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ELA Guidebooks 9-12 (2020)
Module 5 Note Catcher



Name: ___________________________________________
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[bookmark: _gjdgxs]Introduction
[bookmark: _30j0zll]Discussion Appointments
Make appointments with 2 people at your table and 2 who you don’t know or don’t work with often. 
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This partner should be at your table.
_____________
	[image: ]
This partner should be at your table.
_____________
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_____________
	[image: ]
_____________



Objectives
Revisit the process and purpose of the Inquiry Cycle
Reflect on successes and challenges of the Inquiry Cycle
Learn and apply a process for analyzing students’ responses
Deepen understanding of the range of supports included in the ELA Guidebooks 9-12 to support diverse learners
Using an upcoming section of lessons and the data you have collected, identify opportunities and plan to support diverse learners					


Agenda
	Morning
	· Welcome & Opening
· Reflection & Preparing to Analyze Student Responses
· Break
· Analyzing Student Responses: Determining Strengths & Needs

	
	LUNCH

	Afternoon
	· Deeper Dive: Guidebooks Strategies for Supporting All Students with Reading & Understanding Complex Texts
· Break
· Planning to Meet the Needs of Diverse Learners
· Closing & Survey	



Agreements[image: ]
· Ask questions.[image: ]
· Be present and engage fully.[image: ]
· Consider differing perspectives.[image: ]
· Create and maintain a safe space for professional learning.[image: ]
· Monitor tech use.
[bookmark: _1t3h5sf]



Opening Circle
If you’re planning for a year, sow rice; if you’re planning for a decade, plant trees; if you’re planning for a lifetime, educate people.”
~ Chinese proverb
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[bookmark: _17dp8vu]How well can my students read and understand complex text?
[image: ]
[bookmark: _3rdcrjn]Reflect
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What successes did you experience when teaching the section of lessons you planned and collected student responses for?
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What struggles did you experience? 
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Reflect on your choices for scaffolds. Did students need more or less scaffolding? What makes you think this?
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Reflect on this Cycle of Inquiry thus far. What are your takeaways from this process?
	








[bookmark: _26in1rg][image: ]
[bookmark: _lnxbz9]


INSERT Gatsby S1 Diagnostic Checklist




























Section 1 Diagnostic Exemplar 
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Access the ELA Guidebooks 9-12 Digital Section Diagnostic Data Collection Tool here (explore the first four tabs):

https://tinyurl.com/HSGBDigitalDataTool 



Insert Paper-Based Section Diagnostic Data Collection Tool AND sample Completed Tool 





Sample Student Response: Maria
	
The story of The Great Gatsby is a story told by Nick, the narrator. Nick tells the story of meeting the man named Gatsby. The story is written many years ago during a time when people had money. Nick comes from a family with money and he tells of his adventures. The money Nick has impacts the way he sees things and his perception of life. He lives a life that many people don’t have. This is supported by the text when the author says that, “in college i was unjustly accused of being a politician.” The notion that he went to college supports that he had money in the 1920s. His perception of gatsby is jaded because he is perceiving him as another man with money. 


[bookmark: _35nkun2]

[bookmark: _a7w1xp9c8sxu]Insert Blank Paper-Based Tool for them to record Maria’s responses on
[bookmark: _1ksv4uv]

[bookmark: _89hu0gfd2rt0]Capture Your Learning
· What resonated most with you in this process?
· How does this compare to the process you typically use when analyzing student work?

______________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________

INSERT Blank Paper Based Data Collection Tool (that they can use if they want to) 



Access the ELA Guidebooks 9-12 Paper-Based Section Diagnostic Data Collection Tool here (make a copy to edit):

https://tinyurl.com/HSGBPaperDataTool 


Access the ELA Guidebooks 9-12 Digital Section Diagnostic Data Collection Tool here (make a copy to edit):

https://tinyurl.com/HSGBDigitalDataTool 




INSERT Identifying Trends Table - strips 


Session 3 Do Now
· How do you currently provide supports to meet student needs?
· How does your current schedule allow time for working with students in small groups?

