the text
	· Continue reading an adapted version of  The Templeton Twins Have an Idea
· Discuss and learn about book clubs
· Meet in book clubs and begin developing a reading calendar

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention:

·  Today we will continue reading The Templeton Twins Have and Idea and meet in book clubs to discuss the text. 

Content of Lesson:
Opening Activity
· The students will review the norms for the book clubs.
Vocabulary Activity
· The students will set up a vocabulary chart section in their reading logs.
· The teacher will explain the reading logs and how to set them up.
· The students will work in groups to identify vocabulary words and define them on their vocabulary chart. Vocabulary: establish
Review of the Text
· Students will engage in their book clubs and read”Actual Prologue: Getting Started Again.”
· Students will identify and record unfamiliar words from the text onto their vocabulary chart with their book club.
· The teacher will conduct a brief whole class discussion to share the vocabulary words that groups added to their vocabulary chart. 
Character Activity
· The students will create a character chart for Professor Templeton in their reading logs.
· The students will decide if a character chart is needed for “the young man.”
Book Club Rules
· The students will review the four book club roles and complete the book club calendar.
Summary Activity
· The students will write a brief summary of the prologues of the Templeton Twins Have an Idea. 




Closure and Review:
· The teacher will review the lesson with the students. 

Artifacts: 
· Reading log
· Prologue Summary
· Calendar

Group Procedures:
· Students will be paired into groups based on reading ability.
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?

· Today we will learn about book clubs and discuss what a good book club meeting looks like and sounds like. 


Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities? * IF NEEDED, SPLIT THE LESSON INTO 2 DAYS.
Opening Activity 
· Students develop an anchor chart to identify what a successful book club looks like and sounds like. 
· Students collaborate together and ask each other questions using conversation stems and based on each level. (picture/word conversation stems, pre-recorded AAC devices with visuals) 
Vocabulary Review
· Students will review a pre-made adapted vocabulary log based on each student level.

Review of the text: Is the text adapted?  If not, adapt by providing visuals, a shortened version and real-life examples.
· The teacher will read an adapted version of the prologues.
· Students will discuss the text and identify the main character’s character traits by completing an adapted activity for each level. (Zones of regulation sheet or boardmaker)
Book Club Rules
· The students will identify and review the book club rules
Make Book Club Schedule
· Students will develop a book club calendar with various supports and based on each student's level. (premade calendar for all 3 levels. Level- circle or cut/paste. Level 2- cut/paste. Level 3 trace or write book club at date)
 
Closure and Review:  
· The teacher will review the lesson and determine if any students need additional time for the activities. 

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Adapted Anchor Chart
· Adapted Vocabulary Log based on student levels
· Adapted Character Charts based on student levels
· Adapted Calendar based on student levels

Group Procedures: Can groups be based on ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.

· Level 1: Errorless with visual supports or the actual object
· Level 2:  2-3 answer choices with visual supports
· Level 3: 3-4 answer choices with words


	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted text for various levels
Adapted Vocabulary Log
Adapted Character Chart
Adapted Calendar
AAC/ Communication devices
Picture/Visual supports
Word stems
Word Bank


	Request cards/visuals
Task analysis
Token system 
Choice board
If/Then card
Reinforcers


	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)


	Adapted Scissors
Hand over hand
Gestures
Verbal Cues
Adapted writing utensils
Slant board



	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- The Templeton Twins Have an Idea
· Reading Log
· chart paper / markers
· Book Club handout
· Independent Reading Calendar handout
	· Adapted Text- The Templeton Twins Have an Idea
· Adapted versions of the reading log
· chart  paper/ markers
· Adapted versions of vocabulary log
· Adapted versions of the calendar handout
· Book Club handout
· AAC / Communication devices

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Student Summary of prologues
	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Adapted versions of character trait activity

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.


	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with the General Education?

	· [bookmark: _heading=h.gjdgxs]Were the activities rigorous?
· [bookmark: _heading=h.gjdgxs]How was my pacing?
· [bookmark: _heading=h.gjdgxs]How did I modify the lesson for SWSCD?
[bookmark: _heading=h.gjdgxs]
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	· Were the modifications appropriate for each student’s needs?
· Were the activities appropriate and challenging for the student’s needs?
· How can I make the lesson more accessible for students with significant cognitive disabilities?
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	Class
	ELA
	Unit/Lesson
	Making of a Scientist / Lesson 3


	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
· RL.5.2 Determine a theme of a story, drama, or poem from details in the text, including how characters in s tory or drama respond to challenges or how the speaker in a poem reflects upon a topic; summarize the text. 
	· LC.RL.5.1a Refer to details and examples in a text when explaining what the text says explicitly.
· LC.RL.5.2a Summarize a portion of text such as a paragraph or a chapter. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Read “the Making of  a Scientist”
· Determine the meanings of unknown words
· Determine a main idea of a section of the text
	· Read an adapted version of The Making of a Scientist. (Anchor Text)
· Identify meanings of unknown words
· Identify the main idea of a section of the text

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
· The students will listen to the teacher read aloud “The Making of a Scientist.” 
· The students will underline ornate when they hear that the speaker is learning something from his father.

