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Likes and Differences

Time Frame 
30 minutes

Overview
Students investigate the ability to move, to travel though space correctly without falling or colliding with other students. 

Standard

Creative Expression
	Arts Benchmark


	Use kinesthetic awareness, proper use of space and the ability to move safely.
	D-CE-E1


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 

Students investigate locomotor movements while moving safely through space. They follow a lead mover/dancer (follow the leader), creating floor patterns and imitating the leader’s movements. 

	Grade-Level Expectations (GLEs) 

	Kindergarten
	Social Studies

	18.
	Identify ways in which people are alike and different  (H-1A-E2)


Interdisciplinary Connections

Students identify ways in which people are alike and different while performing locomotor movements.

Vocabulary  
general space, locomotor movements, alike, different
Materials and Equipment 
classical music, any slow instrumental music, or “Pop Goes the Weasel”; an open space where students can move

Prior Knowledge

Students understand that people are alike in some ways and different in some ways.

Sample Lesson  
All movements are performed independently in general space (around the perimeter of the classroom). Students perform activities when signaled (clapping, voice commands, etc.). Students perform the activities at a comfortable pace. Emphasize moving smoothly while performing the locomotor activities. Students discuss how each person moves differently and brainstorm the reason for these differences. They explain that dancers attend schools and train to try to eliminate these differences.
Students perform safe movements in general space by performing the following teacher-led activities.
walk on heels, toes, and sides of feet

walk with a smooth, gliding step

take long strides
take tiny steps

walk while changing levels

walk as if they are sneaking up on someone

walk with funny steps as if they were clowns
hop lightly

turn around while hopping in place

walk four steps, hop three times…repeat

jump and land quietly
jump like a kangaroo, rabbit, and frog

jump and clap hands in front, behind, and overhead

slide in a circle

slide quietly and smoothly

slide three times and then pause…repeat

gallop like a spirited pony.

gallop three times and then change legs so that the opposite leg is forward…repeat
clap and skip

skip as slowly as possible

During the closing of the lesson, tell students that they just participated in locomotor movements. Ask students the following questions: 

What are some reasons that people use locomotor activities?

What did you think was the same in how everyone moved? 

What did you think was different in how everyone moved?

Sample Assessments  
Formative
Students accurately demonstrate eight basic locomotor movements traveling forward, backward, sideward diagonally, and turning.

Students demonstrate the ability to define and maintain personal space.

Use a checklist with the following criteria:
walk on heels, toes, and sides of feet

walk with a smooth, gliding step

take long strides
take tiny steps

walk while changing levels

walk as if sneaking up on someone

walk with funny steps as a clown

hop lightly

turn around while hopping in place

walk four steps, hop three times…repeat

jump and land quietly
jump like a kangaroo, rabbit, and frog

jump and clap hands in front, behind, and overhead

slide in a circle

slide quietly and smoothly

slide three times then pause…repeat

gallop like a spirited pony
gallop three times then change legs so that the opposite leg is forward…repeat
clap and skip

skip as slowly as possible

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.

Title 

Creative Mathematics

Time Frame 
Two 30-minute periods
Overview
Students generate movements that demonstrate use of space. They focus on moving their bodies through axial movements: high, medium, and low. They investigate floor patterns when performing locomotor movements.   

Standard

Creative Expression
	Arts Benchmark


	Explore and demonstrate basic movements and the dance elements (space, time, and energy).
	D-CE-E2


Foundation Skills 
Communication, Problem Solving

Student Understandings 
Students explore the element of space. They demonstrate axial movements in their personal space. Students generate movement on all three levels: high, middle, and low. After a personal space investigation, students further their investigation to include large spatial concepts through floor patterns. They create their own spatial design using the symbols: dot, circle, line, curve, spiral, and zigzag.

	Grade-Level Expectations (GLEs) 

	Kindergarten
	Mathematics

	18.
	Use words that indicate direction and position of objects and arrange an object in a specified position and orientation (e.g., between, behind, above) (G-3-E)


Interdisciplinary Connections

Students explore and demonstrate basic movements by incorporating directions, levels, and positions with the activities.

Vocabulary  
axial movements, personal space, general space, locomotor movements, improvisation

floor patterns, levels, dance elements, space, pathways
Materials and Equipment 
classical music or slow instrumental music, an open space where students can move, poster or large piece of paper

Prior Knowledge

Students have knowledge of personal space. (Create a poster that contains words dealing with space and allows students to add words that are generated through class discussion.)
Sample Lesson  

Students perform the following activities independently to music as they move around the perimeter of the room.
Bend, reach, stretch, push, pull, sway

Move at a high level and stop at a low level.

Move at a low level and stop at a low level.

Discuss the differences between axial movements and locomotor movements. Students generate student-made definitions of each term. Students perform locomotor movements and axial movements together.

Select three different kinds of traveling movements with the arms at a high, medium, and low level. Link these movements together into a smooth sequence.

Travel on tiptoes around the room raising arms as high as possible. 

Travel with arms at medium level. 

Travel around the room with arms as low as possible.

Students investigate changing directions. Students make their own choices once they hear the chosen sound (drum beat; verbal call from the teacher, “change”; or a whistle). Introduce improvisation, creating movements without planning.  Next, have students investigate changing levels, and repeat this process.

On day two, have students review axial movements and locomotor movements. Introduce floor patterns. Discuss paths students can take to travel through the classroom. 

Begin using a line on the floor as the path to follow. Start at the far end. Teacher cues: 

“Show me a movement while traveling backwards.” 

“Change the level that you move.”

“What other ways can you move on the line?”

Generate any other cues to continue the investigation.

Students use a jump rope to design the following on the floor: dot, circle, line, curve, spiral, and zigzag. The students perform axial movements and move in the following ways for each design: along side of, inside, on the left, on the right, between, and across from. The movements are repeated four times so that students recognize the pathways and floor design.

Sample Assessments  
Formative 

Students create shapes at low, middle, and high levels.
Students demonstrate movements in straight and curved pathways.

