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Mentor Training Goals 
1.  Build strong relationships with their new and resident teachers. 

2.  Use quantitative data (i.e. student achievement results from summative and formative 
assessments) and qualitative data (i.e. student work and feedback, classroom observations, 
peer and supervisor feedback) to identify and prioritize new and resident teacher’s strengths 
and areas for growth based on teacher certification competencies and performance 
expectations. 

3.  Implement a continuum of support and coaching techniques to build new and resident 
teacher knowledge and skill in content and content-specific pedagogy and self-analysis and 
reflection skills. 

• Set short- and long-term professional growth goals based on student results. 

• Create a logical sequence of coaching opportunities to build new/resident teacher’s skill 
over time to reach goals. 

• Identify and leverage high-quality, evidence-based resources to support new and 
resident teachers’ specific needs. 

• Lead effective feedback/coaching conversations grounded in student evidence (includes 
difficult conversations). 

• Track new and resident teacher progress. 

• Model and facilitate resident self-reflection and improvement. 

4.  Deepen content knowledge and content-specific pedagogy to support continued 
development of teacher competencies in the respective content areas. 

5.  Assess and develop mentor competencies in their discipline to identify strengths and gaps 
and to develop areas of need. These assessments are based on competencies and student 
results. 

  



                                                                                                              
 

Mentor Teacher Secondary ELA Cohort, Module 5 4 

Module 5 Outcomes 
Mentor teachers will: 

• Explain Louisiana’s ELA goal that all students will be able to read, understand, and 
express their understanding of complex texts. 

• Demonstrate “big picture” understanding of strong literacy instruction by norming on 
the individual but interconnected components of literacy. 

• Describe the relationship between content knowledge and reading comprehension. 

• Describe what fluency is and why it is important. 
  

Module 5 Key Points 
• We must make the following “instructional shifts” in order to reach our ELA goal: 

o Give students regular practice with complex text 

o Ground all reading, writing, and speaking in textual evidence 

o Build knowledge through content-rich nonfiction 

• Close Reading and Volume of Reading are the two main approaches included in the 
Guidebooks to  support students in reaching the ELA goal. 

• Fluency is a prerequisite for building reading ability and a love of reading. It is critical 
that disfluent readers receive intervention to support their fluency development in all 
grades.  

 
Module 5 Agenda 
8:30-12:00 

• Overview, outcomes, agreements 
• Reflection on Module 3-4 assignments 
• Introduction to ELA Guidebooks 
• Unpacking the ELA Guidebooks: The big picture 
• Building knowledge to support comprehension 

 
12:45-4:00 

• Building Knowledge: Conceptual coherence 
• Fluency as a foundation 
• Teacher Preparation Competencies in ELA 
• Wrap-Up 
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Agreements 
• Make the learning meaningful 
• Engage mentally and physically 
• Notice opportunities to support the learning of others 
• Take responsibility for your own learning 
• Own the outcomes 
• Respect the learning environment and the use of personal technology 
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Reflections on Module 3-4 assignments 
 
Co-teaching reflection 

1. What agreements did you establish prior to co-teaching? How did you decide those 
were the most important ones to establish?  

2. What were the learning goals for you and your co-teacher for this co-teaching 
experience? How did you assess your success? 

3. Which co-teaching method(s) did you use? Describe the factors you and your resident 
teacher/colleague considered to choose the co-teaching method you did. 

4. What unanticipated surprises, issues, or challenges did you encounter and how did you 
and your co-teacher handle them? If you didn’t have any, what might have contributed 
to the absence of them? 

5. What will you do in future co-teaching situations, particularly with resident teachers, 
that will strength the opportunity for both teacher and student learning? 

Key shifts in ELA 

1. Share evidence from your classroom that demonstrates your application of the ELA 
shifts. Describe how the practices influenced student learning. 

Reflection conversation 

1. Describe briefly the reflection conversation. With whom did you hold the conversation? 
What was the teacher’s learning goal? What was the student learning goal?  

2. Which stance (consult, collaborate, mediate) did you intend to take? Explain your 
reason for selecting this stance? 

3. What were some prompts or questions you prepared/selected for the conversation? 
Analyze how two of those prompts or questions aligned with your selected stance. 

4. What did you learn about your use of communication skills (listening, pausing, 
paraphrasing, and positive presuppositions) during the reflection conversation? 

5. What did the teacher learn as a result from this reflection conversation? 

6. What did you learn as a mentor from this reflection conversation? 

Successes Challenges Insights 
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Note Catcher: Introduction to the Guidebooks (ELA Session 1) 
ELA Content Module 1 

 

Do Now 
What must/should a literate person in the 21st century know and be able to do?  

Why are these skills necessary?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Session Objectives Agenda 
• Deepen understanding of Louisiana’s ELA 

goal that all students will be able to read, 
understand and express their understanding 
of complex texts.  

• Connect the ELA goal to the three 
instructional shifts in literacy.   

• Explain how the guidebooks reflect the 
instructional shifts and are designed to 
support students in achieving the ELA goal. 

 

Time Task 
8 min Getting Started 

25 min ELA Goal + 
 Instructional Shifts 

15 min Explore the Guidebooks 
10 min Reflect + Wrap Up 
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Louisiana’s ELA Goal 

All of Louisiana’s students will be able to:  
• Read complex texts 
• Understand complex texts 
• Express their understanding of complex 

texts  

What do you notice about each component of 
the ELA goal?  
 
 
 
 
 

Video Analysis 
What resonates with you? What surprises you? What questions do you have?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The Instructional Shifts 

1. Complexity: Regular practice with complex text and its academic language 
2. Evidence: Reading, writing, and speaking grounded in evidence from text, both literary and 

informational 
3. Knowledge: Building knowledge through content-rich nonfiction 
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Curriculum Sample Analysis 
Example  How does this example reflect the 

instructional shifts?  
How does this example support 

students in meeting the ELA goal?  

1 

  
 
 
 
 

2 

  

3 

  

4 
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5 

  

 
 

Capture Your Learning 

Question Response 
Name and briefly summarize 
the 3 instructional shifts.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

How do the Guidebooks 
embody these shifts, and how 
do they support students in 
achieving the ELA goal?  
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Curriculum Samples 
ELA Content Module 1, Session 1 

 
 

EXAMPLE #1 
Excerpt from Lesson #5: “What’s an Inkblot? Some Say Not Much” 

 

Let's Read! 

Suggested Pacing: ~ 12 minutes 

Directions: 

• Ask students, “What event prompted the author to write this article?” (Students should 
identify that an article was published saying the Rorschach test is flawed and should not 
be used.) 

