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30 seconds 

Facilitator says: Take a moment to review our objectives for this session. 
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30 seconds

Facilitator says: To accomplish these objectives, we’ll engage in both a “pre-shifts” 
and “post-shifts” reading experiential to compare the two approaches. We’ll then 
debrief the experience before closing. 
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1 minute 

Facilitator says: Before we begin, let’s clarify what we mean by “shifts.” When we 
refer to the shifts, we mean the key shifts in practice that are necessary to meet the 
standards and to prepare students for college and career. The ELA Guidebooks 
embody these 3 big “shifts” in our practice. Each shift is a guiding principle of 
Guidebook design that brings together the ELA Goals for Louisiana students and 
current research/best practice. 

Facilitator does: Do a fist of five to gauge participants’ level of familiarity with the 
instructional shifts. 
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1 minute

Facilitator does: Acknowledge the range of knowledge/experience level with the 
shifts based on the fist of five on the previous slide.  Click to reveal and briefly
describe each shift.

Facilitator says: It’s important to note too that there is a spectrum of learning when it 
comes to the shifts; you can’t hear or see them once or twice to be an expert on 
them. Every time you re-engage with the shifts you can learn more or think 
differently about the practical implications.

Facilitator does: Explain that we are now going to engage in an experiential to help us 
better understand the implications these shifts have on teaching and learning. 
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30 seconds 

Facilitator says: We are now going to engage in two lessons in order to experience 
learning from a student’s perspective - so please be ready to put on your “student 
hat.” One lesson represents typical teaching and learning BEFORE the instructional 
shifts – we’ll call this “pre-shifts.” The other lesson represents the change in practice 
as a result of the instructional shifts – we’ll refer to this as “post-shifts.” 

Facilitator does: Emphasize that the the goal for participants during these 
experientials is to really just concentrate on experiencing the learning; we will 
debrief, unpack and compare/contrast the two approaches after we’ve finished both 
experiences!

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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15 seconds

Facilitator does: Read slide and explain that we are going to start with a “pre-shifts” 
experiential. Frame that participants should put on their student hat for this 
experience. 

Note to facilitator: Model/facilitate the next set of slides as if you were a teacher and 
the participants were your students.
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30 seconds 

Facilitator says: During today’s reading, our strategy focus is making connections. 

Remember that there are three big types of connections we make when we read a 

text – we can connect what we are reading to our own lives (self), we can connect 

what we are reading to another text, or we can connect what’s happening in the text 

to things that are happening in the real world. Let’s take a look at the guiding 

questions for each of these.

Image Source: Public Domain

• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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1 minute

Facilitator does: Click to reveal and review each guiding question for making the 
different types of connections. 

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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30 seconds 

Facilitator says: Today we are going to practice the skills of making connections with 
a new text, called “The Story of Prometheus.” The story is set a long time ago, before 
people had discovered fire. A god named Prometheus and the other, more powerful 
god in the story named Jupiter are the main characters.  You’ll read how mean Jupiter 
can be, and how he tries to prevent Prometheus from bringing fire to people on the 
earth.

Image Source: Public Domain 
• https://pixabay.com/en/fire-camp-bonfire-wood-heat-30231/
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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5 minutes 

Facilitator says: Now, let’s apply this strategy to our story for today. Please 
independently read the text, “The Story of Prometheus.” As you read, make at least 
one meaningful connection. Your connection can be text-to-self, text-to-text, or text-
to-world. 

Facilitator does: Provide independent work time in note catchers. When people have 
finished, click to the next slide. 

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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3 minutes

Facilitator says: Now that you’ve read the story and made at least one connection, 
discuss with a partner: What connection did you make while reading? What type of 
connection was it? 

Facilitator does: Provide a minute for participants to share with a partners. 
Afterwards, invite participants to share out a few connections, or ask for an example 
of each type.

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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4 minutes

Facilitator says: Now that we’ve read the text and practiced making connections, let’s 
check to see how well we understood what we read. Please find the comprehension 
question list in your note-catcher, and independently complete these questions. 
Remember to answer in complete sentences and to explain your thinking!

Facilitator does: Provide independent work time. 

Important Note: The comprehension questions included in the note catcher are 
below for your reference.  

1) Why did Jupiter decide not to give fire to humans? 
2) How did Jupiter punish Prometheus? 
3) How would you have felt if you were Prometheus at the end of the story?
4) What do you think Prometheus will do next?
5) Whom do you like better, Prometheus or Jupiter?