Checklist with the following:

Performing locomotor movements

Performing axial movements
Travel around the room raising arms as high as possible. 

Travel on tiptoes
Travel around the room with arms as low as possible
Moving through floor patterns using a jump rope
Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: comprehensive K-12 dance education. Champaign, IL: Human Kinetics
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Emotions

Time Frame 
30 minutes

Overview
Students see dance as a way to communicate ideas to the audience/ viewer. They create movements that convey a feeling or mood. 

Standard

Creative Expression
	Arts Benchmark


	Recognize and explore dance as a way to create and communicate ideas and feelings.
	D-CE-E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students create movements in response to a feeling. Students generate a list of feelings. They group words, feelings, and emotions that go together. They perform axial and locomotor movements that represent those words and feelings.
Vocabulary

emotion, personal space, general space
Materials and Equipment 
classical music or slow instrumental music for background, open space where students can move, paper plate, pencils or crayons 

Prior Knowledge

Students understand that emotions change frequently and are a form of communication.

Sample Lesson  

Discuss emotions with the class. Create a list of emotions—happy, sad, angry, mad, etc.—on the board. Demonstrate examples of the emotions listed on the board. Students share emotions that they have identified on the list. Use the list to have students demonstrate the emotions by making facial expressions of that emotion. 
Students draw an emotion (sad, happy, etc.) on the side of a paper plate (or on one side of a piece of paper), and demonstrate how their faces look when they feel that emotion (sad, happy, etc.). Students are told to add any other body parts that they wish in order to demonstrate the emotion. 

Read a story (use classroom literature or library collection) based on emotions. At the end of the story, students draw a different emotion that they recall from the story on the other side of the paper plate (or a piece of paper). Students demonstrate how the face in the story looks. They are told to add any body parts that they wish in order to demonstrate the emotion from the story.

As an extension of this lesson, students listen to music while standing in personal space. When the energy of the music changes, students express the change through movement according to how the music makes them feel. (Move for a few minutes with the students to demonstrate what needs to be performed.) Students may start with a mad face (or happy, sad) and add energy (strong or weak) to the movement, perhaps while performing locomotor and axial movements (stamping the feet, clapping and walking, jumping or hopping or sinking, floating, bending, reaching, etc.) Students move through the entire music to demonstrate how their emotions change by the way they move. 

Sample Assessments  
Formative 

Students present their own dances to peers and discuss their meanings with competence and confidence.

Students demonstrate the ability to define and maintain personal space.
Observe the drawings of students that have been created after listening to a story related to emotions.

Use a checklist to identify the emotions that students expressed while moving to music.

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: comprehensive K-12 dance education. Champaign, IL: Human Kinetics.
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Locomotor Dances

Time Frame 
30 minutes

Overview
Students identify and perform locomotor skills.

Standard

Creative Expression
	Arts Benchmark


	Explore the process of making a dance; improvise to create a dance phrase.
	D-CE-E4


Foundation Skills 
Communication, Problem Solving

Student Understandings  
Students understand personal space and general space. They understand that a variety of movements can be performed in personal space and general space.
Vocabulary  
locomotor, general space 

Materials and Equipment 
various types of instrumental music, open space where students can move, flash cards, poster
Prior Knowledge

Students are familiar with locomotor skills. 

Sample Lesson  

Display flash cards (or poster) with the names (and images) of locomotor skills. As the teacher holds up the flash cards (and gives a verbal command identifying the locomotor skill), the students demonstrate the locomotor skill (walking, running, sliding, galloping, jumping, hopping, or skipping) by repeating the movement in scattered formation. Students select favorite locomotor skills and perform them in scattered formation. Play various pieces of music (various beats) while the students move in any manner while performing the locomotor movement selected. Students decide on the timing of the locomotor movements (how fast or slow) that they can freeze in place. Students alternate locomotor movements with freezing in place. Students repeat four times.

Sample Assessments  
Formative 

Students improvise, create, and perform dances based on their own ideas and concepts from others sources.

Students sit in a semi-circle and name at least eight locomotor skills through oral response. Use the flash cards for students to demonstrate the locomotor movement.

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: comprehensive K-12 dance education. Champaign, IL: Human Kinetics.
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Focus Dancing

Time Frame 
30 minutes

Overview
Students perform movements that they observed while focusing on objects. 

Standard

Creative Expression
	Arts Benchmark


	Execute improvised and set movement patterns with concentration and focus individually and in groups.
	D-CE-E5


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Focus is incorporated into dance phrases. Dance patterns using a variety of dance elements are included in the dances. Personal space and general space are utilized. 

	Grade-Level Expectations (GLEs)

	Kindergarten
	Science 

	1.   
	 Ask questions about objects and events in the environment (e.g., plants, rocks, storms) (SI-E-A1)


Interdisciplinary Connections

Students identify the term “focus.”  They create an eight-count movement relating to objects in their environment.

Vocabulary  
focus 

Materials and Equipment 
various types of instrumental music, open space where students can move
Prior Knowledge

Students are familiar with observing or watching things that they enjoy, such as television.

Sample Lesson  

Discuss the term “focus” with the students. Students brainstorm things in which they focus. Record answers on the board. Responses may include television shows, batting a ball, etc. Students recall when they have watched things like insects, clouds, trees in the wind, or rain. 

Students line up and walk outdoors for a portion of the lesson. Students and teacher walk together to search (or hunt) for one (or more) of the following: butterfly, ant, bumble bee, or fly (or other things such as planes, trees or flowers in the wind). Students and teacher observe and focus on the thing(s) that they have located. Students think about how certain things move. For example, do birds move fast or slowly; what makes birds move from one place to another; why do the branches and leaves on a tree move, etc. Students stare at the thing that they have located and watch how it moves and what it does. Tell the students that they are focusing on the thing(s) that they located because, when they return to the classroom, they perform the movements that they observed with their bodies Students perform the movements to music individually or in groups.

