
Gallery Walk Chart #1
ELA Content Module 1, Session 2

Grades 6-8

Excerpt from Lesson 5: “What’s in an Inkblot? Some Say, not Much” 
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Let's Read! 

Suggested Pacing: ~ 12 minutes 

Directions: 
• Ask students, “What event prompted the author to write this article?” (Students should

identify that an article was published saying the Rorschach test is flawed and should not
be used.)

• Say: “I’m going to read the first part of this text aloud. As I read, I want you to think
about the debate over the Rorschach and other projective tests. What is the claim of
each side of the debate?”

• Read aloud the first section of the text (from the beginning until “A History of
Controversy”) as students follow along.

• Conduct a brief whole-class discussion based on the claim of each side of the debate.
Students should cite evidence to support their answers.

• Record student answers on a white board or chart paper.

Guiding Questions and Prompts: 
• “What does it mean if a test is flawed?”
• “Why does the author suggest the debate over the Rorschach test will become more

heated?”

Student Look-Fors: 
• Students should understand that the Rorschach tests are often in custody battles and

for diagnosing and treating patients who may have experienced abuse.
• One side of the debate believes projective tests are flawed and limited in their use.

o “While the Rorschach and the other projective techniques may be valuable in
certain specific situations, the reviewers argue, the tests' ability to diagnose
mental illnesses, assess personality characteristics, predict behavior or uncover
sexual abuse or other trauma is very limited.” (Paragraph 11)

o “The tests, which often take hours to score and interpret, add little information
beyond what can be gleaned from far less time-consuming assessments, the
psychologists say.” (Paragraph 12)

• The other side of the debate believes projective tests are useful in clinical situations.
o “They ‘have been used for a long time very effectively, with very good results

and a great deal of scientific support,’ he said.” (Paragraph 16)
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Excerpt from Lesson 18: Analyze language to determine tone and meaning 
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Let's Discuss! 

Suggested Pacing: ~ 6 minutes 

Directions: 
• Ask students to review their text annotations for 30 seconds and determine the

differences between the words and phrases at the beginning and end of Chapter 4.
• Conduct a brief whole-class discussion about the two questions on the slide.

Guiding Questions and Prompts 
• “What words are used to describe the work at the beginning of Chapter 4? Are those

words generally positive or negative?”
• “What words are used to describe the work at the end of Chapter 4? Are those words

generally positive or negative?”
• “What causes Dr. Frankenstein’s attitude to change?”
• “What does the change in language reveal about how the work impacts Frankenstein?”
• “We discussed what motivated Frankenstein to do his work. How is the work impacting

him?”

Student Look-Fors: 
• Students should identify that there is a shift from excitement and enthusiasm (positive)

to obsession (negative). Dr. Frankenstein starts by discussing his passion and desire and
how the work exalts his imagination. Toward the end of the passage, though, he shifts
to say the work has an irresistible hold on him and the work is loathsome. He says he
becomes nervous and wrecked. The shift in tone reveals that Dr. Frankenstein is being
taken over by his work and it is ruining him. His motivation to create life and harness
knowledge ends up being bad for him.
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Excerpt from Lesson 9: Revise a written response to defend a claim about a 
literary text  

Let's Express Our Understanding! 
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Suggested Pacing: ~ 20 minutes 

Directions: 
• Model for students how to revise their paragraphs to (1) incorporate more relevant

evidence and (2) recognize opposing claims using words, phrases, and clauses from
“What is an Inkblot? Some Say, Not Much” as models for how to construct sentences.

• Access revised lesson exemplars under the Additional Materials tab to use as models.
• Ask students to refer to the second page of their argument analysis handout to see how

the author of “What is an Inkblot? Some Say, Not Much” recognizes opposing claims.
• Then create sentence frames for them to use in their writing.

Guiding Questions and Prompts: 
• Sentence frames for recognizing conflicting claims:

o While some doctors say, ___(INSERT A QUOTATION WHICH SUPPORTS AN
OPPOSING CLAIM)___, the article also says, ___(INSERT A QUOTATION WHICH
SUPPORTS YOUR CLAIM)___.

o ___(INSERT QUOTATION WHICH SUPPORTS AN OPPOSING CLAIM)___. Even so,
___(INSERT A QUOTATION WHICH SUPPORT YOUR CLAIM)___.

o Doctors say ___(INSERT QUOTATION WHICH SUPPORTS AN OPPOSING
CLAIM)___, yet ___(INSERT QUOTATION OR EXPLANATION WHICH SUPPORTS
YOUR CLAIM)___.

o Charlie ___(DESCRIBE HOW HIS ACTIONS SUPPORT OR OPPOSE YOUR CLAIM
AND PROVIDE A QUOTATION)___, but he also ___(DESCRIBE HOW HIS ACTIONS
DO THE OPPOSITE OF THE FIRST PART OF THE SENTENCE)___.

o Although some doctors believe ___(INSERT A QUOTATION WHICH SUPPORTS AN
OPPOSING CLAIM)___, there is more evidence to support ___(RESTATE YOUR
CLAIM)___. For example, ___(INSERT A QUOTATION WHICH SUPPORTS YOUR
CLAIM)___.

• Use this time to work individually with students or pull together small groups of
students to conduct a writing or grammar mini-lesson. This can also be done as a whole
class if additional writing support is needed for all students. Choose an approach that
matches the level of support your students need. Possible approaches for mini-lessons:

o Engage in shared writing
o Model using student examples or mentor texts
o Revise a portion of writing together focused on a specific skill
o Consult the ELA Guidebook Grammar Guide and the WriteAlong lessons to target

a skill or concept

Student Look-Fors: 
• Access revised exemplar responses under the Additional Materials tab.
• Students should incorporate relevant evidence and acknowledge an opposing claim in

their written response.
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Excerpt from Lesson 2: Analyze Vocabulary in Greek Myths 
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Let's Work With Words! 