Image Source: Public Domain
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2 minutes

Facilitator says: Great – let’s review. Please raise your hand to share the answer to a 
question. 

Facilitator does: Review just the first two or three questions to model what this ”pre-
shifts” review might sound like. Then, click to the next slide to wrap up this 
experiential. 
• Look fors (comprehension questions): 

1. Jupiter decided not to give fire to humans because he thought they didn’t 
deserve it. Jupiter believed that the people complained too much and 
were not respectful of the gods, so he did not feel compelled to help 
them. 

2. Jupiter punished Prometheus by chaining him to a huge rock where he 
was tortured forever. For example, Jupiter sent an eagle to nibble at 
Prometheus and ocean storms to wash up against him. 

3-5. Personal opinion – answers will vary. 

Image Source: Public Domain
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15 seconds 

Facilitator says: And, cut! Thanks for your participation. We’re not going to do an 
extensive reflection just yet – we’re going to move right into our second experiential. 
But first, take just a minute to stop and jot about these questions. 

Facilitator does: Click to the next slide. 

Image source: Public Domain 
• https://pixabay.com/en/clapper-hollywood-cinema-board-2140602/
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1 minute

Facilitator says: We are going to do a deeper debrief after the next experiential – for 
now just quickly stop and jot what you noticed and wondered about this experience 
so you can capture your immediate reaction to this experience. 

Facilitator does: Provide one minute of independent work time. 
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15 seconds

Facilitator says: Let’s switch hats now. You are still going to be engaging in this 
experience as a student, but now we are moving from a pre-shifts experience to a 
post-shifts experience. 

Facilitator does: Frame the upcoming experiential by reading the question on the 
slide. 

Note to facilitator: Model/facilitate the next set of slides as if you were a teacher and 
the participants were your students.
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30 seconds

Facilitator says: Today we’re going to read “The Story of Prometheus.” This story is a 
Greek myth. This is a new type of text for us, so we are going to spend some time 
developing our understanding of what a Greek myth is. But let’s start by focusing on a 
key word that many of us have probably heard before – myth. 

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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3 minutes

Facilitator says: What exactly does the word myth mean? Let’s use these examples to 
try to determine what the word “myth” means by itself. 

Facilitator does: Have a volunteer read each example aloud. 

Facilitator says: Take a moment to think about what you think the word myth means, 
based on these examples. 

Facilitator does: Provide wait time, then prompt participants to share with a partner 
(think-pair-share). Afterwards, ask for a few people to share out with the group. 
• Look for/emphasize:

• A myth is a story based on popular belief or tradition. A myth may also be a 
false notion or something that is imaginary or can not be verified – like the 
mermaid or a unicorn.

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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4 minutes 

Facilitator says: So we know that a myth is something false or imaginary – essentially
a made up story.  But what about a Greek myth?  This is something far more specific! 
Before we read our story about Prometheus, we are going to read a text that will help 
us build our knowledge on Greek myths. As I read aloud, please follow along in your 
text in your note catcher.

Facilitator does: Fluently read aloud the text, “Ancient Greek Myths: Stories of the 
Gods.” 

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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4.5 minutes 

Facilitator says: Now you are going to work with a partner to identify evidence in the 
text that helps you build your knowledge about what a Greek Myth is. As you and 
your partner read together, please annotate or highlight this information that helps 
build your understanding of Greek myths. 

Facilitator does: Provide work time. Afterwards, have participants share out key 
takeaways from the text.  Ask participants to define “Greek myth.”  Push them to 
think about how this compares to the definition of the standalone word “myth” we 
discussed earlier. Then, click to the next slide. 

Look for/emphasize: A Greek Myth is a fictional story about the Greek Gods that is 
designed to capture an important truth about the world or about human nature. 

Important Note: There is a more extensive facilitator-led debrief and explanation on 
the next slide. The purpose of this slide is for participants to share the understandings 
they’ve built from the reading. 
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1.5 minutes

Facilitator says: Before we read our story, let’s dig deeper into something we read in 
this text about Greek myths. Take a moment and go back into the text to find 
evidence that tells us something about Jupiter.  

Facilitator does: Call on participants to share out. During the share-out, be sure to 
push for evidence from the text (found in the section subtitled “Who were the Greek 
gods?”). 
• Look for:

• Jupiter is the head God, who was given his name by the Romans. He was 
previously called Zeus by the Greeks. 

• The text tells us that “he had power over the other gods.”

