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Teaching Lab _—

Introduction

Discussion Appointments

Make appointments with 2 people at your table and 2 who you don’t know or don’t work with often.

=

& &

This partner should be at your table. This partner should be at your table.

Objectives

e To reflect on successes and challenges of implementing the ELA Guidebooks 9-12 (2020)
so far this school year

e To experience the process of close reading from the perspective of a student

e To deepen understanding of how the “Read Approach” in the Guidebooks 9-12 helps all
students make meaning of complex texts

® To use a complexity analysis and an exemplar to identify moments in upcoming lessons
where students may need additional support and plan scaffolds accordingly
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Teaching Lab

Agenda
e Welcome & Opening
e Close Reading Experiential
Morning e Break
e C(lose Reading in the Guidebooks Part 1: Getting to Know Our Shared
Unit & Text
LUNCH
e Close Reading in the Guidebooks Part 2: Planning to Support All
Students to Read and Understand Complex Text
e Break
Afternoon
® Preparing to Teach
e Closing & Survey
Agreements

@ ° Ask questions.

y

- -

° Be present and engage fully.
)
@,}@ ° Consider differing perspectives.
T’
% [ Create and maintain a safe space for professional learning.

° Monitor tech use.
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A SCHOOL
Opening Circle

A strength-based classroom is a place where students with all sorts of labels come
together as equals to form a new type of learning environment.

~ Thomas Armstrong

Louisiana’s ELA goal is for all students to read, understand, and express
their understanding of complex, grade-level texts.

READ UNDERSTAND EXPRESS

How well can my students read and understand complex text?

1. Identify Needs 2. Study

Teachers deepen and refine
Teachers, Teacher Leaders, and . P f
understanding of research-based
School Leaders create a o , . ,
] practices embedded in curriculum.
community and use research &
local data to identify a
common problem of practice.

3. Plan

’ Teachers plan for upcoming
5. Analyze & Discuss instruction based on new
Teachers reconvene to 1 understandings.

analyze student work and
plan adjustments to their 4. Teach

instructional practice. Teachers try out practices in classrooms

and collect student work.
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“The Road Not Taken”!
Robert Frost
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Two roads diverged in a yellow wood,
And sorry | could not travel both
And be one traveler, long | stood
And looked down one as far as | could

To where it bent in the undergrowth;

Then took the other, as just as fair,

And having perhaps the better claim,

Because it was grassy and wanted wear;

Though as for that the passing there

Had worn them really about the same,

And both that morning equally lay

In leaves no step had trodden black.
Oh, | kept the first for another day!
Yet knowing how way leads on to way,

| doubted if | should ever come back.

| shall be telling this with a sigh
Somewhere ages and ages hence:
Two roads diverged in a wood, and |—
| took the one less traveled by,

And that has made all the difference.

! Source: Public Domain
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“The Road Not Taken” by Robert Frost

Establish understanding |—#| Deepenunderstanding (—# Extend understanding

Establish understanding when you first read a text.

Action Description

Read the text. Listen to and follow along with the read aloud of “The Road Not
Taken.”

React to the text. Answer the questions about the text.

Questions:
1. What is your first impression of this poem?

2. What do you think this poem is about?

Take notes, answer questions, and/or pose questions below to establish your

understanding.

ELA Guidebooks 9-12: Module 4
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Deepen understanding when you reread a text.

Action Description

Attend to the details

Notice the words, phrases, sentences, and devices the speaker uses.

relationships among
the details in the
text.

in the text.
Answer the questions about the details of the text.
Questions:
1. In stanza two, what does the phrase “it was grassy and wanted
wear” reveal about the road that the speaker chose?
2. Which words does the author use to compare the two roads in
stanza 2?
3. What does this line reveal about the roads: “And both that
morning equally lay in leaves no step had ever trodden black?”
4. What do stanzas two and three reveal about the two roads?
Analyze Think deeply about the details. Analyze the relationships among them.

Pay attention to any connections, patterns, and/or contrasts. What do
you understand about how the text is developed from the details?
What conclusions can you draw?

Answer the questions to analyze the text.

Questions:
1. What does the poet say about the two roads in stanza 4? What
words does he use to convey this?
2. How is his statement about the roads here different from what
he said in the previous two stanzas?

Evaluate the
information of the
text.

Think deeply about your understandings and conclusions. Evaluate the
accuracy, relevance, and credibility of information in the text,
including the position of the speaker. Consider the argument,
organization and structure, and evidence.

Answer the questions to evaluate the information of the text.

Questions:
1. In the first three stanzas, what verb tense is the poet writing in?
How do you know?
2. Inthe fourth stanza, what verb tense is the poet writing in?
How do you know?
3. What does this change indicate?

ELA Guidebooks 9-12: Module 4
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Teaching Lab

Evaluate the effects | Think deeply about your understandings and conclusions. What are the
of the text. resulting effects? How do the author’s choices contribute to the textual
effects? Consider mood, irony, symbolism, motif, rhetorical effects.

Answer the question to evaluate the effects of the text.

Questions:
1. Why does the author use the phrase “with a sigh”?
2. What does this tell us about how he anticipates retelling the
story?
3. Based on what we know about the two roads--what makes the
last two lines of the poem so interesting?
4. What do you think Frost ended the poem this way?

Determine and Think deeply about your analysis and evaluation. What does the text
analyze the mean? What is its purpose? How do the details, elements, information,
meaning, purpose, and effects contribute to your understanding of the text’s meaning?
and perspective of
the text. Answer the question about the meaning of the text.

Question

1. How does this shift in the 4th stanza affect the overall meaning,
or central message, of this poem?

Take notes, answer questions, and/or pose questions below to deepen your

understanding.

ELA Guidebooks 9-12: Module 4 8
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Teaching Lab

“The Most Misread Poem in America”
David Orr, The Paris Review, September 11, 2015

And almost everyone gets it wrong. This is the most remarkable thing about “The Road Not

Taken” —not its immense popularity (which is remarkable enough), but the fact that it is popular for
what seem to be the wrong reasons. It’s worth pausing here to underscore a truth so obvious that it
is often taken for granted: Most widely celebrated artistic projects are known for being essentially
what they purport to be. When we play “White Christmas” in December, we correctly assume that
it's a song about memory and longing centered around the image of snow falling at Christmas.
When we read Joyce’s Ulysses, we correctly assume that it’s a complex story about a journey
around Dublin as filtered through many voices and styles. A cultural offering may be simple or

complex, cooked or raw, but its audience nearly always knows what kind of dish is being served.