Content of Lesson:

Whole Class Discussion:
· The teacher will conduct a whole class discussion:
                   Say: “Before I was born, my "told my mother “if it’s a boy,        he’s going to be a scientist’.”
                  Ask: “Why would the father say “If it’s a boy”?”
Vocabulary Support:
· The teacher will read paragraphs 1-3 of The Making of a Scientist.
· Students will circle words that they are not familiar with.
Group work- Semantic Map Activity:
· Each group will be assigned one of the following words and will complete a semantic map for their assigned word as a group.  Words: principle, remarkable, assume, tend/tendency, motivated, magnitude
Group work- Vocabulary:
· Students will share inferences on the meaning of “seconds” and “elementary” from the text.
Partner Reading - Main Idea Activity:
· Students will be paired with a classmate to read paragraphs 1-3 from the text “Making of a Scientist.”
· Students will identify the main idea of each of the paragraphs read and rewrite the main idea in their own words.
Independent Work
Students will complete the evidence chart by summarizing the example and the lessons Feynman’s father was trying to teach him in paragraphs 1-3.

Closure and Review:
The teacher will review the lessons completed. 

Artifacts: 
· Semantic Map
· Evidence Chart

Group Procedures:
· Each group and pair will have various reading levels.
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· The students will  begin this lesson by watching a video about Scientists.
· https://learnzillion.com/lesson_plans/18702-what-is-a-scientist-what-do-scientists-do

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?

Opening Activity:
· The teacher will read paragraphs 1-3 of the text “ The Making of a Scientist.”
· The students will identify how gender roles of scientists have changed in the past to present day. (Building background knowledge)
· The students will identify and underline/highlight vocabulary words/pictures  in their adapted version of the text in paragraphs 1-3. 
Identifying the Main Idea: 
· The teacher will read paragraphs 1-3 of the adapted version of Making of a Scientist.
· The students will review the premade Main Idea anchor chart.
· The students will determine the main idea of paragraphs 1-3 with the given visuals/pictures/verbal cues for each student level. 
· The students will complete the Making of a Scientist Evidence chart based on the student levels.
 

Closure and Review:  
The teacher will review the lessons completed and decide if more time is needed for the lesson.

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.

· Adapted Evidence Chart

Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.
· Level 1- Errorless
· Level 2- Cut/Paste
· Level 3- Write or trace



	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted text for various levels
Adapted Vocabulary Log
Adapted Character Chart
Adapted Calendar
AAC/ Communication devices
Picture/Visual supports
Word stems
Essential Element Cards
	Request cards/visuals
Task analysis
Token system 
Choice board
If/Then card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Adapted Scissors
Hand over hand
Gestures
Verbal Cues
Adapted writing utensils
Slant board

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- The Making of a Scientist
· Semantic Map
· Evidence Chart
· Teacher Talk Moves
· Pencils
· Dictionaries or ipad for electronic dictionary
	· Adapted version of the text- The Making of a Scientist
· Adapted Evidence Chart for the 3 levels
· Essential Elements Cards
· Adapted Pencils
· Slant board
· Adapted Anchor Chart (premade)

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Evidence Chart
	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Adapted Evidence Chart

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with the General Education?

	· Were all students able to explain that Feynman’s father started teaching him very early to observe the world and find it interesting?
· Were all students able to find the main idea of paragraphs 1-3?
· How was the pacing? Did I have enough time?
· Did I provide all of the needed modifications?
	· Were all of the modifications appropriate and did they pave a way for rigorous activities that challenged each student?
· Are the students placed in the correct levels?
· Did I need more time?
· How could I better challenge each student?


















	Class
	ELA
	Unit/Lesson
	Making of a Scientist/ Lesson 4


	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text.
	· LC.RL.5.1a Refer to details and examples in a text when explaining what the text says explicitly.
· LC.RL.5.2a Summarize a portion of text such as a paragraph or a chapter. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Teach group members the meaning of unknown words.
· Read and annotate The Making of A Scientist to determine the main idea.

	· Determine the meaning of unknown words.
· Read and or listen to an adapted version of The Making of A Scientist to determine the main idea.


	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 

Whole Class Discussion:
· The teacher will reread paragraphs 1-3 of The Making of A Scientist to review what was read from the previous day.
· Review how gender roles of scientists have changed in the past to present day and discuss how it affects the narrator's feelings and thoughts about science. 
· Discuss that this lesson will focus on gathering  evidence from the text to determine the main idea.
Vocabulary Support
· Review vocabulary words from previous lesson
· Discuss new vocabulary words from current lesson

Group Work:
·  Read paragraphs 4-6 of The Making of A Scientist
· Read paragraphs 7-11
· Underline information about what Feynman’s father was trying to teach him with the example of a dinosaur. 
· Underline information about what Feynman’s father is trying to teach him with the bird example.
· Read paragraphs 12-23
· Underline information from the lesson of the second bird example
· Why would Feynman’s father teach him information that is not correct? (Guiding question: to teach him to find out the answer for himself)
· Add bird information to the chart
· Read Paragraphs 24-30
· Underline information that tells the lesson from the wagon example.
· Add the wagon example to the chart
· Using all the information learned, work with your partner to determine the main idea of the text.

Evidence Chart Activity:
· Complete the evidence activity chart
Closure and Review: Discuss the main idea of the text



Artifacts: 
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· The teacher will reread paragraphs 1-3 of The Making of A Scientist to review what was read from the previous day.
· Discuss this lesson will focus on gathering  evidence from the text to determine the main idea.
· Review a main idea anchor chart and discuss in  this lesson the students will identify the main idea.
Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.