Facilitator says: The fact that he had power over the other gods is really important to 
remember about Jupiter – because Jupiter is one of the main characters in the Greek 
myth we will be reading today!

Image Source: Public Domain
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10 minutes 

Facilitator says: Let’s read! Please read the text, “The Story of Prometheus,” 

independently. As you read, annotate things you find important or things you have a 

question about. 

Facilitator does: Provide silent reading time. If time allows, have participants discuss 

their annotations with a partner.  Otherwise, invite a few participants to share out 
annotations with the whole group. 

Important Note: The text for this post-shifts experiential is more complex than the 

pre-shifts text. Circulate to make sure participants are reading the correct version in 
their note catchers, and not rereading the story we already read. 

Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/

23ELA Content Leader Module 8 



8 minutes 

Facilitator says: Great. Now that we’ve completed our first read of this story, we’re going to answer 
some questions using the text to deepen our understanding of the story. 

Facilitator does: Explain the directions on the slide and direct participants to their note catchers. 
Emphasize the importance of going back into the text and discussing your thinking. Citing evidence is a 
must! Provide work time and circulate. 

Important Note: The questions participants will answer (in their note catchers) are below for 
reference. 

1. According to the text, the name Prometheus means “forethought.” What does this tell us 
about the character?

2. In paragraph 5, look at the words “wretched” and “shivering.” What do these words tell 
us about human beings at this time? What other words does the author use to develop 
this idea about how people are living?

3. According to the text, why does Jupiter refuse to give people the gift of fire? What does 
this tell you about what Jupiter cares most about?

4. How does Prometheus respond? What does this tell you about what Prometheus cares 
most about?

5. Think about the name for the gods in this story, the “Mighty Ones.” What does the word 
“mighty” mean? Why do you think the author names the gods the “Mighty Ones”? Use 
evidence from the text to support your thinking. 

24ELA Content Leader Module 8 



15 seconds

Facilitator says: And, cut! That’s a wrap. 

Image source: Public Domain 
• https://pixabay.com/en/clapper-hollywood-cinema-board-2140602/
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45 seconds

Facilitator says: Again, let’s do a quick stop and jot so you can capture your initial 
reflections from engaging in this experience.

Facilitator does: Provide work time to stop and jot in note catcher. 
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6 minutes 

Facilitator says: Now, think about the two reading experiences you just had and discuss these 
reflection questions at your table. Try to be really specific and when possible, provide evidence (by 
citing teacher actions and student actions) from the lessons to support what you’re saying. 

Facilitator does: Direct participants to note-catchers, where they will find a list of each set of 
questions and space to reflect. Provide time for discussion and circulate to listen in. After discussions, 
have participants share out what they noticed about each approach with the whole group.
• Look for:

• In the first experiential (pre-shifts), the focus was on practicing a strategy or skill. 
• In the second experiential (post-shifts), there was a more complex text, we built 

background knowledge before reading with another text, and the questions were text-
dependent and required evidence from the text (not personal opinion). In general, the 
focus in session 2 was reading to understand a text. 

• A closer look at the questions in the two sessions reveals that the first set were a mix of 
some text-based questions and personal opinion questions, while the second set were 
text-dependent questions intentionally sequenced to build understanding of the text.

Facilitator does: After the debrief about similarities and differences, click to reveal final question. Have 
participants discuss at their tables. If time permits, ask a few people to share out. Emphasize the 
impact of post-shifts instruction: thinking deeper, citing evidence in order to better understand a text 
and to build knowledge. 
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30 seconds

Facilitator says: Now that we’ve experienced reading instruction that is typical of 
both pre-shifts and post-shifts instruction, we’re going to dig deeper into the 
instructional shifts themselves. These shifts will lay the foundation for all of our work 
together, and for your work with teachers around the Guidebooks. 
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30 seconds

Facilitator does: Briefly explain the objectives, or ask a participant to read them 
aloud. 
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30 seconds

Facilitator says: Take a moment to look over our agenda for this session. We’ll spend 
time exploring each of the three instructional shifts for literacy: complexity, evidence, 
and knowledge. 
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30 seconds

Facilitator says: Before we get started with this afternoon’s content, we wanted to 
clarify which version of the Guidebooks curriculum we will be using and referring to 
throughout these modules. Last year, the version of the curriculum was called 
Guidebooks 2.0 (2017-2018). Since then, the LDOE has released a revised version of 
many units, and this version is called the ELA Guidebooks. However, due to timelines 
for finalizing these modules, we will be referring to the Guidebooks 2.0 content 
throughout these trainings. We did compare the two versions for our shared unit 
(Flowers for Algernon), and the core content and lesson sequence is very similar to 
the 2.0 versions, so these modules will be relevant regardless of the version you are 
teaching this year. 
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30 seconds