Frost’s poem turns this expectation on its head. Most readers consider “The Road Not Taken” to be
a paean to triumphant self-assertion (“I took the one less traveled by”), but the literal meaning of
the poem’s own lines seems completely at odds with this interpretation. The poem’s speaker tells
us he “shall be telling,” at some point in the future, of how he took the road less traveled by, yet he
has already admitted that the two paths “equally lay / In leaves” and “the passing there / Had worn
them really about the same.” So the road he will later call less traveled is actually the road equally

traveled. The two roads are interchangeable.

According to this reading, then, the speaker will be claiming “ages and ages hence” that his decision
made “all the difference” only because this is the kind of claim we make when we want to comfort
or blame ourselves by assuming that our current position is the product of our own choices (as
opposed to what was chosen for us or allotted to us by chance). The poem isn’t a salute to can-do
individualism; it’s a commentary on the self-deception we practice when constructing the story of
our own lives. “The Road Not Taken” may be, as the critic Frank Lentricchia memorably put it, “the
best example in all of American poetry of a wolf in sheep’s clothing.” But we could go further: It

may be the best example in all of American culture of a wolf in sheep’s clothing.

2Excerpt Source: The Paris Review (2015, September 11). The Most Misread Poem in America [Blog post].
Retrieved from https://www.theparisreview.org/blog/2015/09/11/the-most-misread-poem-in-america/
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Teaching Lab —_—

Extend understanding as you read additional texts.

Action Description

Compare and Read the excerpt from “The Most Misread Poem in America”.
connect texts and
ideas. Question/Questions:

1. How does this quotation support or refute your
understanding of “The Road Not Taken”?

Take notes, answer questions, and/or pose questions below to extend your understanding.

ELA Guidebooks 9-12: Module 4 10
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Write-Pair-Share

e How did your thinking about this poem change since the first read?

e What did you notice about the process we took?
e How did this process support you in developing a deeper understanding of

the text?

ELA Guidebooks 9-12: Module 4 11



Teaching Lab _—

Qeaa(a* ,S‘ GM/@Q | LITERARY TEXTS

MEANING
LITERARY EFFECTS Central id
- ELEMENTS N b
o & STRUCTURE : el
~ AUTHOR’S CRAFT  Irony . Perspective
o g Lo - Plot structure -
£ D, - Details : « Symbolism « Purpose
. - Word-choice & > Fecki « Motif
- connotation - Setting
« Sentence structure « Tone
s madeiy « Point of view

« Figurative language
« Literary devices
« lllustrations

- Characterization

&

OBSERVATION PATTERNS & CONTRASTS ANALYSIS

e Prepare to read: Students prepare to read the text, including setting the context
and developing reading skills. They also make choices about independent reading,
media study, and tasks to explore during the foundation and application
guidebooks.

e Establish understanding: Students acknowledge what they already know about the
text, author, and time period in which the text was published. They then read the
text and react to the text. They also conduct research to gather information about
a topic or idea.

o Deepen understanding: Through questioning, evidence gathering, and analysis,
students attend to details, analyze the relationships among those details, delineate
argumentation, evaluate information and the effects of texts, and determine
meaning and purpose of texts, analyzing how perspective impacts both.

e Extend understanding: Students make connections among texts and ideas.

ELA Guidebooks 9-12: Module 4 12
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Teaching Lab

Capture Your Learning

e How do the Reader’s Circles and the Read Approach work together in the curriculum to
move students to a deeper understanding of each complex text?
e How does this understanding aid you in more strategic instructional planning?

ELA Guidebooks 9-12: Module 4 13
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LOUISIANA CURRICULUM HUB

fa} Home  Grade1l ™  TheGreatGatsby ™  Overview Vv

The Great Gatsby

How do perceptions influence people’s lives?

Overview
We will read The Great Gatsby by F. Scott Fitzgerald and a series of related literary and

informational texts to explore the question: How are our lives influenced by our perceptions?

We will express our understanding through a literary analysis.

ELA Guidebooks 9-12: Module 4
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Assessments

Teaching Guide

Texts

Materials
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Evaluation Plan
11D1_UNITEP

The guidebooks include a coherent system of curriculum-embedded assessments.

Each guidebook unit ends with a culminating task, which requires students to use the knowledge, skills,
and habits they have gained throughout a guidebook unit to read, understand, and express their
understanding and knowledge of substantive texts and topics.

To ensure students are successful on the culminating task, monitor and diagnose students over the
course of the guidebook unit.

culminating task, students
need to be able to read,
understand, and express
their understanding and
knowledge of substantive
texts and topics. To reach
this goal, students need to
build knowledge, skills, and
habits daily through the
lesson activities.

provide opportunities for
students to express their
understanding and
knowledge of substantive
texts and topics in
preparation for the
culminating task. The core
activities in lessons leading
up to and following each
section diagnostic help
students build the
necessary knowledge,
skills, and habits.

Monitor Diagnose Evaluate
What? | Monitor students’ Diagnose student needs in Evaluate student
understanding daily. each section. performance at the end of
a guidebook unit.
Each lesson has lesson Each section has an activity
look-fors, which identify labeled as a section Each unit has a culminating
the knowledge and skills diagnostic. task.
and/or habits students
should build.
Why? To be successful on the The section diagnostics The culminating task

requires students to
demonstrate how well they
read, understand, and
express their
understanding and
knowledge of substantive
texts and topics. The
activities, lessons, and
sections build the
knowledge, skills, and
habits students need to be
successful on the
culminating task.

ELA Guidebooks 9-12: Module 4

19




Evaluation Plan
11D1_UNITEP

Monitor

Diagnose

Evaluate

How?

Use the lesson look-fors to
review student work and
responses.

If students are not
providing work or
responses similar to the
lesson look-fors, use the in-
the-moment supports,
which are included in the
teaching notes for an
activity.

Review students’ work
and/or responses using the
section diagnostic checklist
and exemplar.

If students need additional
support, include optional
activities to give students
additional opportunities to
build the knowledge, skills,
and habits necessary for
the culminating task.

Use the culminating task
rubric and the culminating
task exemplar to evaluate
student performance.

ELA Guidebooks 9-12: Module 4
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E)%A Evaluation Plan
uf& 11D1_UNITEP

Monitor

Each lesson has two lesson look-fors. The lesson look-fors identify the knowledge and skills and/or habits
students should build in the lessons so they will be successful on the culminating task.

Sample Lesson Look-Fors

o Can students explain how Fitzgerald develops a theme about perception?
o Can students write an introduction and body paragraph?

The first lesson look-for identifies the knowledge students should demonstrate by the end of the lesson.
The second lesson look-for identifies the skills and/or habits students should demonstrate in the lesson.

Use the lesson look-fors to review student work and responses during the lesson.

ELA Guidebooks 9-12: Module 4 21



Evaluation Plan
11D1_UNITEP

Diagnose

Throughout the guidebook unit, students complete the section diagnostics in preparation for the

culminating task.

