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Zoom Name Change
Name and Network

1. Click on the “Participants” button at the top of the Zoom window.  
2. Hover the mouse over your name in the “Participants” on the right of the 

Zoom window. Click on “Rename.” 
3. Enter your name and network so it will appear in the Zoom meeting and click 

on “OK.”



Spring Collaboratives
will return at 10:30am 



Acting on Data
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Agenda

1. Mindsets - Circle of Influence vs. Control
a. Identify your circles 
b. Connect your circles to your goals

2. Acting on Data Overview
a. CLASS
b. GOLD
c. KEA
d. Data Kits

3. Work Time in Break Out Rooms
4. Regroup and Share Action Steps and Take-Aways



Mindsets
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Mindsets for Acting on Data
Circle of Influence vs. Circle of Concern

Please take 2 minutes to read the following excerpt from Dr. Covey’s 7 Habits of Highly Effective 
People.

What could be in your Circle of Concern?
The price of gas, other people’s actions, 
the weather, societal attitudes

What could be in your Circle of 
Influence?
Your attitude, your words, your actions

Circle of Concern 
- what interests 
me that I cannot 

control

Circle of 
Influence - 
what I can 

control

https://www.shortform.com/blog/circle-of-concern-and-circle-of-influence/
https://www.shortform.com/blog/circle-of-concern-and-circle-of-influence/
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Complete Your Own Circle

1. Start by making a list of things that 
take up your time and energy in your 
day. These are your concerns.

2. Then, categorize each concern. 
a. If you are able to influence this, 

place it in your Circle of 
Influence. 

b. If you are not able to influence 
it, add it to your Circle of 
Concern.

i. You may need to break 
each concern down further 
into its parts you 
can/cannot control.

Circle of Concern - 
what interests me 

that I cannot 
control

Circle of 
Influence - 
what I can 

control



Where We’ve Already Been with Data
From Fall Collab 2021
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The Data-Driven Decision-Making Process

Acting involves using the 
data to make decisions.

Examining is the act of being 
curious and identifying specific 
questions.

Sharing involves showing 
the data with others. 

Interpreting the data is 
using what you collect to 
identify trends.

Collecting is the 
process of gathering 
the information you 
need.
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Interpreting Data
What to look for, what to ask, and what’s missing 

Data without careful and meticulous interpretation is meaningless, and serves the organization 
no purpose. 
Raw data becomes highly impactful to an organization after it has been interpreted. Some useful frameworks for 
interpreting data include: 

1. Compare results with higher level data, such as known state and national standards or benchmarks.
- How do the results compare to other results (local/state/national)?

2. Compare results within the data you collect.
- Where are the highest/lowest ratings? Do patterns or trends change over time? Are there other data 

captured that can be compared with ratings? 

3. Compare results with other data sources, such as locally available data.
- What relationships might exist between data sets? How do the results compare to information you 

have elsewhere (teacher satisfaction, experience, or use of a tier 1 curriculum)? Are the results 
higher/lower than other sites? 

4. Analyze your Assumptions & Quality Assurance/Quality Control. 
- What might be influencing the data (are there stakes involved)?
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Sharing Data
Overview

Sharing data after interpreting data helps to bring stakeholders together to take action. 

Identifying relevant partners can ensure that the benefits of sharing data is 
maximized. When considering partners to share with, consider who might:

• Be responsible for implementing solutions 
• Benefit from potential solutions

Best practices for sharing: 

• Share the results with partners in a timely fashion.
• Engage partners in reviewing the results and interpreting them.
• Learn more about underlying causes for challenging areas.
• Generate ideas on how you will plan for change.
• Develop a plan together.
• Build partners’ buy-in for the solutions to come.

A stakeholder is 
anyone who is 
likely to be 
impacted by the 
outcome of the 
decision.
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The Data-Driven Decision-Making Process

Acting involves using the 
data to make decisions.



Acting on Data
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Acting on Data
Overview

Acting on data requires both short-term and long-term strategies that address root causes but 
also build momentum for problem-solving. 

Are you influenced by the thought of the “ease” in solving the problem, or are you able to dig deep into 
solutions that may take more time to implement?

● Short-term actions focus on what activities can be done with quick turnaround: 
What data looks like it could be an “easy fix” or “easy win”?

1. Cheaply 
2. Quickly
3. At a small scale

● Long-term actions focus on the activities that will have the most impact:
What data looks like it will take a much longer time to resolve? 

