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Title 

John Philip Sousa, “The March King”

Time Frame
50-60 minutes

Overview
Students discover many important facts about steady beat, strong and weak beats, various types of bands, and how they relate to everyday life.  They learn to recognize (by listening) the music for our nation’s National March.  They make opinions about the personality and emotions of Sousa’s life and music.  Using a graphic organizer, they identify instruments that are/are not in a marching band.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize great composers and their most significant musical works.
	M–HP–E5

	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions.
	M–HP–E2


Foundation Skills Communication, Linking and Generating Knowledge

Student Understandings 
Students aurally identify significant marches composed by John Phillip Sousa, and they identify instruments that are suitable for marching bands.  They make connections between the historical importance and patriotic function of these marches, and the settings in which they are performed.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37. 
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections
Students demonstrate active listening strategies by participating in paired discussions.
Vocabulary 

duple/triple meter, strong and weak beats, Sousaphone, band, unison, orchestra, steady beat, patriotic music, patsching (patting on thighs)
Materials and Equipment 

rhythm instruments, globe or map, CD player, recording of “Stars and Stripes Forever” and “The Washington Post,” and posters or pictures of instruments 

Prior Knowledge

Students should be familiar with the families of instruments. Students must be able to demonstrate knowledge of conducting duple and triple meter and maintain a steady beat.
Sample Lesson  

Students listen to a recording of “Stars and Stripes Forever” and respond by moving appropriately to the music, discovering the steady beat (marching in place, nodding head, patsching).  After initial listening of the music, reveal the title of the music.  Briefly introduce the composer by showing a picture of him and stating that he is called the “March King” because he has written music for many important marches and bands.  Ask students to describe how the music made them feel (what emotions the music evoked).  Briefly explain that march music is “happy,” tonality is in a major key, and it is usually played during a parade (7-8 minutes).  

Students pair, sitting “knee to knee - eye to eye” and discuss with their partners the answers to the following questions (7-10 minutes).

When hearing the title of this music, about what object do you think the composer is writing?  (The United States Flag)

Why do you believe he wanted the U.S. flag to fly forever?  (He loved his country. He wanted his country to remain free.)

Describe how listening to this music made you feel and how you responded with movement.

What genre or style of music is this example?  (A march)

Discuss the various types of instruments you heard.  (Trumpets, drums, piccolo, tuba)

If you were listening to this music in real life, what is your opinion of the volume (dynamic level) you would hear?  Give evidence of your decision.  (Loud (forte) because of the brass and percussion instruments.  March music is usually loud!)

Have you ever heard this music before today?  If so, when and where?

Students learn important facts about John Philip Sousa’s life (see resources) and the importance his music has played in the United States.  Also, students learn that he designed a “new” horn for the marching band called the Sousaphone (draw/show a picture-see link).  Using the split-page notetaking strategy (view literacy strategy descriptions), develop a timeline on the board (see below) to list facts about Sousa’s life.  Use a map or globe to locate Washington, DC.  Discuss why this location is important to American history (5-7 minutes).  Use a graphic organizer to graph the types of instruments that are usually played during a march and those that students heard.

[image: image1]
Ask students why some instruments are not suited for marching.  (They are too heavy, need electricity, too awkward, or are used for symphony orchestra, particularly string instruments)  Discuss the differences between an orchestra, rock band, and marching bands.  Play the song again and let students march around the room in formation (i.e., double or triple lines according to amount of space in the room). Let them mime (act out) playing the band instruments of their choice.  Because the song is rather lengthy, break up the song by marching, all playing imaginary piccolos at appropriate section, and by conducting in duple meter during the “C” section of the music.  By marching, students learn that this genre of music has strong and weak beats. This can be felt in groups of two (duple meter) (10 minutes). 

Listen and/or sing other patriotic songs (“America, the Beautiful,” “America,” “God, Bless America”); predict and then evaluate whether they are music suited for marching.  Students participate in a group marching activity by playing classroom percussion instruments and marching to “The Washington Post” by John Philip Sousa (5-7 minutes).  

In closing, recap information about instruments that are/are not usually played in band music, duple meter, facts about Sousa and the Sousaphone, and the emotions that are related to marching music.  Have students make an educated opinion of Sousa’s character and personality.  (He was a happy man who composed happy music, and he was patriotic.  He loved his country.) (3-5 minutes)  
Sample Assessments 
Formative 

Observe student’s ability to march or play an instrument in unison to the steady beat and to conduct music in duple meter.

Evaluate student’s responses to questions and paired discussions. 

Resources
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 1). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 2  & 4). New York: Macmillan/McGraw-Hill.

This site provides a biography of J. P. Sousa.  
http://www.dws.org/sousa/articles/bio.htm 
http://www.marineband.usmc.mil/learning_tools/our_history/john_sousa.htm 

http://lcweb2.loc.gov/diglib/ihas/html/sousa/sousa-home.html 
This site gives information about the sousaphone.

http://www.music.vt.edu/musicdictionary/texts/Sousaphone.html 
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Title 

Over the Rainbow

Time Frame
40-60 minutes

Overview
Students listen to and compare several versions of the same song as recorded by various artists.  They identify ways in which the artists make the song sound different.  Students decide which version appeals to them most, how they would sing it themselves, and then write a review as if they were music critics.

Standards

Aesthetic Perception and Critical Analysis
	Arts Benchmarks


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music.
	M–AP–E2

	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary.
	M–CA–E5


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students listen to music of various styles and cultures, and they are aware of different stylistic characteristics that exist in music of various ethnic origins.  They experience this diversity of music by responding to music through listening, singing, and identifying contrasts in musical performance. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.   
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections
Students demonstrate active listening strategies by comparing various versions of songs.

Vocabulary  
instrumentation, introduction, phrase, form, melody
Materials and Equipment 

CD player, sheet music to “Over the Rainbow” from The Wizard of Oz (Silver Burdett Making Music, Grade 4), recordings of “Over the Rainbow” as sung by Judy Garland and Aretha Franklin, and “Over the Rainbow/What a Wonderful World” as sung by Israel Kamakawiwo’ole, pictures of these artists from their websites, video clip of Judy Garland singing “Over the Rainbow” in The Wizard of Oz, paper, pencil
Prior Knowledge
Students identify instrument families that they hear in the recordings, and they use proper vocabulary terms such as introduction, dynamics, style, and instrument family names to describe the music recordings in the reviews that they write.
Sample Lesson  

Begin the lesson by playing a version of “Over the Rainbow” on a CD player as students are entering the classroom or transitioning into the music lesson.  Introduce the song, “Over the Rainbow,” by saying that it originally appeared in the movie, The Wizard of Oz, which was made in 1939.  The girl who sang the song was Judy Garland who played the character, Dorothy.  Ms. Garland was a very good singer and became a very big movie star in the 1930s and 1940s after she sang “Over the Rainbow” in that movie.  She even made the song famous.  Has anybody else heard “Over the Rainbow” before?  Many students will recognize the song and may have seen the movie.  Show students a clip from The Wizard of Oz in which Dorothy (Judy Garland) sings “Over the Rainbow.”  This introduction to the lesson should take about 10 minutes.

After viewing the clip of the movie, the students receive copies of the sheet music so that they can sing along with the audio recording of Judy Garland singing “Over the Rainbow.”  Identify the four phrases of the song.  The first phrase is “Somewhere over . . . once in a lullaby.”  The second phrase is “Somewhere over . . . really do come true.”  The third phrase is “Someday I’ll wish . . . where you’ll find me.”  The fourth phrase is “Somewhere over . . . why, can’t I?”  After students recognize where the phrases are on their music, they look for patterns in the phrasing that make the song easier to learn.  The first two phrases have an identical melody but have different words. The third phrase is a different melody altogether, but the fourth is just like the first and second phrases.  This is AABA form.    Students should notice that the first two phrases of the song are identical melodically, but have different words.  After reviewing the melody and form of the song, students sing “Over the Rainbow” along with Judy Garland’s recording of the song.  This should take about 10-15 minutes.  

Explain that many singers like that song, so there are many famous singers that have made recordings of “Over the Rainbow.”  Aretha Franklin, known as the “Queen of Soul,” is one of the singers that recorded “Over the Rainbow.”  Many of her songs were famous during the 1960s Civil Rights Movement.  Share a picture of Aretha Franklin so that students may picture her singing the song.  She recorded “Over the Rainbow” when she was only 18.  Ask students to listen carefully to how Ms. Franklin sings the song differently than Ms. Garland.   Students should listen specifically to the difference in the introduction, the voices, instrumental accompaniment, and rhythm and melody.  Play Aretha Franklin’s rendition of “Over the Rainbow.”  Ms. Franklin’s version has an instrumental introduction as compared to Garland’s spoken introduction.  Also, Franklin has a voice that is heard frequently in gospel music, and she uses a wider range in dynamics for the song.  Garland’s version has strings from an orchestra accompanying her as she sings; while Franklin’s version has a piano, guitar, bass, and some percussion.  Franklin also takes more liberties with the rhythm and melody, that is, she improvises some of her own melodies into the song while still making it sound like “Over the Rainbow.”  This should take about 10 minutes.

Another, more recent, singer named Israel Kamakawiwo’ole renewed the song’s fame.  He is a singer from Hawaii.  He recorded “Over the Rainbow” in the 1990s and it has been put in many different movies since that time.  He was nicknamed the “Gentle Giant” because of his very soft and beautiful voice and very large size.  Pass around a picture of Israel Kamakawiwo’ole so that students can picture him singing the song.  Students are asked to listen once again to another version of the song, listening specifically for elements that might make it sound different.  Play Mr. Kamakwiwo’ole’s version of “Over the Rainbow.”  He has an instrumental introduction like Ms. Franklin.  His voice is very soft compared to the other singers and is accompanied by only a ukulele.  He plays with the melody and rhythms as well, and even changes the song by incorporating the song, “What a Wonderful World,” before going back to the ending of “Over the Rainbow.”  This should take about 10 minutes.  
After listening to all three versions of “Over the Rainbow,” students make notes to themselves about the likenesses and differences between the songs, and then they will write a review of their favorite version of the song.  Students write from the perspective of a music critic who is reviewing this song on a CD.  They are writing for CD buyers who will read the review in the newspaper.  Their writings should be at least three paragraphs and should include at least three music vocabulary words (dynamics, melody, etc.).  This is the RAFT writing (view literacy strategy descriptions) technique.  Students should remember: Role-music critic, Audience-CD buyers, Form-CD review, Topic-what buyers might expect when they buy this CD.  Students should be allowed at least 15 minutes to complete the assignment.