• Say: “I’m going to read the first part of this text aloud. As I read, I want you to think 
about the debate over the Rorschach and other projective tests. What is the claim of 
each side of the debate?” 

• Read aloud the first section of the text (from the beginning until “A History of 
Controversy”) as students follow along. 

• Conduct a brief whole-class discussion based on the claim of each side of the debate. 
Students should cite evidence to support their answers. 

• Record student answers on a white board or chart paper. 
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Guiding Questions and Prompts: 

• “What does it mean if a test is flawed?” 
• “Why does the author suggest the debate over the Rorschach test will become more 

heated?” 

Student Look-Fors: 

• Students should understand that the Rorschach tests are often in custody battles and 
for diagnosing and treating patients who may have experienced abuse. 

• One side of the debate believes projective tests are flawed and limited in their use. 
o “While the Rorschach and the other projective techniques may be valuable in 

certain specific situations, the reviewers argue, the tests' ability to diagnose 
mental illnesses, assess personality characteristics, predict behavior or uncover 
sexual abuse or other trauma is very limited.” (Paragraph 11) 

o “The tests, which often take hours to score and interpret, add little information 
beyond what can be gleaned from far less time-consuming assessments, the 
psychologists say.” (Paragraph 12) 

• The other side of the debate believes projective tests are useful in clinical situations. 
o “They ‘have been used for a long time very effectively, with very good results 

and a great deal of scientific support,’ he said.” (Paragraph 16) 
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EXAMPLE #2 
Excerpt from Lesson #8: Apply Knowledge to “Flowers for Algernon” 

 

 

Let’s Read!   

Suggested Pacing: ~ 10 minutes 

Directions: 
• Instruct students to write their claim in response to the question on the top of the 

evidence chart. 
• Prompt students to review “What’s in an Inkblot? Some Say, Not Much” and “Flowers 

for Algernon” to locate evidence which supports and conflicts with their claim. 
• Allow students to use their completed H-chart and argument analysis handout to locate 

evidence. 
 

Guiding Questions and Prompts: 
• As needed, model for students how to support their claims: Project a paragraph and 

model where to include evidence from the text to support the identified claim and how 
to locate that evidence using the text and other notes. Access model paragraphs 
(original and revised) from the lesson exemplars and revised lessons exemplars under 
the Additional Materials tab. 
 

Student Look-Fors: 
• Access a completed evidence chart under the Additional Materials tab.  

 
 



                                                                                                              
 

Mentor Training, Secondary ELA Module 5 15 

EXAMPLE #2 (continued) 

 

Let’s Discuss!  Suggested Pacing: ~ 10 minutes 

Directions: 
• Conduct a discussion (either as a whole class in various small groups) in response to the 

question on the slide. 
• Ensure students use the conversation stems and provide relevant textual evidence in their 

discussion. 
 

Guiding Questions and Prompts: 
• “Was the Rorschach useful in Charlie’s situation?” 
• “How does Charlie’s experience with the Rorschach tests support the controversy surrounding 

the tests?” 
• Prompt students to use the conversation stems as they are discussing. As needed during the 

discussion, model how to use the stems. The goal is to get students to use these prompts as 
statements when they discuss with their peers. 

o “So you’re saying/asking/seeking clarification on [restatement of the student’s 
comment/question]. Do I have that right?” 

o “Y, restate or rephrase what X said.” 
o “How do you know? What evidence from the text supports your thinking?” 
o “Who agrees/disagrees with X? Why?” 
o “Can someone add to what X said?” 
o “Take your time. We’ll wait.” 
o “Who wants to change their thinking after listening to X’s 

explanation/comment/question? How did it change your thinking?” 
 

Student Look-Fors: 
• Access exemplar student responses under the Additional Materials tab. 
• Students should express similar ideas in their conversations in preparation for writing in 

response to a similar prompt. 
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EXAMPLE #3 
Excerpt from “Let’s Set the Context” Video for Lessons 5-9 

 

 
 
 
Let’s Set the Context!  

These instructional videos are for students who need extra support with the content and 
texts in advance of the unit. Assign one or more videos to those selected students to watch on 
their own on any device. 

• Students encounter stopping signs across the video when they pause to complete part 
of a handout. 

• Students need a printed handout for each video 

What is a Rorschach Test?  

1. Click the video to play and pause. 
2. Follow instructions in this video for when to pause it and answer the questions in the 

handout. 

Questions included in the Student Handout:  

1. Write one sentence explaining what you see in the inkblot.  
2. Write one sentence summarizing the excerpt from the article.  
3. Read the sentence: “And the psychologists argue that even when the Rorschach 

appears to have greater validity – for example, in assessing intelligence, diagnosing 
schizophrenia, and predicting a patient’s success in psychotherapy – it is not clear how 
much additional knowledge is gained from the test.”  

a. Underline the part of the sentence that lists three instances when the inkblot 
test is useful.  

b. Circle the part of the sentence where the author states the opposite view.  
4. Summarize both sides of the argument about the Rorschach test in your own words.  
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EXAMPLE #4 

Sequence of texts included in the “Flowers for Algernon” unit 
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EXAMPLE #4 (continued) 
Sequence of texts included in the “Flowers for Algernon” unit 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

New and Emerging Theories of Intelligence 
Originally prepared by: Kristin Garrigan and Jonathan Plucker (fall 2001) 
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EXAMPLE #4 (continued) 
Sequence of texts included in the “Flowers for Algernon” unit 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



                                                                                                              
 

Mentor Training, Secondary ELA Module 5 20 

 
EXAMPLE #4 (continued) 

Sequence of texts included in the “Flowers for Algernon” unit  
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EXAMPLE #5  

Excerpt from Lesson #14: Conduct a Socratic Seminar 

 
 
Let's Read! 

Suggested Pacing: ~ 8 minutes 

Directions: 
• Divide students into pairs so that students with similar claims are paired together. 
• Remind students of the goal and process of the Socratic seminar: “Today we are going 

to conduct a Socratic seminar. The goal of the seminar is to evaluate the success of 
Charlie’s surgery as we understand it so far in ‘Flowers for Algernon.’ To conduct our 
seminar, we will be dividing into two circles--an inner circle and an outer circle. The 
inner circle will be responsible for discussing the questions on the slide. The outer circle 
will be responsible for listening to the inner circle and taking notes of the claims, 
reasons, and evidence provided during the seminar. To prepare for our seminar, we are 
going to locate evidence and then establish norms for the inner circle as a class.” 

• Ask each pair to share the evidence they gathered for homework and work together to 
locate additional evidence. 

• Remind students to collect as much evidence as they can, as they will use it during the 
seminar. 