Facilitator says: Remember the three instructional shifts – complexity, evidence and 
knowledge.  We just experienced them first hand!  Now we are going to explore each 
of these in greater depth.
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6.5 minutes

Facilitator says: To help us further understand the shifts and their implications on 
reading instruction, we’re going to read a text called “Instructional Shifts Overview.” 
You can find this document in your note catcher. As you read, underline key words 
that indicate the core instructional change(s) of each shift. 

Facilitator does: Provide a few minutes of independent work time. Afterwards, click 
to reveal discussion prompts and have participants share at their tables. 

Handout Source: Student Achievement Partners. College- and Career-Ready Shifts in 
ELA/Literacy. Retrieved from https://achievethecore.org/page/2727/college-and-
career-ready-shifts-in-ela-literacy
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1 minute

Facilitator says: Let’s start with complexity. What words did you underline? 

Facilitator does: Have a few people share out the words they think indicate the core 
instructional change of this shift. 

Facilitator says: So what exactly do we mean by “complex text?” To help make this 
more concrete, we are going to revisit the two texts from our experiential.

34ELA Content Leader Module 8 



5 minutes

Facilitator does: Review discussion prompt (or have a volunteer read it aloud for the 
group). Encourage participants to be specific and cite evidence from the texts. 
Circulate to listen in to conversations and identify people you may want to share out 
during the whole group debrief.

Afterwards, invite participants to share out with the whole group. 
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5 minutes

Facilitator does: Acknowledge/draw upon examples participants shared in the 
debrief on the previous slide and explain that some of the things they named are 
actually what we refer to as “qualitative features of complexity.”  

Facilitator says: There are four “big buckets” of text complexity:
• Text Structure
• Language Features
• Meaning 
• Knowledge Demands

Facilitator says: Take a moment and refer to the graphic organizer in your note-
catchers to see what types of features fall within each of these buckets.

Facilitator says: For our purposes and to help make some of this more concrete, we 
are now going to look at a few examples from our experiential. 
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3 minutes

Facilitator says: Take a moment to review each of these sentences. The first sentence 
comes from the less complex text we read in the pre-shifts experiential, while the 
second sentence comes from the more complex text we read in the post-shifts 
experiential. 

Facilitator does: Provide wait time. 

Facilitator says: What makes this second sentence more complex?

Facilitator does: Have participants discuss with a partner, then have them share out 
with the whole group. 
• Look for:

• More complex sentence structure and syntax
• Unfamiliar phrases (i.e. “come to pass”)

• Important to point out that both of these sentences are describing main characters
in the story and do it in very different ways – the less complex text just explicitly 
states who Jupiter is and what he thinks about the people on Earth.  In the more 

37

complex text, the author uses a more complex sentence structure to provide 
background on what the character’s name means to shed light on what this 
character thinks/believes. 
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3 minutes

Facilitator says: What about these two examples? Which sentence is more complex? 

What makes it more complex?

Facilitator does: Provide wait time, then have participants discuss with a partner. 

Then, ask a few people to share out with the group. 

• Look for: 

• The second sentence (on the right) is more complex. It has more complex 

syntax (i.e. how words are arranged to form a sentence), along with 

challenging or unfamiliar vocabulary (shall, in spite of, tyrant, mankind). 

• Like the last example, these two sentences show different approaches to 

accomplish a similar goal.  In this case, the authors intend to describe the 

character’s intentions.  In the less complex text, the author says it in a 

straightforward, direct way – “I will help these people…I will bring fire to these 

people...”  Whereas in the more complex example the author uses complex 

language and syntax to describe Prometheus’ intentions.
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2 minutes

Facilitator says: Why might we need to make this change? 

Facilitator does: Click to reveal and read/explain each bullet. 

Context: Research shows us that the ability to comprehend complex text is the greatest 
differentiator of college readiness in reading. However, in the past, the complexity of texts 
students must engage with in college and careers have far exceeded the complexity level of 
texts they read in high school. The “complexity” shift seeks to address and close this gap 
between what students are reading in school vs. college and careers. 