______________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

[bookmark: _44sinio]The Reading Rope
[image: ]
Image source: Public Domain
INSERT Curriculum Guide pgs. 48-53 (Diverse Learners, ELA structures… etc. through Small Group instruction)

[bookmark: _2jxsxqh]INSERT Scavenger Hunt Graphic Organizer

[bookmark: _z337ya]INSERT Supports Flow Chart

[bookmark: _3j2qqm3]INSERT Table of Contents Reference Guides 
[bookmark: _s51pzcs7tz3o]

[bookmark: _99y8ur8sl751]INSERT Tone Ref Guide 
[bookmark: _ov73z2q5vfpl]

[bookmark: _jb9jd26g3m4t]
[bookmark: _1y810tw]INSERT Symbolism and Motifs 

[bookmark: _4i7ojhp]INSERT Style Reference Guide

[bookmark: _2xcytpi]INSERT Annotating Ref. Guide 
[bookmark: _1ci93xb]
[bookmark: _3whwml4]

[bookmark: _lc2wrgzid2ug]INSERT Theme Ref. Guide 
[bookmark: _7l8dfau3fgio]

[bookmark: _aalyimjc1yib]Reference Guide Jigsaw
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Symbolism and Motifs
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Style
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Annotation
	

	[image: ]
Theme
	


[bookmark: _qsh70q]Why is this student struggling with this concept?
[bookmark: _3as4poj][image: ]
[bookmark: _1pxezwc]Video Reflection: The Importance of Fluency 
What resonates with you? What surprises you? What questions do you have?

______________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________

[bookmark: _49x2ik5]
[bookmark: _2p2csry]

[bookmark: _147n2zr]Vocabulary Instruction in the Guidebooks
[bookmark: _3o7alnk][image: ]

	The problem is that, as cognitive scientists have known for decades, the most important factor in reading comprehension is not generally applicable skills like finding the main idea—it’s how much knowledge and vocabulary the reader has relating to the topic. So if we really want to boost reading comprehension, we should be doing the opposite of what we’re doing—especially in schools where test scores are low—which is cutting subjects like social studies and science that could actually increase students’ knowledge of the world and instead spending more time on these reading comprehension skills.
-Natalie Wexler, The Knowledge Gap







Student Case Study #1: Brian 
Brian is an 11th grade student. His class has just begun The Great Gatsby Unit. In lesson 3 activity 2, students are rereading the excerpt of The Great Gatsby with a partner. The teacher, Ms. Smith, is circulating to listen in as students read and discuss the text with a partner. She is using a tracker to record notes on individual students. Ms. Smith stops to listen to Brian reading aloud the following passage to his partner. 
"My family have been prominent, well-to-do people in this middle-western city for three generations. The Carraways are something of a clan and we have a tradition that we’re descended from the Dukes of Buccleuch, but the actual founder of my line was my grandfather’s brother who came here in fifty-one, sent a substitute to the Civil War and started the wholesale hardware business that my father carries on today." 
Ms. Smith noted that Brian's reading was very slow and choppy—he was not reading with appropriate rate or expression and was reading one word at a time. She also took note of several words that Brian struggled to read accurately. 
My family have been prominent, well-to-do people in this middle-western city for three gen-er-ations. The Carraways are something 
of a clan and we have a tradition that we’re de-sc-ended from the Dukes 
of (Buckle)Buccleuch, but the actual founder of my line was my grandfather’s brother who came here in fifty-one, 
sent a substitute to the Civil War and started the wholesale hardwarewire business that my father carries on today.



[image: ]Student Case Study #1: Brian 
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Observations
	

	[image: ]
Possible
Issues
	

	[image: ]
Potential
Supports (Use the Supports Flow Chart!)
	