· Level 1 : (choosing pictures and words to determine the lesson (example provided)
· Level 2: cut and paste word option to complete evidence chart (can be color coded for easier identification)/example provided cut and paste option where the student have to trace the words
· Level 3 : word bank to help write or trace
·  Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?
· Read/listen to paragraphs 7-11
· Underline information about what Feynman’s father was trying to teach him with the example of a dinosaur. 
· Read/ listen to paragraphs 12-23
· Underline information from the lesson of the second bird example
· Guiding question: Why would Feynman’s father teach him information that is not correct? Student response should be to teach him to find out the answer for himself (the teacher can have predetermined answers and the student has to select the correct answer.
· Add bird information to the chart
· Read/ listen to paragraphs 24-30
· Underline information that tells the lesson from the wagon example.
· Add the wagon example to the chart
· Using all the information learned, listen to the teacher determine from two examples and choose which would be the main idea of the text. 
Closure and Review:  Discuss the main idea of the text.

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· word and picture options for evidence chart
· New entry for vocabulary log (translate)
· cut and paste options for evidence chart


	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted text for various levels
AAC/ Communication devices

Picture/Visual supports
Word stems

Kami (extension on Google Chrome which allows materials to be read)
	Request cards/visuals
Task analysis
Token system 
Choice board
If/Then card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Hand over hand
Gestures
Verbal Cues
Adapted writing utensils
Slant board

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	The Making of a Scientist
Evidence Chart

	Adapted version of The Making of A Scientist
Evidence Chart
Adapted Vocabulary Log

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Evidence Chart
	Informal: Teacher Observation Checklist

Formal:
[bookmark: _heading=h.gjdgxs]
Exit Ticket: Evidence Chart

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities. 

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with General Education?

	· Were the activities rigorous?
· How was my pacing?
· How did I modify the lesson for SWSCD?

	· Were the modifications appropriate for each student’s needs?
· Were the activities appropriate and challenging for the student’s needs?
· How can I make the lesson more accessible for students with significant cognitive disabilities?
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	Class
	ELA
	Unit/Lesson
	Making of a Scientist / Lesson 5


	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RL.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. 
	· LC.RL.5.1b Refer to specific text evidence to support inferences, interpretations, or conclusions.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Write a paragraph with main ideas and evidence from “The Making of a Scientist”
	· Produce a paragraph or product with main ideas and evidence from “The Making of a Scientist”

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
· “Today we will write a paragraph to describe the main idea of “The Making of a Scientist”.”

Content of Lesson:

· The students will independently read “The Making of a Scientist.”
Whole Class Discussion
· The students will engage in a whole class discussion to determine the impact of Feynman’s father on his childhood.
· The students will engage in a whole class discussion to answer the question “What did Feynman’s father give to him as a child?”
Writing a paragraph 
· The students will learn how to quote accurately from a text.
· The students will learn how to write a summary.

Closure and Review:
· The teacher will review what the students learned.

Artifacts: 
· Summary

Group Procedures:
· Groups will include various reading levels.
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?

· “Today we will develop a paragraph summary to describe the main idea of “The Making of a Scientist”.”

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?

· The teacher will read an adapted version of “The Making of a Scientist” while the students follow along in their adapted versions of the text. 
Whole Class Discussion
· The teacher will re-read the final paragraph in an adapted version of “The Making of a Scientist.”
· The students will identify what Feynman’s father gave to him as a child, with the given visual/picture supports.
Developing a paragraph or product
· The students will complete a paragraph or product according to their levels which will summarize the main idea of the text.
Closure and Review:  
· The teacher will review what the students learned and decide if more time is needed. 

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Adapted summary documents

Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.
Level 1- Errorless choices with picture supports to paste down in order.
Level 2- Cut and paste sentences including picture supports in order.  Students will be challenged by picking 1 out of 2 choices when placing them in order.
Level 3- The students will use a word/sentence bank to put the sentences in order.  Students will be challenged by copying, writing, or tracing the sentences in paragraph form.

	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted text for various levels
Adapted summary document
AAC/ Communication devices
Picture/Visual supports
Word stems
Essential Element Cards
	Request cards/visuals
Task analysis
Token system 
Choice board
If/Then card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Adapted Scissors
Hand over hand
Gestures
Verbal Cues
Adapted writing utensils
Slant board

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- “The Making of a Scientist”
· Evidence Chart
· Pencil
· Paper
· Highlighter
· Conversation Stems
	· Essential Element Cards
· Evidence Chart
· Adapted Conversation Stems
· Paper,pencil,adapted scissors,glue

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Paragraph including a summary of the main idea of the text
	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Summary document

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with General Education?

	· Were the activities rigorous?
· How was my pacing? Did they need more time?
· Did I modify according to student needs?
	· Were all activities rigorous?
· Did I modify the activities and ensure that each student was challenged?
· How could I make this lesson better?
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	Class
	ELA
	Unit/Lesson
	The Making of a Scientist / Lesson 8

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RI.5.1 Quote accurately from a text when explaining what the text says explicitly and when drawing inferences from the text. 
	· LC.RI.5.1b Quote accurately from a text to support inferences. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· The student will read “Scientific Thinking”
· The student will summarize the process of scientific inquiry
	· The student will read an adapted version of “Scientific Thinking”
· The student will use various mediums to summarize the process of scientific inquiry


	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
· Today we will read “ Scientific Thinking” and summarize the process of the scientific inquiry. 