Note: the last two bullets refer specifically to PRE-SHIFTS and pre-college and career ready 
standards

Research Sources: 
• ACT (2006). Reading between the lines: What the ACT reveals about college readiness in 

reading. Iowa City, IA: Author.
• Williamson, G. L., Koons, H., Sandvik, T., & Sanford-Moore, E. (2012). The text complexity 

continuum in grades 1-12 (MetaMetrics Research Brief). Durham, NC: MetaMetrics.
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30 seconds

Facilitator says: Here are just three examples of how complexity lives in the 
Guidebooks – one from each grade band (Birchbark House: Grade 5, Christmas Carol: 
Grade 7, Odyssey: Grade 9). You’ll notice that these are authentic texts, not watered 
down versions or lower-level summaries (i.e. plenty adapted versions exist of The 
Christmas Carol & The Odyssey, but students read the actual text) – they are aligned 
with the staircase of complexity (and also contain complex language, ideas, 
structures, themes, etc.) that will lead students to success in college/careers. 

Image Sources: Louisiana ELA Guidebooks
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1 minute

Facilitator says: Let’s now move on to Shift #2: Evidence. What words did you 
underline? 

Facilitator does: Ask a few people to share. 

Facilitator says: Let’s explore the core instructional change described in this shift.

41ELA Content Leader Module 8 



5 minutes

Facilitator says: To illuminate the difference between ”pre-shifts” and “post-shifts” 
questioning, we’re going to compare the questions asked in the two experientials. As 
you compare the questions, consider the questions on the slide. 

Facilitator does: Direct participants to their note catchers where they can find a list of 
both sets of questions and space to answer the reflection questions. Provide work 
time. Afterwards, invite a few people to share out. 
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2 minutes

Facilitator says: Take a look at these two questions. The example is from the “post-
shifts” experience and the non-example is from the “pre-shifts” lesson. What 
differences do you notice between these two questions? What types of thinking does 
each require?

Facilitator does: Provide wait time, then call on one or two people to share. 
• Look for: 

• The first question requires students to have read and understood the text. 
They need to use evidence to form their answers. 

• The second question can be answered without a deep understanding of the 
text. It doesn’t require evidence. 
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2 minutes

Facilitator says: So what types of questions require evidence? These are questions 
that cannot be answered without having read the text, and are focused solely on the 
content of the text (as opposed to personal experiences or opinions).  Questions that 
are not based on the text can often create an illusion of mastery - students may be 
sharing insightful responses, but if they aren’t based on the text then they aren’t 
demonstrating understanding of the text. 

Facilitator says: Some of you may be wondering – what about text-to self 
connections? I want to note that this shift does not mean banishing personal 
response to a text. Though not called for in the standards, there are times these 
responses and discussion are essential. They are best done, however, AFTER the text 
is fully analyzed. At this point students' personal responses will be enhanced by 
what the text has to offer. 
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5.5 minutes

Facilitator says: So what does evidence-based writing look like in the Guidebooks? To find out, 
study the three examples of tasks from the Guidebooks. There is one example from each grade 
band: 3-5, 6-8, and 9-12. 

Facilitator does: Provide 2-3 silent minutes to read. The task is in participants’ note catchers. 

Facilitator says: Now, please discuss with your tables: how does each example demonstrate the 
shift of evidence? 

Facilitator does: After partner/table talk, ask for a few people to share out. Emphasize the 
following look-fors as needed.  
• Example #1 (Grade 4): In order to respond this Culminating Writing Task, students must have

a deep understanding of the text (i.e. Percy’s goal, the challenges he faces, and how he
changes). Students must cite multiple examples and details from the text in order to support
their claims. The question is not based on personal experience or opinion.

• Example #2 (Grade 6): To prepare for this philosophical chairs debate, students must develop
a claim and support it using multiple pieces of evidence from two texts. They state and
support this claim in discussion and writing. Students cannot rely on personal experience or
opinion – they must deeply understand both texts.
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• Example #3 (Grade 9): Students must determine authors’ point of view and central ideas in
order to successfully answer these discussion questions. The preparation graphic organizer
prompts students multiple times to cite relevant evidence to support their understanding of
the texts’ meaning. Students are synthesizing their understanding of multiple texts read
throughout the unit to make evidence-based claims.
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2 minutes

Facilitator says: So why is this evidence shift important?

Facilitator does: Have a volunteer read aloud the research quote.

Facilitator says: Most college and career writing requires to students to take a position or inform 
others by citing evidence from a text, not by providing personal opinions. Across the grades, and even 
across the content areas, students need to develop the skill of grounding their responses in evidence 
from the text, both orally and in writing. Requiring students to use evidence can and should occur 
during oral discussions with read aloud in the youngest grades and continue across all grades and 
content areas.