[bookmark: _23ckvvd]

Student Case Study #2: Maria 

     




Maria is in Ms. Smith’s 11th grade class. In lesson 3 activity 2, students are rereading the excerpt of The Great Gatsby with a partner. First, they reread the text with a partner. While reading, they are to annotate the text for details that may influence how the narrator perceives the story in order to gain a deeper understanding of the text. Ms. Smith monitors students’ partner reading and notes that Maria read her entire portion with appropriate rate, accuracy, and expression. This observation matched her other data on Maria, suggesting that she is able to read grade-level texts with fluency. The students annotate as they read. 

Ms. Smith overhears Maria and her partner discussing and decides to gather more information. 
Ms. Smith: Maria, I heard you say that the narrator reveals that he is new in town and that this impacts his perception of people and events. Is that correct? 
Maria nods. 
Ms. Smith: What in the text makes you think so? 
Maria: Umm...here, the narrator describes leaving a country. It says, “so when a young man at the office suggested that we take a house together in a commuting town it sounded like a great idea.” So it tells of how they found somewhere new to live. 
Ms. Smith: Interesting—can you say more about that? What are you thinking is happening in this part of the story? 
Maria: I think that because he is new in town he doesn’t have any friends and is trying to make friends. I think this gives him a different perspective as he is telling the story. He doesn’t know anyone so his perception is different. 

[image: ]Student Case Study #2: Maria
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Observations
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Possible
Issues
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Potential
Supports (Use the Supports Flow Chart!)
	


[bookmark: _ihv636]

INSERT Guiding Questions to Support Diverse Learners 

[bookmark: _32hioqz]Case Study
[bookmark: _1hmsyys]Analyzing students’ work, Determining strengths and needs, and Planning additional supports strategically 

Ms. Smith gathers her students’ work from class today and begins to reflect on the day’s lesson. She taught Lesson 4 of the Grade 11 Great Gatsby unit, where students completed their Section 1 Diagnostic by responding to the prompt: What is the narrative structure of The Great Gatsby? How could that narrative structure influence the way the story is told? Use details from the first four pages of the novel to support your claim. Ms. Smith reflects that students’ understanding of the story’s narrative structure and how it influences the way the story is told (specifically, how the first-person narrator conveys his perceptions) is critical. They must have an understanding of these look-fors in order to deeply understand The Great Gatsby and in order to complete the unit’s later sections and Culminating Task. For this reason, she knows that analyzing her students’ work and identifying trends (strengths and needs) to inform future instructional decisions is an important next step in her planning. 

Ms. Smith sits down to review and analyze her students’ work and to reflect on her observations of students’ progress in Section 1. Her goal is to determine which students understood the look fors related to the narrative structure and perceptions (as measured by the Section Diagnostic) and which may need additional support before they develop a full understanding. She gathers her materials first, including: 
· Her students’ written Section Diagnostics 
· The exemplar response for this Section 1 Diagnostic that she created during Unit Study 
· The Section Diagnostic Checklist 
· A copy of the blank Section Diagnostic Data Collection Tool (she chose to use paper-based)

She inserts the Section Diagnostic Checklist look fors into the blank Data Collection Tool and completes Steps 1-4 of this process, recording student initials on her updated Data Collection Tool: 
After reading and evaluating the individual student responses, Ms. Smith is ready to analyze the data and identify trends. Here is the Reading Look-Fors page of her completed Section Diagnostic Data Collection Tool: [image: ]
[image: ]
Immediately, she notices the following trends specifically in the reading look fors: 
· The majority of students successfully identified and named the narrative structure of the text, but many more students were not able to successfully analyze its impact on the way the story was told. 
· 7 students demonstrated proficiency in meeting both of the look fors.
· 6 students partially met expectations and may need some additional support.
· 6 students did not meet expectations and will need significant support.