Sample Assessments  
Formative 

Students demonstrate kinesthetic awareness, concentration, and focus in performing movement skills.
Teacher asks the students the following questions:

What are some movements that can be observed in a butterfly, ant, bumblebee, fly, plane, trees or flowers in the wind?

Which activities were easy to perform after focusing on the butterfly, ants, bumblebee, fly, plane, trees or flowers in the wind? Why?

Which activities were hard to perform after focusing on the butterfly, ant, bumblebee, fly, planes, trees or flowers in the wind? Why?

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: comprehensive K-12 dance education. Champaign, IL: Human Kinetics.
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
 SEQ CHAPTER \h \r 1Title 

Celebrations 

Time Frame 
45 minutes

Overview  
Students gain an understanding that dance has been around from ancient and primitive times to present day. They investigate global reasons why people danced then and still dance today.

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions.


	D-HP-E1


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings 
Students recognize that dance is a record of historical experiences and that there are many different types of dancing. They discuss how dance has changed over time.
	Grade-Level Expectations (GLEs) 

	Kindergarten
	English Language Arts

	12.   
	Respond to stories, legends, songs, and other literature from diverse cultural and ethnic groups by participating in activities such as answering questions, role‑playing, and drawing (ELA‑6‑E1)


Interdisciplinary Connections
Students recognize and discuss the role of dance by viewing videos and images and by completing a word grid. 
Vocabulary  
celebration, cultures

Materials and Equipment 
images and short videos, sample word grid 

Sample Lesson  

Students brainstorm (view literacy strategy descriptions) for about five minutes on the following questions.  List the answers on the board.

1.  What events do people of today celebrate with gatherings or parties?

2.  Which of the listed events include dancing?

After brainstorming, share images and videos of different cultures through the ages performing dances that celebrate different events. Allow for five to seven minutes for each culture.  Students discuss what they view.  Students pay attention to the style of dress, the type of movement, the theme of the dance or the event for which it is being performed, and the time in history from which it is derived.

Following the viewing of the images and videos, students brainstorm for five to seven minutes regarding the following questions. Write the answers and suggestions on the board.

1. What events were seen being celebrated?

2. How was dance a part of the celebration?

Sample Assessments   
Formative 

Students accurately answer questions about dance in a particular time period.
Resources

Giordano, R. G., (2006). Social dancing in America (Two Volumes): A history and reference. Staten Island, N.Y. 

Grau, A. &Crawford, A., (2005). Dance. New York: DK Publishers.

Kassing, G. (2007). History of dance, Champaign, IL: Human Kinetics.
ADANTA – African Dance and Theatre Training. (2007). Retrieved October 24, 2007 from http://www.adantadance.co.uk/Index.php.
Buttree, J. M. (2005). The rhythm of the red man in song, dance, and decoration. Electronic media and URLs retrieved October 24, 2007 from www.inquiry.net/outdoor/native/dance/index.htm.
Colonial Music Institute. (2007). How to dance the minuet. Retrieved December. 29, 2007 from http://www.colonialmusic.ort/Resource/howtoMIN.htm.
Images that may be viewed for this lesson are available at the following websites: http://www.superstock.com/search/Ballroom/art 

http://images.google.com/images?q=Ancient+cave+paintings&hl=en&um=1&ie=UTF-8&sa=X7oi=images&ct=title 

http://www.frenchquarter.com/history/SecondLine.php 

Reasons to Celebrate
Word grid

	
	Weddings
	Hunt
	Birthday
	Funeral
	Harvest
	Graduations
	Holidays

	Past
	Y
	Y
	Y
	Y
	Y
	Y
	Y

	Present
	Y
	N
	Y
	N
	N
	Y
	Y


 SEQ CHAPTER \h \r 1Title 

Dance Styles


Time Frame
45 minutes

Overview   
Students distinguish different types of “dance styles.” They learn different cultural dances throughout different time periods.

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize basic differences between dance styles and identify styles of dance in various cultures
	D-HP-E2


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings  
Students distinguish the differences in Native American, African, Latin American, Hawaiian, and Cajun dances.
	Grade-Level Expectations (GLEs)   

	Kindergarten
	English Language Arts

	12.   
	Respond to stories, legends, songs, and other literature from diverse cultural and ethnic groups by participating in activities such as answering questions, role‑playing, and drawing (ELA‑6‑E1)

	
    21.
	Use illustrations, developmental/inventive spelling, and appropriate vocabulary to write for a specific purpose and/or audience (ELA‑2‑E2)


Interdisciplinary Connections

Students identify styles of dance by viewing images and videos and by illustrating their favorite dance style in a journal.
Vocabulary  
culture, style

Materials and Equipment 
globe or a world map; images, videos, and cultural music selections; CD player, dance journals
Prior Knowledge

Students are reminded that while they are moving, they are to remain within their own space.
Sample Lesson  

The classroom needs no special arrangement.  Students brainstorm the following question:  “How can you tell from which culture a dance comes?”  Allow students approximately five minutes to discuss.

Introduce each of the following cultural dances:  Native American Dances (select one), African Dances (select one), Latin American Dance (select one), Hawaiian Dance, and Cajun Dance.  

Students locate each culture on map or globe. Students view images and short sections of video on the each culture and its dance style.  Allow students to stand in their places and play a selection of music about a minute in length from the country or culture being discussed.  The students move in the style of that cultural dance. 

Continue until all cultures have been covered.  Guide students to compare and contrast the different styles of each culture and revisit the opening question:  How can you tell from which culture a dance comes?   

Sample Assessments   
Formative 

Students identify by genre or style examples of dance from various cultures.
Students draw a picture in their dance journals or learning logs (view literacy strategy descriptions) of themselves dancing in their favorite style.

Resources

Asante, K., (2004). African dance, Philadelphia: Chelsea House. 

Beezley, W. H. (2000). Latin American popular culture: An introduction. Wilmington, DE: Scholarly Resources.
Evans, B., & Evans, M. G. (2003). Native American dance steps. Mineola, NY:  Dover.