Suggested Pacing: ~ 10 minutes 

Directions: 
• Ask students to follow the directions on the slide.
• When they are finished, say to students: “Remember, tone is the author’s attitude

toward the subjects of a text. So, if I refer to a character as confident, it reveals
something different than if I refer to the same character as arrogant. While the
character doesn’t change, my tone toward that character does change. Thus, the words
an author uses creates the author’s tone, and the author’s tone affects your
understanding of the text. Now, consider how changing the words in this text impacts
your understanding. How did changing the words impact the meaning or tone of the
sentences?”

Guiding and Prompting Questions: 
• “How might an author’s tone change the way you view the character?” Students might

respond by saying:  in this paragraph the author’s tone made them applaud and admire
a character like Prometheus for giving the gift of fire to humans.

• “After rereading the paragraph with your replacement words, what is the tone?”
Students will respond with an explanation of how their own words might have changed
the tone.

Student Look-Fors: 
• Ensure students have highlighted words which are important to the meaning of the text

and signal the author’s tone, such as forethought, amid, idleness, intent, wretched,
tyrant, hastened, savage, lurking, and foreboding.

• Ensure students are including suitable replacements for the highlighted words, such
as forethought (thinking ahead), amid (with), idleness (doing
nothing), intent(determined), wretched (unhappy), tyrant (ruler), hastened (went
quickly), savage (uncontrolled), lurking (hiding), and foreboding (worry)

• As needed, model for students how to determine replacement words using context
clues, dictionary, or thesaurus.
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Excerpt from Lesson 35: Extension Task Research 
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Let's Read! 

Suggested Pacing: ~ 15 minutes 

Directions: 
• Explain the next steps for the research process (question #3 on the slide) and clarify

specific expectations based on your individual situation.
o With what sources should students begin their research? Possible options: Use

only the sources on the extension task directions, include additional print
resources (work with a school librarian to locate useful sources), or allow
students to conduct their own searches to locate credible sources.

o Where and how will students gain access to online sources? Possible options:
Students may go to the school library to conduct research, or the classroom
might have access to a laptop cart.

o Where and how should students keep their research notes? Possible options:
Students may take notes in their reading log. Students may number the sources
listed on the extension task directions and then place that number beside the
notes which came from that source.

o How long will students have to research? What is the research timeline (i.e., how
many sources should they research in a day)? Possible options: This depends on
your individual situation. Make sure to set the expectations for time with
students in advance of conducting research.

• As needed, model for students how they should take their notes and capture
bibliographic information for later when they need to include a works cited page.

Student Look-Fors: 
• Should understand the following before engaging in research:

o Research topics: Details about theories of intelligence and their development
over time

o Possible research questions: What are some theories of intelligence? Why are
there so many theories of intelligence? What is similar and different about the
theories of intelligence? Are any of the theories of intelligence connected to
each other? How did some theories of intelligence come to be? How has our
understanding of intelligence changed over time?

Additional Notes: 
• Students are expected to come up with their own research questions, so engaging in

conversation and sharing models will support them in meeting this expectation.
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Let's Read! 

Suggested Pacing: ~ 20 minutes 

Directions: 
• Engage students in research using the process most effective for your individual

situation.

Student Look-Fors: 
• Monitor students are they are researching. Ensure they are:

o Conducting research using the research questions they developed.
o Using the provided sources (if that is the expectations) or using searches

effectively and credible sources (if students are locating their own sources).
o Recording their notes and the necessary bibliographic information in the

established format.
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Excerpt from Lesson 14: Conduct a Socratic Seminar 
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Directions: 

• Divide students into pairs so that students with similar claims are paired together.
• Remind students of the goal and process of the Socratic seminar: “Today we are going

to conduct a Socratic seminar. The goal of the seminar is to evaluate the success of
Charlie’s surgery as we understand it so far in ‘Flowers for Algernon.’ To conduct our
seminar, we will be dividing into two circles--an inner circle and an outer circle. The
inner circle will be responsible for discussing the questions on the slide. The outer circle
will be responsible for listening to the inner circle and taking notes of the claims,
reasons, and evidence provided during the seminar. To prepare for our seminar, we are
going to locate evidence and then establish norms for the inner circle as a class.”

• Ask each pair to share the evidence they gathered for homework and work together to
locate additional evidence.

• Remind students to collect as much evidence as they can, as they will use it during the
seminar.

Student Look-Fors: 

• Access a completed evidence chart under the Additional Materials tab.
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Directions: 

• Establish norms as a class for the inner circle during the seminar.
• Write the norms on chart paper or white board so students can see them during the

seminar.
• Model and/or practice expectations for engaging in the seminar.

Student Look-Fors: 

• Ask students to review the conversation stems with their partner to identify which ones
would be good for meeting a specified expectation. Have 2-3 pairs role play some
examples of how they could use the stems to meet that expectation, such as inviting
someone into the conversation or considering all viewpoints and ideas while justifying
their own claim and acknowledging changes in their perspective.

• Prompt pairs to write 2-3 clarifying questions they might ask about the Socratic seminar
question, such as “Why did Charlie have the surgery?” or “What were the results of the
surgery?” Explain to students that having these questions on hand will allow them to
extend the conversation and invite others to participate.

• Have students practice with their partner using the conversation stems to distinguish an
opposing claim from their own claim and using evidence which supports that claim to
support their own. For example, “While X says Charlie is not better off from the surgery
because he is now knows his friends really aren’t his friends, I see it differently because
now at least Charlie knows not to hang out with Joe and Frank any longer. Knowing is
better than not knowing and being a fool.
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