She then zooms in on students whose data indicated they partially met or did not meet expectations. She knows that a very likely reason for this is that they struggled during the lessons to make meaning of the text, and that her next step is to analyze their writing again to determine where and why understanding may have broken down. 

She rereads Maria’s section diagnostic first: 
The story of the Great Gatsby is a story told by Nick, the narrator. Nick tells the story of meeting the man named Gatsby. The story is written many years ago during a time when people had money. Nick comes from a family with money and he tells of his adventures. The money Nick has impacts the way he sees things and his perception of life. He lives a life that many people don’t have. This is supported by the text when the author says that, “in college i was unjustly accused of being a politician.” The notion that he went to college supports that he had money in the 1920s. His perception of gatsby is jaded because he is perceiving him as another man with money. 

She notices that Maria identified that the text was told by a first-person narrator, but her analysis of the impact on the story revealed some significant misunderstandings about the literal meaning of the text. Specifically, her writing indicates that she did not understand that the narrator was recounting memories and anecdotes from earlier in his life. Since this is a misunderstanding about something that is central to the meaning of the text (Nick as the narrator who is retelling the story’s events from memory, through the lens of his perceptions), Ms. Smith decides Maria would benefit from a guided rereading of an excerpt from this text, along with additional scaffolded text-dependent questions. She looks back at her annotated text and identifies a section that is most critical to reread to graph the meaning.

Then, she rereads Brian’s section diagnostic: 

Nick is the main character in The Great Gatsby. He moves to a new town and has to meet new people. He is lonely and tries to make friedns with a man named Gatsby. This is where the title of the book comes from. He tells Gatsby that he is afraid of missing something, but Gatsby does not react. Nick likes Gatsby and his perception of him is that Gatsby is gorgeous. 

She determines that his response did not adequately address or answer the question. Instead of identifying the narrative structure and analyzing its impact on the way the story is told, Brian partially summarized the part of the text where the narrator travels to a new place to live and is lonely. While Brian’s written work definitely suggests limited comprehension and a need for support, she doesn’t feel she has enough information from this one writing sample to figure out exactly what Brian needs support with. So, she reviews her notes and written observations from collaborative discussion/work time, and she realizes that she noticed a lack of fluency when Brian read aloud a passage during class. Specifically, he was reading the words on the page extremely quickly and his expression sounded robotic and did not indicate he was understanding what he read. Ms. Smith thinks that fluency may be one thing that could have prevented Brian from comprehending. 

So, she decides to meet briefly with Brian 1:1 so he can read aloud another passage tomorrow—this way, she can better assess his fluency needs. If it turns out he does need support reading grade-level texts fluently, she plans to apply one of the fluency interventions from the Guidebooks by having Brian partner read sections of text ahead of reading those as a part of whole class instruction. 

Ms. Smith repeats this process for her other students whose data indicates they struggled to understand the text and meet the Section Diagnostic look fors. As she works, she begins to identify trends. For example, 5 students all were able to successfully identify the narrative structure, but they did not sufficiently identify or explain factors that influenced the narrator’s perception of events. Since this is a unique need and since this understanding of perception is critical for student success in the unit and on the Culminating Task, she decides she will pull these students for targeted small group instruction to address this need. 
 
She repeats this process of planning follow-up support for other groups of students (and in some cases, for the whole class) as she develops her plans for small group instruction for these few days. She looks first to curriculum-embedded supports like the optional activities coming up in Section 2. She notes that one activity includes an opportunity for students to revise their Section 1 Diagnostics. She makes a note to use this activity with several of her students. She also sees in Section 2 Lesson 2 an optional language activity that could support Brian and Maria so she makes a note to include this as small group instruction. Next, Ms. Smith looks at the Reference Guide(s) and other tools that are included that can act as supports in Section 2. One potential support Ms. Smith notices is the Perception Understanding Tool. She makes a note to use this tool in a small group with several students who could benefit from identifying misconceptions from their reading. Finally, she turns to the Supports Flow Chart to find an additional support for Brian since he had a potential need for fluency support, which is not included in any upcoming sections.