Haworth, J. S., (2004). Bon dance in Hawaii, Miliani, HI: Booklines Hawaii. 

Plater, O., (1993). Cajun dancing, Gretna, LA: Pelican Publishing.
Buttree, J. M. (2005). The rhythm of the red man in song, dance, and decoration. Retrieved February 1, 2008, from www.inquiry.net/outdoor/native/dance/index.htm.
Vidieos and images for this lesson may be found at the following websites: 

www.dance-videos.net/
www.frenchquarter.com/history/SecondLine.php 

www.adantadance.co.uk/Index.php
Steve Riley and the Mamou Playboys. (1997). Friday at last [CD]. Lafayette, LA: Swallow Records. 
 SEQ CHAPTER \h \r 1Title

Isadora Duncan


Time Frame 
45 minutes

Overview 
Students are introduced to famous dance pieces and innovators and performers that have left an impact on the world of dance. 

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize great dance works, innovators, and performers who have shaped the history of dance.

	D-HP-E3


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings 
Student view and discuss the style and works created by Isadora Duncan.
	Grade-Level Expectations (GLEs)   

	Kindergarten
	English Language Arts

	12.   
	Respond to stories, legends, songs, and other literature from diverse cultural and ethnic groups by participating in activities such as answering questions, role‑playing, and drawing (ELA‑6‑E1) 


Interdisciplinary Connections

Students analyze works of Isadora Duncan and classical ballets.  Students brainstorm and perform movements they observed in the classical ballets.

Vocabulary  
ballet, modern dance 

Materials and Equipment 
CD player, music sources as listed in the resource list or something similar, images and 
videos of Isadora Duncan, large pieces of material
Prior Knowledge
Remind students about safety concerns when moving in the dance space. 
Sample Lesson  

The classroom does not need any special set-up for the first part of the lesson.  Use the first five to seven minutes to show the images of traditional ballet dancers and the images of Isadora Duncan’s Dancer.  Students discuss differences.  

Share books on Isadora Duncan and classical ballets.  Students view several short videos of Duncan Dances and a ten- to fifteen-minute segment from one of the classical ballets listed in the resources. Students brainstorm about the movement styles observed.  Students compare and contrast Isadora Duncan’s style to the style of classical ballet.

For an extension of this lesson, desks are pushed back to form an open space for students to move.  Play about two minutes of music from a famous ballet.  Students move, emulating the style of the classical ballet, using the wordlist as a resource.   

Distribute the scarves to students.  Play about two minutes from a Strauss waltz while students move with their scarves to emulate the style of Isadora Duncan, using the wordlist as a resource.

Students share their feelings about moving in the style of the classical ballet and the style of Isadora Duncan.  

Sample Assessments  
Formative 

Students demonstrate kinesthetic awareness, concentration, and focus in performing movement skills.
Students improvise, create, and perform dances based on their own ideas and music concepts.

Resources

Keating,  SEQ CHAPTER \h \r 1S. (2003). Isadora Duncan, American dancer. Broomall, PA: Mason Crest.

Mason, F. (1975). 101 stories of the great ballets. New York: Random House.
Images and information about Isadora Duncan may be found at the following websites:
http://www.isadoraduncan.org
http://www.isadoraduncan.net/images.html
http://www.youtube.com/watch?v=6FemE2x8CWc 

Word List

Locomotor
Walk 

Run

Prance

Skip

Scurry

Float

Nonlocomotor

Sway 

Flitter

Bend

Reach

Stretch

Collapse

 SEQ CHAPTER \h \r 1Title 

Dance Careers


Time Frame 
45 minutes

Overview   
Students recognize available careers in the field of dance and compare the role and importance of dancers in various cultures through the ages.

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize careers in dance and identify roles of dancers in various cultures and time periods
	D-HP-E4


Foundation Skills 
Linking and Generating Knowledge 

Student Understandings
Students understand that there are many areas of dance in which a person may work other than as a dancer. They understand that the role of dancers holds an important place in cultures both past and present.

	Grade-Level Expectations (GLEs) 

	Kindergarten
	English Language Arts

	12.   
	Respond to stories, legends, songs, and other literature from diverse cultural and ethnic groups by participating in activities such as answering questions, role‑playing, and drawing (ELA‑6‑E1)


Interdisciplinary Connections

Students list roles of dancers and people who support dancers by viewing Act II of the Nutcracker.

Vocabulary  
costumes, sets, props, performance area, stage, roles (costume designer, dancer, choreographer, audience, set designer, prop master, composer, producer), box office, videographer

Materials and Equipment 
cards or name tags of the roles/vocabulary words (enough cards for each student)
Sample Lesson  

Once the students are seated, discuss the following question:  “Imagine that we are going to put on a dance performance. What do we need?” List the suggestions on the left side of the board for vocabulary self-awareness (view literacy strategy descriptions).
Introduce the vocabulary through class discussion. Continue by planning a make-believe performance and assigning students different roles through the following questions; provide them with a vocabulary card or name tag that matches their assigned role:
What should the dancers wear?  (Costumes)

Who is going to make the costumes? (Costume designer)

Where are we going to dance? (Performance area, stage)

Who decides? (Choreographer)

Are we going to have props? A set? 

Who is going to make them? (Set designer, prop master)

Do we need music?

Who decides? (Choreographer)

Who supplied or makes the music for the dancer? (Composer)

Who is going to be watching the performance?  (Audience)

Are we going to sell tickets?  

Who is going to get the tickets? Who is going to collect the tickets? Who is going to be in charge of the money? (Producer, Box Office)

How are we going to tell the audience when and where to come and see the dance?

Who is going to advertise?

Do we want to video tape the performance?

Who will video tape the performance? (Videographer)

Continue discussing all persons needed to create a performance. Ask, “What job is left; who did we leave out?”  (Answer – the dancer).  Students should understand that dancers are essential, but many others are needed to produce a dance production.

Revisit the list on the board and have students place their cards or tags on the right side of the board. Students observe the difference.