Content of Lesson:
Opening Activity
· The students will engage in paired/partner reading with “Scientific Thinking.”
· The students will underline key details of the text while reading in pairs.
Vocabulary Activity
· While still in pairs, the students will engage in a discussion and decipher vocabulary words.
· The partners will decide on partner A and partner B.
· Partner A will begin the discussion by answering “What is the process of scientific inquiry”? Then partner B will share.
· The partners will work together to define the process and inquiry on page 2 of the “Scientific Thinking” article under “Scientific Terminology.”
Main Idea Activity
· The students will underline sentences in the text, “Scientific Thinking”, that identify the main idea.
· The students will share sentences that they underlined and explain why they underlined them. 
Flowchart Activity
· The students will write the main idea of “Scientific Thinking” on the flowchart.
· Students will include the identified key details about the process of scientific inquiry to the flowchart. 

Closure and Review: 
· The teacher will review the lesson and activities completed.

Artifacts: 
· Flowchart

Group Procedures:
· Paired partners will have varied reading levels. 
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· Today we will read an adapted version of “Scientific Thinking” and learn about the process of scientific inquiry by using various mediums.

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?

Introduction to the text: Is the text adapted?  If not, adapt by providing visuals, a shortened version and real-life examples.
Opening Activity
· The students will engage in paired/partner reading by using an adapted version of “Scientific Thinking”.  Augmentative and alternative communication devices and visuals will be used.
· The students will identify key details in the text by completing the appropriate level activity. Level 1- See activity sheet; Level 2- See activity sheet; Level 3- identify the and circle/highlight key details or words in the text which are pre-written on the board. 
Vocabulary Activity
· The students will identify and understand vocabulary words from the text by completing the appropriate leveled activity.
Main Idea Activity
· The students will identify the main idea in the adapted text, “Scientific Thinking”, by completing the appropriate leveled activity.
Flowchart Activity
· The students will complete the appropriate leveled flowchart activity which identifies the main idea of “Scientific Thinking” and the identified key details about the process of scientific inquiry.

Closure and Review:  
· The teacher will review the lesson and activities completed.  Additional time will be provided if needed. 

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Leveled activities for main idea, key details, and flowchart

Group Procedures: Can groups be based on ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.

· Level 1- Errorless
· Level 2- Simplified multiple choice with visuals
· Level 3- Multiple choice and word bank


	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted text for various levels
Leveled activity options
AAC/ Communication devices
Picture/Visual supports
Word stems
Essential Element Cards
	Request cards/visuals
Task analysis
Token system 
Choice board
If/Then card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Hand over hand
Gestures
Verbal Cues
Adapted writing utensils
Slant board

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- “Scientific Thinking”
· Blank Scientific Process Flowchart
· Teacher Talk Moves
Possible Supports During the Lesson:
· Conversation stems tool
· paired/partner reading
· choral reading or echo reading
	· Original and adapted version of The Making of a Scientist and “Scientific Thinking” text
· Student Response Modes
· Leveled activity pages of main idea, key details, and flowchart
· Visuals / Word Bank
· Additional Supports for Diverse Learners
· Essential Element Cards- Grades 3-5 ELA

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:

Exit Ticket: Flowchart 
	Informal:  Teacher Observation Checklist

Formal:

Exit Ticket: Leveled Flowchart 

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with the General Education?

	· Can students explain the process of scientific inquiry?
· Can  students identify the main idea and key details of a text and add them to their flowchart? 
· Did I have enough time?
· Did I provide all of the needed modifications?
	· Can  students identify and/or order the process of scientific inquiry?
· Can students identify the main idea and key details of a text and/or add them to their leveled flowchart?
· Did I have enough time?
· Did I provide all of the  needed modifications and accommodations?
· Did all of the students have the appropriate leveled activities to provide rigor?
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	Class
	ELA
	Unit/Lesson
	Making of a Scientist/
Lesson 10

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RI.5.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text. 
	· LC.RI.5.2a Determine the main idea, and identify key details to support the main idea. 

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Find the main idea and key details of a section of the text
	· Identify the main idea and key details of a section of the text. 

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
· Today the students will read “Modern Science: What’s Changing?”
· The students will also find the main idea and key details of a section of the text. 

Content of Lesson:
Opening Activity
· The students will circle any unfamiliar words in the first section of the text “Modern Science: What’s Changing?” while the teacher reads aloud.
· Students will listen for the main idea and key details while the teacher reads the first part of the text.
Vocabulary Activity
· The students will pair into groups by using an established routine.
· While in pairs, the students will answer the question: “What might “static” mean?” from the following sentence: “The scientific enterprise is not static.  Science is deeply interwoven with society, and as it has changed, so too has science.”
· The students will respond and share with each other. 
· The students will use conversation stems and the teacher will model thinking aloud.
· The students will use context clues to figure out the meaning of the words in the following sentence: “...scientists searching for new particles like the Higgs Boson use a supercollider- a 17- mile- long machine that costs several billion dollars and will produce data to be analyzed by the most powerful supercomputer in the world.”
Main Idea and Key Details Activity
· The students will listen to the first  section of the text “Modern Science: What’s Changing?”  read aloud by the teacher and  identify and underline key details to support the main idea that science is changing. 
· After the students identify the key details, they will decide if the identified main idea needs to be revised.  
· While in groups, the students will read  the remainder of the text and circle additional unfamiliar words and underline main ideas and key details. 
· The students will complete their evidence chart with the main idea and key details that they identified in the text “Modern Science: What’s Changing?”
Closure and Review: 
· Today the students learned about the ways in which modern science is changing. 
· Also, the students practiced finding main ideas and key details in an informational text. 

