
SECTION START: 8:30
●Duration: 3 min.

●Facilitator says: Welcome back to the Mentor Training Course.  It is good to 
see everyone again. We hope your travels were easy. [presenters reintroduce 
themselves and share a brief background if necessary].

●Facilitator does: Ensure everyone has signed in, has materials for the day, 
and is sitting with his or her learning team. Review logistics for training 
(restrooms, times, breaks, lunch, etc.) our morning break will be at 10:05; 
lunch will be at 11:45; and we’ll have an afternoon break at 2:15 or so.



● Duration: 1 minute

● Facilitator says: Let’s just take a moment to remind ourselves about the 
overarching goals of the Mentor Training Course and what we have addressed 
so far. These can be found on page 4 of your handout. In past modules we 
have focused on classroom management, growth mindset, and 
communication skills for building strong relationships, which aligns to our first 
and third goals. We’ve also focused on deepening our understanding of the 
instructional shifts in mathematics as well as engaging students in 
mathematical discourse which aligns to our fourth goal. In past modules  we 
learned how to conduct an observation, analyze observation data and set 
SMART goals based on the data which addressed goal 2. Over the course of 
the next two days we will shift our content focus to ELA as we continue to 
deepen mentor content knowledge and content-specific pedagogy (goal 4). 
We will also continue working our way through the mentor cycle.
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● Duration: 1 minute

● Facilitator Says: Remember, this is the mentor cycle that all of our work is 
grounded in.  The mentor cycle illustrates all of the components of your role 
as a mentor - the concrete actions you will take when working with your 
mentees.  Today, we’ll be zooming in on the Measure Progress section, and 
more specifically setting new goals. 
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● Duration: 10 minutes

● Facilitator says: Before we dive into the new content let’s think back on some 
of the key ideas we’ve learned in previous modules. As a learning team, we 
would like for you to come up with a top 3 list. This top 3 list should include 3 
key learnings/take-aways that have stuck with you over the course of the 
school year so far as you’ve begun your work with your mentees. You will 
have 5 minutes to come up with your top 3 list. Ready, begin. 

● Facilitator does: Set a timer for 5 minutes for teams to develop their top 3 
take-aways list. Circulate to get an idea on where everyone is at with previous 
learning. After 5 minutes, pair up table groups to share their lists with each 
other. Allow an additional 2 minutes for this activity. After the table groups 
share with one another invite a 1-2 learning teams to share their top 5 lists 
with the whole group. 
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●Duration: 2 minutes

●Facilitator says: We have 2 morning outcomes that are focused on content to meet 
the needs of diverse learners. (Read the 2 outcomes)

●Facilitator does: Reminds participants that the outcomes appear on page 4. 
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●Duration: 1 minute

●Facilitator says: Let’s take a look at what we’ll be working on together today.
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●Duration: 1 minute

●Facilitator says: Let’s take a minute to revisit our agreements that we established at 
the very beginning of our mentor work together. Make a personal, mental note on 
which agreement you are going to really focus on during today’s learning. 

●Facilitator does: Allow participants 1 minute of quiet think time to make their 
personal commitments. 
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●Duration: 5 minutes

●Facilitator says: There are going to be different activities throughout today 
and tomorrow’s trainings that we want you to have the opportunity to work 
with people that are not sitting with you at your table. You’ll get plenty of 
time to chat with the people at your table and your shoulder partners, but it 
will also be nice to get up and move and gain some insights from other 
colleagues in the room. Therefore we are going to ask that you make 4 dates 
for the next two days: an Atlanta Falcons appointment, a Carolina Panthers 
appointment, a New Orleans Saints appointment, and a Tampa Bay 
Buccaneers appointment with 4 different people that are not sitting at your 
table. When I say go, everyone will stand up and fill out their sheets on page 5 
of your handout. You’ll add a person’s name to each team slot, you may even 
want to add in a description of what they look like or where they are sitting to 
help you remember who that person is, just in case. Once you have your 
whole sheet filled out, you may take a seat.

●Facilitator does: Allow time for participants to complete their appointments. 
Help those who are missing certain time slots and can’t seem to find 
someone who also needs that same time slot find a date. 



●Duration: 30 seconds (begin by 9:00)
●Facilitator says: Let’s take a closer look at ways in which we can support all 
students in their ability to cite relevant and specific evidence to support conclusions 
drawn from a text.
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Duration: 30 seconds

Facilitator Says: As you remember from Module 2, the instructional shifts in 
disciplinary literacy emphasize reading, writing and speaking grounded in evidence 
from text, as well as regular practice with complex text and its academic language.  
As we engage in this morning’s content work, ask yourself, “How are these shifts 
visible in my setting?” and, “How will I intervene with my mentee to help him or her 
implement the shifts with all students?”



Duration: 30 seconds

Facilitator says: These are the guiding questions that will drive our conversation as 
we evaluate student work over the next 45 minutes.

Facilitator does: Read or summarize the two guiding questions. 
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Duration: 5 minutes

Facilitator says: First and foremost, we will be looking for evidence of deep 
understanding of the text! We are going to engage in shared practice around a text-
based discussion (BTW, this is a great example of a place where you would 
encourage students to use the conversation stems we looked at in Module 5).  To do 
this, we are going to revisit ”The Story of Prometheus” text that we read and 
analyzed back in Modules 2 and 5.  

As you create these experiences with students, you will want to remember that the 
first step in preparing to respond to evidence of student learning (oral or written) is 
to KNOW THE TEXT.  The ELA Guidebooks provide student look-fors in the Teaching 
Notes, and these look-fors are a helpful model from which we can build in other 
content areas.  Some look-for support is also available in other content areas via the 
Scope and Sequence documents.

General look-for guidelines are listed in your handout on p. 6. Please take one minute 
to reflect in writing about the look-fors, particularly the one(s) you most want to 
emphasize as you work with your mentee.
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Look for:
• The look-fors describe the key understandings students should demonstrate in 

response to text-dependent questions in the lessons
• The look-fors also include sample evidence from the text that supports those key 

understandings
• The look-fors help us to formulate an exemplar response, which we can then use 

to measure student responses against.  
• If we have a deep understanding of the look-fors, we are better equipped to 

address students’ misconceptions about the text or probe to support students in 
strengthening their responses

Facilitator does: Either read aloud the text-based discussion prompt or have a 
volunteer read it aloud for the group.   Circulate while participants are reflecting 
about the look-fors and share 2-3 examples from tables with entire group.