1. Address root causes of issues
2. May require additional data collection before finalizing
3. May require time to plan and prepare for taking the action



Data - CLASSⓇ
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CLASS®  Thoughts and Data Takeaways

Data Source Key Findings Key Actions

Trends (look at data kit) Look for “bright spots” - 
places where what you 
want to see is already 
happening. 

Ask, what is different 
there and how can it be 
replicated?

What attitudes can I 
implement?

What words can I use?

What actions can I take?

Current classroom scores in EC 
Portal
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How Can I Find These Data?

Use your data kit to review “Network CLASS® scores by Domain”:
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CLASS® Data Example
Data Source Key Findings Key Actions

Network ABC discovers their 
CLASS® instructional support 
score is 4.7 (nearly half a 
point higher than the 
statewide average) and that 
their DRDP-K Language and 
Literacy Development 
readiness (56% for 
kindergartners who attended 
public pre-K) is much higher 
than the statewide average of 
32%.

What is this network doing for 
their teachers to produce 
higher than average scores in 
Instructional Support?
● Targeted professional 

development (MMCI 
coaching for all 
teachers and 
paraprofessionals) is 
explicitly called out in 
their RSN Blueprint.

Attitudes - Targeted professional 
development has a direct impact on 
CLASS® scores.

Words - “MMCI is making an impact in 
our parish; how can I convince your 
new teacher to attend?”

Actions - Provide grant funding to 
directors who send teachers to 
participate in the selected professional 
development sessions.
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How Can I Find These Data?

Use your data kit to review “Network CLASS® Scores by Domain”:



20

CLASS® Data: Your Turn!

Data Source Key Findings Key Actions

What data source do I want 
to look at? 

How could I find the “bright 
spots” - the actions people are 
taking to be successful? 

What attitudes can I 
implement?

What words can I use?

What actions can I take?



Data - TS Gold
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TS GOLD Thoughts and Data Takeaways

Data Source Key Findings Key Actions

Snapshot reports - how many children are 
meeting expectations?

Look for “bright spots”- 
places where what you 
want to see is already 
happening. Ask, what is 
different there, and 
how can it be 
replicated?

What attitudes can I 
implement?

What words can I use?

What actions can I take

Network participation in checkpoints - are 
any centers consistently meeting the mark 
on assessing objectives?

Within a center, are there certain 
classrooms that do particularly well on 
assessments and documentation?
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TS GOLD Data Example
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TS GOLD Data Example

Data Source Key Findings Key Actions

Snapshot report in 
GOLD

● A high percentage of children 
are meeting expectations on 
literacy expectations.

● However, when I look at 
mathematics and cognitive 
results, I see far fewer children 
meeting expectations.

● I can determine my inputs 
regarding curriculum and PD 
supports.

Attitudes - It’s possible for all 
children  and teachers to succeed

Words - I am committed to 
supporting every teacher at every 
stage

Actions - Targeted professional 
development and coaching
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TS GOLD Data: Your Turn!

Data Source Key Findings Key actions

What data source do I want 
to look at? 

What are the “bright spots” and 
the actions people are taking to 
be successful?

What are the “areas of concern” 
and the actions people could take 
to redirect toward the desired 
outcome?

What attitudes can I 
implement?

What words can I use?

What actions can I take?



Data - KEA
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• Teachers, Schools, and Families: Kindergarten Entry Assessment data provide teachers, school 
leaders, and families with a useful baseline measure of performance that can be used to guide 
instruction and target interventions. 

• Local Education Leaders & Decision-Makers: The data from Kindergarten Entry Assessments 
can drive decision-making by local education leaders to target interventions such as expanded 
Early Childhood Education to ensure all children enter Kindergarten ready.

• Louisiana Department of Education: The data from Kindergarten Entry Assessments allows the 
Department of Education to monitor and respond to statewide trends and provide resources 
and support for systems, schools, teachers, and families. 

The data collected through Kindergarten Entry Assessments (KEAs) helps inform families and educators 
locally, as well as statewide, on how to leverage resources to ensure all children enter Kindergarten ready. 

Moving Forward
Use of the Kindergarten Entry Assessment Data
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DRDP-K KEA Results & Trends Over Time
Percent of Children Meeting Thresholds by Domain

The percent of children meeting reporting thresholds increased consistently from 2017-2018 to 2019-2020, 
with the highest percent of children meeting thresholds in the Social & Emotional Development domain.

*Data collection for the 2020-2021 academic year may have been affected by the COVID-19 pandemic. Unlike previous years, children could be assessed virtually as a result of COVID-19.

In Fall 2020, 13% of children met the state reporting 
threshold in all of the following domains:

● Approaches to Learning & Self Regulation
● Social & Emotional Development
● Language & Literacy Development
● Cognition: Math
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How Can I Find These Data?