Review students’ work and/or responses using the section diagnostic checklist and exemplar.

Section Diagnostics for the The Great Gatsby Guidebook Unit

to the following prompt:
Choose a character and
explain how he or she
perceives a person, event,
or concept and if that
perception is accurate. Use
textual evidence to support
your answer.

Section | Lesson Section Diagnostic Culminating Task Connections
1 4 Students write a response Students demonstrate their understanding of
to the prompt: How could the way in which the perception of events can
the details that the narrator be influenced, and sometimes skewed, by a
provides about himself person’s own preconceived ideas or personal
influence the way he history. This prepares students to analyze
perceives the story he is how a theme about perception is developed
narrating? Use details from in The Great Gatsby.
the first four pages of the
novel in your answer. Students also demonstrate their ability to
identify claims and form claims. This prepares
students to write a literary analysis.
2 5 Students write a response Students demonstrate their understanding of

how Fitzgerald uses characters to develop a
theme about perception. This prepares
students to write an analysis of how Fitzgerald
uses a motif to develop a theme about
perception.

Students also demonstrate their ability to
form a claim and develop an answer by
integrating quotations. This prepares students
to write a literary analysis.

ELA Guidebooks 9-12: Module 4
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Evaluation Plan
11D1_UNITEP

Section | Lesson Section Diagnostic Culminating Task Connections
3 8 Students participate in a Students will demonstrate their ability to
whole-class discussion in understand how perception is related to
response to the prompt: ambition. They will apply this relationship to
Class discussion: According the character of Jay Gatsby and life outside
to the texts in this section, the novel. This prepares students to
what is the relationship understand how Fitzgerald develops a theme
between perception and about perception.
ambition? How does
perception influence Jay Students also demonstrate their ability to
Gatsby’s ambition? form an argumentative claim, develop ideas,
Students support their analyze relationships, and reflect critically.
responses in the discussion This prepares students to write a literary
with evidence from the analysis.
texts read in this section.
4 5 Students write a response Students demonstrate their ability to
to the following question: understand how Fitzgerald uses mistakes in
How does Fitzgerald use perception to develop a theme in the last
mistakes in perception to three chapters. This prepares students to
develop a theme in the last understand how Fitzgerald develops a theme
three chapters? Students about perception using the motif of vision or
use information from the sight.
text to support their
answer. Students also demonstrate their ability to
evaluate effects and determine meaning and
purpose. Students also demonstrate their
ability to form a claim and develop that claim
by integrate quotations. This prepares
students to write a literary analysis.
Evaluate

In this guidebook unit, students read The Great Gatsby by F. Scott Fitzgerald and a series of related
literary and informational texts to explore the question: How are our lives influenced by our
perceptions?

Students express their understanding through an essay that analyzes how Fitzgerald develops a theme
about perception throughout the novel

At the end of the unit, students write a literary analysis in response to the culminating task.

ELA Guidebooks 9-12: Module 4 23
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Evaluate students’ performance on the culminating task using two tools.
o Culminating task rubric
¢ Culminating task exemplar

ELA Guidebooks 9-12: Module 4
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E)%A Evaluation Plan
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Culminating Task Prompt

How does Fitzgerald develop a theme about perception throughout the novel?

Write a literary analysis in which you state your response and logically and sufficiently support your
response with claims. Support your claims with textual evidence including direct quotations with
parenthetical citations. Use correct and effective words, phrases, syntax, usage, and mechanics to
clearly communicate your analysis.

Be sure to:

Determine the theme that Fitzgerald develops.
Determine what Fitzgerald uses to develop this theme.
Analyze how Fitzgerald develops that theme.

ELA Guidebooks 9-12: Module 4
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Evaluation Plan

11D1_UNITEP
Culminating Task Rubric for The Great Gatsby Guidebook Unit
Reading and Writing
Meets Criteria (3) Continue Practice (2) Needs Support (1) LG
Evidence (0)

Student demonstrates Student demonstrates Student demonstrates No attempt
success determining the some success minimal success made or not
meaning of text(s) by determining the meaning determining the meaning | enough to
accurately analyzing of text(s) by accurately of text(s) by analyzing evaluate.
and/or synthesizing analyzing and/or and/or synthesizing ideas
ideas within and across synthesizing ideas within within and across texts.
texts. and across texts.

Student demonstrates
Student demonstrates Student demonstrates minimal success
success forming a valid some success developing developing a valid and
and evidence-based a valid and evidence- evidence-based position,
position, response, or based position, response, response, or focus.
focus. or focus.

Student demonstrates
Student demonstrates Student demonstrates minimal success
success developing some success developing developing supporting
supporting claims or supporting claims or claims or points logically
points logically with points logically with with relevant and
relevant and sufficient relevant and sufficient sufficient textual
textual evidence. textual evidence. evidence.
Student demonstrates Student demonstrates Student demonstrates
success organizing some success organizing minimal success
writing so that it is clear writing so that it is clear organizing writing so that
and coherent. and coherent. it is clear and coherent.
Student Student demonstrates Student demonstrates
demonstrates success es some success establishing | minimal success
tablishing and and maintaining an establishing and
maintaining an effective effective style. maintaining an effective
style. style.

ELA Guidebooks 9-12: Module 4 26



Evaluation Plan
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Conventions

Meets Criteria (3)

Continue Practice (2)

Needs Support (1)

Insufficient
Evidence (0)

Student

successfully uses correct
and effective syntax,
usage, and mechanics to
clearly communicate
ideas.

Student demonstrates
some success using
correct and effective
syntax, usage, and
mechanics to clearly
communicate ideas.

Student demonstrates
minimal success using
correct and effective
syntax, usage, and
mechanics to clearly
communicate ideas.

No attempt
or not
enough to
evaluate

ELA Guidebooks 9-12: Module 4
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Culminating Task Exemplar for The Great Gatsby Guidebook Unit

“Seeing is believing” is a phrase as ubiquitous as the stars in the sky. However, just because a phrase is
well-known, doesn’t automatically mean it is accurate. What is seen or perceived in the world is often an
optical illusion created by external factors or, often, by internal prejudices. Too often, people act as
though what they perceive is the sole truth and not some version of the truth. The novel, The Great
Gatsby, illustrates this very real concept through a fictional story. In The Great Gatsby, F. Scott Fitzgerald
uses the unreliable narrator, Nick, and the character of Gatsby to develop the theme that perceptions
are unreliable because of internal and external forces and, therefore, can never really be trusted.