Student Look-Fors: 
• Access a completed evidence chart under the Additional Materials tab. 
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EXAMPLE #5 (continued) 

Excerpt from Lesson #14: Conduct a Socratic Seminar  

 

Let's Discuss! 

Suggested Pacing: ~ 10 minutes 

Directions: 

• Establish norms as a class for the inner circle during the seminar. 
• See the Additional Notes below for other options in adapting this process. 
• Write the norms on chart paper or white board so students can see them during the 

seminar. 
• Model and/or practice expectations for engaging in the seminar. See the Student Look-

Fors for modeling/practice ideas. 

Student Look-Fors: 

• Ask students to review the conversation stems with their partner to identify which ones 
would be good for meeting a specified expectation. Have 2-3 pairs role play some 
examples of how they could use the stems to meet that expectation, such as inviting 
someone into the conversation or considering all viewpoints and ideas while justifying 
their own claim and acknowledging changes in their perspective. 



                                                                                                              
 

Mentor Training, Secondary ELA Module 5 23 

Student Look-Fors (continued): 

• Prompt pairs to write 2-3 clarifying questions they might ask about the Socratic seminar 
question, such as “Why did Charlie have the surgery?” or “What were the results of the 
surgery?” Explain to students that having these questions on hand will allow them to 
extend the conversation and invite others to participate. 

• Have students practice with their partner using the conversation stems to distinguish an 
opposing claim from their own claim and using evidence which supports that claim to 
support their own. For example, “While X says Charlie is not better off from the surgery 
because he is now knows his friends really aren’t his friends, I see it differently because 
now at least Charlie knows not to hang out with Joe and Frank any longer. Knowing is 
better than not knowing and being a fool.” 

Additional Notes: 

• Depending on the situation in the classroom, there a few options for personalizing the 
process described above. For example, the outer circle may keep track of the claims, 
reasons, and evidence on notebook paper, or, if there is access to technology, the outer 
circle may capture the claims and evidence using a backchannel platform such 
as TodaysMeet. Another option for the outer circle is for them to evaluate the 
performance of an identified person in the inner circle using a discussion rubric or 
watching for use of the conversation stems. 

• Norms are a list of expectations students should meet and will be evaluated on during a 
Socratic seminar. 

• They are important to set up front and practice so that students have a clear idea of 
what a successful seminar will look and sound like. 

• When establishing norms as a class, focus on what students most need support with in 
scholarly conversations. 

• The norms and conversation stems on the slide are options, but these should be 
established by the class based on areas in which students need additional practice. 

• For further clarity on how to implement a Socratic seminar in a classroom, refer 
to http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-
resources/student-led-discussions.pdf?sfvrsn=2 or https://www.facinghistory.org/for-
educators/educator-resources/teaching-strategy/socratic-seminar. 
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Note Catcher: The BIG Picture (Session 2) 
ELA Content Module 1 

 

 
 
 
  

• Understand the various components of 
literacy instruction and explain how these 
components work together in support of our 
ELA goal 

• Distinguish between volume of reading and 
close reading 

• Explore where and how these components 
are addressed in the Guidebooks 2.0 
curriculum  

• Become acquainted with Guidebooks 2.0 
Approach Guides 

 

Time Task 
8 min Getting Started 

15 min Article: “Elements of Success 
for All” 

20 min Guidebook Approach to 
Literacy 

10 min Explore Supplemental Guides 
7 min Reflect + Wrap Up 

 

Do Now 
What are all of the components of a strong literacy program?  

How do you currently address these components in your classroom?   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Session Objectives Agenda 
• Understand the various components of 

literacy instruction and explain how these 
components work together in support of our 
ELA goal 

• Distinguish between volume of reading and 
close reading 

• Explore where and how these components 
are addressed in the Guidebooks 2.0 
curriculum  

• Become acquainted with Guidebooks 2.0 
Approach Guides 

 

Time Task 
8 min Getting Started 

15 min Article: “Elements of Success 
for All” 

20 min Guidebook Approach to 
Literacy 

10 min Explore Supplemental Guides 
7 min Reflect + Wrap Up 
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SECURING THE CORE FOR EACH AND EVERY STUDENT (ELA) 

 
Requires regular support and intensive practice to: 

1. Address Fluency for those students who need it 

2.  Support Development of Academic Language proficiency through Speaking and 

Listening   

3. Support Development of Academic Language proficiency through attention to 

syntax and academic vocabulary in complex text 

4. Grow Academic Vocabulary through word study, close reading and a volume of 

reading 

5. Read Complex Text closely and analytically on a regular basis gradually developing 

students’ ability to learn from complex text independently (R.10 grades 2-12) 

6. Increase the Volume and Range of Accountable Reading 

7. Use Evidence to inform, argue and analyze (write and speak with support from 

sources) 

8. Provide opportunities for short focused research on a regular basis 

 

Why the focus on close reading? 

Close Analytic Reading integrates and further develops many of the elements that 

are needed to support each student in meeting the standards. This capacity for 

incorporating so many of the other strands in one set of activities makes close 

analytic reading essential.   

 

Close Analytic reading incorporates: 
 

Academic Language:  Close attention to words, sentences and language use within the 
context of the text’s unfolding ideas initiates students into the academic language 
essential to becoming an educated person. This close attention is vital for ensuring 
success of EL and struggling readers.  
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Word Study: Careful attention to word choice provides teachers the opportunity to 
highlight not only the semantic but the grammatical, structural and orthographic 
components essential to successful word study. Students will develop the habit of 
noticing words and seeing how and why they work together. 

 
Fluency: Rereading and hearing rich text read aloud develops fluency. At the same time, 
it brings struggling readers and EL students into the discussion on an equal footing 
rather than segregating them with simpler and too often, lesser, texts. 
 
Learning from Text Independently: Close analytic reading integrates support and 
teacher guidance with tasks and culminating assignments done by students in small 
groups and independently. Analytic reading cultivates the habits of mind that develop 
students into strong independent readers.  

 
Note on Volume of Student Reading: Close reading itself cannot provide the volume 
of reading needed to acquire the lexicon of academic words and the background 
knowledge essential for all students to achieve academic success. What it does is 
change the way students read by providing the tools and developing the habits of 
mind that will allow all students to learn independently from the texts they read. This 
will allow all students to successfully read the quantity of text needed to become fully 
college and career ready 

 

Evidence Based Speaking and Writing: In addition to listening and reading: analytic reading 
lessons consistently integrate discussion of the text under consideration as well as multiple 
opportunities for writing using text evidence. The lesson always culminates in a writing 
assignment that calls on the students to demonstrate understanding of the text under 
consideration. 