Use your data kit to review “2020-21 Percent of Kindergarten Students Demonstrating 
Readiness (DRDP-K)”:
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KEA Data: Your Turn!

Data Source Key Findings Key Actions

What data source do I want 
to look at? 

How could I find the “bright 
spots” - the actions people are 
taking to be successful? 

What attitudes can I 
implement?

What words can I use?

What actions can I take?



Data Kits
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Data Kits
Example
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Data Kits 
Example Takeaways with Enrollment

Data Source Key Findings Key Actions

B-4 Enrollment from 2016-2021 ● Enrollment for birth fluctuated across 
age groups even before COVID-19 in the 
2020-2021 school year. 

● This network participated in B-3 seats in 
2020-2021, a pilot that provides seats to 
economically-disadvantaged children.

● Kindergarteners who are economically- 
disadvantaged increased (slightly) over 
the 5 year span. 

Attitudes - B-4 enrollment efforts in our 
parish matter for maintaining enrollment 
for school-aged children. 

Words - “When we maintain at least 
consistent enrollment in our earliest 
learning sites, our Kindergarten 
classrooms are more likely to be filled. 
How can we enroll more B-4 children?”

Actions - Our parish will continue to enroll, 
and keep children enrolled, aged birth 
through 4, through publicly-funded 
programs targeting economically- 
disadvantaged children.

Kindergarten Enrollment from 
2016-2021
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Data Kits: Your Turn!

Data Source Key Findings Key Actions

What data source do I want 
to look at? 

How could I find the “bright 
spots” - the actions people are 
taking to be successful? 

What attitudes can I 
implement?

What words can I use?

What actions can I take?
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Acting on Data 
Mindsets Shape Effective Action

The purpose of this session is to empower leaders to understand what targeted actions 
you can take to influence change in your work. 

Taking action on data prevents “decision paralysis” for things out of your Circle of 
Influence and allows you to move forward with sometimes seemingly insurmountable 
challenges.

Successful action steps are directly connected to factors which contribute to the data 
you analyze. Ask yourself, what influences this data, that I can also influence?
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Acting on Data
Leveraging Colleagues to Overcome Obstacles

Attitudes/getting to control and out of influence — Breakout room / Table 1

Finding the leverageable data – Breakout room / Table 2

Finding my action step – Breakout room / Table 3

If you are feeling confident in all areas, seek out a colleague who works in a parish of similar 
demographics with whom you can compare data and action steps. 

For the next ____ minutes, we will shift into breakout rooms or groups that will focus on one of three 
areas with which you may need additional support.



Questions?

alicia.franklin@la.gov 

amy.poirier@la.gov 

leslie.doyle@la.gov

devon.camarota@la.gov 

pheriche.perkins@la.gov

mailto:alicia.franklin@la.gov
mailto:amy.poirier@la.gov
mailto:leslie.doyle@la.gov
mailto:devon.camarota@la.gov
mailto:pheriche.perkins@la.gov
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Agenda

I. Introduction Activity: Rate Your Beliefs

II. Louisiana Literacy Data

III. Early Language and Literacy Development

IV. Language and Literacy in Early Childhood Settings

V. Connecting Network Data to Goals for Increasing Early Childhood Language and 
Literacy Development
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Rate Your Beliefs Survey
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Rate Your Beliefs

1 = strongly disagree        2 = disagree        3 = undecided        4 = agree       5 = strongly agree

1. In order to learn to read, a child needs to know letter names and sounds.
2. Becoming literate is a continuous, developmental process that begins early in life.
3. Early reading and writing practices exhibited by children result in direct exposure and guidance.
4. To become literate, young children must have many and varied opportunities to read and write.
5. The teaching of literacy must be systematic and sequential in operation.
6. Reading and writing activities should be provided throughout the school day in all areas of the 

curriculum.
7. Reading includes the mechanical skill of turning printed symbols into sounds that are language.
8. Play is one of the ways young children learn about written language.

          Add the scores for 1, 3, 5, and 7. _____                             Add the scores for 2, 4, 6, and 8. _____

Read each statement and indicate the number value that best represents your feelings or what 
you believe about children’s literacy development.



Louisiana Literacy Data
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The first five years are the most 
critical in the development of a 
child’s brain. From birth to age 

three, children grow and learn at 
the most intense rate, forming 

more than a million neural 
connections every second; these 
are the years when children are 
learning how to learn.  90% of a 

child’s brain development 
happens before age 5. [1]

https://developingchild.harvard.edu/science/key-concepts/brain-architecture/
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Achievement gaps develop well before 
children begin kindergarten.