In The Great Gatsby, Fitzgerald uses the character of Nick to develop the theme about the
unreliability of perceptions. Nick serves as the narrator of the novel, providing the information that he
sees as integral to understanding events. However, early in the novel, one discovers that Nick’s
perception of events and people, much like all perceptions of events and people, is skewed by his
internal presumptions and external factors. He is an unreliable narrator. One internal factor that
influences the way he tells the story is Nick’s own upbringing and experiences. Nick mentions in chapter
one that he grew up believing that a “sense of the fundamental decencies is parcelled out unequally at
birth”(Fitzgerald 2). This quotation reveals that Nick has been raised to believe that certain people are
“good” and certain people are “bad.” This contradicts his earlier assertion that he is “inclined to reserve
all judgements”(1). Nick’s immediate contradiction regarding how he views people signals that his
version of events and people may be skewed. Another internal factor that contributes to Nick’s
unreliability is the way he introduces the other characters in the novel. He tends to describe others in
terms that immediately characterize them as positive or negative. Because he is telling the events of the
story after they have happened, one can assume that he is describing the characters based not on their
actual, physical characteristics, but based on his own feelings about them. For example, upon
introducing the character of Tom for the first time, Nick narrates that Tom has “a body capable of
enormous leverage--a cruel body”(7). The use of the word “cruel” immediately creates an image of Tom
as a threat, therefore transposing Nick’s preconceived notions onto the reader. Conversely, his initial
description of Gatsby is more positive as he states that Gatsby had “one of those rare smiles with a
quality of eternal reassurance in it, that you may come across four or five times in life. . . it faced. . . the
whole external world for an instant, and then concentrated on you with an irresistible prejudice in your
favor” (48). This depicts Gatsby in a more favorable light, which, in turn, causes the reader to judge
Gatsby less harshly than he or she would judge Tom. Nick’s prejudices--positive and negative--become
the reader’s prejudices and make it hard to decipher the reality of these characters.

In addition to Nick’s internal feelings influencing his role as a narrator, external factors, specifically
alcohol, influence Nick. During chapter 2, when Nick finds himself spending time with Tom and Myrtle,
Nick becomes drunk. He states “I have been drunk just twice in my life, and the second time was that
afternoon; so everything that happened has a dim, hazy cast over it”(29). Nick’s altered mental state
determines how he retells the events, thus possibly providing an inaccurate view of characters and
occurrences. Nick is also drunk in chapter 3 when he meets Gatsby for the first time. Nick states that he
had “taken two finger-bowls of champagne, and the scene had changed before [his] eyes into something
significant, elemental, and profound” (47). Again, the external influence of alcohol, further supports the
notion that Nick is an unreliable narrator. By using Nick as a narrator, yet adding enough details to show
how his perception of people and events could be influenced by internal and external factors, Fitzgerald
develops a theme about the unreliability of perceptions.
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In order to further develop the theme about the unreliability of perception in The Great Gatsby,
Fitzgerald uses the character of Jay Gatsby, specifically Jay Gatsby’s misconstrued concept of success.
For Gatsby, success is defined by wealth and power and trumps any character flaw. A person who has
wealth and power is automatically a desirable companion and someone to be revered. This
misconstrued concept of success causes Gatsby to perceive others in ways that are not accurate. The
first example of this is Gatsby'’s relationship with his mentor, Dan Cody. Young Gatsby saw Dan Cody'’s
yacht and immediately realized that it, and Cody, “represented all the beauty and glamour in the
world”(100). To Gatsby, Cody represented all dreams of success, even though, in actuality, Cody was a
drunk and embodied the “savage violence of the frontier brothel and saloon”(100). Gatsby’s perception
of Cody was hindered by Cody'’s connection to the things that Gatsby wanted--wealth, power, and the
freedom that both brought. This mistake in perception proves dangerous as it causes Gatsby to become
entangled in the drama surrounding Cody and his fortune and, eventually, leaves Gatsby penniless and
with a bad example of success. Gatsby again makes this mistake in perception with Meyer Wolfshiem.
In chapter four Gatsby seeks to make a good impression on Nick by introducing him to Wolfshiem. To
Gatsby, Wolfshiem is a successful businessman, and, therefore the perfect person to vouch to Nick that
Gatsby is “a man of fine breeding”(72). Because Gatsby is using Wolfshiem in this manner, it is apparent
that he thinks of Wolfshiem as a successful person because he is powerful, wealthy, and has many
connections. However, it is soon revealed that Wolfshiem is the “man who fixed the World’s Series back
in 1919"(73), proving that Wolfshiem is a criminal. Gatsby’s perception of him, however, is influenced by
Wolfshiem’s wealth and power and seems to negate any reservations he should have of him due to his
criminal background.

However, Gatby’s biggest flaw in perception involves Daisy. Upon meeting Daisy, “Gatsby was
overwhelmingly aware of the youth and mystery that wealth imprisons and preserves, of the freshness
of many clothes and of Daisy, gleaming like silver, safe and proud above the hot struggles of the
poor”(150). Daisy immediately represented success for Gatsby--an easy life full of money and options
and power. She, and the success she represents, become the motivating factor in Gatsby'’s life, pushing
him to achieve wealth by any means necessary to become like her, and, therefore, worthy of her. Gatsby
fails to see any of Daisy’s flaws and fails to see that the fact that she is married with a child is an obstacle
to their relationship. Even when Daisy is responsible for killing Myrtle, Gatsby cannot see her culpability,
instead saying that he will take the blame for the accident (143). Daisy is an “enchanted object”(93) that
equals success to him. This blinds Gatsby and prevents him from perceiving her accurately. This
inaccuracy of perception proves to be deadly for Gatsby as he is killed as a result of Daisy’s carelessness,
a flaw Gatsby was never able to see.

Nick’s and Gatsby'’s perceptions filter through both internal and external factors. Through Nick as
narrator, Fitzgerald creates a world where one is never quite certain about the veracity of events, thus
causing one to question the “reality” they are experiencing. At the same time, this feeling of distrust is
enhanced through the character of Gatsby. Observing the obvious mistakes that Gatsby makes reveals
how easily perceptions can be altered when a view of the world is based upon inaccurate definitions of
abstract ideas such as success. Through these characters, a message about the unreliability of
perceptions emerges. This message reveals the necessity of careful awareness of and self-reflection
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about internal biases and assumptions, as well as external influences on perceptions. Though
perceptions can never be completely trusted, a closer vision of the reality is possible if one is more
aware of the obstacles that can stand between perception and the truth.
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Text Overview

11D1_UNITTO

Use the following texts for core and optional activities in the The Great Gatsby Unit.