Sample Assessments  
Formative 

Students identify and describe roles of dancers in various settings.
Students draw a picture of themselves doing something to help a dancer.

Resources

Haworth, J. S. (2004). Bon Dance in Hawaii. Miliani, HI., .Booklines Hawaii. 

Kassing, G. (2007). History of dance. Champaign, IL: Human Kinetics.
Mason, F. (1975). 101 stories of the great ballets. New York: Random House.
Title 

How Did They Move?

Time Frame 
30 minutes

Overview
Students identify movements that show the use of space in a dance or in a picture of a dance.

Standard

Critical Analysis 
	Arts Benchmark


	Identify basic examples of the dance elements in various works of dance.
	D-CA-E2


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students observe a dance and identify how the dance element of space is used in a dance.  

Vocabulary  
locomotor and axial movements, directions, pathways, levels, personal space, general space, time, energy
Materials and Equipment 
images of dance, dance DVD, DVD player

Prior Knowledge

Students are familiar with basic dance vocabulary.

Sample Lesson  

Write dance vocabulary words on the board and begin class by reviewing the vocabulary.  Students then view a dance video or images of a dance.  Images of Isadora Duncan’s water works or images or videos of Nutcracker or Swan Lake are good choices for this age group.  Prompt student responses in relation to the main element used in the pictured or viewed part of the dance.  Students discuss the dance element’s space. Prompt students to discuss how dancers traveled through the space. Did dancers stay in one place or move across the stage? Were they moving slowly or fast, smoothly or sharply, high or low?  Repeat this activity using a different picture or video.  

Sample Assessments  
Formative 

Students observe dances and discuss how they are similar and different in terms of one of the dance elements (space, time, energy), by observing body shapes, levels, and pathways.
Resources

Keating,  SEQ CHAPTER \h \r 1S. (2003). Isadora Duncan, American dancer. Broomall, PA: Mason Crest.
Mason, F. (1975). 101 stories of the great ballets. New York: Random House.
Images and information about Isadora Duncan may be found at the following websites:
http://www.isadoraduncan.org
http://www.isadoraduncan.net/images.html 

http://www.youtube.com/watch?v=6FemE2x8CWc 

Title 

Main Idea

Time Frame 
45 minutes

Overview
Students identify the main idea and story elements found in a dance video.

Standard

Critical Analysis 
	Arts Benchmark


	Identify the main theme or story idea presented in a dance.
	D-CA-E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students understand that dance often tells a story and are able to discuss the main story elements.

Vocabulary
theme, space, time, energy 

Materials and Equipment 
video (Nutcracker is good for this age); DVD player; images of dance

Prior Knowledge

Students have listened to short stories and identified the main idea and story elements presented in the story.

Sample Lesson  

Students watch a video that tells a story.  The Nutcracker is a good choice for this age.  Main ideas and themes of The Nutcracker include the following: winter holiday, dreams of children, fantasy, or good versus evil.  Students answer the following questions during the discussion:
What did you see watching the dance?  Did the dancers move fast or slowly, high or low, smoothly or sharply, stay in one place or move around the stage?  Did the dance tell a story?  What kind of story did the dance tell?   What did the dancers do that helped to tell the story?  (Students should be able to support their answers with a few supporting details observed in the dance.)  

Sample Assessments  
Formative 

Students take an active role in a class discussion about interpretations of and reactions to a dance.
Resources

Mason, F. (1975). 101 stories of the great ballets. New York: Random House.
Title 

Changing a Dance

Time Frame 
30 minutes

Overview
Students discuss ways to change a dance.

Standard

Critical Analysis 
	Arts Benchmark


	Identify and discuss basic ways of changing dance movements to improve a dance.
	D-CA-E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students understand that dance is an art form that can constantly change. Students discuss ways to change a dance.  

Vocabulary
locomotor, levels, theme

Materials and Equipment 
dance video, video player

Prior Knowledge

Students have already viewed a dance video which tells a story (Nutcracker was the recommended dance video)
Sample Lesson  

Select one segment of the dance video (e.g. Babes in Toyland, Peter and the Wolf, or a fairy tale dance) for students to view a second time.  Prompt students as to what they saw.  Did the dancers move fast or slowly, smoothly or sharply, high or low, in one place or around the stage?  Review the main theme of the dance: what story did the dance tell?  Ask students what they would change about the dance and why.  Students respond to why they think the changes would make the dance better. Students may demonstrate.
Sample Assessments  
Formative 

Students explore, discover, and realize multiple solutions to a given movement problem.
They select their favorite solution and discuss the reasons for that choice.

Resources

The following site contains a glossary of dance terms from the National Standards of Dance:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
 SEQ CHAPTER \h \r 1Title 

The Hunt 

Time Frame 
45 minutes

Overview  
Students recognize universal themes in dance and dance as a universal language that is used to communicate those themes.

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize universal themes in dance and how dance communicates a universal language.
	D-HP-E5



Foundation Skills 
Communication, Linking and Generating Knowledge
Student Understandings  
Students understand that all cultures and ages use dance to communicate universal themes.
	Grade-Level Expectations (GLEs) 

	Kindergarten
	English Language Arts

	12.   
	 Respond to stories, legends, songs, and other literature from diverse cultural and ethnic groups by participating in activities such as answering questions, role-playing, and drawing (ELA-6-E1)


Interdisciplinary Connections

Students respond to universal themes and language in dance by role playing. They show their understanding of the story with discussion and illustration.
Materials and Equipment 
map of the North American continent, images of ancient cave paintings showing animals and people hunting and Native Americans dancing a hunt dance, Native American music 
Prior Knowledge

Students have some prior knowledge of Native American tribes and where they lived in the country.  They know how to move safely.

Sample Lesson  

Students are introduced to the following information.  
1. Since ancient times, tribes of all cultures have depended on the hunt to supply food, clothing, tools, and jewelry.  People sought to bring good luck to the hunt to ensure success.  Some believed that by moving as the animal moved, a person could understand the animal and thus be a better hunter.  