Sample Assessments   

Formative 

Observe students for accuracy in singing and awareness and for creativity in answering questions about the various versions of “Over the Rainbow.”

Summative 

Collect the RAFT writing from the students and uses a rubric (attached) to evaluate work.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008).  Silver 
Burdett Making Music (teacher’s ed., grade 4).  Glenview, IL: Pearson-Scott Foresman. 
pp. 140-3. CD #6-27, 6-29, 6-30. 

This site contains a video clip of Judy Garland in The Wizard of Oz.

http://www.searchforvideo.com/search.php?k=judy+garland+over+the+rainbow 
This site contains more lessons about The Wizard of Oz.

 http://thewizardofoz.info/ozteach.html 
RAFT Writing Rubric

	Assessment

Item
	No effort exhibited

(1 point)
	Somewhat Accomplished

(2 points)
	Highly Accomplished

(3 points)
	Points

earned

	Role
	Student did not assume the appropriate role.
	Student somewhat addressed the writer’s role.
	Student clearly wrote from the appropriate role.
	

	Audience
	Student did not address the appropriate audience.
	Student somewhat addressed the appropriate audience.
	Student clearly addressed the appropriate audience.
	

	Form
	Student’s writing did not use the appropriate form.
	Student’s writing somewhat resembled the appropriate form.
	Student’s writing clearly expressed the appropriate form.
	

	Topic
	Student did not address the topic.
	Student partially addressed the topic.
	Student clearly addressed the topic.
	

	Vocabulary Usage
	No effort was made to use music vocabulary
	Student’s writing used only one or two vocabulary words.
	Student’s writing used three or more vocabulary words.
	

	Creativity
	No creativity was evident.
	Student’s writing reflected very little thought.
	Student’s writing indicated clear and creative thought.
	

	
	
	
	TOTAL PTS.


	



Scale:


A = 16-18 points


B = 14-15 points


C = 12-13 points


D = 10-11 points


F =    0-9 points
Title 

Music at an Exhibition


Time Frame
60 minutes

Overview 
Students listen to various types of music and recognize characteristics that make each type appropriate for a specific occasion.  As an extension, students understand how program music works – how music describes pictures.  
Standard

Critical Analysis  

	Arts Benchmark


	Recognize characteristics of music that make a musical selection appropriate for a particular purpose.
	M–CA–E3

	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students identify characteristics within musical compositions as they listen and move to the music. They interpret these characteristics (such as musical instruments, rhythms and meter, text, tempo and dynamics) according to how they would be useful in various settings or for specific events.
	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA-4-E5)

	
	Science

	4.   
	Predict and anticipate possible outcomes (SI-E-A2)


Interdisciplinary Connections
Students must practice active listening in order to complete the word grid charts and to have a good understanding of their music vocabulary.  This activity also provides practice in predicting and observing the outcomes of what is happening in the music.

Vocabulary  
major, minor, allegro, moderato, adagio, brass, strings, woodwinds, percussion, meter, mood, keyboards, tempo, dynamics, forte, piano, mezzo forte, mezzo piano, instrumentation
Materials and Equipment 

paper and pencil, CD player, pictures of instruments, recordings of music for students to analyze: “Bourbon Street Parade” by Paul Barbarin, “Stars and Stripes Forever” by John Phillip Sousa, “Wedding March” by Mendelssohn-Bartholdy, “Jesu, Joy of Man’s Desiring” by Johann Sebastian Bach, “Hush Little Baby,” the traditional lullaby, “Brahms’ Lullaby” by Johannes Brahms, “Toccata and Fugue in D Minor” by Johann Sebastian Bach, “Night on Bald Mountain” by Modest Mussorgsky

Prior Knowledge  
Students have an understanding of the vocabulary to be able to apply it to their listening samples.  Students are familiar with instrument families.
Sample Lesson  
Introduce the concept of the lesson by asking students about the kinds of music in the world. Ask, “What music have you heard recently? Where did you hear it?  Did it create any pictures in your mind?  Could you describe any pictures that you’ve thought of as you listened to music?”

Students actively listen to the music examples that will be played.  Ask students the following questions.  “What instruments do you hear, Strings, Woodwinds, Brass, Percussion or Keyboards?” (Show students pictures of the instrument families so that they can make the connection with the names of instruments.)  “What is the dynamic?  What is the tempo? Is it a major or minor key?  What is the mood?  What is the meter (3/4 or 4/4)? Where, or for what occasion, would you expect to hear this piece?”
Provide the students word grids (view literacy strategy descriptions) containing the words Tempo, Dynamics, Meter, Key, Mood, Instruments, and Occasion across the top of the grid. Then list the pieces (recordings mentioned earlier) down the left hand side of the grid.  Each piece should be introduced before it is played for the students - title, composer, and performer. Students should be asked to listen carefully for certain elements in the music. 

Allow the students to move appropriately to the music. Provide the students with a classroom reminder of safety, i.e., “We keep our hands to ourselves and respect each other’s space.”  Also, movement must be done in silence, so that everyone can hear the music. Students could tiptoe to quiet music and march or skip to louder music.  Graceful arm movements could mean soft music and sharp, military style movements could mean louder music.  Demonstrate some of these motions for the students before having them act them out.  Allow students to move appropriately to a 30-60 second sample. Have students stop and identify the various characteristics upon the completion of each example and mark the characteristics on that chart.  For example, for “Hush, Little Baby,” students should write piano in the dynamic box, adagio in the tempo box, major in the key box, 4/4 meter in the meter box, mood, instrumentation and the predicted occasion that the music would fit (see sample word grid at the end of this lesson).  

After students have listened to all selections in the grid, they should compare them to see if any of the pieces have similar characteristics, and if they could be used for similar purposes. By looking at the grid, students should be able to pick out similarities in the musical selections.  “Bourbon Street Parade” and “Stars and Stripes Forever” are both parade/marching pieces because they are upbeat, cheerful, use lots of brass instruments that can be played outside and are in an even meter so that people can march to them.  “Wedding March” and “Jesu, Joy of Man’s Desiring” are both happy, smooth pieces that are often used in church settings for weddings. “Brahms’ Lullaby” and “Hush Little Baby” are both lullabies used to lull babies to sleep because they are soft, peaceful, slow pieces of music.  “Toccata and Fugue in D Minor” and “Night on Bald Mountain” are scary selections that are often used for mysterious and scary occasions because they are in minor keys, use lots of string instruments and have dramatic dynamics.  The students should predict the occasion for which the music selections could be used and have their answers verified.  

Extension
Modest Mussorgsky’s Pictures at an Exhibition is an example of program music that uses music for the specific purpose of telling a descriptive story.  Mussorgsky wrote this work when inspired by his visual artist friend.  Each of the movements is based upon a different picture and serves the purpose of telling the story of the picture.  The introduction and promenades all have a similar theme played by different sections of the orchestra. They depict a person walking through the museum exhibition to view the pictures.  Either introduce each movement before it is played or play the selection and have the students tell the story that they hear in the music. Then compare it with what the composer was trying to say.  Having students walk around to the promenade music is a way that they could become more interactive and start their creativity flowing.  Ask, “Does the music make you want to walk slow or fast?”  Having students move around to the music often helps them to come up with ideas of what is happening in the music.  Students could also work in groups, or individually to draw pictures of what they hear in the music (create their own “exhibition”).  
Sample Assessments   

Formative 
Throughout the lesson, ask students what they hear in the various selections of music to make sure that they are grasping the concept.

Summative 

Collect the word grids from the students, as well as the students’ drawings and/or writings of their own pictures. Put together in their portfolios for the extension project.
Resources

To find recordings to use in this lesson, check libraries as well as online resources such as amazon.com and iTunes.  
An additional reference for Mussorgsky’s extension lesson is: http://www.theapple.com/training/articles/826-pictures-at-an-exhibition
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Title 

The Star-Spangled Banner

Time Frame
Two – 30 minute lessons
Overview
Students sing, accompanied with instruments, and listen to various versions of the national anthem, as well as learn some of its history. This lesson can be combined with other related activities. 
Standard

Creative Expression 

	Arts Benchmark


	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media.
	M–CE–E4


Foundation Skills 
Communication, Resource Access and Utilization

Student Understandings 
Students learn about the origin of “The Star-Spangled Banner” and identify events at which our national anthem is performed.  They sing the song and practice rhythm patterns appropriate to the triple meter of the song.  Instruments are used to perform a rhythmic accompaniment to the song. 
	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	58.   
	Describe the importance of events and ideas significant to our nation’s development (H-1C-E1)


Interdisciplinary Connections  
Students discuss the importance of our nation’s development through patriotic songs.

Vocabulary  
anthem, 3/4 meter, upbeat, phrase, AB form
Materials and Equipment 

CD player, sheet music, instrumental and vocal recordings, hand drums, finger cymbals 

Prior Knowledge

Students have an understanding of meter, including strong and weak beats, and proper use of percussion instruments.
Sample Lesson  

Ask students if anyone has been to any kind of sporting event recently, and if so, what happened at the very beginning before the teams started to play.  Before almost every football, baseball, and basketball game, the national anthem is played.  “Does anyone know the name of our national anthem?”  Many famous singers have performed our national anthem before the beginnings of important sports games such as the Superbowl for football or the World Series for baseball.  Show students video clips of different artists performing the national anthem at these events.  (See links in resources for more information.)  Students exhibit proper audience behavior when watching the video clips.  “Where else is the national anthem played?” National anthems are played at the award ceremonies of the Olympic Games.  It is a song that unites everyone by expressing pride in their country, and that is why it is called the National Anthem.  Every country in the world is represented by a national anthem that represents them.  This brief introduction discussion should last about 10 minutes.