Source: ELA Guidebooks 2.0



Duration: 4 minutes

Facilitator does: Point participants to the look-fors for the question about 
Prometheus’s motivation in their handout (p. 6).  Provide a minute of independent 
reading time, then click to reveal the discussion prompt.  Emphasize that participants 
should now synthesize these look-fors in their own words to describe how we will 
know if student responses show deep understanding of the text. 

Source: ELA Guidebooks 2.0

Notes for Facilitators:

Student look-fors in handouts; included here for facilitator reference:

Students should understand that Prometheus is upset that humankind is in such a 
bad condition. He remembers what it was like when Saturn was king of the gods, and 
Jupiter, the tyrant, is ruling in a way that is ruining humankind. Prometheus wants to 
help humans and return happiness and health to them as it was when Saturn was 
king. Prometheus wants to leave the world in a better condition--he wants humans 
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to be better and wiser. Prometheus detests the laziness of the gods and that the 
gods are benefitting from the ignorance of humankind.

Students can use the following quotations to support their responses:
● “While the Mighty Folk were spending their time in idleness, drinking nectar 

and eating ambrosia, he was intent upon plans for making the world wiser 
and better than it had ever been before.”

● “He went out amongst men to live with them and help them; for his heart 
was filled with sadness when he found that they were no longer happy…”

● “‘If they only had fire,’ said Prometheus to himself, ‘they could at least warm 
themselves and cook their food; and after a while they could learn to make 
tools and build themselves houses. Without fire, they are worse off than the 
beasts.’”

● “‘Mankind shall have fire in spite of the tyrant who sits on the mountaintop,’ 
he said.”



Duration: 1 minute

Facilitator says: In a moment, we will examine a sample student exemplar for this 
discussion question.  As we review this exemplar, we will keep three criteria in mind.

Facilitator does: Click to reveal and review each of the criteria. 
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Duration: 2 minutes

Facilitator Says:  Independently read the sample student response in your handouts 
(p. 7).
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Duration: 6 minutes

Facilitator does: Have participants discuss prompts with a partner or at their table 
groups.  Then, invite 2-3 participants to share out with the whole group. 

Refer back to the general criteria as you review each part:
• Responds directly to the question asked with a valid assertion drawn from the 

text.
• Evidence from the text provided is relevant (evidence supports the assertion) and 

sufficient (enough evidence is given to support the assertion).
• Clearly articulates a relevant and valid connection between the evidence given 

and the assertion.
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Duration: 5 minutes

Facilitator says: Keep the student response exemplar in mind as we zoom out to take 
a look at a more general rubric for analyzing student responses.  What do you notice?  
What do you wonder?

Facilitator does: Introduce the general rubric and point participants to the rubric in 
their handouts on p. 8.  Review the directions and provide a few moments of 
independent review time (encouraging participants to take note about what they 
notice and what they wonder about this rubric).  Afterwards, have participants 
discuss their observations with a partner.  Then, invite participants to share out with 
the whole group.

Look for/emphasize: 
• Participants should notice that the rubric is built around the same three criteria we 

have been working with. 
• The rubric reflects what a valid assertion, supported clearly with relevant 

evidence, might look like for your task!
• These are very general descriptors that can apply to many tasks and many grade 
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levels.
• Identify the relationship between the specifics of the reading task, and the rubric 

used to assess the student work.
• Understand the purpose of using a combination of a general rubric AND a task-

and-grade-level-specific benchmark to analyze student work.

This may seem like belaboring a point, but it’s important for teachers to fully get the 
close connection among the task, the rubric, the exemplar, and ultimately the 
student responses. 



Duration: 30 seconds

Facilitator says: You probably noticed that this rubric is pretty general – it’s not grade 
or task specific.  In order for this rubric to work and give us the data we need about 
our students, we must pair it with a benchmark that IS grade and task-specific.

Facilitator does: Click to reveal the image of the benchmark and the rest of the title 
of the slide.

Facilitator says: That’s where our exemplar comes in!  This exemplar serves as a 
benchmark for measuring student responses.  With this benchmark in mind, we can 
use the general rubric to evaluate students’ understanding, their choice of evidence, 
and their explanation of their evidence. Any questions about this?
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Duration: 7 minutes

Facilitator says: In a moment I am going to model a think aloud for how I would use 
this rubric to evaluate student work.  But first, I want you to connect my think aloud 
to actual student work!  We are are going to compare a student response to the 
Prometheus task against the benchmark.  The student’s name is Tanya. 

Facilitator does: Review directions and point participants to the Prometheus task, 
the benchmark response, and Tanya’s response (p. 7).  Provide 1 minute of 
independent reading time and then click to reveal discussion prompt and have 
participants discuss with a partner or at their table groups.  Afterwards, invite 
participants to share out with the whole group. 
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Duration: 2 minutes

Facilitator does: Conduct a think aloud to model how you would complete this rubric 
when analyzing student writing:

Let’s see……I have a whole pile of student responses here that I need to make sense 
of. I love how simple and easy to use this rubric is, but it’s SO general! How do I 
know what “sufficient” means? How can I know what “sufficient evidence” looks 
like? And what about evidence that is “specific”? 

Oh, wait – I DO also have this handy exemplar I wrote to give me a good clear sense 
of what I’m looking for here. I can use this as my benchmark – based on this 
exemplar I have a very clear picture of what “clear understanding” and “sufficient 
evidence” look like. 

So now, let me take a look at this first student, Tanya. It looks like she did answer the 
question pretty accurately – of course, her assertion is worded a little differently 
from the exemplar, but it’s just as clear, and it’s certainly “valid.”  So, I’ll put her 
initials TL in the “proficient” box, like this.
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Click to have the initials TL appear.

How about her evidence? Hmm…..well, she did try to give some evidence, and it’s 
basically accurate - but compared to my exemplar, Tanya’s evidence is pretty vague. 
So I'm going to put her initials in the “approaching” box for evidence.

Click to have the initials TL appear.

Yikes – now that I look closely, and compare this to my exemplar, I can see that 
Tanya really didn’t even attempt to make a connection between her assertion and 
the little bit of evidence she gave. I guess I need to put her initials in the “beginning” 
box for connecting the evidence.