2. Many Native American tribes had hunt dances.  The animal that was to be hunted depended on where the tribe lived.  The dances usually had some dancers portraying the animals and some, the hunters.  The dances represented what the hunters sought to accomplish on their hunt.  The Blackfoot Indians were plains dwellers and hunted buffalo.
Images of cave paintings are shown with the first paragraph.  Students identify some of the animals they see in the paintings.  Images of the Native Americans dancing are shown with the second paragraph. The story of the Buffalo Dance is read to the students. When the story is finished, the students locate the area of the country that was inhabited by the Blackfoot on the map.   

Remind students that not all Native Americans lived in the plains.  They lived in the mountains, desert, the snow of Alaska, swamps, near rivers, and the forests.  Students locate these places on the map.  Challenge them to name the types of animals they would find in each of these different locations. Students choose one of the discussed animals. 
“Every imitative dance bears within it the germ of pantomime” (Sachs, 1937, p. 224).

Play the Native American music or beats on a drum. Students quietly begin moving around the room, moving as if hunting (30 seconds).  They may move between and around the desks and other objects in the room.  Next, invite the students to move as large animals (30 seconds), then as small animals (30 seconds). Ask them to identify what animals they were portraying.  They are instructed to move as the animal they chose, trying to avoid the hunter.  After another 30 seconds they become the hunter again and finish a successful hunt. Students discuss how it felt to move like the animal or the hunter and which one they preferred. 

Sample Assessments   
Formative 

Students create a sequence with a beginning, middle, and end; they identify each of the parts of the sequence.

Students explore, discover, and realize multiple solutions to a given movement problem; choose their favorite solution and discuss the reasons for that choice.

Resources

Evans, B., & Evans, M. G. (2003). Native American dance steps. Mineola, NY:  Dover.
Sachs, C. (1937). World history of dance. New York: W. W. Norton & Company.

Images for this lesson may be found at the following websites:
http://www.alifetimeofcolor.com/study/images/cave_painting_l.jpg
http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=47707
http://images.google.com/images?hl=en&q=Native+American+Buffalo+Dance+Images&um=1&ie=UTF-8 

The story of the buffalo dance can be retrieved from http://www.ilhawaii.net/~stony/lore02.html or http://www.cowboyfun.com/buffalodance/.
Title 

Creating Dance Movements

Time Frame 
30 minutes

Overview
Students respond to dance by correctly using space and levels and demonstrate an understanding of appropriate dance vocabulary.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize the dance elements and apply basic dance vocabulary.
	D-AP-E1


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship
Student Understandings 
Students describe a dance idea using dance vocabulary and share dance ideas and movements.
Vocabulary  
locomotor and non-locomotor movements, space, levels
Materials and Equipment 
classical music recording
Prior Knowledge

Students can demonstrate basic locomotor movements. They move safely through a space.  

Sample Lesson  

Discuss non-locomotor movements:  shake, shiver, swirl, sleep, raise, throw, catch, kick, etc.
Discuss locomotor movements:  walk, tip toe, sneaking, marching, fly, etc.  State different words and have students apply the vocabulary by performing each command. 

Have half of the students perform while the other students observe. Students share their observations.

Select a short poem with several action words (suggested poet:  Robert Louis Stevenson). Read the poem and have students create movements for each action word.

  Sample Assessments  
Formative 

Students accurately demonstrate locomotor and nonlocomotor movements.
Students attentively observe and accurately describe the action and movement elements in a brief movement study.

Resources
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Water Flows

Time Frame 
30 minutes

Overview
Students express opinions of movements observed. 

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance.
	D-AP-E2


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students explore the use of space, the appreciation of thoughts of others, and group projects that involve more than one person. They share reflections and meanings of vocabulary.  
Vocabulary  
choreography, team building, space 
Sample lesson
Students are placed in groups of four or five students. They should stand with their groups. Direct the students to move in the way that the water flows. Students move as though water is flowing from their head to their toes. They can travel to new places in the room like water flows in a bayou. Have each group discuss how and where their group will move.
All groups perform for the other students. Students discuss each group’s choices and share the concepts of beauty that they observed. 

Sample Assessments  
Formative 

Students take an active role in a discussion about reactions to dance.
Resources
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Feelings


Time Frame 
35 minutes

Overview
Students experience how dance connects with thoughts and feelings.

Standard

Aesthetic Perception 
	Arts Benchmark


	Identify and discuss how dance affects thoughts and feelings. 
	D-AP-E3


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students discuss their thoughts and feelings after viewing a dance.  
Interdisciplinary Connections

Students are able to discuss their feelings verbally, using correct vocabulary.

Vocabulary

elements,  space, time, energy, principles of design, repetition, balance, contrast, emphasis, unity, variety, technical elements, lighting, costumes
Materials and Equipment 
dance video (Nutcracker is a good video for this age.), TV, DVD player, 
Prior Knowledge

Students have already viewed and discussed dance phrases performed in class. 

Sample Lesson 

Select dance clips that portray basic emotions (e.g. happiness or sadness). Students observe clips of dance videos and observe movements. After students watch a short selection of the video, they share how they felt watching it.  Show students a second clip of the same or a different dance video. 
Students discuss their feelings after watching the second clip. Assist them to identify the elements (space, time, energy) and the principles of design (repetition, balance, contrast, emphasis, unity, and variety). 
Sample Assessments  
Formative 

Students articulate emotional responses to explain personal preferences about the parts of a dance performance.
Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Follow That Move

Time Frame 
35 minutes

Overview
Students respond to dance using correct language. Students demonstrate an understanding of appropriate dance vocabulary.
Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize the dance elements and apply basic dance vocabulary.
	D-AP-E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students describe a dance or dance phrase using correct dance vocabulary and communicate ideas and movements to create a dance. 
Vocabulary  
locomotor movements, non-locomotor movements, copying, leading, following, mirroring dance element: space (levels, directions, and pathways), time, energy
Prior Knowledge

Students know how to travel through the dance space safely.