Distribute the sheet music of “The Star-Spangled Banner” to students in pairs and have them follow along with the music as they listen to an instrumental version of the song.  Direct them to look for patterns in the music.  “What is the meter of this piece?  Are parts repeated?  Does it begin on the first beat of the measure or on an upbeat?”  After listening once through, students answer these questions.  “The Star-Spangled Banner” is in 3/4 meter.  3/4 meter has three beats per measure.  The first beat of the measure is the strongest, and beats two and three are weak beats.  Demonstrate with body percussion a pat-snap-snap pattern. Have students participate to feel the meter of three.  Later, students use percussion instruments in this meter.  The first part of the song (section A) does have repeating phrases, but the ending (section B) has two different phrases.  Here are the phrases with their lyrics below:

(A)  “Oh, say, can you see . . .”  and “Whose broad stripes and bright stars . . .”

(B)  “And the rockets red glare . . .” and “Oh, say, does that star-spangled . . . “

The anthem also begins on an upbeat, that is, it starts just before the downbeat of the piece (say “falls on the downbeat”). (“America” may be used to illustrate a 3/4 song that begins on the “downbeat.”)  This listening and discussion should take about 10 minutes.  

Before listening to the song again, distribute two kinds of percussion instruments (e.g., hand drums and finger cymbals) to the class.  Students with the hand drums play on the downbeats throughout the song, that is, beat one of every measure.  Students with the finger cymbals play on beats 2 and 3 of every measure.  Lead them in a practice without music, first, by simply counting 1, 2, 3, 1, 2, 3 to make sure that students know when they should play.  Students are asked to recall their earlier 3/4 meter practice using body percussion.  After they have an understanding of their parts, students play along with the music.  This practice and play-through should take about 10 minutes.

After playing through with instruments, students read over the lyrics to “The Star-Spangled Banner.”  After the students have read through the lyrics, ask, “What is the writer talking about?  What is the Star-Spangled Banner?  Do these lyrics sound inspiring to you?” “The Star-Spangled Banner” was written by Francis Scott Key during the War of 1812.  He was inspired to write the words when he saw the flag still waving after the smoke had cleared from the British attack on Fort McHenry in Baltimore.  Later these words were set to music and that is how we have the anthem that we know today.  Though it was written in 1812, it wasn’t until over a hundred years later, in 1931, that it became the national anthem of the United States.  This song was chosen as our national anthem because it displayed our flag as a sign of hope.  Both the flag and our country survived a battle during the War of 1812.  After discussing the lyrics, the students sing along with the recording.  Now that they have listened to it twice, they have a better understanding of what the song sounds like.  Students follow the lyrics from their sheet music in pairs as they sing along with the recording.  This should take about 10-15 minutes.

Students put together both singing and playing now, as they try to sing without the recording as back-up.  Tapping the foot for downbeats and clapping for beats 2 and 3 (or pat-snap-snap) can be done while singing, because tapping and clapping will not be as loud as hand drums and cymbals.  Students practice the tap/clapping before adding the singing.  Then, students sing and tap/clap all together or in small groups.  When students are not performing, they should be exhibiting appropriate audience behavior.  This should take about 10 minutes.

Extension
Discuss other patriotic songs such as “America the Beautiful,” “America (My Country ‘Tis of Thee),” “You’re A Grand Old Flag,” and “Yankee Doodle Dandy.”  The same practices (studies of meter, form, history, and lyrics) can be put into place for these songs as used for “The Star-Spangled Banner.”  

Sample Assessments   

Formative 

Observe that all students are participating in singing and playing “The Star-Spangled Banner,” and in performing the meter of three correctly.

Summative 

Use a performance rubric (attached) for class as the students perform “The Star-Spangled Banner.”
Resources

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGraw-Hill. Pages 356-7.

For more information about “The Star-Spangled Banner” visit the following websites.
http://americanhistory.si.edu/SSB/ 

http://www.loc.gov/exhibits/treasures/trm065.html 
Recordings of the Star-Spangled Banner may be found at the following websites. 
http://lcweb2.loc.gov/diglib/ihas/loc.natlib.ihas.100010361/default.html  

http://www.whitehouse.gov/news/releases/2008/06/20080630-10.wm.v.html 

http://www.whitehouse.gov/news/releases/2008/07/20080716-12.wm.v.html 
Performance Evaluation Rubric

	Assessment

Item
	No effort 

Exhibited

(1 point)
	Not

Accomplished

(2 points)
	Minimally 

Accomplished

(3 points)
	Accomplished

(4 points)
	Highly

Accomplished

(5 points)
	Points

earned

	Sing on pitch and in rhythm
	Student made no effort to sing on pitch and/or in rhythm
	Student made some effort to sing on pitch and/or in rhythm
	Student sang on pitch, but not in rhythm, or student sang in rhythm, but not on pitch
	Student sang on pitch and in rhythm with a few errors
	Student sang on pitch and in rhythm
	

	Play classroom instruments
	Student did not use proper instruments care
	Student made little effort to properly take care of instruments
	Student took care of instruments but made little effort to play
	Student played instruments with a few technical errors
	Student used proper instrument techniques successfully
	

	Read rhythms
	Student made no effort to read rhythms
	Student made little effort to read rhythms
	Student made effort to read rhythms with a few errors
	Student read rhythms 
	Student read rhythms and displayed them with body percussion
	

	Audience behavior
	Student made no effort to exhibit appropriate audience behavior
	Student made little effort to show appropriate audience behavior
	Student made some effort to show audience behavior
	Student exhibited appropriate audience behavior
	Student exceeded expectations in showing audience behavior
	

	
	
	
	
	
	TOTAL PTS.


	



Scale:


A = 18-20 points


B = 16-17 points


C = 14-15 points


D = 12-13 points


F =   0-11 points
Title 

This Land Is Your Land

Time Frame
45 - 60 minutes

Overview
Students learn the song, “This Land is Your Land,” and sing together with correct pitch and rhythm.  They identify the alternating verse and refrain forms and associate the lyrics with the historical setting in which the song was written.
Standard

Critical Analysis  

	Arts Benchmarks

	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works.
	M–CA–E1

	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify the overall verse and refrain forms of a song and learn to differentiate between the two sections.  After singing the song, they write an additional verse to extend the “story” of this ballad incorporating their knowledge of the historical era and the geographical setting. They display their musical knowledge by writing rhyming text and incorporating lyrics that appropriately fit the rhythm of the music. 
	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	6.   
	Describe and compare the distinguishing characteristics of various land forms, bodies of water, climates, and forms of vegetation in the United States  (G-1B-E1)


Interdisciplinary Connections  
Students describe and compare distinguishing characteristics of land and water by completing a verse to a song.

Vocabulary  

form, chorus, refrain, verse

Materials and Equipment 
United States Map or globe, document camera/Elmo projector, This Land is Your Land, 
recording of song, media player
Prior Knowledge

Students should have some knowledge of land forms, how to read a map, and the definition of form in music.

Sample Lesson  

Begin the lesson by asking individual students to locate California, New York, Gulf of Mexico, a desert, mountains, wheat fields, Redwood forest, and each ocean on a map or globe.  Invite students to listen to the chorus of this famous song, “This Land is Your Land.”  If many of the students know and recognize the chorus, have them sing it along with the recording.

Explain that the song is easy to learn because it is written in a “verse” and “refrain” form.  The form consists of basically two sections that alternate, the verses and the chorus or refrain.  Listen to the whole website recording and count how many verses you hear (5 verses). Students should join in singing on the chorus.  The “chorus or refrain” is the part of the song in which the words never change.  A “verse” maintains the same melody and the words change.  Sometimes the rhythm may be slightly altered to accommodate the words.  Instruct the students to stand (and sing) when they hear the chorus.  They should sit when the verses are heard.  Instruct students to listen carefully to the verses and try to glean information about Woody Guthrie.  After listening to the song, invite students to share what they learned about the composer through the lyrics of the song.  Where might one see the golden valley?  Diamond desert?  Wheat field and dust clouds?  
Woody Guthrie (1912-1967) was the composer of this popular song, written in 1949.  When he was seventeen, he moved from Oklahoma to Texas.  It was there that Woody found an old guitar and learned to play.  He began to sing ballads (songs that tell a story). He formed a band and started writing his own story songs (ballads) about his own experiences.  From there, he moved to California and got a job singing on the radio.  His songs were about working people and the hard times they had to face.  When he was twenty-eight, Woody moved to New York.  He sang on the corners of streets and at union meetings.  It was then that he also began to record his songs.  Woody’s songs encouraged people to “Stick up for what you know is right.”  By the time his life ended in 1967, he had written over one thousand songs.  One of his most popular is This Land is Your Land.  It tells about his travels across the United States (Guthrie, 2000). 
Use the book This Land is Your Land to show the pictures and words to the song using the document camera or ELMO projector.  Sing the whole song together, singing the chorus, verse, chorus….
As an extension of the song, have the class divide into small groups of 2 or 3 and compose extra verses to the song.  Give each group a land form, body of water, or important building to write about in their verses.  Be sure to emphasize that the words to each line must “fit” the rhythm of the original words.  Use the example below to show how this is done.


As I was boating up the Mississippi



I saw before me the mossy oak trees



The muddy water went swiftly flowing



This land was made for you and me.  

Sing the song again letting each group perform the verse they wrote.  The class should join in singing again on the chorus.  

Sample Assessments   

Formative 

Check students’ singing for pitch and rhythmic accuracy. Observe each group’s demonstration of the form of the song looking for understanding of “verse” and “refrain.”  Observe cooperative participation during small group time and check for verse to rhyme and flow with the rhythm of the song.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 3). Glenview, IL: Pearson-Scott Foresman.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGraw-Hill.
Guthrie, W. (2000). This Land Is Your Land. New York: Scholastic.

These sites contain information, lyrics, and recordings for this lesson.
 http://www.arlo.net/resources/lyrics/this-land.shtml 

http://woodyguthrie.org/index.htm 

http://www.rhapsody.com/woodyguthrie 

Title
 
Music?  Or Not?

Time Frame
45 minutes or two 30 minute lessons

Overview
Students listen to and observe a performance of the music of John Cage and discover that music is sometimes non-conventional.  They create small group compositions consisting of found sounds.

Standard
Aesthetic Perception 
	Arts Benchmark


	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music.
	M–AP–E5


Foundation skills 
Communication, Resource Access and Utilization

Student Understandings
Students listen to nontraditional forms of music by 20th century composer John Cage.  They create their own compositions using found sounds and unconventional notation.  Students engage in discussion as to whether this is music and make comparisons with elements of more traditional music. 
	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.   
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections 
Students demonstrate active listening strategies by recording thoughts from musical compositions in their learning logs.