 
 

How do these components compare to the components you identified in your Do Now? 
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Comparison Chart 

 
Close Reading Volume of Reading 

• Complex, grade-level text 
• Focus on fewer pages at a time 
• All students read the same text 
• Teaches students to attend carefully 

to text 
• Requires heavy support 
• Solely instructional 
• Exposes students to higher-level 

content 
• Gives all students access  

 

• Texts at various levels  
• Read more pages 
• Student or teacher choice of text 
• Rapidly builds knowledge and 

vocabulary 
• Requires light support 
• Guided or independent reading 
• Builds knowledge of words and the 

world 
• Builds love of reading  

 
 

Close Reading Summary Statement Volume of Reading Summary Statement  
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Capture Your Learning 

Question Response 
What are the components of a 
healthy literacy diet and how are 
these addressed in the ELA 
Guidebooks?   

 
 
 
 
 
 
 
 

 
 

 
 

What are the differences 
between close reading and 
volume of reading? What does 
each contribute to students’ 
literacy development?  

 
 
 
 
 
 
 

 
 

 
 
 

 
What “lies in between” close 
reading and volume of reading?  
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Gallery Walk Chart #1 

ELA Content Module 1, Session 2 
 

 
Excerpt from Lesson 5: “What’s in an Inkblot? Some Say, not Much” 
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Suggested Pacing: ~ 12 minutes 
 
Directions: 

• Ask students, “What event prompted the author to write this article?” (Students should 
identify that an article was published saying the Rorschach test is flawed and should not 
be used.) 

• Say: “I’m going to read the first part of this text aloud. As I read, I want you to think 
about the debate over the Rorschach and other projective tests. What is the claim of 
each side of the debate?” 

• Read aloud the first section of the text (from the beginning until “A History of 
Controversy”) as students follow along. 

• Conduct a brief whole-class discussion based on the claim of each side of the debate. 
Students should cite evidence to support their answers. 

• Record student answers on a white board or chart paper. 
 
Guiding Questions and Prompts: 

• “What does it mean if a test is flawed?” 
• “Why does the author suggest the debate over the Rorschach test will become more 

heated?” 
 
Student Look-Fors: 

• Students should understand that the Rorschach tests are often in custody battles and 
for diagnosing and treating patients who may have experienced abuse. 

• One side of the debate believes projective tests are flawed and limited in their use. 
o “While the Rorschach and the other projective techniques may be valuable in 

certain specific situations, the reviewers argue, the tests' ability to diagnose 
mental illnesses, assess personality characteristics, predict behavior or uncover 
sexual abuse or other trauma is very limited.” (Paragraph 11) 

o “The tests, which often take hours to score and interpret, add little information 
beyond what can be gleaned from far less time-consuming assessments, the 
psychologists say.” (Paragraph 12) 

• The other side of the debate believes projective tests are useful in clinical situations. 
o “They ‘have been used for a long time very effectively, with very good results 

and a great deal of scientific support,’ he said.” (Paragraph 16) 
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Gallery Walk Chart #2 
ELA Content Module 1, Session 2 

 
 

Excerpt from Lesson 18: Analyze language to determine tone and meaning   
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Let's Discuss! 
 
Suggested Pacing: ~ 6 minutes 
 
Directions: 

• Ask students to review their text annotations for 30 seconds and determine the 
differences between the words and phrases at the beginning and end of Chapter 4. 

• Conduct a brief whole-class discussion about the two questions on the slide. 
 
Guiding Questions and Prompts 

• “What words are used to describe the work at the beginning of Chapter 4? Are those 
words generally positive or negative?” 

• “What words are used to describe the work at the end of Chapter 4? Are those words 
generally positive or negative?” 

• “What causes Dr. Frankenstein’s attitude to change?” 
• “What does the change in language reveal about how the work impacts Frankenstein?” 
• “We discussed what motivated Frankenstein to do his work. How is the work impacting 

him?” 
 
Student Look-Fors: 

• Students should identify that there is a shift from excitement and enthusiasm (positive) 
to obsession (negative). Dr. Frankenstein starts by discussing his passion and desire and 
how the work exalts his imagination. Toward the end of the passage, though, he shifts 
to say the work has an irresistible hold on him and the work is loathsome. He says he 
becomes nervous and wrecked. The shift in tone reveals that Dr. Frankenstein is being 
taken over by his work and it is ruining him. His motivation to create life and harness 
knowledge ends up being bad for him. 
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Gallery Walk Chart #3 
ELA Content Module 1, Session 2 

 
 

Excerpt from Lesson 9: Revise a written response to defend a claim about a 
literary text  
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Let's Express Our Understanding! 
 
Suggested Pacing: ~ 20 minutes 
Directions: 

• Model for students how to revise their paragraphs to (1) incorporate more relevant 
evidence and (2) recognize opposing claims using words, phrases, and clauses from 
“What is an Inkblot? Some Say, Not Much” as models for how to construct sentences. 

• Access revised lesson exemplars under the Additional Materials tab to use as models. 
• Ask students to refer to the second page of their argument analysis handout to see how 

the author of “What is an Inkblot? Some Say, Not Much” recognizes opposing claims. 
• Then create sentence frames for them to use in their writing. 

 
Guiding Questions and Prompts: 

• Sentence frames for recognizing conflicting claims: 
o While some doctors say, ___(INSERT A QUOTATION WHICH SUPPORTS AN 

OPPOSING CLAIM)___, the article also says, ___(INSERT A QUOTATION WHICH 
SUPPORTS YOUR CLAIM)___. 

o ___(INSERT QUOTATION WHICH SUPPORTS AN OPPOSING CLAIM)___. Even so, 
___(INSERT A QUOTATION WHICH SUPPORT YOUR CLAIM)___. 

o Doctors say ___(INSERT QUOTATION WHICH SUPPORTS AN OPPOSING 
CLAIM)___, yet ___(INSERT QUOTATION OR EXPLANATION WHICH SUPPORTS 
YOUR CLAIM)___. 

o Charlie ___(DESCRIBE HOW HIS ACTIONS SUPPORT OR OPPOSE YOUR CLAIM 
AND PROVIDE A QUOTATION)___, but he also ___(DESCRIBE HOW HIS ACTIONS 
DO THE OPPOSITE OF THE FIRST PART OF THE SENTENCE)___. 

o Although some doctors believe ___(INSERT A QUOTATION WHICH SUPPORTS AN 
OPPOSING CLAIM)___, there is more evidence to support ___(RESTATE YOUR 
CLAIM)___. For example, ___(INSERT A QUOTATION WHICH SUPPORTS YOUR 
CLAIM)___. 