Text Title Author, Source Genre/Format Gu'ﬁiZOOk Access
The Great Gatsby F. Scott Fitzgerald Novel Sections one, Novel
two, three,
and four, Core
"What Reality are Isaac Lidsky Ted Talk Section one, Digital
You Creating for Core
Yourself?"
"The 1920s - An Mintz, S., & McNeil, Video Section two, Digital
Overview" S. Core
“Lost Generation” Definition Section one, The Great
Core Gatsby Unit
Reader
"The Man Who AMC Video Section two, Digital
Rigged The World Optional
Series: The Making
of the Mob: New
York”
Blank Map of New Map Section two, Digital
York City Core
excerpt Scott Russell Essay Section three, The Great
from Staying Put: Sanders Core Gatsby Unit
Making a Home in Reader
a Restless World
"The Golden Nathaniel Short Story Section three, The Great
Touch" (pages 53- Hawthorne Core Gatsby Unit
76) from A Reader
Wonder-book for
Girls and Boys

ELA Guidebooks 9-12: Module 4
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https://www.google.com/url?q=https://www.ted.com/talks/isaac_lidsky_what_reality_are_you_creating_for_yourself?language%3Den&sa=D&ust=1597436546698000&usg=AOvVaw3CfX0dausblzUYTT0melwf
https://www.google.com/url?q=http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid%3D2%26psid%3D3380&sa=D&ust=1597436546700000&usg=AOvVaw3gx_PJd-yzBZPazqE5AXuE
https://www.google.com/url?q=http://www.viewpure.com/AMfsORGTMqQ?start%3D0%26end%3D0&sa=D&ust=1597436546703000&usg=AOvVaw3_XGS_rpkwiwwsnp31KsSK
https://www.google.com/url?q=https://www.mapsofworld.com/usa/states/new-york/blank-map-of-new-york-city.html&sa=D&ust=1597436546704000&usg=AOvVaw17StQ8lx-RpnnklV-dVlTQ

Text Overview

11D1_UNITTO

Text Title Author, Source Genre/Format GUItljesI;ook Access
“Causes Of The Alexis de Essay Section three, The Great
Restless Spirit Of Tocqueville Core Gatsby Unit

Reader

Americans In The
Midst Of Their
Prosperity” from
Democracy in
America

ELA Guidebooks 9-12: Module 4
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Teaching Lab

Video Reflection: Lesson 1 TED Talk

e What is the key message of this text?
e How does this message relate to the unit’s question: How are our lives influenced by our
perceptions?
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The Great Gatsby?®
Pages 1-4

In my younger and more vulnerable years my father gave me some advice that
I've been turning over in my mind ever since.

‘Whenever you feel like criticizing any one,” he told me, ‘just remember that all
the people in this world haven’t had the advantages that you’ve had.’

He didn’t say any more but we’'ve always been unusually communicative in a
reserved way, and | understood that he meant a great deal more than that. In
consequence I'm inclined to reserve all judgments, a habit that has opened up many
curious natures to me and also made me the victim of not a few veteran bores. The
abnormal mind is quick to detect and attach itself to this quality when it appears in a
normal person, and so it came about that in college | was unjustly accused of being a
politician, because | was privy to the secret griefs of wild, unknown men. Most of the
confidences were unsought—frequently | have feigned sleep, preoccupation, or a
hostile levity when | realized by some unmistakable sign that an intimate revelation was
quivering on the horizon—for the intimate revelations of young men or at least the terms
in which they express them are usually plagiaristic and marred by obvious
suppressions. Reserving judgments is a matter of infinite hope. | am still a little afraid of
missing something if | forget that, as my father snobbishly suggested, and | snobbishly
repeat a sense of the fundamental decencies is parcelled out unequally at birth.

And, after boasting this way of my tolerance, | come to the admission that it has a
limit. Conduct may be founded on the hard rock or the wet marshes but after a certain
point | don’t care what it's founded on. When | came back from the East last autumn |
felt that | wanted the world to be in uniform and at a sort of moral attention forever; |
wanted no more riotous excursions with privileged glimpses into the human heart. Only
Gatsby, the man who gives his name to this book, was exempt from my
reaction—Gatsby who represented everything for which | have an unaffected scorn. If
personality is an unbroken series of successful gestures, then there was something

gorgeous about him, some heightened sensitivity to the promises of life, as if he were

3 Source: Fitzgerald, S. F. (2004b). The Great Gatsby. Scribner.

ELA Guidebooks 9-12: Module 4 35



related to one of those intricate machines that register earthquakes ten thousand miles
away. This responsiveness had nothing to do with that flabby impressionability which is
dignified under the name of the ‘creative temperament'— it was an extraordinary gift for
hope, a romantic readiness such as | have never found in any other person and which it
is not likely | shall ever find again. No—Gatsby turned out all right at the end; it is what
preyed on Gatsby, what foul dust floated in the wake of his dreams that temporarily
closed out my interest in the abortive sorrows and short winded elations of men.

My family have been prominent, well-to-do people in this middle-western city for
three generations. The Carraways are something of a clan and we have a tradition that
we’re descended from the Dukes of Buccleuch, but the actual founder of my line was
my grandfather’s brother who came here in fifty-one, sent a substitute to the Civil War
and started the wholesale hardware business that my father carries on today.

| never saw this great-uncle but I'm supposed to look like him—uwith special
reference to the rather hard-boiled painting that hangs in Father’s office. | graduated
from New Haven in 1915, just a quarter of a century after my father, and a little later |
participated in that delayed Teutonic migration known as the Great War. | enjoyed the
counter-raid so thoroughly that | came back restless. Instead of being the warm center
of the world the middle-west now seemed like the ragged edge of the universe—so |
decided to go east and learn the bond business. Everybody | knew was in the bond
business so | supposed it could support one more single man. All my aunts and uncles
talked it over as if they were choosing a prep-school for me and finally said,
‘Why—yees’ with very grave, hesitant faces. Father agreed to finance me for a year and
after various delays | came east, permanently, | thought, in the spring of twenty-two.

The practical thing was to find rooms in the city but it was a warm season and |
had just left a country of wide lawns and friendly trees, so when a young man at the
office suggested that we take a house together in a commuting town it sounded like a
great idea. He found the house, a weather beaten cardboard bungalow at eighty a
month, but at the last minute the firm ordered him to Washington and | went out to the
country alone. | had a dog, at least | had him for a few days until he ran away, and an
old Dodge and a Finnish woman who made my bed and cooked breakfast and muttered

Finnish wisdom to herself over the electric stove.

ELA Guidebooks 9-12: Module 4 36



It was lonely for a day or so until one morning some man, more recently arrived
than |, stopped me on the road.

‘How do you get to West Egg village?’ he asked helplessly.

| told him. And as | walked on | was lonely no longer. | was a guide, a pathfinder,
an original settler. He had casually conferred on me the freedom of the neighborhood.

And so with the sunshine and the great bursts of leaves growing on the
trees—just as things grow in fast movies—I had that familiar conviction that life was
beginning over again with the summer.