Vocabulary
found sounds 
Materials and Equipment: 

CD player, television or data projector, Internet, recordings or video clips of John Cage’s music, watch with a second hand
Prior Knowledge

Students should have a basic understanding of the elements of music.  They know meter signatures and time value for quarter notes, half notes, eighth notes, sixteenth notes, quarter rest, eighth rest, half rest, and whole rest. 

Sample Lesson  
Play the video clip of John Cage’s “Water Walk” and ask the question, “Is this music?”  Have students record their thoughts in their learning logs (view literacy strategy descriptions). Lead the students in a discussion of the question, “What is music?”  Music should be understood as “sound measured.”  More specifically, sound ordered in time!  Ask, “Is silence also music?”  Lead a conversation about the sounds of silence.  Use patterns including rests to illustrate the silences.

Listen to/watch Cage’s composition “4 minutes 33 seconds.”  Engage students in a discussion about this unique musical composition.  Have students record their thoughts in the learning logs.
Explain that John Cage was a 20th century composer of music.  Visit the site below to gain more information about him and his non-conventional musical works. 

In preparation for creating students’ own musical works, review meter signatures, measures, and duration of notes by writing examples on the board and having students complete the missing beats. This knowledge will then be used in composing a piece using found sounds.  

Example: 
[image: image2.png]JJ e r )y J]




(There should be four (4) beats to each measure.)

Divide students into small groups (5-6 students per group).  As a team, have the students create their own musical works in the style of John Cage, using found sounds.  Suggest that pieces could be one minute, five seconds long.  Remember that all sounds must exhibit time.  Allow time for performing for one another.

Extension
As an extension, students should notate their musical composition. Example:  Keys shaking for 3 seconds followed by rubbing a pencil across the wires of a composition notebook for another 10 seconds.  The notation may be written in word form or students may draw objects and symbols and provide time frames.  As a class, a bank of symbols could be constructed so students could refer to them when composing.
Example:

The graphic symbols may be used along a time line (number of seconds for each sound, keeping in mind the option for rhythmic notation along the timeline). 

Example:
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Sample Assessments
Formative 

Assessment of learning log entries, observation of musical compositions created.

Resources
The following websites contain information and recordings of John Cage’s music.

http://www.infoplease.com/biography/var/johncage.html
http://www.ubu.com/film/cage_433.html
http://artforum.com/video/id=20326&mode=large
http://openvault.wgbh.org/ntw/MLA000318/index.html 
The following websites contain information on the basic elements of music.

http://www.fi.edu/fellows/fellow2/apr99/music.html 

http://www.cartage.org.lb/en/themes/Arts/music/elements/elemofmusic/main.htm 

http://soundandmind.amsteg.org/?p=24 

Title

Songs and Games


Time Frame
One 30-40 minute lesson

Overview
Students sing, move, and play instruments to the steady beat and to the rhythm of the song.
Standard

Creative Expression 

	Arts Benchmark


	Participate in organized musical activities including singing, playing, and movement. 
	M – CE – E5


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 

Students participate together in singing, moving, and playing instruments to the songs.  Rhythmic and melodic patterns are practiced and reinforced, and students work together in making decisions regarding the musical concepts contained within each of the songs.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	40.   
	Identify the effectiveness and dynamics of group process and cooperative learning (ELA‑4‑E7)


Interdisciplinary Connections
Students identify the effectiveness of group process and cooperative learning by participating in musical activities.

Vocabulary 
beat, rhythm, section of music, partner song, canon, ostinato, solfa (solfege), tone ladder

Materials and Equipment 

percussion instruments:  hand drum, bass drum, tambourine, rhythm sticks, xylophone, glockenspiel

Prior Knowledge

Students have sung the songs and played the games that are associated with some of the songs.  They have experience in playing circle and line games; they are able to tap their hands to demonstrate “the words of the song” or rhythm.  Students know and can demonstrate quarter note (ta), eighth-note pair (ti-ti), quarter rest, half note, two- and four-beat meter, and sixteenth note patterns (ti-ka-ti-ka).  They can demonstrate solfa with singing and hand signs in the do pentatonic scale (i.e., s,l, drm sl). Students have demonstrated the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, guiro, bass drum, xylophone, or glockenspiel.  They are able to identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  They know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

Upon entering the music classroom, the students and teacher sing the known song, “How Do You Do?” After a circle is formed and the song has been sung one time, direct the students to play the known game associated with “How Do You Do and Shake Hands.”  Students play the game while singing the song and switching partners after each time the song is sung.  Students return to their tables or desks at the end of the song.  Sing “Rocky Mountain” on a neutral syllable, and ask students to indicate by a certain signal (put your finger on your nose, put your hand on your head, stand up, etc.) when they have determined which song is being sung.  Students begin singing the song on a known prompt.  After all the students are singing, distribute drums to some of the students and indicates to the others to retrieve the rhythm sticks from the containers on the tables.  Students are divided into two groups:  one group plays the beat and the other plays the rhythm while singing the song.  They switch tasks upon the signal.  Then they play the beat/rhythm while singing aloud and singing “inside their heads” on a specific signal.  The students put their instruments down or away.  Finally, they sing “Rocky Mountain” with one group singing the first section of the song while the second group sings the second section of the song.  Each group proceeds to the next section (first to second or second to first) to continue singing the song.  Upon the cut-off, the students stop singing the song.  

Begin tapping known rhythms from “Tideo” in four-beat phrases and ask the students to echo the rhythm and say the rhythm names.  The students identify this song and sing the song with song words and rhythm words (syllables ta and ti).  Then students make a circle to play the game.  The students play the game several times.  Ask the students whether they think “Tideo” can be sung in the same configuration as “Rocky Mountain”—as a partner song.   The students are given an opportunity to try singing “Tideo” as a partner song (one group singing the first part of the song and one group singing the second part simultaneously).    

Students return to their seats as they finish singing “Tideo.”  The students sing the first four phrases of “Tideo” with solfa and hand signs.  Direct their attention to a tone ladder on the board with s, l, d, r, m, s, l (low so, low la, do, re, mi, so, la) in the appropriate places.  Point to the solfa sounds for “Hill and Gully Rider” while the students sing the sounds as they are touched.  The students identify the song, “Hill and Gully Rider,” and sing the song while tapping an ostinato based on the phrase – “hill and gully.”  Several students play the ostinato on a melody instrument, e.g., xylophone or glockenspiel, as the class sings the song.  Then ask the students to complete word grids (view literacy strategy descriptions) similar to the one below while comparing and contrasting the songs used in the lesson.  Students use the following marks as they decide the appropriate response for the elements listed: same (+), similar (√), different (-), yes (Y), or no (N).  Finally, as the students prepare to leave the classroom in a single file line, sing “Canoe Round.” 

Sample Assessments   

Formative
Observe the students patting the steady beat, playing the instruments/rhythm sticks on the beat, rhythm, or ostinato, identifying a known song, singing solfa sounds from the tone ladder, tapping known rhythms, deciding on similarities and differences during the discussion to complete word grids.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades 2 & 4). Glenview, IL: Pearson-Scott Foresman.
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (grade 3).  New York:  Macmillan/McGraw-Hill.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 3 & 5). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002).  An American methodology: An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Eisen, A. & Robertson, L.  (2000). My fourth grade music book (rev. ed.).  Lake Charles, LA:  
Sneaky Snake.
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	partner song
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Title 
 
Variety is a Spice of Music

Time Frame
One 30-40 minute lesson


Overview
Students sing familiar songs that have the same melody, but slightly different rhythms.  They listen to a famous masterwork in which the composer created a new piece of music by making various changes in a familiar tune, resulting in a theme and variations.  
Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize that there are many possibilities and choices available in the creative processes of music.
	M–AP–E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students experience singing various songs that have the same basic melody, and they identify patterns that are common and those that contrast.  They listen to variations on a single melody and describe ways in which the composer varied the tune in each of the variations.
	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.
	 Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies by identifying a variation of music.

Vocabulary  

steady beat, rhythm, theme, and variations
Materials and Equipment 

songs include “Paw-Paw Patch,” “Twinkle, Twinkle, Little Star,” “The Alphabet Song,” “Baa, Baa, Black Sheep,” recording of Ah, vous dirai-je, Maman (theme and variations) by Mozart

Prior Knowledge

Students have sung the songs in this lesson.  They have experience playing circle and line games. Students can tap the rhythms of the songs. They are able to identify well-known songs from neutral syllables. 

Sample Lesson  

Students sing the song, “Paw Paw Patch,” with the teacher.  Then sing any common “hello song” to greet the students.  Students form two lines while singing the song one more time.  Lead the students in the game for “Paw Paw Patch,” which they sing and play until everyone has had a turn to be at the top of the set.  

Sing “Twinkle, Twinkle, Little Star” on a neutral syllable and ask the students to identify the song keeping the answer in their heads.  Sing the song one more time on a neutral syllable so the students may “check their work” before answering.  Prompt the students to begin singing using “Here we go” or “Ready and sing” on the starting pitch, “so we can find out if everyone was thinking of the same song.”  Students sing the song and pat the steady beat.  After singing the song two or three times, ask the students to determine which parts of the song are the same and which are different.  Students discover the song has four phrases:  A B B A.  They sing the song one more time showing the different sections by holding up one finger for the A sections and two for the B sections.
Say “there are two other songs that have the same melody but different lyrics” and ask the students if they can name those songs.  Some students will figure out right away that “The Alphabet Song” and “Baa, Baa, Black Sheep” have the same tune but different words.  Ask the students to sing “The Alphabet Song” to make sure it has the same melody as “Twinkle, Twinkle.”  Then direct them to sing “Baa, Baa, Black Sheep,” as well.  This might be the least familiar of the three songs; if so, sing the song for the students so that they may learn the words.

Next, divide the class into two or three groups (depending on their familiarity with “Baa, Baa, Black Sheep”) after asking them which song they would like to sing. Send the three groups to different corners of the room.  After explaining that each group will sing its song at the same time that the other groups are singing their songs, remind each group which song it will sing.  (In the event that the students are not comfortable with “Baa, Baa, Black Sheep,” divide the students into two groups and the teacher sings the unfamiliar song her/himself.)