Artifacts: 
· Copy of the text “Modern Science: What’s Changing?” marked to identify the main ideas and key details.

Group Procedures:
· Paired partners will have varied reading levels.
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· Today the students will participate in reading “Modern Science: What’s Changing?” when utilizing various mediums such as the original and/or adapted version of the text, and augmentative and alternative communication devices.
· The students will also identify the main idea and key details of an assigned section of the text and add to their evidence chart when using their own means of communication such as: picture exchange system, sign language, augmentative and alternative communication devices, oral language, and receptive language.

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?
Introduction to the text: Is the text adapted?  If not, adapt by providing visuals, a shortened version and real-life examples.
Opening Activity 
· The students will listen to the first section of the original or adapted version of the text “Modern Science: What’s Changing?”
· The students will identify unfamiliar words of the adapted text.  *See leveled activity sheets.
Vocabulary Activity
· The students will pair into groups by using an established routine.
· While in pairs, the students will use the appropriate leveled activity to identify the following vocabulary words from the text “Modern Science: What’s Changing?”: data, science, experiments, observations, evidence, natural world,  technology, and test. 
· The students will share their leveled activity sheets.
Main Idea Activity
· The students will listen to the first section of the adapted text “Modern Science: What’s Changing?” read aloud by the teacher.
· The students will complete the appropriate leveled activity to identify the main idea that science is changing.
Key Details Activity
· The students will listen to the first section of the adapted text “ Modern Science: What’s Changing?” read aloud by the teacher. 
· The students will complete the appropriate leveled activity to identify the key details from the text.
Closure and Review:
· Today the students compared and contrasted modern science from science in the past.
· The students also identified appropriate evidence such as details and examples from the information text to support ideas.

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Key Details Leveled Activity
· Main Idea Leveled Activity

Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.
· Level 1- Errorless
· Level 2- Simplified matching with visuals
· Level 3- Matching with limited visuals and up to 3 choices


	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted Text for various levels
Leveled Activity Options
Augmentative and Alternative Communication Devices
Picture/Visual supports
Word/ Sentence/Conversation stems
Essential Element Cards
	Request cards/visuals
Task Analysis
Token System 
Choice Board
If/Then Card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Hand Over Hand
Gestures
Verbal Cues
Adapted Writing Utensils
Slant Board
Adapted Scissors


	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- “Modern Science: What’s Changing?”
· Evidence Chart
· Pencils
	· Original and Adapted Text- “Modern Science: What’s Changing?”
· Pencils/ Highlighters
· Adapted Scissors
· Glue
· Slant Board / Clipboard
· Leveled Activities Sheets

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal:  Teacher Observation Checklist

Formal:

Exit Ticket: Sticky Note with at least 1 main idea and 2 key details
	Informal: Teacher Observation Checklist

Formal:

Exit Ticket:  Identify 1 main idea and 1 key detail

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with the General Education?

	· Can students explain how modern science is changing?
· Can  students provide evidence such as details and examples from an informational text? 
· Did I have enough time?
· Did I provide all of the needed modifications?
	· Can students compare and contrast modern science from science in the past?
· Can students identify appropriate evidence such as details and examples from informational text to support ideas?
· Did I have enough time?
· Did I provide all of the  needed modifications and accommodations?
· Did all of the students have the appropriate leveled activities to provide rigor?









Name ___________________________________                                                           Level 1 and 2
Making of a Scientist Lesson 10
Vocabulary

	



DATA
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SCIENCE
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OBSERVATIONS
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EXPERIMENTS
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NATURAL WORLD
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TECHNOLOGY
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Name ___________________________________                                                               Level 3
Making of a Scientist Lesson 10
Vocabulary
[bookmark: _heading=h.gjdgxs]Find the following vocabulary words in the first section of the text “Modern Science: What’s changing?”.  Once you identify them in the text, highlight or circle each word.  Highlight or circle any other unfamiliar words in the text. 

	
DATA

	
SCIENCE
	
EXPERIMENTS


	
OBSERVATIONS

	
NATURAL WORLD

	
TECHNOLOGY

	
EVIDENCE

	
TEST
	
























	Better machines for
observations
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              Key Detail

	Better tools
 for experiments
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Key Detail

	Test new knowledge
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Key Detail























Name ____________________________					                       Level 2
Making of a Scientist Lesson 10
Main Idea and Key Details: Cut and paste the Key Details that match the Main Idea of the text “Modern Science: What’s Changing?”
                                           
         [image: ][image: ][image: ]
Science is changing
Main Idea
           
Paste the Key Details that match the above Main Idea here.
	