• Use this time to work individually with students or pull together small groups of 
students to conduct a writing or grammar mini-lesson. This can also be done as a whole 
class if additional writing support is needed for all students. Choose an approach that 
matches the level of support your students need. Possible approaches for mini-lessons: 

o Engage in shared writing 
o Model using student examples or mentor texts 
o Revise a portion of writing together focused on a specific skill 
o Consult the ELA Guidebook Grammar Guide and the WriteAlong lessons to target 

a skill or concept 
 

Student Look-Fors: 
• Access revised exemplar responses under the Additional Materials tab. 
• Students should incorporate relevant evidence and acknowledge an opposing claim in 

their written response. 
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Gallery Walk Chart #4 
ELA Content Module 1, Session 2 

 
 
 

Excerpt from Lesson 2: Analyze Vocabulary in Greek Myths 
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Let's Work With Words! 
 
Suggested Pacing: ~ 10 minutes 
 
Directions: 

• Ask students to follow the directions on the slide. 
• When they are finished, say to students: “Remember, tone is the author’s attitude 

toward the subjects of a text. So, if I refer to a character as confident, it reveals 
something different than if I refer to the same character as arrogant. While the 
character doesn’t change, my tone toward that character does change. Thus, the words 
an author uses creates the author’s tone, and the author’s tone affects your 
understanding of the text. Now, consider how changing the words in this text impacts 
your understanding. How did changing the words impact the meaning or tone of the 
sentences?” 
 

Guiding and Prompting Questions:  
• “How might an author’s tone change the way you view the character?” Students might 

respond by saying:  in this paragraph the author’s tone made them applaud and admire 
a character like Prometheus for giving the gift of fire to humans. 

• “After rereading the paragraph with your replacement words, what is the tone?” 
Students will respond with an explanation of how their own words might have changed 
the tone. 
 

Student Look-Fors: 
• Ensure students have highlighted words which are important to the meaning of the text 

and signal the author’s tone, such as forethought, amid, idleness, intent, wretched, 
tyrant, hastened, savage, lurking, and foreboding. 

• Ensure students are including suitable replacements for the highlighted words, such 
as forethought (thinking ahead), amid (with), idleness (doing 
nothing), intent(determined), wretched (unhappy), tyrant (ruler), hastened (went 
quickly), savage (uncontrolled), lurking (hiding), and foreboding (worry) 

• As needed, model for students how to determine replacement words using context 
clues, dictionary, or thesaurus. 
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Gallery Walk Chart #5 
ELA Content Module 1, Session 2 

 
 

Excerpt from Lesson 35: Extension Task Research 
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Let's Read! 
 
Suggested Pacing: ~ 15 minutes 
 
Directions: 

• Explain the next steps for the research process (question #3 on the slide) and clarify 
specific expectations based on your individual situation.   

o With what sources should students begin their research? Possible options: Use 
only the sources on the extension task directions, include additional print 
resources (work with a school librarian to locate useful sources), or allow 
students to conduct their own searches to locate credible sources. 

o Where and how will students gain access to online sources? Possible options: 
Students may go to the school library to conduct research, or the classroom 
might have access to a laptop cart. 

o Where and how should students keep their research notes? Possible options: 
Students may take notes in their reading log. Students may number the sources 
listed on the extension task directions and then place that number beside the 
notes which came from that source. 

o How long will students have to research? What is the research timeline (i.e., how 
many sources should they research in a day)? Possible options: This depends on 
your individual situation. Make sure to set the expectations for time with 
students in advance of conducting research. 

• As needed, model for students how they should take their notes and capture 
bibliographic information for later when they need to include a works cited page. 
 

Student Look-Fors: 
• Should understand the following before engaging in research: 

o Research topics: Details about theories of intelligence and their development 
over time 

o Possible research questions: What are some theories of intelligence? Why are 
there so many theories of intelligence? What is similar and different about the 
theories of intelligence? Are any of the theories of intelligence connected to 
each other? How did some theories of intelligence come to be? How has our 
understanding of intelligence changed over time? 

 
Additional Notes: 

• Students are expected to come up with their own research questions, so engaging in 
conversation and sharing models will support them in meeting this expectation. 
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Let's Read! 

Suggested Pacing: ~ 20 minutes 
 
Directions: 

• Engage students in research using the process most effective for your individual 
situation. 
 

Student Look-Fors: 
• Monitor students are they are researching. Ensure they are: 

o Conducting research using the research questions they developed. 
o Using the provided sources (if that is the expectations) or using searches 

effectively and credible sources (if students are locating their own sources). 
o Recording their notes and the necessary bibliographic information in the 

established format. 
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Gallery Walk Chart #6 

ELA Content Module 1, Session 2 
 

 
Excerpt from Lesson 14: Conduct a Socratic Seminar 
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Directions: 

• Divide students into pairs so that students with similar claims are paired together. 
• Remind students of the goal and process of the Socratic seminar: “Today we are going 

to conduct a Socratic seminar. The goal of the seminar is to evaluate the success of 
Charlie’s surgery as we understand it so far in ‘Flowers for Algernon.’ To conduct our 
seminar, we will be dividing into two circles--an inner circle and an outer circle. The 
inner circle will be responsible for discussing the questions on the slide. The outer circle 
will be responsible for listening to the inner circle and taking notes of the claims, 
reasons, and evidence provided during the seminar. To prepare for our seminar, we are 
going to locate evidence and then establish norms for the inner circle as a class.” 

• Ask each pair to share the evidence they gathered for homework and work together to 
locate additional evidence. 

• Remind students to collect as much evidence as they can, as they will use it during the 
seminar. 

Student Look-Fors: 

• Access a completed evidence chart under the Additional Materials tab. 
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Note Catcher: How Does Knowledge Support Comprehension? 
ELA Module 2, Session 1 

Grades 6-8 

 
 
 
 
 

Do Now  
Culminating Task: Write a brief report in which you explain whether Pacific Cod is a sustainable 
food source and why. In your report, include at least one recommendation for each of the 
following groups: 

• Consumers 
• Fishermen 
• The EPA 

 
Rate your confidence level on a scale from 1-5. How confident do you feel about your ability to 
complete this task? Why?  
 
 
 
 
 
 
 
Reflect: What do you need to feel more confident?  
 
 
 
 
 
 
 
 
 

Session Objectives Agenda 
• Experience how readers develop 

understanding by building knowledge about 
topics  

• Describe the relationship between content 
knowledge and reading comprehension  
 

Time Task 
8 min Getting Started 

40 min Text Set Experiential 
12 min Reflect & Wrap Up  
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“Bycatch” Questions 
Question Response 

What causes 
bycatch?  