Indicate when the groups are to begin singing, and then the class sings all three songs at the same time.  Direct them to sing again and to notice if the rhythm changes between the songs.  Students discover that the “rhythm of the words” makes slight variations in the rhythm of each song.  Direct the whole class to sing each song one at a time while the students tap the rhythm in their hands for each song.  Direct the groups to sing their songs again and tap the rhythms, all groups singing simultaneously.

Students listen to a piece of music that uses the “Twinkle, Twinkle, Little Star” melody they know so well.  This piece of music has a French title, “Ah, vous dirai-je, Maman!”  It is an example of theme and variations, and the composition was written by Wolfgang Amadeus Mozart.  Many familiar melodies or elements can be “changed” or “‘varied” just like rhythms of “Twinkle, Twinkle,” “The Alphabet Song,” and “Baa, Baa Black Sheep,” are changed or varied.  Explain that a chocolate cake with white icing might be decorated in different ways for someone’s birthday or a special occasion, but that the flavor of the cake and the icing won’t change too much.  Tell the students to listen for the familiar melody as they listen to the variations on the theme, and to raise their hands when they hear “Twinkle, Twinkle, Little Star” in the music.  Play the recording of “Ah, vous dirai-je, Maman!” for the class and watch to see if the students can hear the tune in each variation.  After listening to the music the first time, guide a discussion about the music they heard.  The students recognize that all the variations (except two of them) are quite fast, and that the rhythm of the melody often changes.  Students listen to the music again.

To close the lesson, sing the song and play the game to “Knock the Cymbals” or some other familiar game song.  Sing a good-bye song quietly. 

Sample Assessments   

Formative 

Observe the students patting the steady beat, identifying a known song, singing songs and playing games, singing three songs simultaneously, and indicating when they hear the theme in a listening example of theme and variations. 

Resources

Beethoven, J., Brumfield, S., Campbell, P. S., Connors, D. N., Duke, R. A., Jellison, J. A., et al.  
(2005).  Making music.  [grade 3 -- 12 Variations in C “Ah, vous dirai-je, Maman,” p. 19 
(CD1:30); grade 4 – “Paw-Paw Patch”]. Glenview, IL:  Pearson/Scott Foresman.
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music. [grade 1 – “The Paw-Paw Patch,” p. T237 (CD5:10)].  New York:  Macmillan/McGraw-Hill.
Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to musical literacy (rev. ed.). [Knock the Cymbals, p. 312].  Lake Charles, LA:  Sneaky Snake.

Title 

Singing in a Round

Time Frame
30-40 minutes 

Overview
Students sing a song in unison and in a round.  They provide percussive and harmonic accompaniment for the song.

Standard

Creative Expression 

	Arts Benchmark


	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources.
	M–CE–E1


Foundation Skills 

Resource Access and Utilization

Student Understandings 
Students demonstrate ability to remember and reproduce basic melodies and retain them while singing in rounds.  Students learn rhythmic patterns and perform them on classroom instruments as accompaniment to the song.  Students sing songs in tune as appropriate for their voice ranges.
	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections
Students demonstrate active listening skills by singing in a round.
Vocabulary  

unison, round, canon

Materials and Equipment 
resonator bells, computer with Internet and media player 

Prior Knowledge  
Students have the ability to sing in tune and maintain the melody of this song.
Sample Lesson   

Ask students if they know what “singing in a round” means.  Allow them to share what they know and think.  Tell them that when singing in a round, two or more people or two or more groups of people sing the same song, but they start singing at different times.  Have them listen to the following example of a song sung in a round. Audio clip of Scalloped Potatoes sung in a round.

Tell students that the first song that they will sing in a round is “Row, Row, Row Your Boat.”  To ensure that everyone knows the song, first have students recite the lyrics, clap the rhythm, and sing the song in unison.   

Next, divide the class into two groups. Identify them as Group 1 and Group 2.  Assign a director to each group. Direct one of the groups.  Tell students that it is important to focus their attention on their director and sing along with him/her.  If not, they may easily end up singing with the other group.   Group 1 will begin the song.  Group 2 will begin singing after the second measure.
Example:

Group 1:
Row, row, row your boat. Gently down the stream.  Merrily, merrily, merrily…

Group 2:
 


       Row, row, row your boat. Gently down the stream…

Allow students to sing the song in this manner several times, then, modify it in the following ways.

Have Group 1 start singing first, and Group 2 come in as indicated above.  Have the group that ends the song first hold the last note until the other group gets to that point, and then they both look at the teacher for directions to stop.  Provide rhythmic accompaniment by adding percussion instruments (rhythm sticks, tone blocks, claves) and have students tap on each strong beat. 
Row, row, row your boat.      Gently down the stream.      Mer-ri-ly, mer-ri-ly,          

Tap:

X       X     X             X           X         X            X     X        X              X              



Mer-ri-ly, mer-ri-ly.   Like is but a dream.

Tap:

X              X               X        X       X         X

Use the resonator bells to build chords to accompany the songs.  Arrange C-major chords by placing all of the bells C E and G on the table.  Assign a student to play each bell and direct them to strike in unison on the beat. Example:

Row, row, row your boat.     Gently down the stream.      Mer-ri-ly, mer-ri-ly

Strike:

X       X       X             X              X         X            X     X       X             X

     

Mer-ri-ly, mer-ri-ly.    Life is but a dream.

Strike:

X              X                X        X      X     X

When singing with this accompaniment, students must begin singing on the pitch for note “C” in order to harmonize, so play that note to check the starting pitch.
Extensions
Use the same process to sing other songs in a round such as “Frère Jacques,” “Scalloped Potatoes,” “C-O-F-F-E-E,” and “Oh, How Lovely is the Evening.” Other examples may be found in the Big Book of Children’s Songs. Enable students to hear children singing in a round and read the musical notes as they sing by utilizing The Spotlight on Music Series (4th grade manual and CD).  

Students may use other songs they to experiment and see if they may be sung in a round.

Sample Assessments   

Formative 

Through observation, determine each student’s success with singing in unison and in a round.  Also, observe students’ accuracy in accompanying the song by playing a percussion instrument and a resonator bell on the designated beat(s).

Resources 
The big book of children’s songs. (1988). Milwaukee, WI: Hal Leonard Publishing.

Bond, J. Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008).

   
Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGaw-Hill.

The following websites contain recordings of rounds. 
http://roundz.tripod.com/scalloped.wav
http://roundz.tripod.com/
http://roundz.tripod.com/#samples
Title
 
Christmas Around the World 


Time Frame
One 30-40 minute lesson


Overview
Students sing songs and identify same and different melodies within the songs.  They also listen to a work and identify similarities and contrasts in the performance, as well as identify dynamic changes, meter changes, and same/different sections.


Standard

Critical Analysis  
	Arts Benchmark


	Identify simple music events (e.g., dynamic change, meter change, same/ different sections) while listening to a work
	M–CA–E2


Foundation Skills 
Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students identify characteristics of the music as they listen, and they describe the music as to the dynamics, tempo, and articulation incorporated in the performance of the selections.  Students also identify the form of the song by noting the arrangement of the phrases and sections in the music. Students apply what they’ve learned about the various concepts of music as they perform through singing.

	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	63.   
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people  (H-1D-E1)


Interdisciplinary Connections 
Students identify how music of various cultures reflect the beliefs of the people by singing Christmas songs from around the world.

Vocabulary  
steady beat, rhythm, lyrics, neutral syllable, tuneful singing, forte, piano, mezzo forte, mezzo piano, crescendo, diminuendo, decrescendo, introduction, transition, hello song

Materials and Equipment 

recording of the songs – “Here We Come a-Wassailing,” “The Twelve Days of Christmas,” “Dormi, dormi,” “O Tannenbaum (O Christmas Tree),” “We Wish You a Merry Christmas,” “Jingle Bells;” cards for each student in different shapes:  one shape says “soft and smooth,” a second shape says “fast and smooth,” a third shape says “fast and jerky,” a fourth shape says “soft and jerky”; cards for “The Twelve Days of Christmas” for each gift (partridge, turtle doves, French hens, etc.)

Prior Knowledge

Students have heard the songs in this lesson but have not sung all the songs themselves. Students are able to sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat on their legs or other places on their body as well as on instruments.  They can keep a steady beat while walking/marching in a circle.  They can tap the rhythm of a song.  Students know and can demonstrate ta, ti-ti, two-oo, and rest rhythms (quarter note, eighth-note pairs, half note, quarter rest) in reading and writing.  They are able to identify well-known songs from neutral syllables.  They know to join in on songs following the prompt on a starting pitch.

Sample Lesson  

To begin the lesson, the students sing the well-known Christmas carol from England, “We Wish You a Merry Christmas.”  After the song has been sung one time, sing any common “hello song” to greet the students.  The students form a circle and sing the song again.  Lead  the students in simple movements around the circle, e.g., walking around the circle on the beat during the verses “We wish you a Merry Christmas” and standing in place and tapping the rhythm during the refrain “Good tidings to you.”  Students discover the verses have three phrases that use the same words, but are different melodically, followed by the phrase “and a Happy New Year.”  They also discover that the phrases reappear with new words for each verse.

Direct the students to sit in their places and explain that they will listen to a Christmas carol from Italy that has two distinct sections, and that each section is made up of several phrases.  The students are asked to indicate the sections they hear while listening to “Dormi, dormi” (“Sleep, sleep”) by holding up cards that say “slow and smooth,” “loud and smooth,” “slow and jerky” or “fast and jerky” during the singing. (First section is slow and smooth, second section is fast and jerky.  Other options are given to encourage more complex thinking.)  After the first hearing, assist the students if they had difficulty with this task and ask them to listen to the carol again.  They listen to the carol a third time and sing along with the teacher or compact disc.

Ask the students to stand in a circle while they listen to another carol from England, “Here we Come a-Wassailing.” This carol has a meter change in the middle just like “Dormi, dormi.”  While listening to the song, lead the students to walk on the beat around the circle during the verses and to stand in place and march during the refrain.  On the second listening, the students are asked to sing along with the refrain while marching.  Students listen to the carol two more times and sing with the recording while sitting in their places and looking at the music and/or words. 

Sing the familiar Christmas carol, “O Tannenbaum!” (“O Christmas Tree”), on a neutral syllable and ask the students to identify the carol.  Most students know that the carol begins with the words “O Christmas tree, O Christmas tree.”   Tell the students that this carol actually originated in Germany. Then lead the students to sing the carol in English two times as they try to figure out the form of the song.  After they have sung the song, lead a discussion to determine that “O Tannenbaum!” has four phrases: A A B A.  Then students listen twice to the recording of “O Tannenbaum!” sung in the original language of German.