There was so much to read for one thing and so much fine health to be pulled
down out of the young breath-giving air. | bought a dozen volumes on banking and
credit and investment securities and they stood on my shelf in red and gold like new
money from the mint, promising to unfold the shining secrets that only Midas and
Morgan and Maecenas knew. And | had the high intention of reading many other books
besides. | was rather literary in college—one year | wrote a series of very solemn and
obvious editorials for the “Yale News’—and now | was going to bring back all such
things into my life and become again that most limited of all specialists, the
‘well-rounded man.’ This isn’t just an epigram—Ilife is much more successfully looked at

from a single window, after all.

Source: Fitzgerald, S. F. (2004b). The Great Gatsby. Scribner.
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E)%A l; Section Diagnostic Checklist
U‘& 11D1_S1_L4_A7_DX

Name Date

Section 1 Lesson 4

Students write a response to the prompt: What is the narrative structure of The Great Gatsby? How
could that narrative structure influence the way the story is told? Use details from the first four pages of
the novel to support your claim

4
Reading Look-Fors (3;- v (2) v -(1) IE (0)
How well does the student understand the factors that
could influence perception?
How well can a student identify the narrative structure of a
text and determine how it may affect the way the story is
told?
Reading Score: /6
Comments:
Score Performance Descriptors

v +(3) Meets Criteria: Student has successfully built the knowledge, skill, or habit indicated by
the look-for.

v (2) Continue Practice: Student should continue building the knowledge, skill, or habit
indicated by the look-for.

v -(1) Needs Support: Student would benefit from additional instruction to build the
knowledge, skill, or habit indicated by the look-for.

IE (0) Insufficient Evidence: Student did not respond to the prompt and/or did not provide
enough of a response to evaluate.
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Section Diagnostic Checklist
11D1_S1_L4_A7_DX

ope v+ v/ v - IE
Writing Look-Fors
& 3 | @ | (@ | (©
Form How well can students develop and clearly
Claims: communicate meaningful and defensible claims
Analytical; that represent valid, evidence-based analysis.
Develop
ideas:
mtegra.te How well can students integrate quotations while
quotations e .
“Use maintaining the flow of ideas to develop aqd ,
Conventio support arguments, analyses, and explanations?
ns to
Produce
Clear How well can students use words and phrases
Writing: correctly to clearly communicate ideas.
Usage
Writing Score: /9
Comments:
Score Performance Descriptors

7+ (3) Meets Criteria: Student has successfully built the knowledge, skill, or habit indicated by
the look-for.

v (2) Continue Practice: Student should continue building the knowledge, skill, or habit
indicated by the look-for.

v-(1) Needs Support: Student would benefit from additional instruction to build the
knowledge, skill, or habit indicated by the look-for.

IE (0) Insufficient Evidence: Student did not respond to the prompt and/or did not provide
enough of a response to evaluate.

ELA Guidebooks 9-12: Module 4
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Teaching Lab

Craft an Exemplar Response to the Great Gatsby Section 1
Diagnostic

Resources:
e Section 1 Diagnostic Checklist
® Gatsby Unit Study Document
® Pages 1-4 of The Great Gatsby

ELA Guidebooks 9-12: Module 4 41
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Teaching Lab

Case Study

Planning Supports for Lessons in a Section: Part 1

Ms. Smith has just completed the Unit Study process for her upcoming Grade 11 unit, The Great
Gatsby. She began by reading the overview of The Great Gatsby unit and the Culminating Task.
Once she had a high level sense of the unit as a whole, she read through and analyzed the texts
within the unit and Section Diagnostics to determine how they connected to the Culminating
Task.

Now that she has a clear vision of success for the unit and understands how each section builds
towards those goals, she’s eager to begin planning for Section 1. She revisits her unit study tool
and zooms in on Step 3: Tracing High-Leverage Knowledge and Skills for Section 1 specifically to
remind herself: what are the skills, knowledge, and habits she’s driving towards in this section?
She rereads the Section Diagnostic prompt and the exemplar she drafted first (see below), then
revisits her Unit Study tool to review the knowledge and skills she unpacked for this section.
Ms. Smith knows that students must understand how a perception of a narrator impacts how
the story is told by the narrator, and they must be able to identify the narrator’s perception.
She also must ensure that students are able to identify the narrative structure and use details
from the text to express their understanding of how the narrator’s perception impacts the story
as a whole.

Section Diagnostic Teacher Created Exemplar

r

R
o
DIAGNOSE

‘What is the narrative structure
of The Great Gatsby? How could
that narrative structure
influemce the way the story is
told? Use details from the first
four pages of the novel to
support your claim

The first-person varcator of The Great Gatsby may not be an accurate
sourte betause his porception could be influenced by his onudgmental nature and
his feelings foward the other characters. When talding abut himself, the arvator
stafes that he is inclined to veserve al dgments, (Fitzaerad 1) meaning that he is
ot a judgmental persin. This part of his afure may cause him fo perceive exents
i a wore balanced way and vot fo blame people who wmay deserve blame. He aloo
states that there is "simething gorgeous’(2) about Gatsby, proving that he hus 4
spetidl attection toward him. Because he feels this way abot Gatsby, e may
pertene his actions as wore honorable than they acfu;{liq are. These two defails
that the narcator provides about nimself should cause the audience to think twice
dbout the exents he is destribing in the vovel

ELA Guidebooks 9-12: Module 4
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Teaching Lab

Case Study

Planning Supports for Lessons in a Section: Part 2

Equipped with a vision of excellence for Section 1, Ms. Smith feels focused and ready to begin
planning at the lesson level. She begins completing the Lesson Study process that she learned
during Module 3 of the Guidebooks 9-12 professional learning sequence for the lessons in this
section. She begins by spending some time reviewing her completed Unit Study document and
reviewing the texts to ensure she has noted places where the students may struggle with the
text’s complexity. She uses her knowledge of the text’s complexity to begin determining where
she thinks students may struggle. This leads her to read through the lessons she will be
teaching in order to determine which Core and Optional Activities she will include in daily
lessons. She decides to include all Core Activities, as these are essential to successfully meeting
the lesson’s look fors. She will also include Optional Activities in Lessons 2, 3, and 4 to support
students in building their knowledge and understanding of the language within The Great
Gatsby in order to deepen the meaning they are making of the text.

As Ms. Smith continues to read and internalize the lessons and text, she identifies moments
where she anticipates some students might have misconceptions or need additional support.
To plan supports, she first looks to the ideas included in the teaching notes and draws from
those whenever possible. For example, in Core Activity 2, she highlights 3 optional
text-dependent questions that were included in the lesson plan that she thinks would support
her students as they watch the TED talk. She makes a note in her teaching guide about when
she will pause the TED talk video to ask and discuss these questions with students. From her
complexity analysis during unit study, Ms. Smith knows that the connection between the
speaker’s disability and the subject of perception is both complex and related to the unit’s
central question. So, she thinks asking the students additional questions during the video could
help them grasp these important concepts.