	
















	










(cont’d)                                                                                                                                               Level 2
Cut out the Key Details that match the Main Idea on the first page of Level 2


	Better machines for
observations
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              Key Detail
	Animals work
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Key Detail 
	Test new knowledge

[image: ]

             







Key Detail

	No tools allowed
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Key Detail
	Old machines used


[image: ]


Key Detail
	Better tools
 for experiments
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Key Detail






Name ____________________________					Level 3
Making of a Scientist Lesson 10
Main Idea and Key Details: Circle the key detail that matches the Main Idea of the article “Modern Science: What’s Changing?”
	Science is Changing
Main Idea



Circle the correct Key Detail that goes with the Main Idea: Science is Changing.
	1. Better machines for observations
	Old machines are used

	2. Guessing is allowed for experiments
	Test new knowledge

	3. The same tools are used from 100 years ago
	Tools used for experiments have improved



[bookmark: _heading=h.gjdgxs]
Write a complete sentence stating the Main Idea and at least 1 supporting detail. 
______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
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	Class
	ELA
	Unit/Lesson
	Making of a Scientist/
Lesson 11

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RI.5.2 Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.
	· LC.RI.5.2b Summarize the text or a portion of the text read, read aloud, or presented in diverse media.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Give a presentation on an assigned section of “Modern Science: What’s Changing?”
· Listen and take notes on other student’s presentations.
· Write a paragraph summarizing how modern science is changing while explaining the relationships between the main ideas of each section.
	· Give a presentation on an assigned section of “Modern Science: What’s Changing?”
· Listen and take notes on other student’s presentations.
· Create a permanent product to summarize the text that explains how modern science is changing while identifying the main idea of each section.

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
· Today the students will give presentations reporting the main idea and key details of each section of “Modern Science: What’s Changing?”
· The students will also explain the relationships between the key concepts in the text.

Content of Lesson:
Opening Activity
· The students will pair in the groups from lesson 10 and share the key details and main idea of their numbered section from their completed evidence chart and information gathered from “Modern Science: What’s Changing?”.
Presentation Activity
· The teacher will review the presentation rubric and presentation expectations with the students..  Students will learn to collaborate together to assign each member a section to present.  Students will also learn how to present clearly and at an understandable pace.
· While in their groups, the students will decipher who will present each section.  The students will also practice their assigned section and focus on presentation expectations.
· Each group will present the main ideas and supporting details of each section of “Modern Science: What’s Changing?”.
· While groups are presenting, the students listening will gather information by making notes of the main idea and supporting details of each section on a blank evidence chart.
Whole Group Discussion
· After the presentations on “Modern Science: What’s Changing?”, the students will participate in a whole class discussion about how science is changing.
Writing Activity
· The students will write a paragraph using the identified main idea and supporting details about each section of “Modern Science: What’s Changing?”
Closure and Review:
· In this lesson, the students learned how modern science is changing.  
· The students also practiced giving a presentation and writing a summary and analysis of a text. 

Artifacts: 
· Evidence Chart
· Presentation Rubric
· Written Paragraph Summary

Group Procedures:
· Paired partners will have varied reading levels.  Students will pair into the same groups they were in for lesson 10.
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· Today the students will give presentations on their assigned sections of “Modern Science.”
· The students will also listen to and take notes on their peer’s presentations and summarize the text.

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?
Opening Activity
· The students will pair in the groups from lesson 10 and share the key details and main idea of their assigned section from their completed leveled activity and information gathered from “Modern Science: What’s Changing?”
· Students will utilize their individualized mode of communication such as the following to share their information: Sign language, Augmentative and alternative communication devices,  visuals, picture exchange system, oral language, and receptive language.
Presentation Activity
· The teacher will review the leveled presentation rubrics and the presentation expectations with the students. 
· The teacher will model how to present clearly and at an understandable pace.
· While in their already assigned groups from lesson 10, the students will use “fan and pick” (Kagan strategy) or draw name sticks to decipher who will present what section.
· With the given assistance and appropriate mode of communication, the students will practice presenting their assigned section. 
· With the given assistance and appropriate mode of communication, each group and group member will present their assigned section of “Modern Science: What’s Changing?”
· While groups are presenting, the students listening will gather information and take notes of the main idea and supporting details of at least 1 section of “Modern Science: What’s Changing?” by using a blank evidence chart and the supporting documents needed such as: visuals, word banks, picture cards, etc. 
Writing Activity
· The students will complete a permanent product such as a drawing or graphic organizer to summarize the text that explains how modern science is changing while identifying the main idea of the assigned sections. 
 
Closure and Review:  
· In this lesson, the students learned how modern science is changing.
· The students also practiced giving a presentation and summarized the text to explain how modern science is changing. 