Unfortunately, many children who do 
not participate in high-quality early 

childhood programs are not fully 
prepared to begin school. Those most 

likely to begin kindergarten at an 
academic disadvantage are 

low-income and minority children. 
Children from disadvantaged families 
have less than 50% of the vocabulary 
their more affluent peers do. [2][3]

https://www.aft.org/sites/default/files/periodicals/TheEarlyCatastrophe.pdf
http://jenni.uchicago.edu/home_page/vitae.pdf
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Louisiana  Literacy Data
Trajectory Impact

Established reading trajectories are 
difficult to change.

It is more efficient and effective to 
deliver intervention earlier rather than 

later in elementary school.

Good, Simmons, & Smith, 1998
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Louisiana Literacy Data
Student Performance
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Literacy Pillars



Early Language and Literacy
Development



12

Impact of Early Childhood

Some characteristics of programs that foster children’s success in elementary school include:

• Language-rich environments
• Back and forth interactions between adults and children
• Daily, extended conversations with adults

• Print-rich environments
• Labels on materials, furnishings, and cubbies
• Use of print for authentic purposes

Early childhood programs are already designed to provide language and literacy rich 
opportunities for children.
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Activity

Think of all the language and literacy opportunities that occur in the early childhood 
classroom.

Consider opportunities  for each age group/classroom type:

• Infant
• Toddlers
• Preschool/Pre-K

Turn and talk with the participants next to you.
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Foundations of Early Literacy Development

Oral 
Language

Phonological 
Awareness

Print 
Knowledge

● Speaking

● Listening

● The conscious 
awareness of and the 
ability to manipulate the 
sound structures of 
spoken language

● Print awareness 
concepts

● Alphabet knowledge

● Writing
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Early Literacy Foundations and Skills

Oral Language
Phonological Awareness
Print Knowledge

Phonemic Awareness
Phonics
Vocabulary
Fluency
Comprehension
Spelling
Writing

Foundations

Skills

These core literacy foundations and skills are what children need to become successful readers and writers.
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Early Literacy Connections

Early Literacy Area Reading and Writing Component

Phonological awareness Phonemic awareness

Phonological awareness, print knowledge Phonics

Oral language, phonological awareness Vocabulary

Oral language, phonological awareness Fluency 

Oral language Comprehension

Print knowledge, phonological awareness Spelling

Print knowledge, phonological awareness, oral language Writing
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Perspectives on Children’s Literacy Development

Skills-Emphasis Perspective 
• Evidence-Based Reading Research (EBRR) Perspective 
• Core set of knowledge and skills that have to be developed for children to become successful 

readers and writers
• Strategies for teaching these skills inclusive of explicit and direct instruction

Emergent Literacy Perspective
• Focuses on social and meaning-based aspects of literacy
• Creation of  a learning environment that facilitates exploration and learning

Blended Perspectives
• teacher-lead and skill-focused AND child-centered and creative
• engaging, meaningful, interactive, enjoyable, and effective

Research supports the use of  both skills-emphasis and emergent literacy perspectives when 
working with young children. 
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Revisiting Your Beliefs

Skills Emphasis Perspective

1. In order to learn to read, a child needs to 
know letter names and sounds.

3. Early reading and writing practices exhibited 
by children result in direct exposure and 
guidance.

5. The teaching of literacy must be systematic 
and sequential in operation.

7. Reading includes the mechanical skill of 
turning printed symbols into sounds that are 
language.

Emergent Literacy Perspective 

2. Becoming literate is a continuous, 
developmental process that begins early in life.

4. To become literate, young children must have 
many and varied opportunities to read and 
write.

6. Reading and writing activities should be 
provided throughout the school day in all areas 
of the curriculum.

8. Play is one of the ways young children learn 
about written language.



Language and Literacy in Early 
Childhood Settings
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CLASS® Connections

Multiple studies have found that children perform better in the areas of literacy and 
language when they are in classrooms that provide effective teacher-student 
interactions, as measured by CLASS®.

All of the domains within CLASS® support the development of children’s language and 
literacy skills.