 
 
 
 
 

 
 
 

What are the 
impacts of 
bycatch? 
 
 
 
 
 
 

 
 

 
 

“Seafood Rating Methodology” Questions 
Question Response 

What does the 
quantitative 
rating system 
used by the 
Safina Center tell 
us?   

 
 
 
 
 
 

 
 

According to the 
quantitative 
rating system 
used by the 
Safina Center, 
what does it 
mean if a fish has 
a score of 1.5?  
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Culminating Task: Seafood Sustainability   
Write a brief report in which you explain whether Pacific Cod is a sustainable food source and 
why. In your report, include at least one recommendation for each of the following groups: 

• Consumers 
• Fishermen 
• The EPA 
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Capture Your Learning 

Question Response 
How did reading the entire 
“Pacific Cod Bycatch” text set 
prepare you to understand the 
complex text and complete the 
culminating task?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

What does this seem to imply 
about the relationship between 
content knowledge and reading 
comprehension?   
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Note Catcher: Conceptual Coherence 
ELA Content Module 2, Session 2 

Grades 6-8 
 
 

 
 

Do Now  
Think about a topic you’ve learned a lot about. What role has reading played in developing your 
“expertise” in this topic? Note: “Reading” need not be limited to the type of text we traditionally 
read in school – be sure to include texts like manuals, blogs, magazines, newspapers, etc.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Session Objectives Agenda 
• Explain the research on the relationship 

between knowledge and reading 
comprehension 

• Analyze how texts are chosen and organized 
to build knowledge in our shared unit from 
the ELA Guidebooks 
 

Time Task 
10 min Getting Started 
10 min Rigor and Reading 

Comprehension 
10 min The Baseball Study  
20 min Text Sets in the ELA 

Guidebooks 
5 min Closing 
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Consider These Questions 
 

Question #1: Restate the following sentence in your own words.  
 
 
 
Question #2: Read the following passage, then write a letter to the editor defending the moral 
values the main character displays with regard to animals.  
 

 
 

 
 
 

 
 
 

 
 
 
 

Citation: Vanderbilt University Center for Teaching. Bloom’s Taxonomy [Online image]. 
Retrieved from https://cft.vanderbilt.edu/guides-sub-pages/blooms-taxonomy/  
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The Baseball Study: “Effect of Prior Knowledge on Good and Poor Readers’ Memory of Text” 

Recht and Leslie (1988) 
 

Predict the Results: 
Put the groups in order from highest to lowest performers.  

 
 
 
 
 
 
 
 
 
 
 

 
 
 

What do the actual results tell us? What stands out to you most?  
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Flowers for Algernon: Synopsis 

Flowers for Algernon is a character study of one man, Charlie Gordon. Charlie is a 32-year-old 
developmentally disabled man who has the opportunity to undergo a surgical procedure that 
will dramatically increase his mental capabilities. This procedure had already been performed 
on a laboratory mouse, Algernon, with remarkable results. Charlie will be the first human 
subject. 

In a series of progress reports, Charlie documents everything that happens to him. As 
Charlie's intelligence increases to a genius level, the reader not only reads about the changes 
from Charlie's viewpoint, but also sees the change evidenced in Charlie's writing ability. This 
jump in intelligence is not necessarily a good thing, however. Charlie is now able to recall 
past events that shaped his life and analyze past friendships for what they were, or weren't. 
He also has difficulty making new friendships and establishing new relationships due to a lack 
of social intelligence that the surgery could neither correct nor anticipate. And, finally, 
because of his increased intelligence, Charlie is able to discover the experiment's "fatal flaw" 
and is reduced to watching the end for both Algernon and himself, hoping to salvage 
something for the future from his brief bout with genius. 

(Retrieved from https://www.cliffsnotes.com/literature/f/flowers-for-algernon/book-summary)  

What knowledge may be helpful for students 
to build? 

What concepts are being explored in this 
text?  
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A First Look at Text Sets  

 
Complete the table as you read your assigned text (from the Flowers for Algernon unit).  

 
Text Text Type What is this text about? What key information or       

ideas does it provide? 
 
 
 
Old Greek 
Stories: The 
Story of 
Prometheus 
 
 
 

 
 
 

 
 

Greek Myth 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
What’s in an 
Inkblot? Some 
Say Not Much 
 
 
 

 
 
 
 
 

 

Informational 
Text (Article) 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
Excerpts from 
Frankenstein; 
or, the Modern 
Day 
Prometheus 
 
 
 

 
 
 
 

Literary Text 
(Excerpt from 
Chapter 4 of 

novel) 
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Flowers for Algernon Text Set: Reflection Questions 

What is the relationship between these three 
texts? What do they have in common? 

How might the selection and organization of 
these texts support reading comprehension in 

this unit?   
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Capture Your Learning 

Question Response 
What are the key takeaways 
from “the baseball study”?    

 
 
 
 
 
 
 
 
 

 
 

 
What is conceptual coherence?    

 
 
 
 
 
 
 
 

 
 

 
 

What evidence do you see of 
conceptual coherence in the 
Guidebooks?  
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Note Catcher: Fluency as a Foundation (Session 4)  
ELA Content Module 1, Session 4 

Grades 6-8 
 

 
 
 
 
 
 
 

Do Now: Think of a student who is a fluent reader and another who is disfluent. 
For each student: How would you describe their reading? What does it sound like?  

What impact does their fluency or lack thereof have on their overall reading ability and attitude 
towards reading?  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Session Objectives Agenda 
• Understand what fluency is and why it is 

important 
• Understand the core components to support 

students in becoming more fluent: repeated 
reading and feedback 

• Explore how fluency lives in the Guidebooks  
• Experience how “Let’s Read!” can be an 

opportunity to support student fluency  
 
 

Time Task 
6 min Getting Started 

12 min What is Fluency and  
why is it important?  

15 min Strategies to Support Fluency 
20 min Fluency in the Guidebooks 
7 min Closing 
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What’s Trending on Twitter?  