Click to have the initials TL appear.

Wow, this is so interesting – I wonder what my other students’ work will look like? 
I’m about to find out!

Facilitator does: Break out of model and explain that you would continue repeating 
this process to evaluate all student work. Pause here to ask if there are any questions 
so far.



Duration: 5 minutes

Facilitator says: Now we are going to take a closer look at what this rubric looks like 
at the end of this process –after you’ve evaluated an entire class-worth of written 
responses.  You’ll notice that what we end up with looks a lot like a graph!

Facilitator does: Point participants to the completed rubric in their handouts (p. 9) 
and review the directions/look fors.  After a moment of independent review, click to 
reveal the discussion prompts and have participants discuss with a partner or at their 
table groups. If time allows, have a few participants share out with the whole group.  
Emphasize that these patterns are helpful because they help us determine 
instructional moves not only for individual students, but for small groups and even 
the whole class.  For instance, we notice in this sample class that the majority of 
students are demonstrating clear understanding and identifying sufficient evidence.  
However, there’s a pretty sharp decline in the number of students who are proficient 
+ when it comes to explaining that evidence. 

Facilitator Says: This can seem time-consuming at first, but as you practice, it takes 
less time.

Key Point:
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The idea here is that the teacher can see various patterns of strength and weakness.
Looking closely at these patterns can help the teacher decide what instruction 
students may need as next steps.



Duration: 5 minutes

Facilitator says: Before we wrap up, it’s important that we summarize and capture 
learning from this section. Please take a few minutes to reflect and connect the 
learning in your handouts. 

Facilitator does: Direct participants to their handouts (p. 10), where they have space 
to “connect the learning” from today’s session. Provide time for participants to 
record their thinking in response to the questions on the slide. 
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● Duration: 1 minute

● Facilitator says: So we’ve now experienced and learned that...

● Facilitator does: Read slide



●Duration: 30 seconds (begin by 9:45)
●Facilitator says: Let’s take a closer look at ways in which we can support all 
students in their ability to cite relevant and specific evidence to support conclusions 
drawn from a text.  Remember to continue to ask yourself, “How are the instructional 
shifts visible in my setting?” and, “How will I intervene with my mentee to help him or 
her implement the shifts with all students?”
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Duration: 5 minutes

Facilitator says: Although the Diverse Learners Guide “lives” in the ELA Guidebooks, 
given what we know about the importance of the instructional shifts in all content 
areas, this document and its accompanying resources are well-worth becoming 
familiar with.  Please indicate (thumbs up, thumbs sideways, or thumbs down) the 
extent to which you are familiar with the Diverse Learners Guide.  Thumbs up means 
you have used it (perhaps even regularly), thumbs sideways means you know about it 
and may even have read it, thumbs down means you may not know about it yet.  

Diverse Learners Guide available at https://learnzillion.com/resources/134194/
(accessible from the Get Started tab from any unit).

Facilitator does: Review directions and point participants to the excerpt and space in 
their handout (p. 11). Provide 1 minute of independent reading time, then click to 
reveal the discussion prompt and have participants discuss with a partner or with 
their table groups.

If time allows, invite a few participants to share key takeaways with the whole group. 
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For Facilitators:

Excerpt from Diverse Learners Guide - included in handout for the Do Now activity

This document describes the design principles of the ELA Guidebooks 2.0 units and the 
included strategies and materials to support all learners, including those diverse 
learners who learn in a different way and at a different pace than their peers. Based 
on this definition, all students can be classified as “diverse learners” at some point in 
the instructional process. Thus, when teaching guidebook lessons, teachers must 
understand the grade-level standards and and their students’ current ability to make 
instructional decisions that will ensure all students read, understand, and express 
their understanding of complex, grade-level texts.

• Guiding Principles for Diverse Learners1

• All students should regularly engage with rich, authentic grade-appropriate 
complex texts.

• All students should have full access to grade-level classes and engage in academic 
discourse and meaningful interactions with others around content, even with 
“imperfect” developing language.

• Rather than having different expectations for students based on their abilities, all 
students should have opportunities to meet the grade-level standards through 
appropriate scaffolds and supports.

• Instructional supports should not supplant or compromise rigor or content.
• Specialized instruction should build on and enhance what occurs during regular 

instruction.
• The instructional design and language should not get in students’ way of accessing 

lesson content.
• Students’ knowledge of another language should be seen as an ability and called 

upon as a way to support students as they develop and express their 
understanding in a new language.

• Language instruction should be integrated with reading and writing instruction and 
focused on understanding and communication.



Duration: 8 minutes

Facilitator says: Look at the sample Class Rubric (p. 12) from earlier and reflect on 
the following questions (p. 13). Take brief notes to capture your thinking. Allow 8 
minutes for participants to examine the Class rubric, reflect on the patterns they see 
and complete the reflection tool in their handout (which mirrors these questions). 
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Duration: 7 minutes

Facilitator does: Have participants meet with their Falcons partner.  Review the 
protocol and have participants get started.  Manage time by letting participants know 
when they should transition from the first to second step in the protocol.
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10:05-10:20
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Duration: 5 minutes (begin 10:20)

Facilitator does: Debrief with the whole group using the questions above.  Responses 
will vary. Participants may notice that students performing poorly on both the first 
and second row of the rubric are probably not understanding the text. This could be 
due to problems with fluency, vocabulary or knowledge. Students performing poorly 
only in the second or third row may have a general understanding of the text, but 
may need additional instruction or practice in finding or selecting evidence or 
explaining how the evidence they chose supports their assertion about the text.
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Duration: 3 minutes 

(Chart will be provided as a separate handout)

Facilitator says: So how do you address the gaps that you are seeing based on your 
analysis of student work?  Here is a helpful place to start – the Supports Flow Chart.  
This tool is built into the Guidebooks 2.0 curriculum and is designed to support you in 
identifying appropriate supports to use 1:1 or in small groups to address specific 
needs.  It is not hard to imagine why this resource might also be important for a 
mentee! 

Facilitator does: Gauge participant familiarity/use of the Supports Flow Chart. 

Facilitator does: Break out of PPT and model for participants how to navigate to and 
access the Supports Flow Chart on LearnZillion.