Finally, the students sing “The Twelve Days of Christmas” after the teacher divides the class into groups that hold up cards with the gifts presented on each day – i.e., one = a partridge in a pear tree, two = turtle doves.

The teacher and students sing “Jingle Bells” quietly as they line up to finish the music lesson. 

Sample Assessments  

Formative 

Observe the students patting and marching on the steady beat, tapping the rhythm, identifying known songs, singing known and unknown songs, indicating sections of music with prepared cards, and indicating same and different phrases in various songs. 

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades 2 & 4). Glenview, IL: Pearson-Scott Foresman.
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 2 “We Wish You a Merry Christmas,” p. 319, (CD7:2) “Jingle Bells,” p. 315 (CD6:36); grade 3 “Here We Come a-Wassailing,” p. 336, (CD8:7); grade 4 “Dormi, dormi,” p. 328 (CD7:38), “O Tannenbaum!” p. 326,  (CD7:35), “The Twelve Days of Christmas,” p. 330 (CD7:41)]. New York: Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades K, 1, & 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002).  An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

Music in the Family

Time Frame
30-60 minutes

Overview
Students learn about the unique Marsalis family from New Orleans, their several different musician roles, and their successes in passing on the importance of learning music at a young age.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize professions in music and identify the roles of musicians in various cultures.
	M–HP–E4


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 

Students identify the various types of careers that exist in music, not only as they experience music daily, but in the roles people play in bringing music to populations in places and cultures other than their own.
	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	26 b.
	Write for various purposes, including informational reports that include facts and examples and that present important details in a logical order (ELA‑2‑E6)


Interdisciplinary Connections

Students identify influential musicians by making journal entries.

Vocabulary  
composer, piano, trombone, trumpet, saxophone, trio 
Materials and Equipment 

Internet, paper and pencil, recordings of Wynton Marsalis, sound clips of piano, trumpet, saxophone, trombone, drum set: snare drum, cymbals and bass drum  
Prior Knowledge  
Students recognize the families to which individual instruments belong and understand that there are different occupations that musicians can have.
Sample Lesson   
Introduce the lesson by playing an excerpt by Wynton Marsalis as students enter the classroom or as a transition into the music lesson.  Question students to determine if they have any musicians in their families, and if so, how this affects their daily lives.  Identify the music that was playing and who was playing it.  Show a picture of Wynton Marsalis so that students may associate his picture with the sounds from the recording.  Wynton Marsalis is a very well-known trumpet player who is from New Orleans, Louisiana.  He began playing music as a very young child because he was encouraged by his father, Ellis Marsalis, who is also a well-known musician and pianist.  Have students listen to a clip of piano music, either from www.dsokids.com or a recording of Ellis Marsalis playing piano.  
Ask students to imitate a musician playing the piano.  Asks students to which family of instruments does the piano belong (percussion) and determine if students understand how it is played.  Ellis’ son, Wynton, as his father, realizes the importance of music education and the legacy of passing on the knowledge of his art.  Ellis Marsalis plays regularly in the city of New Orleans with his group called the “Ellis Marsalis Trio.”  Occasionally, one of his four sons, who are also jazz musicians, will perform with him as well.  His son Wynton, plays the trumpet.  Students listen to a trumpet excerpt, either from www.dsokids.com or from a Wynton Marsalis recording.  Students demonstrate how a trumpet is played as the teacher plays the trumpet excerpt.  Branford Marsalis is a saxophonist. Play a saxophone excerpt and have students mime a saxophone performance.   Delfayeo Marsalis is a trombonist, so students can imitate a trombone during a recording provided by the teacher.  Jason Marsalis is a drummer. The teacher can play an excerpt of the drum set or of snare, cymbals, and bass drums while students mime playing the drums.  These are professional musicians who spend a lot of time playing for their community and working with students in local New Orleans schools.  
Wynton Marsalis was a straight-A student in New Orleans and had many opportunities to play his horn.  He debuted with the New Orleans Philharmonic Orchestra at age fourteen!  After graduating, he went to the Juilliard School of Music in New York City. After graduating from college, Marsalis toured around the world with a jazz band and recorded many records. He was nominated for Grammy awards and won six of them!  Marsalis has also devoted time to music education.  While on tour, he often stops by schools to conduct master classes and speak to the students.  He co-founded a program called “Jazz at Lincoln Center,” which includes weekend concerts called “Jazz for Young People.” These concerts are held on Saturday afternoons and are designed for student audiences.  Wynton Marsalis hosts the concerts and often invites students on stage with him during the concert! Play a video of Wynton Marsalis talking about his life in New Orleans, why he wanted to play the trumpet, and what is important about jazz.  This site can be shown to the whole class, and the students can work together to answer the quiz at the end of each video. 

After discussing Wynton Marsalis with the class, ask the students to write in their learning logs (view literacy strategy descriptions).  The topic is music education and why it is important.  Students should think about why Marsalis dedicated so much time to music education.  “Why did he think it was important?  Would you do the same if you were a musician?  Why do we need music in schools?  How would life be different without music?”  

Extension

This lesson may be expanded by researching other Louisiana musical families such as the Connicks, Nevilles, and Batistes. Southwestern Louisiana musical families may also be explored.  
Sample Assessments   

Formative 
Call on students to answer questions throughout the lesson regarding Wynton Marsalis’ video. Observe students to determine that they are appropriately imitating instruments, and that they know the families to which these instruments belong.  
Summative 
Collect the learning logs about the importance of music education.  These can be saved and used to help persuade officials to keep music in schools.  These thoughts of the children speak louder than many teachers and politicians.  A rubric will be used to evaluate the learning logs. 

Resources 
Awmiller, C. (1996). Wynton Marsalis: Gifted Trumpet Player. New York: Children’s Press.
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett Making Music (teacher’s ed., grade 4). Glenview, IL: Pearson-Scott Foresman.
Ellis, V. F. (1998). Wynton Marsalis. Austin: Raintree/Steck-Vaughn.
Gourse, L. (1999). Wynton Marsalis: Trumpet Genius. New York: Franklin Watts.

For the website about Wynton Marsalis with lesson questions visit 
http://joy2learn.org/jazz/
Learning Log Evaluation Rubric

	Assessment

Item
	No effort 

Exhibited

(1 point)
	Not

Accomplished

(2 points)
	Minimally

Accomplished

(3 points)
	Accomplished

(4 points)
	Highly

Accomplished

(5 points)
	Points 

earned

	Responses to questions
	No student responses were given.
	Student responded to only one question.
	Student responded to two questions, or gave only partial answers.
	Student responded to three questions.
	Student responded to all questions in complete sentences.
	

	Clarity of expression
	No effort was made to express a response.
	Student responses contained many grammar, semantics, or spelling errors.
	Student responses contained several errors in grammar, semantics, or spelling.
	Student responses contained one or two errors in grammar, semantics, or spelling.
	Student responses were clearly and accurately expressed.
	

	Creativity
	No creativity was evident.
	Student responses reflected no independent thinking.
	Student answers were very brief or reflected very little thought. 
	Student responses indicated independent thinking but lacked in creativity.
	Student responses indicated clear and creative thought.
	

	Accuracy
	No effort was made to respond.
	Most of student responses were inaccurate.
	Student responses were frequently inaccurate.
	Student responses contained no more than one or two inaccuracies.
	Student responses were always accurate.
	

	
	
	
	
	
	TOTAL PTS.


	



Scale:


A = 18-20 points


B = 16-17 points


C = 14-15 points


D = 12-13 points


F  =  5-11 points
Title 

The Jug Band



Time Frame
30-60 minutes


Overview
Students learn the history of the jug band, listen to examples of music from a variety of jug bands, and play the “jug” themselves.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills Communication,
Linking and Generating Knowledge

Student Understandings 

Students identify the families of musical instruments found in traditional settings and in non-traditional settings.  They recognize characteristics of instruments that are common to various historical periods of music and to authentic music of world cultures.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA-4-E5)


Interdisciplinary Connections
The students demonstrate active listening skills by responding to jug band instruments.

Vocabulary  
jug band, washboard, harmonica, banjo, jug, washtub bass, country, folk, jazz, blues

Materials and Equipment 

CD player, empty plastic bottles, music recordings, pictures of the following: jug, harmonica, banjo, washboard, washtub bass

Sample Lesson  

Introduce the lesson by asking students what kinds of music groups they have heard.  Students may come up with answers such as jazz bands, string orchestras, marching bands, rock bands.  Ask the students what instruments are in each of the bands.  The jazz band can have a variety of instruments such as drums, bass, piano, trumpet, saxophone, and trombone.  Rock bands most often have guitar players, bass players, drummers, and someone to sing.  Marching bands have a lot of woodwind instruments and brass instruments, as well as a variety of percussion instruments. String orchestras are made up of string instruments.  

Then introduce the “jug band.”  What instruments do you think are in a jug band?  The centerpiece of the band is most often the jug.  Show an example of a jug. Distribute the empty plastic bottles and demonstrate how to play the jug by blowing air over the bottle opening.  Students practice the technique.  Indicate that the jug player changes pitch by tightening or loosening the lips.  

Students listen to samples of jug band music (Bond, pp. 76-77), specifically for the unique sound of the jug.  Have students also listen for other instruments they recognize.  The sound of the banjo may be heard, as well as some sort of drum beat, but the drum beat is not the beat of typical drums.  The percussion of the jug band is most often a washboard and spoons.  Show students a picture of the washboard.  The washboard will be described as a piece of metal, or sometimes wood, that has grooves and is so named because it was originally used to wash clothes before washing machines were invented.  Washboard players use spoons to rub against the grooves of the washboard to make a percussive sound and to become the rhythm section of the jug band. Students listen again to the excerpt, specifically for the sound of the washboard and spoons.  The washtub bass will also be described as made from a washtub (bucket) and a broomstick with a thick string attached.  Players change the pitch by tightening or loosening the single string.  This could be demonstrated by attaching a string or wire to a rod or stick and stopping the string at various places to change the “pitch.” This can also be demonstrated with a string on the guitar or another stringed instrument.  Show the students a picture of the washtub bass. Students listen again to the excerpt, this time listening specifically for the washtub bass.  