Sample Lesson  

Remind the students of class rules about personal space and safe movement.  Demonstrate how students can copy movements. Select a student (leader) to create simple, flowing movements for the class to perform. Give them one minute to practice following movements to the teacher’s lead.  Students play “follow-the-leader.” Students are placed in four groups. The leader chooses the movements and the followers execute as they travel through the space. Allow the leader to change within each group.

Once all students have been the leader, have one group perform at a time. As a group performs, use a verbal cue to tell the group to freeze. At the moment the group freezes, a member from the audience tries to describe the movement just created using correct dance vocabulary. If the audience member gets the description correct, then his or her group becomes the performers; if not, the group continues until the teacher says to freeze again. Continue switching and discussing dance vocabulary as long as time permits.  

Sample Assessments  
Formative 

Students demonstrate the following partner skills: copying, leading and following.
Students attentively observe and accurately describe the action and movement elements.
Students demonstrate the ability to work effectively with partners. 
Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Collaborating Choreographers 
Time Frame 
35 minutes

Overview
Students demonstrate knowledge of how a dance is created and the process of creating a dance. Students also investigate the role of the audience in dance. 

Standard

Aesthetic Perception 
	Arts Benchmark


	Develop a basic understanding of the processes of creating, performing, and observing dance.
	D-AP-E5


Foundation Skills 
Problem Solving, Citizenship

Student Understandings  
Students define, discuss, and show an understanding of the terms choreography, performance, and audience observation.

Vocabulary
choreographer, performers, audience, space, time, energy
Materials and Equipment 
classical music, hula-hoops

Prior Knowledge

Students have already investigated basic dance movements.

Sample Lesson  

Remind the students of class rules about personal space and safe movement.  Place hula-hoops on the ground.  Demonstrate how students move inside the hoop, outside the hoop, around the hoop, and then through the hoop. Give them 20 seconds to practice. Demonstrate how they change their level as they experience the repeat of the sequence.  Give them 20 seconds to practice. 

Students are paired and are given one hoop. They have to problem-solve and share ideas to complete the activity. Allow them three minutes to create their dance.  Students learn that while they were creating their movements, they were choreographers. 
Now students become the performers and audience members. Students perform and share their movements with the class.  Students observe each group. Afterward, they share their ideas of creating, performing, and observing the patterns of each group. Students decide which role they prefer—choreographer, performer, or audience member.

Sample Assessments  
Formative  

Students create shapes at low, middle, and high levels.

Students use improvisation to discover and invent movement to solve movement problems.
Students demonstrate the ability to work effectively alone and with a partner.

Students demonstrate audience behavior appropriate for a dance performance.

Resources
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Twinkle a Thought

Time Frame 
35 minutes

Overview
Students share their feelings and preferences about choreography created as a whole class activity.

Standard

Aesthetic Perception 
	Arts Benchmark

	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance. 
	D-AP-E6


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students respect the interpretation of others in the class, respect the use of individual space, and learn how to start and end a movement project.

Prior Knowledge


Students have already generated movements during other lessons.

Sample Lesson  

Students learn to sing “Twinkle, Twinkle Little Star.” Help monitor movements. Select students to contribute movements that match lyrics. The whole class performs the selected movement from students’ suggestions.

Twinkle, Twinkle, Little Star 
How I wonder what you are! 

Up above the world so high, 

Like a diamond in the sky, 

Though I know not what you are,

Twinkle, twinkle, little star. 

Once the dance is completed, students share their preferences about the dance. Students discuss what parts they like and what parts they would change. They are reminded to use positive feedback to avoid hurting the feelings of other students. Ask them, “Where else do people move as part of activities? How is a dance movement different from movement at recess?” They discuss how dance is different from other forms of human movement.
Sample Assessments  
Formative    

Students observe and discuss how dance is different from other forms of human movement (such as sports, everyday gestures).
Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Flash Card Dance

Time Frame 
30 minutes

Overview
Students use flash cards and class discussion to identify basic movements. They observe their peers performing basic movements.

Standard

Critical Analysis 
	Arts Benchmark


	Observe and identify the basic movements in dance.
	D-CA-E1


Foundation Skills 
 Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Students identify basic movements through flash cards and observations.

Vocabulary  
axial movements, personal space, general space, locomotor movements, floor patterns, levels, space, directions, pathways, time, energy
Materials and Equipment 
classical music (or any slow instrumental music), open space where students can move, poster, index cards
Prior Knowledge

Students know how to move safely in the classroom and can execute locomotor and axial movements, changing directions and levels. 
Sample Lesson

Write the dance vocabulary words on the board and on index cards.  Locomotor vocabulary words include walk, run, hop, jump, skip, leap, and crawl and sample axial movements include reach, stretch, bend, push, pull, and sway.  Other elements of space include directions (forward, backward, right, left, up, and down), levels (high, medium, and low), and pathways (straight line, curvy, zigzag, and spiral). Students demonstrate and practice each action, direction, and pathway.

Then direct each student to select three movement cards.  They use the cards to create their own dance. Give two minutes of practice time. One at a time, students come to the front of the room and perform their movement words.  The class identifies which dance elements they observed.   

Sample Assessments 
Formative 

Students attentively observe and accurately describe the action and movement elements (such as direction, level, and pathway).

Students accurately demonstrate axial movements and locomotor movements. 
Students create shapes at low, middle, and high levels.

Resources

Gilbert, A. G. (1992).  Creative dance for all ages. Reston, VA: American Alliance for Health, Physical Recreation and Dance.

Kogan, S. (1982).  Step by step. Byron, CA: Front Row Experience.

A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

What’s your Locomotion?

Time Frame  
45 minutes


Overview
Students perform locomotor movements and demonstrate the use of levels.

Standard

Critical Analysis 
	Arts Benchmark


	Recognize and discuss the sequencing of movements in dance.
	D-CA-E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students understand the use of space in dance through the execution of locomotor movements and levels.