Go to https://learnzillion.com/resources/81666-english-language-arts-guidebook-
units/
Grade 8--> Flowers for Algernon Unit --> Get Started --> Supports Flow Chart
Supports Flow Chart available at https://learnzillion.com/resources/134191/
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Point out that this “get started” tab exists in every unit for every grade-level.  We just 
clicked on Flowers for Algernon because that is the unit we have been working with! 
Ensure participants download the supports flow chart and direct them to open up the 
file and stay on the first page for now.

Source: ELA Guidebooks 2.0

Also helpful: The English Learner Guidebook: Changing Outcomes for ELs: 
https://www.louisianabelieves.com/academics/english-learners

https://www.louisianabelieves.com/academics/english-learners


Duration: 2 minutes

Facilitator says: Diverse learners may need additional support to reach our goals in 
disciplinary literacy. The diverse learners cycle describes a decision-making process 
for providing those additional supports. Take a moment and review the process 
outlined in the Diverse Learners Cycle image on the first page of the Supports Flow 
Chart.  Think about how this process might be beneficial to a mentee.

Facilitator does: Provide independent review time. 

Facilitator says: The Supports Flow Chart mirrors the first four steps in the process –
you’ll notice that this chart is organized first by disciplinary literacy standards so you 
can engage in the process outlined here:

1) Identify the standard
2) Compare current student performance to that standard
3) Identify gaps between performance and that standard
4) Identify possible supports so you can make a plan for supporting individual or 

small groups of students

Source: ELA Guidebooks 2.0
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Duration: 6 minutes

Facilitator does: Review directions and provide independent review time.  For now 
the purpose is to become familiar with the document and how it is organized. 
Encourage participants to use 5 independent minutes to familiarize themselves with 
the document (emphasize that we will go deeper in just a few minutes).  Afterwards, 
invite people to share out a few things they noticed and wondered as they reviewed 
this documents.  

Some examples:
• You may have noticed…

• The flowchart is organized by standards
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• There are observations that help you match what you might be 
seeing/hearing in your classroom with a possible issue

• There are a lot of direct links in the support column – there are a lot of 
tools that already exist for many of the proposed supports!

• That the supports are categorized into 4 big buckets – we’ll be taking a 
closer look at those in the next activity.

• You may have wondered…
• How do I decide which support to use?
• When should this support take place?
• Is there a hierarchy of supports (i.e. least intensive to most intensive)?

Source: ELA Guidebooks 2.0



Duration: 10 minutes

Facilitator does: Direct participants to the ”digging deeper” activity in their handouts 
(p. 14-15) - work with their Panthers partner; they will remain with this partner for a 
while.  Provide 8 minutes of work time, then facilitate whole group debrief around 
key points. 

Answers
1) The supports flow chart is organized by supports for:
• Reading and understanding complex text
• Engaging in academic discussion
• Expressing understanding of complex texts
• Developing language proficiency

3) Possible reasons for struggling with RI/RL4:
• Lack of automaticity in reading
• Reading disfluency 
• May not recognize punctuation
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• Limited word knowledge

Possible solutions:
• Practice reading aloud words in advance of reading a complex text
• Weekly practice with fluency tasks
• Paired reading, echo reading, choral reading
• Audio recording of the text in advance
• Have students record and listen to their own reading
• Volume of reading

3) Multiple responses – here is one example of the most likely situation (important 
here that participants match the best support with the issue they chose):
Possible issue: The student may struggle with active listening or not be able to track 
the main points of the conversation.
Possible support: Provide students with a way to track how the ideas of their peers  
support or change their original idea(s). Prior to a discussion, have 
students record the discussion question and their idea(s) on the student discussion 
tracker. During the discussion, direct students to record the ideas of their peers. 
Provide time during the discussion for students to reflect on and record how each 
peer’s idea supports or refines their original idea(s). After the discussion, have 
students reflect  on how the discussion influenced their original idea(s).

4) When fluency isn’t the issue, the next most likely culprit is…lack of knowledge and 
vocabulary.  To support with this, students may watch a Let’s Set the Context video, 
engage in a volume of reading, read a text set about the topic, create a concept map, 
etc. 

Key Point:
The main ”culprits” that prevent students from reading and understanding complex 
text are fluency, vocabulary and knowledge. 

Source: ELA Guidebooks 2.0



Duration: 5 minutes

Facilitator says: Before we wrap up, it’s important that we summarize and connect 
learning from today’s session. Please take a few minutes to reflect and connect your 
learning in your handouts. 

Facilitator does: Direct participants to their handouts (p. 16), where they have space 
to “connect their learning” from today’s session. Provide time for participants to 
record their thinking in response to the questions on the slide. 
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●Duration: 30 seconds (begin at 10:50)
●Facilitator says: Let’s take a closer look at ways in which mentors and mentees can 
support all students in their ability to cite relevant and specific evidence to support 
conclusions drawn from a text.
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Duration: 2 minutes

Facilitator says: Let’s revisit our rubric. (It is reprinted on p. 17) Earlier we started 
analyzing patterns in student work.  Let’s stop and think about what it means if 
students are struggling to meet the first two criteria on the rubric.  Take a moment 
and re-read the first two criteria in the rubric.  

Facilitator does: Provide a moment of independent review time, then invite 
participants to share out.
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Duration: 15 seconds

Facilitator does: Read the slide
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Duration: 1.5 minutes

Facilitator says: So why might students be struggling to read and understand a text? 
There are three main culprits.

Facilitator does: Click to reveal and summarize each box

Fluency: Just because a student can read with fluency doesn’t guarantee they 
understand what they are reading. However, because of the important role fluency 
plays in the cognitive process of reading, students who do not read with fluency will 
not be able to comprehend what they are reading. The ability to read with fluency 
frees up cognitive space to focus more on making meaning of the text.  The Supports 
Flow Chart identifies some ways to support students who have this need; note that 
ELA teachers will actively intervene to support fluency, as well. 

Vocabulary: Vocabulary and knowledge go hand in hand – and not knowing the 
words on a page can literally be debilitating to a reader.  

Finally, Knowledge: Much of module 4 was about the critical role that background 
knowledge plays in reading comprehension.  Who remembers the baseball study?  
What did we learn from that research?  Summarize key points:
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• Baseball study shows that background knowledge is a greater factor than assigned 
reading level in determining students’ ability to comprehend complex text.