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Evidence Chart Leveled Activity Sheet
· Presentation Rubric
· Permanent Product (drawing, graphic organizer)
· 
Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.
· Level 1- Errorless
· Level 2- Simplified matching with visuals
· Level 3- Matching with limited visuals and up to 3 choices



	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted Text for various levels
Leveled Activity Options
Augmentative and Alternative Communication Devices
Picture/Visual supports
Word/ Sentence/Conversation stems
Essential Element Cards
	Request cards/visuals
Task Analysis
Token System 
Choice Board
If/Then Card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Hand Over Hand
Gestures
Verbal Cues
Adapted Writing Utensils
Slant Board
Adapted Scissors

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- “Modern Science: What’s Changing?”
· Completed and Blank Evidence Chart Handout
· Presentation Rubric
· Teacher Talk Moves
· Conversation Stems
· Reading Log
· Paragraph Frame
	· Original and Adapted Text: “Modern Science: What’s Changing?”
· Completed and Blank Leveled Evidence Chart Handout
· Leveled Presentation Rubrics
· Student Response Modes
· Visuals, Picture Exchange Communication System, Augmentative and Alternative Communication Devices
· Sentence Starters, Word Bank/Lists
· Additional Support for Diverse Learners
· Essential Elements Cards- Grades 3-5 ELA

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal: Teacher Observation Checklist

Formal:  Presentation Rubric

Exit Ticket: Paragraph
	Informal: Teacher Observation Checklist

Formal:  Presentation Rubric

Exit Ticket: Permanent Product (drawing or graphic organizer)

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with the General Education?

	· Can students explain how modern science is changing?
· Can students make a valid claim and provide supporting evidence?
· Did I have enough time?
· Did I provide all of the needed modifications?
	· Can students identify the main idea of each section?
· Can students identify how modern science is changing?
· Can students make a valid claim and provide supporting evidence?
· Did I have enough time?
· Did I provide all of the  needed modifications and accommodations?
· Did all of the students have the appropriate leveled activities to provide rigor?





	Class
	ELA
	Unit/Lesson
	Making of a Scientist/ Lesson 20

	Louisiana Student Standards (LSS)
	LEAP Connectors (LC)

	· RI.5.3Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical, scientific, or technical text based on specific information in the text. 
	· LC.RI.5.3a Explain/identify the relationship between two or more individuals, events, ideas, or concepts in a historical, scientific,or technical text.

	OBJECTIVES-GENERAL
	OBJECTIVES- MODIFIED: These objectives need to be modified so all SWSCD can achieve success while focusing on the same objectives as the General Education Students. 

	· Read “Galileo Galilei: Biography, Inventions, and Other Facts”
· Determine the  meanings of unknown words
· Determine the main idea and key details of an informational text
	· Read/listen to an adapted version of “Galileo Galilei: Biography, Inventions, and Other Facts”
· Determine the main idea and key details of an informational text

	LESSON PROCEDURES- GENERAL
	 LESSON PROCEDURES- MODIFIED: Aligned with the General lesson procedures and modified for individual student abilities, while providing rigor and ability to achieve success. 

	Introduction/Gain Attention: 
· Today the students will read “Galileo Galilei: Biography, Inventions, and Other Facts.”
· The students will also determine the meanings of unknown words and determine how Galileo’s accomplishments reflect the process of scientific inquiry.

Content of Lesson:
Opening Activity
· The students will be paired into groups by using an established classroom routine and with different reading levels to engage in paired/partner reading of “Galileo Galilei: Biography, Inventions, and Other Facts.”
· While reading, the students will identify and circle unfamiliar words and underline information about Galileo’s accomplishments.
· After the groups read, the students will engage in a whole class discussion in which they share out unfamiliar words.  The students will use context and a dictionary to determine the meaning of the unknown words.
Vocabulary Activity
· While in paired groups, the students will select a partner A and B.
· Then the students will discuss the following questions in their groups and produce a written answer in their reading log after their group discussions: What is heresy?  How did heresy affect Galileo?
· The students will engage in a whole class discussion to define heresy and affect how it affected Galileo.  Students will revise their original definition in their reading logs if needed.
Whole Class Discussion
· The students will engage in a whole class discussion to answer “What does the phrase ‘laid the foundation for future scientists’ mean”?
· Teacher talk moves and conversation stems will be used to help aid the students with rich in-depth student discussions.
Main Idea Activity
· The students will independently re-read “Galileo Galilei: Biography, Inventions, and Other Facts.”
· Before, during, and after reading, the students will think about and  look for the main idea of the text and answer the following questions in their reading logs: “What did Galileo learn about speed at which objects fall? How did he learn it?” “ What did Galileo learn about the planets and moons?  How did he learn it?”
Partner Work Activity
· Students will pair back into partner groups to review their completed scientific process handout.  
· The students will then  compare the scientific process handout with Galeleo’s accomplishments and answer the following question in their reading log:  How do Galileo’s accomplishments reflect the process of scientific inquiry? 
Closure and Review:
· Today the students learned how Galileo’s accomplishments reflect the process of scientific inquiry.  
· The students also practiced finding a main idea and key details and determining the meanings of unknown words.

Artifacts: 
· Reading Log

Group Procedures:
· Paired partners will have varied reading levels.
	Introduction/Gain Attention: Is the Introduction modified for the classroom makeup and does it align with the General Introduction? Is there an adapted version of the text?  If not, how can I make one?
· Today the students will read/ listen to “Galileo Galilei: Biography, Inventions, and Other Facts.”
· The students will also compare and match Galileo’s accomplishments to parts of the scientific inquiry.

Content of Lesson: Is the content achievable in one day?  If not, split it into two days. How can the activities be modified for success?  Use pictures, visuals, task analysis, actual objects, and modify for the various ability levels. Are the activities aligned with the General Education activities?