“Children who experienced warm and supportive relationships, engaging lessons, 
effective feedback and language modeling were more likely to perform better on 
measures of vocabulary, phonological awareness, letter-word recognition, and reading 
comprehension (Teachstone, 2021, p. 1 ).”
                                                                                                                                                     CLASS Improves Outcomes in Language and Literacy, Teachstone, 2021

https://f.hubspotusercontent10.net/hubfs/336169/CLASS_LanguageLiteracy_r1.pdf?__hstc=93711874.5edbdbc79abc08a57fb6041d1f8abb26.1645465251487.1645465251487.1646841869828.2&__hssc=93711874.1.1649258012075&__hsfp=950167312&hsCtaTracking=ac1ce476-1524-482c-90ba-adc08a657e20%7Cfa36a303-b592-4d20-840e-854419761999
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Basic Principles of Early Literacy Instruction 

1. Early literacy and language instruction should focus on core content - the knowledge, skills, and 
dispositions that are predictive of later success in reading and writing.

2. Oral language lays the foundation for early literacy development.
3. Story-book reading is a cornerstone of early literacy development.
4. A carefully planned classroom environment enables literacy development to flourish.
5. Children need opportunities to engage in emergent forms (i.e., activities that look like the adult form) of 

reading and writing.
6. Developmentally appropriate forms of direct instruction should be used to teach core literacy concepts 

and skills.
7. Teachers need to help parents support their children’s language and literacy development.
8. Oral language and literacy instruction and assessment should be guided by standards that define the 

knowledge and skills that young children will need to become successful readers and writers.

         (LETRS® for Early Childhood Educators, 2010, p. 17)

There are eight basic principles that are supported by the National Association for the Education of Young 
Children (NAEYC) and the International Reading Association (IRA).



Connecting Network Data to 
Goals for Increasing Early 

Childhood Language and Literacy 
Development
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Connecting Data and Practices to Goals

To develop goals, agencies can examine the current state of children’s language and 
literacy development in the network.

• Look at your current data (KEA, TSG)
• Consider what areas of language and literacy development need improvement

Examine the Eight Basic Principles of Early Literacy Instruction

• Consider which of these of these principles are being implemented early 
childhood classrooms

• Consider which of these need to be implemented

Networks can utilize this information to develop goals.
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Developing Goals

Networks should utilize assessment data 
and information related to current 
classroom practices to inform initial goal 
setting. 

Early language and literacy goals should be 
set at various levels ranging from student- 
to system-level goals.

Both long and short term goals should be 
created.

System

Site

Teacher

Child
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Examples of Early Language and Literacy Goals

Long Term Goals Short Term Goals

System ___% if children in pre-k will score ___% on [insert 
specific assessment item]

The district will provide __ hours of early language and 
literacy professional development for teachers and 
leaders each quarter.

Site
Improve overall language development of children in 
pre-K classrooms by ___% by the end of the school 
year based upon _________.

___ % of toddlers will reach level ___ on the Teaching 
Strategies GOLD color band associated with their age.

Teacher
(Classroom)

___% of students in [insert classroom] will meet 
individualized growth goals in Teaching Strategies 
GOLD language and literacy objectives. 

To improve CLASS® Language Modeling scores, [insert 
teacher(s)/classroom(s)] will attend 3 hours of PD each 
quarter.

Child
Respond to complex statements, questions, and other 
communications that include multiple phrases and 
ideas.

Use language to express thoughts and needs.
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Activity

Participants will create a set of long and short term goals.

Goals should be developed for each of the following levels:
• system
• site
• teacher (classroom)
• child

Consider the following when developing the goals
• available data
• current language and literacy goals, if applicable
• current early language and literacy instructional practices

System

Site

Teacher

Child



Thank You!

Questions about this presentation?

Contact leslie.doyle@la.gov or amy.poirier@la.gov

mailto:leslie.doyle@la.gov
mailto:amy.poirier@la.gov
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Development of Oral Language

• Oral language is the foundation for literacy
• Input = output – you can only learn a word by hearing it.
• Children who experience difficulties with oral language development often have 

difficulty reading
• Children who are unable to 

The trajectory toward successful reading begins in early childhood. 
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Development of Phonological Awareness

• Students with strong phonological awareness are likely to become good readers, 
but students with weak phonological skills will likely become poor readers 
(Blachman, 2000).

The trajectory toward successful reading begins in early childhood. 
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Development of Print Knowledge
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Rhyming
Produce words in songs and fingerplays

Match words that rhyme

Produce words that rhyme

Alliteration Match words with the same beginning sound

Produce words with the same beginning sound

Blending Combine syllables to make words

Combine sounds to make words

Segmenting Pull words apart into syllables

Pull words apart into sounds
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Phonological Awareness

Rhyming
● matching
● production

Alliteration
● matching
● categorization

Blending
● syllables
● onset-rime units
● phonemes

Segmenting
● syllables
● onset-rime units
● phonemes
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