• Intentionally helping students to build knowledge will help them access complex 
text.

• Students don’t have just one reading level. Students have many reading levels  -
assigning students to a single level limits their ability to engage with rich & 
challenging text. 

For our purposes today, we are going to focus on issues and supports in the Support 
Flow Chart that address vocabulary and knowledge.



Duration: 15 seconds

Facilitator says: Now, we are going to dig deeper into this tool to see how we can 
identify student needs and determine appropriate supports for meeting those needs. 

Facilitator does: Make sure all participants have their supports flow chart out.  (It 
might be helpful to copy this separately - we will navigate to it, and there are many 
helpful links, but given connectivity challenges, it might be nice to have hard copies 
so we can keep moving.)

Source: ELA Guidebooks 2.0
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Duration: 8 minutes

Facilitator does: Point participants to the case study and the graphic organizer in 
their handout (p. 18-19). Provide about 5 minutes of independent reading time, or 
when you notice that most of the participants have finished, click to reveal the 
discussion prompt.  Have participants work with a partner (continue with Panthers 
partner) to discuss.  Debrief whole group afterwards and then return to their tables 
to prepare for Gallery Walk activity. 

Look for:
• Observation: Student demonstrates grade-level fluency on fluency assessments, 

but does not demonstrate understanding.
• Possible Issues: lack of word knowledge, lack of background knowledge, lack of 

“language sense”
• May also observe: Student doesn’t know the meaning of important words and 

phrases in the text. (issue: lack of strategies for figuring out meaning)
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Duration: 1 minute

Facilitator says:  From the Supports Flow Chart we see a number of potential 
supports we can use to address vocabulary and knowledge issues.  

Facilitator does:  Briefly review list of supports from the Flow Chart (p. 20).  Explain 
that we are about to dig deeper into each of these supports by breaking into groups 
to illustrate what each of these supports looks like and how they address the issue. 
Have participants count off 1-5 to assign themselves to one of the 5 issues/supports 
listed here. 
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Duration: 10 minutes

Facilitator does: Have participants count off 1-5. Then point them to the assignments 
in their handouts (p. 20).  Review the first direction and provide a minute of 
independent reading time.  Then have participants move to their assigned anchor 
chart.  Click to reveal the discussion prompt and have participants discuss with their 
team.

Note: They are not recording anything on their anchor charts right now, just 
discussing!

Review directions and have each group create their visual.
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Duration: 10 minutes

Facilitator does: Review the directions; have participants rotate clockwise to review 
and discuss each anchor chart (2 minutes per chart + transition time).  Then have 
participants return to their seats. Ask if there are any questions about any of the 
charts/supports. 
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● Duration: 3 minutes 
●

Facilitator says: To connect this portion of the morning’s learning, please jot 
down your thoughts to these two questions in your handout on p. 21.



● Duration: 1 minute

● Facilitator says: So we’ve now experienced and learned that...

● Facilitator does: Read slide



SECTION START: 11:25
● Duration: 30 seconds
● Facilitator says: Let’s take a few minutes to see where this content appears 

in the Competencies you are helping your mentee develop. 
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● Duration: 20 minutes

● Facilitator says: Pull out your Teacher Preparation Competencies document.  
In just a moment, I’m going to ask you to work with a partner at your table. 
Together, you will examine the General and Disciplinary Literacy Teacher 
Preparation Competencies (could also look at Special Education). Your task is 
to identify specific competency areas where the practices we’ve learned about 
this morning are evident.

● Facilitator does: Give participants time to review the competencies. Then 
solicit sharing from participants.

● Note: If any participants do not have their teacher preparation competencies 
with them, they can access them on https://www.louisianabelieves.com/
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SECTION START: 11:45
●Duration: 45 minutes

Kelly’s notes to herself: 

Potential SMART goal for use with afternoon content: During the next unit, my mentee 
will use a combination of a general rubric and a task-specific benchmark to analyze 
student work and diagnose student learning needs.

Second potential goal: During the next unit, the teacher will employ steps 2 and 3 in 
the Conversations Guide to group students thoughtfully and establish consistent 
norms and procedures for classroom discourse in order to support ALL students’ 
participation in productive discussions, as measured through the Discussion Tracker. 
(Reviews some key content from Module 5 that is beneficial in completion of the 
assessment on Adapting High Quality Materials.
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● Duration: 30 seconds

● Facilitator says: Here is where Set New Goals falls in our mentor cycle visual -
it is part of the measure progress section and helps us answer the questions, 
“How am I going to figure out if they got better?” and “What should we work 
on next?”
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SECTION START TIME: 12:30 (after lunch)
●Duration: 30 seconds

●Facilitator says: We are moving along in our mentor cycle to the measure 
progress section. In modules 4 and 5 we discussed planning for two types of 
interventions - model teaching and co-teaching - as two ways to support your 
mentees in meeting their SMART goals. The next step in this process is Setting 
new goals. During this segment we will focus on how you determine if it is 
time to set new goals. 



●Duration: 30 seconds

●Facilitator says: This is our outcome focus for this afternoon. 
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● Duration: 30 seconds

● Facilitator says: The three key components for setting new goals include 
examine all data, identify progress, and determine next steps. This part of 
cycle should feel very familiar to the work you did in diagnose and coach. 
Once again we are going to analyze data, debrief with the mentee, and write 
a revised or new coaching plan.  The difference is that now, you are not 
starting out fresh. You have work with your mentee under your belt, which 
provides you with data and progress to build off of. This also means that you 
will be using multiple sources of data collected throughout your work 
together, not just data from one observation. *animate* Let’s look at 
examine all data in more detail. 
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● Duration: 5 minutes

● Facilitator says: This first component to setting new goals is not a new skill. 
We have analyzed data many times during our mentor cycle. However, we 
may have been focusing solely on one piece of data such as the initial 
observation data or debrief notes. During set new goals you look at the whole 
picture of your work thus far with your mentee. Imagine that at this point in 
the cycle you have been working for several weeks or months with your 
mentee on their SMART goal. You will “check in” with your mentees on 
progress toward meeting their goals. Prior to that check in, you will want to 
look at all the data you’ve collected since that initial observation. This data 
could include any or all of the following.