Quote Source: National Governors Association Center for Best Practices, Council of Chief State School 
Officers. (2010). Common Core State Standards: Appendix A. Washington, DC: National Governors 
Association Center for Best Practices, Council of Chief State School. 
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1 minute

Facilitator says: Finally, let’s explore the third shift: knowledge. Go back to your shifts 
one-pager.  What words did you underline? 

Facilitator does: Ask for a few people to share. 

Facilitator says: Let’s explore the core instructional change described in this shift.
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4 minutes

Facilitator says: Think back to the post-shifts experiential from this morning. How did 
reading the non-fiction text on Greek myths support your understanding of the myth? 

Facilitator does: Review reflection questions then have participants discuss at their 
tables.  Ask for a few people to share the impact of the non-fiction text on their 
understanding. 
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5 minutes

Facilitator says: Let’s briefly explore how the Guidebook units are designed to build knowledge. 
Take a few minutes and look the sample text set from the Grade 6 “Out of the Dust” unit 
provided in your note-catcher. Notice what nonfiction texts are used, and consider how these 
texts might build knowledge. 

Facilitator does: Provide 2 minutes for people to review the text set and discuss at tables. Then, 
ask a few people to share out about the question: What evidence do you see of the shift of 
knowledge in this example? 

During the debrief, look for:
• Over the course of this unit, students read (and listen to/watch) many texts in a variety of

formats that help them build and deepen their knowledge about multiple topics related to the
Dust Bowl. Some specific examples include (but are not limited to):

• Firsthand accounts (like “Leaving the Dust Bowl,” “No Title,” and “Letters from the
Dust Bowl”) build students’ knowledge about people’s experiences during this time
period, particularly the specific challenges and hardships they faced.

• Informational texts and audio recordings (like “The Drought,” “Drought!” and “On
Drought Conditions” build students’ knowledge about the causes and effects of the
drought.
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• These (and other texts people may reference during the debrief as examples) all
support students in building knowledge around the unit’s goals and will help them
better access the anchor text (Out of the Dust) as well.

Note: The full text set (and access instructions) for this unit can be found here: 
https://learnzillion.com/resources/90198-out-of-the-dust-text-access/ 

ELA Content Leader Module 8 



1 minute

Facilitator does: Briefly review/explain each bullet.  Point out that the shift of knowledge isn’t just 
about giving students access to more informational texts – this is just a small part of this shift.  

Facilitator says: At the very core of this shift is this idea that knowledge matters in terms of reading 
comprehension – the more knowledge you have, the better equipped you are to read and 
comprehend complex texts.  To fully understand something, rather than just knowing a few things 
about it, you have to have a wide knowledge base. Knowledge isn’t just reading more nonfiction text, 
it’s about building a knowledge BASE. This is different than a list of facts or a word list or spending one 
day reading about killer whales, one day reading about pollination, and one day reading a text about 
the cultural differences between different Indian tribes.  It requires an intentional and sequential 
building of knowledge around a topic because research tells us that knowledge is key when it comes to 
reading comprehension. We’ll be exploring this in much greater depth in Content Leader Module 3!

Facilitator says: Take a minute to read the research findings on the slide. 

Facilitator does: Provide a minute of wait time. 

Facilitator says: The connection between background knowledge and comprehension and vocabulary 
is well known and pretty obvious. But we have been feeding kids KWL (know-wonder-learn) charts and 
lists of vocabulary words and expecting osmosis to do the rest. However, we know that this is not 
enough, which is what makes the shift of knowledge that much more important. 
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5 minutes

Facilitator says: Let’s capture our learning from this session. 

Facilitator does: Have a participant read aloud the scenario on the slide, then prompt 
participants to plan their response (based on today’s learning) to Mr. Smith. Provide 
3-4 minutes of planning time before moving on to the role play on the next slide. 
There is space for them to plan in their note catchers.
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6 minutes

Facilitator does: Have participants partner up. Encourage them to form pairs with 
their alligator partners, not groups of 3 or larger, so everyone can practice the role 
play. Prompt people to do the role play, and then switch. 
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5 minutes

Facilitator says: Thank you for your participation this morning! Take the last few 
minutes to complete this closing reflection in your note catchers. 

Facilitator does: If time permits, have people discuss at tables or ask a few people to 
share out. 
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