Vocabulary  
locomotor, levels (high, medium, low) 

Materials and Equipment 
various types of instrumental music, open space where students can move
Prior Knowledge

The students are familiar with locomotor skills. 

Sample Lesson  

Students have already demonstrated an understanding of locomotor movements and the use of general space.  Review by putting on music and calling out locomotor vocabulary (walk, run, skip, jump, hop, leap, or crawl) and have students move safely in the room.  Introduce and practice levels in self space. 
Assign students to groups of three. Ask each trio to select two locomotor movements and two body shapes on different levels. Give them one minute to create their dance. One group at a time will move and freeze two times.  For example, the group might choose to walk for eight counts and freeze in a low level for eight counts, and then skip for eight counts and freeze in a high level for eight counts.  Each trio performs their created dance.  The class responds by identifying which locomotor movements the group executed and what level they were frozen.  
Students offer ways to change the movement pattern.  Using the above example, students could suggest freezing in a high level both times or changing the second locomotor to crawl, rather than skip.  The group then demonstrates the changes offered by the class.  Allow each group time to execute their original movement pattern and the changes offered by the class.

Sample Assessments
Formative 

Students create a dance sequence with a beginning, middle, and an end. 

Students observing the dance identify each of the parts of the sequence. 
Resources

Gilbert, A. G. (1992).  Creative dance for all ages, Reston, VA: American Alliance for Health, Physical Recreation and Dance.

Kogan, S. (1982).  Step by step, Byron, CA: Front Row Experience.

A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm

Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abstract –  To remove movement from a particular or representative context by manipulating it with elements of space, time, and force. Dance that is without a plot, character, or storyline.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.

angular – Sharp-cornered.

axial movements – Movements that are made in the same place with one part of the body anchored.

back of stage – The part of the stage that is farthest from the audience (upstage).

balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 

ballet – The traditional style of [image: image1.png]


ballet, which stresses the [image: image2.png]


academic technique developed [image: image3.png]


through the centuries of the [image: image4.png]


existence of [image: image5.png]


ballet.

bleking step – Changing weight from one foot to the next three times, and then clapping twice.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.

choreographer – A person who creates dances.

choreographic forms – Structures that a choreographer uses in the creation of dance.

climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 

composer – A musician who creates original music.

contrast – A principle of design referring to stark differences in movement.
costume designer – A profession where a person designs costumes for dance.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.

critic – A person who judges dance based on aesthetic principles.

culture – Traits of social groups. 

direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

duet – Two dancers performing together.

elements – The components present in all movement: space and time with energy/force. 

emphasis – A principle of design that places importance on one aspect in a dance.
energy – An element of dance referring to force applied to movement.

ensemble – A group of performers.

ethnic dance – Dances that are usually created and performed by a specific group within a culture.

expression – Act of communicating thoughts or feelings using movements or actions.

expressive – To convey meaning or emotion.

flexibility – Able to bend repeatedly without damage or injury.

flocking – A variation on follow-the-leader.
focus– A central point of concentration, attention, or specific energy given to movement in space.

free – Movement that is loose. 

general space – The space where dancers are free to move.
gesture – A movement made with a part of the body to express meaning or emotion.

hero –The main character in a story.  Also called the protagonist.

hula – Ethnic dance from Polynesia. 

improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.

jazz dance –A style of dance that encompasses the forms of tap and swing.
kinesthetic sense – The ability of the body’s sensory organs in the muscles, tendons, and joints to respond to stimuli while dancing or viewing a dance.  
kinetic response – Responding with movement or physical action.

leading and following – 
leader – Effective communication of intended actions to the follower through one or more physical or visual connections.

levels – Refers to an element of dance, high, medium, low.

lighting designer – A person involved with a production who is responsible for the design of the lighting and lighting effects.
locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.

mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.

modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. Movements may be percussive, vibratory, sustained, swinging, suspended, collapsing, or similar.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.

observer – A person who views a dance or movement. 

pantomime – Acting without speaking using gesture and expression. 

pathway – The direction that a dancer moves across the floor.

pattern – Forms, lines, or symbols that move in a pre-arranged sequence.

personal space – The immediate space around a dancer that the student has control over.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.

postures – Body shapes using part of the torso and involving the spine.

principles of design – Refers to the concepts of repetition, balance, contrast, emphasis, and variety.

props – An article used by a dancer.

pulse – A beat underlying rhythmic patterns in music.
quartet – A group of four dancers performing together.

repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 

rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), and the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

sequence – The plan of the movement series in a dance to provide that each movement is a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.

set designer – The person responsible for creating the look of a stage for a performance.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.

sharp – A type of movement energy that is abrupt and angular.

simultaneous – Movements that occur at the same time.
smooth – A type of movement energy that is smooth and connected.

social dance – A dance that is done for enjoyment.

solo – A feature dance performed by one dancer. 

space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 

spirituals – African-American style of religious folk song.

stage – The space where a dance is performed.
stage left – The left side of the stage from the performer’s point of view.
stage right – The right side of the stage from the performer’s point of view.
strong – A type of movement energy that expresses strength.

stillness – Dance quality referring to the absence of movement.
style – A distinctive manner of moving; the characteristic way a dance is done.
syncopated – Emphasizing unaccented beats in music.

tango – A stylized Latin American ballroom dance in 2/4 time.
technical elements – Music, lighting, and costumes are technical elements of dance.
theme – The subject of an artistic composition (e.g., love, healing, nature). 

theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.

tradition – Denotes dances that have arisen out of a particular culture.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.

trio – A group of three dancers performing together.

two-step tempo – Suggests the speed of the music.

unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.

waltz – A dance in triple time in which a couple turns continuously while moving across a dance floor.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.

DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the dance elements (space, time, and energy) 

(1, 2)
	Use the dance elements to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the dance elements to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)
	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the dance elements and apply basic dance vocabulary

(1, 4)
	Understand the dance elements and apply expanded dance vocabulary

(1, 4)
	Understand the dance elements and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance

(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance

(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how dance elements are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how dance elements communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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