● Facilitator does: Read through the different types of data listed on the slide. 
After reviewing the slide, pose the question to participants if there are any 
other data sources they could see using at this point and share those ideas 
out with the whole group. 

● Facilitator says: To practice this part of the mentor cycle we are going to use 
a scenario. This scenario will support our work throughout all three 
components of the Set New Goals part of the mentor cycle.  You will be given 



some sample data to work with as we work our way through the Set New 
Goals part of the mentor cycle. 



● Duration: 2 minutes

● Facilitator says: We have created a tool/template for you to use as you work 
your way through the three components of the Set New Goals part of the 
mentor cycle. This tool can support you as you analyze the multiple sources of 
data and can be found on pages 24-27 of your handout. Throughout the rest 
of the afternoon we will utilize one scenario to model how to use this 
template and provide you with an example or a model. Then we will provide 
you with a second scenario with which you will practice working your way 
through the template and three components of Set New Goals. You will have 
time to look through all of the different data sources for your scenario and 
begin to draw some conclusions and make decisions about whether this 
fictional mentee is ready to set a new goal, or if they may need to continue 
with your support on the current goal. 



● Duration: 10 minutes

● Facilitator says: On page 28 of your handouts, you will see this SMART goal. In 
this particular scenario the mentee has been working on the following SMART 
goal (read goal aloud). In a separate packet (TOM NOTE  - ARE YOU DOING 
“TOPS AND BOTTOMS” HERE???), you will find three sample pieces of data 
that was created during this mentee & mentor’s work together. You will see 
the debrief notes from the initial observation, a co-planning document, and 
analyzed notes from a later classroom visit. Following that sample data, you 
will see how the mentor has utilized the guiding questions in the first part of 
the template to examine and analyze this data. Studying this example will 
provide an example of how you can use the guiding questions in the template 
to examine the data collected during your work with a mentee. 

● You will have 6 minutes to look at the data and this mentor’s analysis notes. 
Be ready to discuss whether you agree or disagree with what they’re seeing in 
the data.

● Facilitator does: Provide participants with 6 minutes to read through the 
example data and example analysis notes in part one of the template. After 6 
minutes, bring the group back together and animate the slide to reveal the 
discussion questions. Call on participants to share their thoughts/ideas to the 
two discussion questions with the whole group. 



● Facilitator says: Remember, this analysis is just an example, and really only is 
analyzing the sample pieces of data you looked at. Remember when you do 
this for real, you will be answering these questions about MULTIPLE pieces of 
data. You will practice this right now with a different scenario and data set. 



● Duration: 12 minutes

● Facilitator says: Now you will have a chance to practice using the first part of 
this template. In this scenario, the mentee’s goal reads as follows…(read the 
goal on the slide). Remember that the goal was created based on this 
mentee’s initial observation and one-on-one debrief. The data that you all will 
have to analyze for this teacher includes… (read information on slide). This 
data can be found in your separate handout packet. (TOM NOTE - WILL THIS 
BE “SHUTTING OUT THE SKY”?).  Your job will be to use the analysis tool we 
just looked at to analyze the multiple data sources and start to draw some 
conclusions on how you think this teacher is progressing toward meeting their 
SMART goal. You will use the guiding questions to help you analyze the data 
and jot down notes as you begin to draw those conclusions just like in the 
example we just shared with you. 

● Facilitator does: Give participants time to work through step one of the tool 
and analyze the new data set. 



● Duration: 8 minutes

● Facilitator does: Invite participants to share out with the whole group. Use the 
guiding questions from the template to invite answers from participants as they 
share their findings. 



● Duration: 30 seconds

● Facilitator says: Now that we’ve examined all the data *animate* the next 
step is to draw conclusions and identify if any progress was made toward the 
SMART goal.
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● Duration: 5 minutes

● Facilitator says: Now that you’ve had a chance to analyze different data 
collected while working with a mentee, it’s time to decide if based on what you 
are seeing, if your mentee has made progress toward the SMART goal. You 
will need to do some pre work before you discuss your analysis with your 
mentee, this is similar to the pre-planning you did for that initial one-on-one 
debrief you conducted after the initial observation. This will make it much 
easier for you to guide your discussion with your mentee because you’ll be 
prepared.

● Let’s continue working through the analysis template. This template and 
process should feel very similar to the one we used during the initial 
observation analysis, however just like in step 1 instead of analyzing strengths 
and weaknesses from one piece of data - an observation - to set an initial 
goal, we are analyzing multiple pieces of data over time to determine progress 
and decide if the initial goal has been met and the mentee is ready to move on 
to a new goal. 

● It is difficult to define exact characteristics of what adequate or necessary 
progress toward a mentee’s SMART goal will look like because all goals are 
different. This is where you need to use your professional judgement. After 
analyzing the data and using the guiding questions in step two, how will you 
determine if your mentee has or hasn’t made progress? It might be very 



obvious based on the student data collected that the teacher has improved in 
their desired area of focus. A goal might be 80% achieved and in your eyes 
this is enough for the teacher to move on to a new goal. You might determine 
based on your analysis that progress has been really slow and perhaps this is 
not the right goal or process for achieving it and therefore a new goal should 
be set. Your mentee may be asking for more direction and support and 
therefore continued support on this specific goal is necessary. Or your mentee 
may be asking for more direction and support that is not addressed by their 
current SMART goal and therefore it makes most sense to set a new goal. 
These of course are not an exhaustive list of examples, but hopefully will help 
guide your thinking during this next part of the process. 

● The information on this slide is also included in your handout on page 23.
● On page 25 step two of the tool also includes some guiding questions to guide 

your thinking and analysis during this component.  Take 2 minutes to read 
through the analysis questions that will help you identify progress.

Photo credit: 
https://www.google.com/search?q=person+thinking&rlz=1C5MACD_enUS622US623
&source=lnms&tbm=isch&sa=X&ved=0ahUKEwix5svgnpnfAhUEb60KHTqOCRkQ_A
UIDigB&biw=1416&bih=683#imgrc=C6yy25meqr-LVM:



● Duration: 10 minutes
● Facilitator Says: Let’s consider the example we started to study as a model 

in the first step. Remember this mentee’s goal was: For the next text, the 
teacher will plan instruction that addresses every level of the Reader’s Circles 
so that students build a strong understanding of the text as measured by 
students’ responses to text-based questions. And remember the main 
conclusion that the mentor drew from examining the data was that there 
seemed to be a pattern in the student’s discussion responses that they had 
built a strong understanding of the text.