[bookmark: _1v1yuxt]
[bookmark: _4f1mdlm]
[bookmark: _yn7nswl4yitr]
[bookmark: _627yaxy46e8b] 



[bookmark: _alne5e1qohu8]Capture Your Learning
· How can analyzing your students’ work for patterns be useful for planning next instructional steps? 
· How might the Supports Flow chart be useful to you, considering the sorts of needs that you observed from your student work?

______________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________



DATA SUMMARY
	Evidence of Student Learning

	What are common areas of strength across student work?
	What are common areas of weakness across student work?

	










	

	How do you plan to address these needs? 
Be sure to annotate upcoming lessons to reflect these plans. 

	
















INSERT Guiding Questions to Support Diverse Learners 
image20.png
& DISCUSS




image12.png
I PRESENT





image10.png




image1.png




image2.png
@




image4.png




image5.png




image27.png
Louisiana’s ELA goal is for all students to read, understand, and express
their understanding of complex, grade-level texts.

READ UNDERSTAND EXPRESS
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1. Identify Needs
Teachers, Teacher Leaders, and
School Leaders create a
community and use research &
local data to identify a
common problem of practice.

5. Analyze & Discuss
Teachers reconvene to
analyze student work and
plan adjustments to their
instructional practice.

2. Study
Teachers deepen and refine
understanding of research-based
practices embedded in curriculum.

3.Plan
Teachers plan for upcoming
instruction based on new
understandings.

4. Teach

Teachers try out practices in classrooms

and collect student work.
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Our Process

1. Review Section Diagnostic Checklist

2. Reuvisit or Refine Exemplar Response

3. Read and Evaluate IndeualStudent Responses

4. Analyze Data for Trends

5. Plan to Meet Student Needs
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The Many Strands that are Woven into Skilled Reading
(Scarborough 2001)

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(facts, concepts etc)
VOCABULARY

(breadth, precision, links etc)
LANGUAGE STRUCTURES
(syntax, semantics etc)
VERBAL REASONING
(reference, metaphor etc)
LITERACY KNOWLEDGE
(print concepts, genres etc)

SKILLED READING:
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coordination of word
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PHONOLOGICAL AWARENESS
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Fluency
Fluency does not guarantee
comprehension...

.but lack of fluency
guarantees lack of
comprehension.

Vocabulary
“Vocabulary is the feature of
complex text that likely
causes greatest difficulty”
elson et ol 2012

Knowledge
“Knowledge of the topic had
a MUCH bigger impact on
comprehension than
generalized reading ability
did”

Recht & Lesle,
The Baseball Study
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Direct
Teacher provides explicit instruction of and
practice with vocabulary words in context
(before, during and after reading), as well
as engages students in word study
(analyzing root words and affixes, etc)

Indirect
Students learn vocabulary indirectly
when they hear and see words used in
many different contexts. Conversations,
read-aloud experiences, and
independent reading are essential.
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ELA Guidebooks 9-12 (2020)
Section Diagnostic Data Collection Tool

Performance Descriptor

Student has successfully built
the knowledge, skill, or habit
indicated by the look-for.

Student should continue

building the knowledge, skill,

or habit indicated by the
look-for.

Student would benefit from
additional instruction to build
the knowledge, skill, or habit
indicated by the look-for.

Student did not respond to
the prompt and/or did not
provide enough of a response
to evaluate.

identify the narrative structure
of a text and determine how it
may affect the way the story is

MS, CF, LR

How well does the student AK, EK, AW, RA TL, JC. AF, SL. LR, SR, HJ, HF, SJ. VJ, BJ EF. CK
understand the factors that CF, MS

could influence perception?

How well can a student AK, RA EK. JC, AW, SL, HJ TL. HF. SJ. VJ, AF, CK, SR, EF. BJ

fold?
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