Ms. Smith also identifies Activity 3 in Lesson 1 as an activity that is tightly connected to the
lesson’s look-fors and also the Section Diagnostic prompt, and so she wants to be really sure
that she sets all of her students up for success during this part of the lesson. In this activity,
students will engage in a class discussion about some of the guiding questions before writing
their response to the question: “According to the speaker, what determines our reality?” She
knows that the guiding questions included in the teaching notes will help her to guide the
discussion in the moment, but she also thinks that students could use some additional support
to engage effectively in the text-based conversation based on her observations during a class
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discussion last week. She looks to the Supports Flow Chart and identifies the following supports

to leverage during this part of the lesson:

e She will provide a conversation frame to her students SD, JR, and FB: “According to the

speaker,

”

" and “Based on this TED Talk, factors that determine our reality include

e For the entire class, she will script what students say during the conversation and share

select excerpts with students afterwards to highlight specific knowledge or skills that are

meeting expectations and/or highlight areas of growth for the class.

11D1. Section 1. Lesson 1. Activity 3. Core

app. 10 minutes

Student

Teacher

Answer the questions aloud as a
class:
® ‘What is the subject of the
speech? How is the speaker's
disability related to the
subject?
® According to the speaker,
what determines our reality?
®  How isvision related to the
idea of "perception”?
® How does perception relate
to the subject of the Ted
Talk?

React to by developing your response
to the guestion.

Question:
1. According to the speaker,
what determines our reality?

Then share your response with the
class.

Before reading the text, direct students to read the statement about the
author. Add: Discuss the four questions in small groups; then debrief as a
whole group before writing.

Direct students to answer the question text.
Prompt students to share their response.

If students need support during the activity:
*  Ask gulding questions.
o What is the Ted Talk mainly about - its topic?
@ What do you learn about the topic as you listen?
o What stands out as important in the ideas of the text?
& How do the ideas and information in the text relate to what
you already think or know?
What Is the subject of the speech?
How Is the speaker's disability related to the subject?
According to the speaker, what determines our reality?
How Is vision related to the idea of "perception”?
© How does perception relate to the subject of the Ted Talk?
® Provide direct support or examples.
o  As students share their responses, use teacher talk moves.
@ Prompt students to use the conversation stems in the
academic conversation reference guide.

0000

Notes:

Mrs. J. Smith
v
2:33 PM Yesterday
Supports Flow Chart: Supports for
engaging in academic discussions

FOR SD, JR, and FB: Provide a
conversation frame, like an answer
frame, for students to use as they work
in pairs or groups: "According to the
speaker, " and "Based on this TED
taslk, factors that determme our reality
include

FOR THE WHOLE CLASS: Script what
students say during conversations and
then share those with the whole class,
highlighting specific knowledge or skills
that are meeting expectations and/or
discussing ways to improve in future
conversations.

Finally, Ms. Smith makes a note to review the “Academic Conversation Reference Guide” and

the “Claims Reference Guide

”a

gathers her materials and gets ready to teach!

*Included on the following pages, for reference.

ELA Guidebooks 9-12: Module 4
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EJ%A Reference Guides
Tdoboks RG

ACADEMIC CONVERSATION

The Basics

What? Academic conversations are conversations or discussions during which participants exchange
thoughts, ideas, and questions about texts and topics to increase their understanding and refine ideas or
claims based on peer feedback.

When? Before reading a text, while reading a text, after reading a text.

Why? Academic conversation allows for an exchange of ideas in a professional manner.

Digging Deeper - The Process

1. Come to the conversation or discussion prepared. This includes reading the text(s) or researching
the topic, forming claims based on the question(s) or prompt(s), and gathering your evidence.
Use the tools you have been working with, as well as your learning log to help prepare for the
discussion.

2. Determine your role in the discussion--speaker, listener, etc. This role may change as the
discussion progresses.

3. Review the norms and expectations of the conversation or discussion, including any role-specific
norms or expectations. For example, if you are supposed to take notes as a listener, be sure to
understand what is expected in taking notes.

4. Participate in the conversation or discussion while following the norms. As needed, use the
conversation stems to support you in following the norms and meeting the expectations of the
conversation.

Additional Information

Academic conversations allow for a rich understanding of a variety of viewpoints on texts and topics.
They also present opportunities for you to use academic language and new vocabulary, practice your
listening and speaking skills, and assess whether you are clearly expressing your ideas and claims to
demonstrate your knowledge of the text or topic. The academic language used during academic
conversations also allows for disagreements to be discussed in a polite, but critical way.
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Resources

» Conversation Stems

« Sample Discussion Norms
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Conversation Stems

Listeners ask questions about the speaker’s observations, ideas, and claims. Speakers clearly express

their observations, ideas, and claims.

What is the most important idea you are
communicating?

What is your main point?

Listener Prompt Speaker Prompt
What do you think about ? My main point is
How did you answer ? Overall, what I'm trying to say is

Listeners ask for evidence to support the speaker’s observations, ideas, and claims. Speakers use
evidence from the text to explain and support their observations, ideas, and claims.

Listener Prompt

Speaker Prompt

What in the text makes you think that
?

According to the text,

In the text, it states .
This supports my claim because/by

. This means

How do you know that

(paraphrase the speaker’s idea)?
Why do you think that

(paraphrase the speaker’s idea)?
What evidence do you have to support your
claim?

If you look at page/paragraph/chapter
it says . This means .
| think because according to the text

. This supports my idea because

Explain how you came to your idea.
Explain how you came to your claim.

| started out thinking .
| started by
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Listener Prompt Speaker Prompt

Where in the text does it say When | read |
?

Where in the text does it support your point that
(paraphrase the speaker’s

idea)?
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Listeners check their understanding and push speakers to clarify their observations, ideas, and claims.
Speakers clarify their thinking to ensure it is valid and based on textual evidence.

Listener Prompt

Speaker Response

You said . Did | hear you correctly?

Yes/no. | said

| heard you say . Is that correct?

Yes/no. | said

Put another way, are you saying ?

Yes/no. | said

Tell me more about
Say more about

Sure. | said __ [restate what was said and add
further explanation or examples]__.

I'm confused when you say

. Say more.

Sure. | said __ [restate what was said and add
further explanation or examples]__.

Give me an example.

An example is
why]__.

because __[explain

Rephrase what X said.

X said

Listeners challenge the thinking of others to establish new ways of thinking. Speakers explain how their
observations, ideas, and claims relate to those of others.