● Let’s move on to this next step of work our example mentor has done: identify 
progress. Now the mentor has considered the questions included in step 2 of 
the template and jotted down their thoughts on page 23 of your handouts. 

● Take 4 minutes to read through the model mentor’s notes on “Identify 
Progress”. Please feel free to make notes about what you notice.

● Facilitator does: Allow participants to read and review for 4 minutes, then 
animate slide.

● Facilitator Says: Now use the notes you just made to discuss at your tables. 
What do you notice in their notes? Do you agree or disagree with the mentor’s 
line of thinking? You will have 5 minutes.

● Facilitator does: Allow participants to discuss for 5 minutes at their tables. 
Bring the whole group back together & invite a few participants to share their 
thoughts. 



Photo credit: 
https://www.google.com/search?q=person+thinking&rlz=1C5MACD_enUS622US623
&source=lnms&tbm=isch&sa=X&ved=0ahUKEwix5svgnpnfAhUEb60KHTqOCRkQ_A
UIDigB&biw=1416&bih=683#imgrc=C6yy25meqr-LVM:



● Duration: 15 minutes

● Facilitator says: Now let’s go back to the scenario you’ve been practicing 
with. Remember this is the mentee working on asking questions that are 
focused on the content of the text. You’ve already had some time to dig into 
the data, now you will have an additional 10 minutes to identify progress or 
lack thereof with your table groups. Discuss the questions in step 2 with your 
tablemates, jot down your notes and thinking and be ready to share out with 
the whole group your findings. 

● Facilitator does: After 10 minutes, take 5 minutes, during which you invite 
participants to share out findings with the whole group. Ask participants to 
share whether they believe the mentee in their scenario has made adequate 
progress toward their SMART goal and whether or not they feel the mentee is 
ready to move on to setting a new goal. Also ask them what evidence or lack 
of evidence they have that supports their decision. 



● Duration: 30 seconds

● Facilitator says: After examining the data, and identifying if progress was 
made or not made, *animate* we now determine next steps with our mentees 
in our work together and what that will look like moving forward. 
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● Duration: 7 minutes

● Facilitator says: Now that you’ve examined all of the data and identified 
progress toward their SMART goal it is time to determine next steps in your 
work with this mentee. Again, this is all pre-planning on your end so when you 
do have that conversation with your mentee you already have these ideas in 
mind to help guide your conversation. First on your own, you will decide what 
you think are the best next steps for your mentee. Should they continue 
working toward this SMART goal, or have they made progress and are ready 
to move on to working on another, different instructional practice? Once you 
have prepared and determined next steps on your own, go ahead and 
schedule a “check in” with your mentee. Explain that during this conversation 
you will look at your work together so far, that they should bring any student 
work that will support them in meeting their SMART goal and any other notes 
they think could contribute to the conversation. During the check in 
conversation you will once again go through these same three steps with your 
mentee in an abbreviated way since you’ve already gone through them on 
your own - review the new data, identify progress or lack of, and determine 
next steps in your work together. This conversation is very similar to debrief 
conversations you’ve already learned about in previous modules, just with 
different guiding questions to keep this conversation focused on setting new 
goals. Let’s look at step 3 in the template we’ve been using to look at this 
process in more detail on pages 26-27 of your handouts. 



● Facilitator does: Walk participants through step 3 of the tool. 



NOTE: THIS SLIDE INCLUDES ANIMATIONS - IT IS NOT MESSED UP.
● Duration: 4 minutes

● Facilitator says: Much like the template used for the initial one-on-one 
debrief, there is a column that includes suggested guiding questions, but 
remember you may not always ask every single question listed, a column for 
you to plan out your thinking because you’ve already done your pre-planning 
prior to the conversation with your mentee, and a third column for you to take 
notes during the conversation with your mentee. The first two sections of the 
template are shorter versions of the questions we used earlier to analyze the 
data and identify progress. You are going to talk through these steps more 
briefly during your conversation with your mentee. The third section, includes 
questions to determine next steps with your mentee in your work together. 
Together you will determine next steps. 

● (animate the slide) If you determine that the mentee has not met their 
SMART goal and there is more work to be done in order to meet it, what next 
steps need to happen to continue working on this goal? This could be 
scheduling another model or co-teach activity or even an additional 
observation where you can provide some specific feedback on the mentee’s 
instruction. If you both agree that the SMART goal has been met based on the 
evidence in the data collected, there may be one of two ways to move forward 
in your work together. You and your mentee may already have another 
instructional practice or skill in mind that has naturally come up in 



conversation or your work together that they want to focus on next. If this is 
the case, you and the mentee can create the new SMART goal together 
during your conversation and work your way back through the mentor cycle as 
needed. Otherwise it would be reasonable to conduct another classroom 
observation with a new focus area to help guide development of the next 
SMART goal and embark on a new mentoring cycle. 

● Out of these three different possible scenarios, two of them will require you to 
write a new coaching plan following the conversation with your mentee. 
*animate* If you and your mentee develop a new SMART goal or decide to 
keep working on the same goal, but need to try some new interventions, then 
you will want to complete a coaching plan based on the outcomes from your 
conversation. If you and your mentee decide to conduct another observation 
and one-on-one debrief to help determine a new area of focus, then the 
coaching plan will be written according to its placement in the mentoring cycle. 



● Duration: 10 minutes

● Let’s return to our example mentee situation we’ve been using as our model 
all afternoon. On page 12 of your “Tops and Bottoms” handout is part 3 of the 
tool completed with notes from the mentor’s pre-planning and some notes that 
the mentor took during the check-in conversation where they are determining 
next steps.

● Take 5 minutes to read through the example notes and make notes about 
what you see.  Use the questions on the slide to guide your reading and note 
taking. Can you determine what was the outcome of the conversation? Will a 
new coaching plan be developed as a result of this conversation? Do you 
agree or disagree with the outcome? What other things are you noticing?

● Facilitator does: Allow participants 5 minutes to read through the example 
and discuss with their table group. Then take 5 minutes for a discussion of the 
questions on the slide.  Use the questions to guide the conversation and solicit 
sharing from the room. 