Opening Activity -Introduction to the text: Is the text adapted?  If not, adapt by providing visuals, a shortened version and real-life examples.
· The students will read/listen to an adapted version of the text “Galileo Galilei: Biography, Inventions, and Other Facts.”
Vocabulary Activity
· In pairs, the students will review picture/vocabulary cards with unknown words from the text.
· The students will complete a four square for one of the vocabulary words. *See leveled four square activity sheets
· The students will engage in a small group or whole class discussion to share their vocabulary word on their four square leveled sheet.
Main Idea Activity
· The students will read/listen to a section of the adapted text and identify the main idea of that section, with the given accommodations such as: answer bank, limited multiple choice.
Partner Work Activity
· The students will read/listen to a section of the adapted text and identify Galileo’s accomplishments and note them in their reading logs.
· While paired in groups, the students will review their completed scientific process sheet.
· The students will match Galileo’s accomplishments to parts of the process of scientific inquiry by completing one of the leveled activity sheets. 

Closure and Review:  
· Today the students learned how Galileo’s accomplishments reflect the process of scientific inquiry.
· The students also practiced finding a main idea and key details in an informational text.

Artifacts: Base modifications off student levels of achievement.  Use visuals, simplified wording, pictures, big font, and space answer choices/banks far apart.
· Reading Log
· Partner Work Activity Sheets

Group Procedures: Can groups be based off ability levels?  If not, what accommodations can be provided to assist each student in the group?  If so, Level 1 will consist of Errorless Choices, Level 2 will consist of up to 3 answer choices which include pictures and words, and Level 3 will include up to 4 answer choices which include words.
· Level 1- Errorless
· Level 2- Simplified matching with visuals
· Level 3- Matching with limited visuals and up to 3 choices


	Cognitive Supports: Supports which align with the various ability groups including errorless choices, pictures/visuals, gestures, modified materials, and technological devices.

	Behavioral Supports: Supports which coincide with individual behavioral abilities including positive reward systems and visuals.
	Sensory Supports: 
Supports which will aid with calming and focusing during the lesson. 
	Physical Supports: Supports individualized for specific student abilities which focus on ensuring that the student has access to the lesson such as various physical prompting/cues and materials/supplies.

	Adapted Text for various levels
Leveled Activity Options
Augmentative and Alternative Communication Devices
Picture/Visual supports
Word/ Sentence/Conversation stems
Essential Element Cards
	Request cards/visuals
Task Analysis
Token System 
Choice Board
If/Then Card
Reinforcers
	Fidgets
Sensory Tools (weighted pillows, ball chair, bouncy band, etc)
	Hand Over Hand
Gestures
Verbal Cues
Adapted Writing Utensils
Slant Board
Adapted Scissors

	MATERIALS/RESOURCES- GENERAL
	MATERIALS/RESOURCES- MODIFIED: Use materials and resources which are aligned to General Education such as an adapted version of the text, pictures and visuals for the text and/or activity sheets, cut/paste, tracing, limited answer choices, sentence starters, etc. 

	· Text- “Galileo Galilei: Biography, Inventions, and Other Facts,” by Nolay Taylor Redd
· Reading Log
· Scientific Process Flowchart
· Teacher Talk Moves
· Conversation Stems Tool
	· Adapted version of the text- “Galileo Galilei: Biography, Inventions, and Other Facts,” by Nola Tayler Redd
· Student Response Modes
· Leveled Activity Sheets
· Visuals, Picture Exchange System
· Word Bank, Phrases, Sentence Strips
· Augmentative and Alternative Communication Devices
· Additional Supports for Diverse Learners
· Essential Elements Cards- Grades 3-5 ELA

	ASSESSMENTS- GENERAL 
	ASSESSMENTS- MODIFIED: Align the assessments with the General Education while providing the needed modifications based off student abilities such as visuals, pictures, limited answer choices, individualized checklists, etc. 

	Informal:  Teacher Observation Checklist

Formal:

Exit Ticket: Scientific process handout with the comparison of how Galileo’s accomplishments reflect the process of scientific inquiry written on the back
	Informal:  Teacher Observation Checklist

Formal:

Exit Ticket: Leveled activity sheet identifying which of Galileo’s accomplishments match which of the scientific processes

	CO-EDUCATOR MODEL- GENERAL
	CO-EDUCATOR MODEL- MODIFIED

	The general education teacher would refer to the modifications and alternative activities to use with SWSCD.
	Teachers or staff that work with the special needs populations would follow the modified section of the lesson plan.

	NOTES- GENERAL EDUCATOR
	NOTES- SPECIAL EDUCATOR

	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.
	This lesson plan has been developed and modified as a guide when teaching students with significant cognitive disabilities.

	LINKS- GENERAL
	LINKS- MODIFIED 

	
	

	REFLECTIONS- GENERAL: Rigor, pacing, modifications
	REFLECTIONS- MODIFIED: Was every part of the lesson modified according to student abilities?  Was every part of the lesson aligned with the General Education?

	· Can the students explain how Galileo’s accomplishments reflect the process of scientific inquiry because he used observations and experiments to draw conclusions?
· Can students make a valid claim and provide supporting evidence?
· Did I have enough time?
· Did I provide all of the needed modifications?
	· Can students identify how Galileo’s accomplishments reflect the process of scientific inquiry because he used observations and experiments to draw conclusions?
· Can students make a valid claim and provide supporting evidence?
· Did I have enough time?
· Did I provide all of the  needed modifications and accommodations?
· Did all of the students have the appropriate leveled activities to provide rigor?
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