@Shanahan 
   
The National Reading Panel examined 51 
studies of oral-reading fluency instruction 
and found a substantial pattern of evidence 
supporting the idea that teaching oral fluency 
improves reading achievement (NICHD, 
2000). Fluency instruction improved reading 
no matter how it was measured. Of course, 
fluency instruction improved oral reading 
fluency itself, but it also had a positive impact 
on children’s decoding, word recognition, 
silent-reading comprehension, and overall 
reading achievement as measured by group-
administered standardized tests.  
– Shanahan, 2005 
   
50% of the variance in reading 
comprehension was accounted for by fluency 
measures. (Paige 2011) 

 

@Colorin_Colorado: 
 
Because fluent readers do not have to slow 
down in order to concentrate on decoding 
the individual words in a text, they can focus 
their attention on the text’s meaning. In this 
way, fluency acts as a bridge between word 
recognition and comprehension, and this 
relationship is reciprocal. That is, when a 
student understands the meaning of the text 
he/she is reading, it is much easier to read 
that text with expression.  
– Ford, 2015  

 
 
 
 
 
 
 
 
 

@Ford_15: 
 
Fluency activities support ELLs because as 
students practice reading English texts 
fluently, they are “gaining valuable 
information about the sounds and cadences 
of spoken English, and they are also 
developing vocabulary skills.”  
– Ford, 2015  

 

@The4Researchers 
 
The most compelling reason to focus 
instructional efforts on students becoming 
fluent readers is the strong correlation 
between reading fluency and reading 
comprehension. 
– Allington, 1983; Johns, 1993; Samuels, 
1988, Schreiber, 1980  
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Fluency Jigsaw Debrief 

Fluency Strategy Key Takeaways 

Choral Reading 

 
 
 
 
 

 
 

Paired Reading 
(Buddy Reading) 

 
 
 
 
 

 
 

Repeated Reading 

 
 

 
 

 
 
 

Fluency 
Development 

Lesson 

 
 
 
 
 
 
 

Echo Reading 
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Study the “Let’s Read!” portion of an upcoming lesson 

Question Response 
What fluency supports are already built 
into this lesson?    

 
 
 

 
What opportunities can you build in for 
students to:  

• Read a text multiple times?  
• Get feedback on their reading? 

 
 
 
 

 
What protocol can you model to support 
your students in giving feedback?  

• With a partner, practice 
delivering this component of the 
lesson. 

• Take turns giving each other 
lightweight feedback.  

 

 
 
 
 
 
 
 

 

Capture Your Learning 

Question Response 
What are the three components 
of fluency?    

 
 
 

 
Name and describe one strategy 
you can use to support students’ 
fluency.    

 
 
 
 

 
How does the design of Let’s 
Read! in the Guidebooks support 
students’ fluency?  
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Check for Understanding  

 
1. Review the key points and the Capture Your Learning exemplar responses in the 

Facilitator Guide for Session 4: Fluency as a Foundation.  
 

2. Prepare for a role-play conversation by drafting your discussion points.  
 

Fluency Role Play Conversation: Discussion Points 
What fluency is  

 
 
 
 
 
 
 
 
 

Why fluency is so 
important  

 
 
 
 
 
 
 
 
 
 

How the 
Guidebooks 
support fluency 

 
 
 
 
 
 
 
 
 
 
 

 
3. Role play your conversation with a colleague. Adjust as needed based on feedback.  
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Instructional Activities to Support Fluency 
ELA Content Module 1, Session 4 

 
Strategy 

1 
What? Why? How? 

Choral 
Reading 

“Whole-class choral reading 
is a strategy where all 
students read the same text 
aloud with the teacher. This 
is a powerful assisted 
reading strategy that can 
use either a repeated-
reading or wide-reading 
implementation. Texts can 
and should be drawn 
directly from the 
curriculum. In a repeated-
reading protocol, the same 
text is read multiple times 
across several days. With a 
wide-reading 
implementation, different 
but very similar texts are 
read each day. An example 
of a similar text might be an 
extended story where each 
day the next succeeding 
paragraph(s) is read. A key 
feature of choral reading is 
that it provides a safe 
“cover” for struggling 
readers as individual 
students are neither asked 
to read nor are they singled 
out for either good or poor 
reading. All praise and 
correction is given to the 
class as a single entity and 
not to individual students.”   
 
Source: Student 
Achievement Partners: 
Building Reading Fluency 

“Whole-class choral 
reading provides 
many benefits for 
students. For 
example, students 
are able to hear a 
model of good 
reading because the 
teacher leads the 
class in reading. This 
also means that 
students are 
provided with 
immediate assistance 
on pronouncing 
unfamiliar words and 
phrases. Because 
students read with 
the teacher, they 
also hear a model of 
prosodic reading 
while they are 
reading. Research 
evidence suggests 
that whole-class 
choral reading helps 
both proficient and 
struggling readers 
whether 
implemented in 
reading or content 
classes.” 
 
Source: Student 
Achievement 
Partners: Building 
Reading Fluency 
 

The teacher:  
• Selects a text  
• Models a fluent 

reading of the 
passage on first 
exposure 

• Counts down to 
cue class to begin 
choral reading 

• Provides feedback 
through 
additional 
modeling, 
pronunciation, 
and 
encouragement 

 
The students:  

• Follow along 
during the initial 
fluent read 

• Read the passage 
aloud together as 
a class  

• Reread the 
passage, 
incorporating 
feedback 
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Strategy 

2 
What? Why? How? 

Paired 
Reading 
(Buddy 
Reading) 

“Paired or buddy 
reading is a peer-
assisted learning 
strategy (PALS), where 
students read in 
groups of two; while it 
is most often used in 
the elementary 
grades, it can be used 
in older grades as 
well. In this strategy 
students take turns 
reading the text to 
each other. It is 
helpful if less fluent 
readers are paired 
with a more fluent 
reader. Texts are 
chosen that serve the 
curricular needs of the 
class and that are at 
the independent 
reading level of the 
better reader, but not 
so difficult that the 
partner is frustrated.” 
 
Source: Student 
Achievement Partners: 
Building Reading 
Fluency 
 

“In order to increase 
student fluency, readers 
need experience reading 
to and listening to other 
readers of all 
kinds. Specifically, lower-
level readers benefit from 
strategies such as Paired 
Reading by listening to the 
reading of a higher-level 
reader.  Reading with 
someone else encourages 
students to try reading 
material that may be 
above their usual reading 
level, while also building 
oral skills so that students 
are more comfortable 
with their reading. 
Additionally, this strategy 
allows the teacher to 
observe readers in the 
classroom and work with 
students who may need 
more assistance.”  
 
Source: ReadWriteThink 
Strategy Guide: Using 
Paired Reading to Increase 
Fluency and Peer 
Cooperation.  
 