Listener Prompt

Speaker Response
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Listener Prompt

Speaker Response

Who agrees/disagrees with X? Why?

What do you think about X's idea?

How does that idea compare with X's idea?
How do we agree and disagree?

| agree and would like to add

| see it similarly/differently because

| agree/disagree with X’s view that

because in the text, .

On one hand | agree with X that . But
on the other hand, | insist that

X's point is important/flawed because

| agree that , but we also have to consider

Although | grant that , | still maintain

that

While it is true that , it does not

necessarily follow that

Certainly , but .or Perhaps
, yet

We all agree that . We still disagree

about

Has your thinking changed as a result of this
discussion? How and why has it changed?

Before | thought __, but now | think __ because

My new thinking is because

Now that you've heard __[summarize the
discussion]__, what are you thinking? What are
you still wondering about?

| still think , but now | wonder
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Sample Discussion Norms
Be prepared: Come to the discussion prepared, having formed a claim and gathered evidence.

Demonstrate understanding: Support your ideas by referring to evidence from texts and other research
on the topic or issue to demonstrate understanding.

Take notes: Record the claims, reasons, and evidence, summarizing points of agreement and
disagreement and taking note of how to support or refine your claim.

Communicate effectively: Use language similar to the language in the conversation stems and strategies
to accomplish your purpose in communicating.

Engage actively: Invite and allow others to speak at least once, stimulating a thoughtful, well-reasoned
exchange of ideas and ensuring that a full range of positions on a topic or issue are heard.

Listen: Pay attention to and acknowledge others, thoughtfully considering their ideas.

Continue the conversation: Address your peers and listen to and build on each other’s thoughts by
posing and responding to questions that make connections among ideas and probe the thinking of
others.

Remain open: Be willing to change your ideas or perspective based on new, credible information.
Refine and revise: Revisit, refine, and revise understanding and knowledge based on the discussion,
resolving contradictions when possible and determining when additional information or research is

required.

Reflect critically: Think about and evaluate the success of the discussion and how well you and your
peers followed these norms.
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CLAIMS

The Basics

What? A claim is an opinion or conclusion that someone wants others to consider or accept. A claim can
be supported by solid evidence or unsupported. A supported claim can be referred to as an “evidence-

based claim.”

When? While reading a text, after reading a text, when composing

Why? The process of identifying and evaluating claims in a text helps you understand and think about
the ideas in the text and the author’s/speaker’s perspective and purpose. Forming a claim helps you
express your understanding.

Digging Deeper - Tips

o As areader and writer, you will identify and evaluate claims, as well as form your own claims
about texts.

« When identifying claims in a text, pay attention to the topic sentences for paragraphs, as claims
are typically stated there, but they may also come at the end of a paragraph as sentences that
summarize the provided evidence.

« When evaluating claims in a text, consider:

What is the author’s likely purpose in making the claim?

Is the claim specific, original, clearly stated, supported, and explained?

Does the claim use active, powerful verbs?

Does the claim communicate an opinion or conclusion about text(s) or topic(s)?
Does the claim demonstrate deep understanding of text(s) or topic(s)?

Is the claim based on evidence?

How accurate, relevant, and credible is the evidence?

« When forming a claim, use the forming claims tool to help support your thinking.

« Your claim will be one or more sentences that express an evidence-based conclusion or an
opinion about the text or the topic. Avoid using the phrases “I think...” or “I believe...” because
that is implied. Be sure to use active, powerful verbs to make your claim a strong statement.
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Additional Information

Claims are developed and presented for various reasons and purposes.

Type of Claim Purpose of Claim
Factual/Informational State verifiable facts or direct observations to inform others
Summary/Synthesis State conclusions that summarize information or ideas
Analytical/Interpretive State observations or conclusions reached by closely examining

information or ideas, such as interpretations of themes and how they
are developed and communicated in a text

Comparative State comparisons between two or more sets of ideas, perspectives,
claims, or texts

Evaluative State informed opinions about the accuracy, relevance, and/or
credibility of sources, evidence, claims, or arguments

Argumentative (Position) State a position based on evidence and analysis of an issue that can
be defended by other claims and evidence

Persuasive State opinions or beliefs that are intended to convince others to
change their own opinions or beliefs

Counter State opinions or conclusions that support a different position and
are opposed to the claims of others

Resources

o Claim Starters
« Active, Powerful Verbs for Forming Claims
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Claim Starters

Type of Claim

Possible Claim Starters

Factual/Informational

The evidence from valid scientific research clearly indicates that...

Summary/Synthesis

Overall, the ideas presented add up to...

Analytical/Interpretive

After carefully studying these details, we can conclude that...

The author’s tone and word choice suggests...

The recurring use of develops the theme

's changes over the course of the text develops the theme

Comparative While there are similarities between these two views, overall they
present contrasting perspectives about...
Evaluative The evidence presented is not credible because...

The argument is clearly biased against...

Argumentative (Position)

We should from war to diplomacy in the war in Afghanistan.

Persuasive

If we don’t act to change this situation, we run the risk of...

Counter

While some agree with his assessment of the situation, his claim is
challenged by more credible evidence which suggests...

(See the evidence sentence starters in the integrating quotations
reference guide for additional counterclaim starters.)
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Active, Powerful Verbs for Forming Claims

When forming a claim, write your claim as a strong, direct statement, using active and powerful verbs
that precisely describe the action and communicate your understanding.

Active, powerful verbs are also commonly known as “rhetorically accurate verbs” because they
accurately describe the action being communicated in a sentence.

Common Verbs for Claims

develops
reveals
emphasizes
suggests
concludes
indicates

Additional Verbs for Claims

accentuates, adds, affirms, amplifies, attests, bolsters, clarifies, contributes, elevates,
exemplifies, expands, extends, fosters, magnifies, provides, reinforces, supports

comments, considers, declares, delineates, maintains, notes, observes, outlines, presents, refers,
relates, remarks, summarizes, traces

characterizes, conveys, demonstrates, describes, defines, details, discusses, displays, evokes,
exhibits, explains, expresses, identifies, illuminates, illustrates, portrays, rationalizes

analyzes, determines, establishes, generalizes, interprets, introduces, understands
alludes, hints, implies, infers, postulates, presumes
advocates, champions

alleges, argues, asserts, challenges, claims, condemns, contends, critiques, defends, justifies,
opposes, persuades, questions, reasons, refutes, rejects, speculates, verifies

achieves, accomplishes
compares, differentiates, distinguishes
avoids, distorts, minimizes
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Capture Your Learning

How can you leverage Core and Optional Activities in making instructional
decisions?

How does annotating using the language of the qualitative complexity features

better prepare you to support students with reading and understanding complex
texts?
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