Ask students if they have heard this style of music before this demonstration, and if so, where?  Students may answer that they have heard street performers or parading musicians playing some of these instruments, or they may have heard the music on a radio station.  Explain that the jug band is a truly American Creation.  It began in the early 1900s in Kentucky, and the music soon traveled up and down the Mississippi and Ohio Rivers.  Bands played old time country, blues, and jazz music and became especially popular in the rural South from around 1910 to the 1930s.  By 1915, jug band music had traveled to big cities like New York and Chicago.   

Extension
Explain to the students that most of the instruments in the Jug Band are made from household objects that people decided could be used for making music.  Some objects were altered more than others.  For instance, the spoons were kept the same, just used as beaters, but the washtub had to have a hole cut in it through which to put a broomstick and string.  Students use regular classroom or household objects (rulers, cardboard, rubber bands, plastic cups/bottles, small rocks or pebbles, etc.) to create their own “Jug Band.” 
Sample Assessments   

Formative 

Observe students to check their understanding of the “jug” concept and how to make sound out of the jug. Ask questions throughout the lesson regarding jug bands, instrumentation, and where this music might be heard.  Students can perform in small groups in front of the class with their own “jugs” or have students create their own jug band instruments.

Resources

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M., de Frece, R. et al. (2008). Spotlight on music (Teacher’s Ed., Grade 4). NY: Macmillan/McGraw-Hill.

For more information about jugbands visit www.jugband.org.

Title 

Sing for Dr. Martin Luther King

Time Frame
45-60 minutes 
Overview
Students explore aspects of the Civil Rights Movement and the role of freedom songs.  They sing and discuss the song “We Shall Overcome.” 

Standards

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions.
	M–HP–E2

	Recognize characteristics of music that make a musical selection appropriate for a particular purpose.
	M–CA–E3


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students identify the role of music in the daily lives of peoples of various historical periods and ethnicities. They experience different types of music for entertainment, celebration, worship, and other purposes related to the understanding of historical times and places. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	33.   
	Identify the rights and responsibilities of citizenship in making the nation a better place to live. (C-1D-E2)


Interdisciplinary Connections 
Students identify the rights and responsibilities of citizens by discussing the Civil Rights Movement.

Vocabulary  
Civil Rights Movement, demonstrators, a cappella
Materials and Equipment 
Internet and media player, recording of the song “We Shall Overcome” 

Sample Lesson  

Play the song “We Shall Overcome.”  Ask students if they have heard the song before.  If yes, allow them to share what they know about it.   Tell students that it was the most popular song of the Civil Rights Movement in the 1960s. During that time, African Americans marched and protested for equal rights, fairness, and justice as American citizens. Although they were not enslaved, they did not all have the right to do many things, such as vote, enter public places like libraries and parks, go to any school they wanted, or sit anywhere they wanted on a public bus. 

Dr. Martin Luther King, Jr. led many of the marches. Ask students to tell what they know about Dr. King. Guide the discussion with questions, such as “What important work did he do? Why do we have a Martin Luther King holiday? When is the holiday each year? Do we attend school on that day?” 

Visit the website and enable students to view a march led by Dr. King. Point out that people from all races, religions, nationalities, and even children, participated in marches. Over 1,000 children participated in marches in Birmingham, Alabama. Some were as young as six years old. During those marches, some of the children were attacked by police dogs, sprayed with high-powered water hose, and many were put in jail. 

Tell students that sometimes demonstrators marched for hours and even days. They were usually hungry, hot, tired, and afraid of the dangerous things that could happen to them. In order to build courage and keep their hopes high, they sang songs called freedom songs. These songs gave them spirit and courage. They sang lots of freedom songs, but the most popular one was “We Shall Overcome.”

Play the song again and sing along. Provide students with the lyrics and have them sing also. Once students have learned the melody, omit the recording and have them sing a cappella, without music, the way songs were sung during marches and rallies. 

“We Shall Overcome”

Verse:

We shall overcome. 
We shall overcome.

We shall overcome some day.


Chorus:

Deep in my heart


I do believe

We shall overcome some day.


Other verses:

We’ll walk hand in hand.

The Lord will see us through.

We are not afraid.

Black and White together.

We shall all be free.

Discuss various victories that resulted from the marches and protests. The Civil Rights Act of 1964 ended segregation in the South by opening public facilities to Blacks and Whites. This included schools, parks, and libraries. The Voting Rights Act of 1965 made it easier for African Americans in the South to register to vote and to cast votes during elections. The Civil Rights Act of 1968 made it illegal to deny African Americans housing (to rent or buy) based on race.

Enable students to think critically and to recall what they have learned about the Civil Rights Movement by discussing the song’s lyrics. Guide a discussion that addresses specific verses.  Include questions, such as “What do you think the marchers meant by the words “We Shall Overcome?” Tell some of the changes that they wanted. Why do you think they added the words “we are not afraid” to the song? What was there to be afraid of? Why did the marchers sing the words “Black and White together?”  Solicit questions that students may have about the topic. 
Extension 

After the discussion, arrange students in small groups and have each group write a new lyric for the song.  Call attention to the fact that each lyric has five syllables. Examples of new verses include: We will walk in peace. We shall live in love.  

Discuss and sing additional freedom songs.  Read and discuss poems about children who marched in Birmingham including: Street Demonstration and Girl Held Without Bail by Margaret Walker Alexander, and Ballad for Birmingham by Dudley Randall.               

Sample Assessments  

Formative 

Observe students’ overall engagement during singing and discussing. Were students able to recall relevant information about the topic and meaningfully discuss the song lyrics? Were they able to sing the song accurately?
Resources 
Adoff, A. ed. (1973). The Poetry of Black America – Anthology of the 20th Century. New York: Harper Collins.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGraw-Hill.
Giovanni, N. (2005). Rosa. New York: Henry Holt and Company.

Rappaport, D. (2001). Martin’s big words. New York: Hyperion Books for Children.

Audio clips of the song may be found at the following websites.

http://www.lib.virginia.edu/small/exhibits/music/audio.html
http://encarta.msn.com/media_461564489_761580647_-1_1/We_Shall_Overcome.html
Additional information about the song can be found at the Library of Congress.

http://www.loc.gov/teachers/lyrical/songs/overcome.html
http://lcweb2.loc.gov/ammem/aaohtml/exhibit/aopart9b.html#0919-0922
Civil Rights march led by Dr. Martin Luther King

http://video.aol.com/video-detail/mlk-in-selma-alabama--historic-selma-to-montgomery-march/2301451204
Freedom Songs:

“Woke Up This Morning with My Mind on Freedom”

(This song was adapted from “Woke up This Morning with My Mind Stayed on Jesus”)

I woke up this morning with my mind

Stayed on freedom.




Woke up this morning with my mind

Stayed on freedom.

I woke up this morning with my mind

Stayed on freedom

Hallelu, hallelu, hallelujah!

Other verses:

Ain’t no harm to keep your mind stayed on freedom.

Walkin’ and talkin’ with my mind stayed on freedom.

Singin’ and prayin’ with my mind stayed on freedom.

“Oh Freedom”

Oh freedom

Oh freedom

Oh freedom over me.

Chorus:

Before I’ll be a slave

I’ll be buried in my grave.

And go home to my Lord and be free. 

Other verses:

No segregation.

No more weepin.’

No more shootin.’

No more burnin’ churches.

No more jail house.

No more Jim Crow.

Title 

Silent Movies, Jingles, and Such!

Time Frame
Two 30 minute lessons 
Overview
Students recognize the value music has in the industry of multi-media. Students create and perform their original “Jingles.”

Standard

Aesthetic Perception 

	Arts Benchmark


	Demonstrate awareness of where and how music is used in daily life and within the community.
	M–AP–E3


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students identify the use of music in media, especially in film and TV commercials, and are aware of the ever-present influence of music in daily lives. They explore various ways in which music is present in the community and create and perform their own commercial jingles.  They identify ways in which music can be helpful to them in school. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	39.
	Listen to and critique messages such as advertising that are communicated in a variety of mediums, including television and print (ELA‑4‑E6)


Interdisciplinary Connections
Students listen to and critique the importance of music in daily life. 

Vocabulary  

jingles, earworms, piggyback songs 

Materials and Equipment 

action/adventure DVD or video appropriate for students (i.e., Indiana Jones, Star Wars)

DVD/video player

Prior Knowledge

Students must be able to identify various moods of music.

Sample Lesson  

Watch an intense excerpt of an action movie with the sound turned on.  Watch a second time with the sound turned off.  Ask students which way they would rather watch the movie. Using an opinionnaire (view literacy strategy descriptions), engage students in discussion leading them to form opinions about the role music plays in multi-media.  State: “Music is not necessary to make a great film.”  Challenge students to think critically about why music plays an important role in all types of media (15 minutes).
Brainstorm to discover the many places music is used with media (i.e. movies, commercials, video games…).  Silent movies were popular before the 1920’s.  The first silent movie was invented in 1888.  During the 1920’s, music was performed by a pianist.  The music added interest and emotional cues.  Later, organs and orchestras accompanied the “silver screen.”  Today, music plays a vital role in film for the same purposes.  Ask students why they believe music was added to television commercials.

Ask students to sing their favorite commercials (Free Credit Report.com, Oscar Meyer Hotdogs, or Coca-Cola).  Music was added for the sake of helping potential customers remember their products.  It has a way of getting into the mind (earworms) encouraging the purchase of what is being advertised (15 minutes).
Assignment:  Work in pairs to create “Jingles” (can be original tune or piggyback another tune).  Instruments may be used to accompany the jingle and encourage participation.  Allow time for student performances (15 minutes).
Discussion:  “How can we use music to help us at school?”  Students should record their original creations and the answers to the above question in their learning logs (10 minutes).
Sample Assessments   

Formative 

Check the learning log entries and observe the performance of the original jingles.

Resources

This site contains information about silent movies and how sound was introduced.
http://www.filmsite.org/silentfilms.html   

These sites give information about “earworms.”  http://www.business.uc.edu/earworms/101 

http://www.webmd.com/mental-health/news/20030227/songs-stick-in-everyones-head 
Title 

Louisiana’s Musical Heritage

Time Frame
Six – 30 minute lessons
Overview
Students listen to music indigenous to Louisiana. They write about the musical styles, musicians, instruments, language(s), and impressions of each selection.