The teacher:  
• Selects a text 
• Strategically pairs 

students    
• Plans and teaches a 

routine for paired 
reading  

• Provides clear 
directions for how 
students will take 
turns reading, 
correct errors, and 
provide feedback 
and praise 

• Circulates and 
provides feedback  

 
The students:  

• Read aloud a text 
to a partner 

• Listen to their 
partner read the 
text aloud  

• Partners help each 
other correct 
errors, and provide 
praise and 
feedback 
frequently  

• Repeat the process 
frequently with 
new texts and 
partners  
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Strategy 3 What? Why? How? 
Repeated 
Reading 

“Repeated reading refers 
to instances when 
students read the same 
text several times. Often, 
repeated readings are 
distributed across several 
days where the passage 
is read two or three 
times the first day to 
reinforce proper 
pronunciation and 
phrasing, and then once 
a day for two to three 
more days. The idea is to 
help the student increase 
their automaticity with 
words and phrases 
specific to the text. This 
automaticity will then 
transfer to words and 
phrases in other texts. 
Repeated reading can be 
implemented in a one-
on-one basis where a 
teacher or 
paraprofessional works 
directly with the student, 
in small groups, or as a 
whole class. In other 
instances, repeated 
reading is a feature 
within a strategy such as 
whole-class choral 
reading.”  
 
Source: Student 
Achievement Partners: 
Building Reading Fluency 

Repeated reading of a 
text provides students 
with multiple 
opportunities to 
practice fluent reading 
of a text. It gives them a 
chance to improve 
pronunciation, rate, 
and prosody based on 
teacher or peer 
feedback.  
 
Source: Student 
Achievement Partners: 
Building Reading 
Fluency 
 
 

The teacher:  
• Selects a text  
• Determines how 

and when 
students will 
engage in 
repeated reading 
(i.e. With a 
partner? 
Chorally? Within 
one lesson or 
across multiple 
days?) 

• Models an initial 
fluent read aloud  

• Provides praise 
and feedback  

 
The students:  

• Listen carefully 
to the teacher’s 
fluent model 

• Read the passage 
aloud multiple 
times (over the 
course of one 
lesson or 
multiple days), 
receiving and 
incorporating 
feedback each 
time  
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Strategy 4 What? Why? How? 

Fluency 
Developmen
t Lesson 

“Fluency instruction is not 
something that is “in addition 
to;” rather, it is intrinsic to 
effective reading instruction. 
The Fluency Development Lesso
n (Rasinski et al., 1994) was 
recognized by the National 
Reading Panel (2000) as an 
effective approach to developing 
fluent readers in grades 1-3. The 
FDL routine uses a Gradual 
Release of Responsibility model 
where the teacher shifts reading 
responsibility for reading to the 
students. At its essence, the FDL 
uses short pieces of text 
including poems, rhymes, and 
segments of stories which 
students read aloud in unison 
with the teacher (choral reading) 
several times (repeated 
reading).” 
 
Source: Student Achievement 
Partners: Building Reading 
Fluency 
 
 

To improve 
fluency, 
students must 
first have the 
opportunity to 
hear words in a 
passage 
pronounced 
accurately and 
the sentences 
read with 
proper 
punctuation 
attended to. 
They must then 
have lots of 
meaningful 
practice (where 
they are 
monitored for 
accuracy, pace, 
and 
expression), 
feedback, and 
encouragement
. The gradual 
release of the 
FDL routine 
ensures these 
components are 
met when 
working to 
develop 
fluency.  
 
Source: Student 
Achievement 
Partners: 
Building 
Reading Fluency 
 

FDL Routine:  
1. Students follow 

along and 
listen to a 
fluent read 
aloud of the 
text.  

2. Students read 
the passage 
aloud while 
monitored for 
accuracy.  

3. Students 
practice, with a 
focus on 
reading at an 
appropriate 
pace, reading 
words and 
punctuation 
accurately, and 
reading with 
appropriate 
expression.  

4. Students 
receive 
feedback and 
active 
monitoring on 
their fluency 
progress.  

5. Teacher 
provides lots of 
encouragemen
t and reminds 
students that 
problems with 
fluency are 
fixable.  

6. Teachers check 
for student 
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 understanding 
of the passage 
using 
comprehension 
questions. 
Students know 
they are 
obligated to 
understand 
what they 
read.   

 
Source: Student 
Achievement Partners: 
Fluency Packet for 6-8 
Grade Band 
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Strategy 5 What? Why? How? 
Echo 
Reading 

“Echo reading is a 
rereading strategy 
designed to help students 
develop expressive, fluent 
reading, as well as used to 
develop print knowledge. 
In echo reading, the 
teacher reads a short 
segment of text, 
sometimes a sentence or 
short paragraph, and the 
student(s) echo it back. 
“Echo reading works best 
for short segments of text 
and is particularly well-
suited for beginning 
readers,” (Jennings, 
Caldwell, and Lerner, 
2014).  Since the strategy 
can be used to develop 
both print knowledge and 
fluency, there are 
different techniques 
within the strategy to be 
used to differentiate 
between the two literacy 
development areas.  It is 
important that the 
teacher makes sure to 
explicitly point to the text 
when using this strategy 
in order to reinforce print 
concepts.”  
 
Source: Strategies for 
Special Intervention: Echo 
Reading 

“It shouldn’t be a 
surprise to learn that 
students must hear 
fluent readers begin 
modeling if they are to 
understand how they 
should sound when they 
read fluently,” (Miller 
and Veatch, 2011).  
 
Source: Strategies for 
Special Intervention: 
Echo Reading 
 
 

The teacher: 
• Selects a text 
• Reads aloud the 

entire text, 
modeling what a 
fluent reader 
sounds like 

• Selects a short 
segment from 
the text (usually 
one sentence) 
 

The students: 
• Follow along in 

their own texts 
as the teacher 
reads aloud 

• Listen carefully 
to the teacher’s 
rate, accuracy 
and expression 

• Repeat or echo 
read the same 
segment 
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Teacher Preparation Competencies 
In your learning teams, 

• Review the ELA and Literacy Teacher Preparation Competencies. 

• Circle the key content and skills included in each one.  

• Explain how the content studied in Module 5 relates to the competencies and how it will 
assist you in supporting your resident teacher to refine his or her content knowledge and 
content-specific pedagogy and to meet the competencies.  

Partner Task 
In turn, one assumes the role of the mentor and the other the role of the resident. The mentor 
explains to the resident how the ELA content relates to achievement of the competencies. In 
other words, why does the resident need to know the content you have learned to meet these 
competencies? Use specific examples.  

 

The partner in the resident role then summarizes what the mentor says and offers feedback on 
the clarity, specificity, etc. of the explanation. 

 

Switch roles and repeat. 
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Module 5 Review 
In your team, review the outcomes (p. 4) for Module 5. Share how you anticipate 
applying what you learned as a mentor.   
 
 
 
 
 
 
Exit slip 
Use an index card on your table. Write a brief note. 
 

3 ideas I am taking away 
2 actions I’ll take based on what I learned 
1 question I have about what I learned 

  