● Duration: 15 minutes

● Facilitator says: You will now have 15 minutes to do your “pre-planning” for 
this check in with your “mentee” based on the scenario you’ve been practicing 
with all afternoon. You will use your notes from steps 1 and 2 to help you 
complete column 2 in step 3 and prepare for the conversation you would be 
having if this was your mentee. You are going to meet up with your Carolina 
Panthers teammate to work on this together. 

● Facilitator Does: Circulate while participants are working on their pre-
planning. 



● Duration: 10 minutes

● Facilitator says: Let’s have a few participants share out some of the 
questions they would include during their conversation with this particular 
mentee. We would also like to hear where you “pre-planned” this conversation 
to go. Do you think it is best to have this mentee continue to work on the same 
goal or did they master the goal according to the data and your analysis and 
are ready to move on to a different need? Let’s hear some of your thoughts!

● Facilitator does: Facilitate a whole group share out about how they pre-
planned for a check-in conversation with this particular mentee.  

● Facilitator says: Awesome!  You’ve now worked through all three steps of 
how to measure the progress a mentee is making. These are the exact steps 
and tools you can use as you come to the end of a cycle of work with your 
mentee and need to decide what to do next! Tomorrow, we will learn how to 
engage your mentee in reflection, which is an important step to take if your 
mentee has mastered a goal and is ready to tackle another one - before 
moving on you’ll want to engage them in reflection to ensure their learning is 
solidified in their mind. But we’ll get to that tomorrow!



●Duration: 30 seconds

●Facilitator does: This afternoon, we learned [Read slide].





SECTION START: 3:25
● Duration: 30 seconds

● Facilitator says: So let’s take a look at where everything we’ve discussed 
today appears in the assessments.



● Duration: 2 minutes

● Facilitator says: Take 1 minute and read through the description of this 
assessment. (After 1 minute, ask) Where do you see the connection in this 
assessment with what we’ve learned so far? (invite a few answers from 
participants)

● NOTE: Answers should include the following:
○ Today we learned about meeting the needs all learners through 

collecting evidence of student learning, diagnosing student needs, and 
using the supports flow chart to determine how to support students.

○ Remember, the Developing Content-Rich Text Sets and Adapting 
High-Quality Materials to Meet Student Needs assessments can be 
completed in your own classroom OR in your mentee’s classroom - it’s 
about proving you have the knowledge in these areas to be a mentor.
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● Duration: 2 minutes

● Facilitator says: Take 1 minute and read through the description of this 
assessment. (After 1 minute, ask) Where do you see the connection in this 
assessment with what we’ve learned so far? (invite a few answers from 
participants)

● NOTE: Answers should include the following:
○ We’ve now learned some about the final step in the assessment, 

monitor progress.
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● Duration: 6 minutes

● Facilitator says: I’m going to log on to the platform and give just a high-level 
overview of each of these assessments so you can continue to make 
connections between what we’ve learned so far and the expectations of these 
two assessments. 

● Facilitator does: Log on using the generic username and password below. 
● Review the following highlights live on the platform for participants:

○ Mentoring to Improve Content Instruction
■ Participants may have already chosen to use Math for this 

module, which is totally fine. In that case, they should continue 
on with their math work. 

■ Analyze - Participants are ready to accomplish this part of the 
assessment. They know what to “look-for” when it comes to 
instruction grounded in disciplinary literacy that meets the 
needs of diverse learners, and they know how to conduct an 
observation, analyze that data to prioritize a need, and set 
goals.

■ Develop - They are ready for this part of the assessment as 
they know how to develop a coaching plan.
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■ Implement - They are ready for this part of the assessment as 
they should have already started relationship building, and 
hopefully have started coaching as well.  They now have also 
learned how to monitor progress - the artifacts that you could 
include for this part of the assessment could be the tool they 
learned about this morning, as well as this afternoon, notes 
from the check-in conversation, the new coaching plan written 
as a result of the conversation, a recording of the check-in 
conversation, pictures of the multiple sources of data collected 
that led to the decision to set a new goal, etc. 

○ Adapting High-Quality Materials to Meet Student Needs
■ Analyze -
■ Develop -
■ Implement -
■ Evaluate -

https://my.bloomboard.com/
Username: learningforwarddemo@bloomboard.com 
Password: BBLearning4ward

https://my.bloomboard.com/


● Duration: 15 minutes

● Facilitator says: Now take some time to log on yourself and explore these 
two assessments and see what additional work you see needing in order to 
accomplish the tasks. There may be work you can do right now - such as 
choosing a curricular resource and starting to analyze its quality or writing a 
coaching plan based on observation notes.  Or there may be planning work 
that you can do - such as emailing your mentee a schedule for some coaching 
work you’re going to do.  Try to take advantage of your team at this time to talk 
through any issues or questions you are having.
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●Duration: 2 minutes

●Facilitator says: This morning, we focused on 2 morning outcomes that are focused 
on meeting the needs of all learners.. [Read the 2 outcomes]
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●Duration: 1 minute

●Facilitator says: And this afternoon we accomplished this outcome! [Read the 
outcome]
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●Duration: 1 minute

●Facilitator says: As we wrap up our day together, remember...

●Facilitator does: Read slide



●Duration: 4 minutes

●Facilitator says: Before we head out for the day, everyone please take out two 
sticky notes.  Label your first sticky note #1 and write down 1 big takeaway you have 
from today’s learning. Label your second sticky note #2 and write down 1 question 
you currently have as we head out for the day. Please bring your sticky notes up to 
the facilitators before you head out.
●When you arrive tomorrow for module 7, please sit with your learning teams again. 
Every day, please bring all of your mentor teacher course materials with you, 
especially because we will be giving you time every day to work on your assessments. 
For tomorrow, you’ll also need your sheet with your football partners on it.

● Note to facilitators: After participants leave for the day, work together as a 
facilitator pair to review the takeaways and questions on the sticky notes.

● Prioritize which takeaways to share: which takeaways did many people say? 
Which takeaways are particularly insightful and will move mentor thinking 
forward?

● Prioritize which questions to share and answer: which questions will NOT be 
answered tomorrow and are necessary for the mentors to understand their 
role, the mentor cycle, and the mentor program of modules and 
assessments?



● If there are questions you don’t know the answer to, email Tom Manning to 
see if you can get an answer that you can share.