Standard
Historical and Cultural Perspective
	Arts Benchmarks

	Recognize musical styles representative of various cultures.
	M–HP–E1

	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation skill
Linking and Generating Knowledge
Student Understandings 
Students identify a variety of music native to New Orleans and Louisiana cultures.  Students record information related to the people and location where the music originated, identify and describe the musical instruments used in the performance, recall characteristics of the music (tempo, dynamics, rhythms), and comment on aspects of the performances that are significant to them.  

	Grade-Level Expectations 

	Grade 4
	Social Studies

	13.   
	Explain and compare the cultural identities of various U.S. regions and how a region is influenced by past events and the heritage of its people  (G-1C-E4)

	63.  
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people  (H-1D-E1)


Interdisciplinary Connections  
Students explain how music of various cultures reflect history by recording information in their learning logs.

Vocabulary 
tempo, rhythm, dynamics 

Materials and Equipment 
Internet, media player, recordings of the following musical styles: Brass Band, Cajun, Jazz (not brass band), Mardi Gras Indian, Zydeco

Prior Knowledge  

Students are familiar with families of instruments and have the ability to name and identify timbre of instruments and elements of music (rhythm, melody, harmony, form, and expression).
Sample Lesson   

Introduce each musical style by presenting key facts about the music students will hear. Tell them the 1) genre, 2) title of composition, and 3) name of musician(s).  Have students record this information in their learning logs. These logs are notebooks that they keep in the classroom to record ideas, questions, reactions, vocabulary, etc. Invite them to share what they already know about the musical style. Then, present the background provided below.

Before playing each recording, review the following writing prompts to remind students of what they should listen for in the music and what they will write about in their learning logs. These prompts can be written on the board or provided in handouts. Tell students to write about 1) the people/culture and part of Louisiana in which the music originated, 2) the instruments used to create the music, 3) the language of the songs, 4) the tempo, rhythm and dynamics of the music, and 5) their impressions (i.e., how the music made them feel; what they liked and/or disliked about it).  

Then, play the musical selection.  Play each piece more than once to allow students enough time to complete their entries. Allow students 7-10 minutes to write their responses.  After students have completed their entries, lead a discussion about the musical selections that encourages students to talk about the five topics that they addressed in their learning logs.

At the conclusion of the listening and writing experiences, have students review their entries and use what they have written to make comparative statements about the musical styles. Plan time for students to personalize their learning logs with names, words, information, and images representative of the various Louisiana cultures.

Brass Band

The brass band tradition is an important part of New Orleans’ culture.  Brass bands play a style of jazz music, and New Orleans is the birthplace of jazz.  Brass bands perform at parades, parties and numerous other events in the city.  Trumpets, trombones, saxophones, sousaphones, and percussion instruments are the sounds of jazz. Sometimes other instruments, such as the clarinet, are also included.

Audio clip of Hot Tamale Brass Band performing “When the Saints Go Marching In”
http://www.hottamalebrassband.com  
Cajun Music

Cajun music originated with the Cajun people of Southwest Louisiana. Cajun people speak a French-based language known as Cajun, which is also the language of their songs.  Instruments commonly found in Cajun bands include the fiddle, accordion, and triangle. Dancing and Cajun music go hand-in-hand. Favorite dances among Cajuns are the fais dodo and the two-step.

Audio clip of Steve Riley & the Mamou performing “Tit Gallop Pour Mamou” 

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#titgalop
Jazz
Jazz is a form of music that resulted when musical styles from Africa and Europe were blended together. New Orleans is known as the birth place of jazz. One factor that contributed to the birth of jazz was the African music that was played in Congo Square in New Orleans for over 100 years. The earliest jazz musicians came from New Orleans, and so did the musician who made jazz popular around the world. His name was Louis Armstrong. 

Audio clip of “Eh La Bas” performed by Billie and DeDe Pierce
http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#ehlasbas
Mardi Gras Indian Music

Mardi Gras Indians are known for masking or dressing in elaborate Indian ceremonial costumes in New Orleans on Mardi Gras Day. They also sing certain songs and play particular instruments on that day.  This tradition, which is carried on by a group of African Americans, has existed for over 100 years. Most of their songs are chanted in the call and response tradition in which the leader sings a line and the group responds. The language is a combination of African, Creole, and English words. Percussion instruments, particularly tambourines, drums and cowbells, accompany their songs.  

Audio clip from CD Mardi Gras Day in New Orleans – Click:  Handa Wanda, Part 1
http://shopping.yahoo.com/p:Mardi%20Gras%20in%20New%20Orleans%20%5BMardi%20Gras%5D:1921094164
Zydeco Music

Zydeco music was created by Black Creoles in Southwest Louisiana. They are African Americans who have French, Native American, and Spanish ancestors.  Black Creoles speak a French-based language called Creole, and most zydeco songs are sung in Creole. The king of zydeco is Clifton Chenier. He created the zydeco style and made it popular around the world with his recordings and performances. Important instruments in zydeco are the accordion, and the rub-board.  Chenier played the accordion and designed the rub-board. Some people refer to zydeco as dance music. Chenier once commented, “If you can’t dance to zydeco, you can’t dance-period.”
Audio clip of zydeco music performed by Clifton Chenier
http://www.coldbacon.com/music/clifton.html
Extensions
Create Venn diagrams or another graphic organizer to examine similarities and differences among Louisiana’s indigenous music. 

Sample Assessments  

Formative 

Observe students’ participation during discussions that follow each listening session and learning log entry.

Summative 

Use the rubric provided to evaluate learning log entries.

Resources 
Audio clips and information for this lesson are available at the following websites. 

http://www.hottamalebrassband.com  
http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#titgalop
http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#ehlasbas
http://shopping.yahoo.com/p:Mardi%20Gras%20in%20New%20Orleans%20%5BMardi%20Gras%5D:1921094164
http://www.coldbacon.com/music/clifton.html
http://www.lsue.edu/acadgate/music/history.htm 

http://www.cajunfrenchmusic.org/music/radio.htm
http://www.cajunculture.com/index.html
Sample Rubric – Learning Logs

4th Grade Louisiana’s Musical Heritage

Student____________________________________________________________

	               Area of

Assessment


	Brass Band Music
	Cajun Music
	                Jazz

(excluding brass bands)
	Mardi Gras Indian Music
	Zydeco

	People and location in LA from which style originated
	
	
	
	
	

	Instruments heard in music


	
	
	
	
	

	Musical elements (tempo, rhythm, dynamics)
	
	
	
	
	

	Language (s)

in song


	
	
	
	
	

	Personal impressions


	
	
	
	
	

	Total points


	
	
	
	
	


Scale:

2 points – Student wrote about topic in detail

1 point – Student wrote minimal information about topic

0 point – Student wrote nothing about topic

Title 

Performance Etiquette
Time Frame
Four – 30 minute lessons


Overview
Students role-play appropriate behavior for performers and audience members in concert halls, and identify the appropriate behavior for various musical environments.
Standard

Aesthetic Perception 

	Arts Benchmark


	Recognize and demonstrate behavior appropriate for various musical environments.
	M–AP–E6


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings
Students demonstrate knowledge of appropriate audience behavior at performances in various venues.  They identify expected behaviors, such as when to listen attentively and quietly as a means of showing respect and appreciation for the performers, and when to become a part of the performance through moving and applauding during the performance. They exhibit the appropriate behavior when listening to and watching a variety of performances, and also the appropriate behavior when performing on stage.
	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.   
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections 
Students demonstrate active listening strategies by identifying appropriate behaviors for a variety of musical environments.

Vocabulary 
role-play, pantomime, solo, duets, etiquette, intermission

Materials and Equipment 
Internet, media player, variety of instruments (ex. Kalimba, slit drum, hour-glass drum, xylophones, recorders, pentatonic resonator bells)

Prior Knowledge  
Students have knowledge of and exposure to a variety of musical instruments, knowledge of and exposure to a variety of music environments.
Sample Lesson   

This lesson should culminate exploratory sessions in which students have been introduced to a variety of instruments and allowed time to experiment and collaborate in order to develop short improvised pieces.  Students will develop individual or group performances and may include singing.  Such instruments may include the kalimba/thumb piano, the slit/tongue drum, the hour-glass/talking drum, xylophones, pentatonic resonator bells, recorders.  Emphasize that the performances are not expected to be perfect, and that the focus of the lesson is to demonstrate appropriate behavior for performers and audiences during concerts.

On the day of the performance, upon entering the stage, each student is to give his/her name, provide information about the instrument (i.e., name, kind, family, how to play it), and perform. Ask students to speak in complete sentences and allow each to take 2-3 minutes on stage.  Tell them that the leader will perform first. 
Before students arrive on the day of the performances, re-arrange the room into a concert hall with a distinct stage and area for the audience.  As students enter, pass out programs listing their names, and a heading (ex. Fourth Grade Talent Showcase) that announces the event, date, time, and grade. Include an intermission on the program. Tell students that they are going to be performers and audience members that day and certain behaviors are required of people in both roles.

Review the following concert hall etiquette with students. When a performer walks onto the stage, the audience applauds, and the performer bows to acknowledge the applause. During a performance of classical music, the audience sits quietly so as not to distract the performer and so that everyone can hear and appreciate the music. When the performer finishes, the audience applauds again, and the performer(s) bows again before exiting the stage.  

Ask students to share other important concert hall etiquette.  Reinforce what they say with the following information. Do not laugh at the performer’s mistakes and shortcomings.  During the concert, audience members only leave the concert hall between musical selections and at intermission. They try not to cough, and do not talk, sing, hum or clap during the performance. There are occasional exceptions – particularly during concerts designed for students or on special occasions when the performer or conductor may request audience participation.

Incorporate the following format:

Performer(s):
Enters stage



Audience:
Applauds

Performer(s):
Bows, states name, identifies and describes his instrument, begins performance

Audience:
Listens quietly, pays attention, smiles

Performer:
Ends

Audience:
Applauds

Performer(s):
Bows again, exits stage

Extensions
To culminate the performances, invite a guest musician to perform and prepare a mini reception for the event. Arrange a field trip to hear the symphony or a similar performance group.

Part 2

Review the stage and audience etiquette for classical music performances in concert halls.  Tell students that during other kinds of musical performances (i.e. Cajun, zydeco, jazz, rhythm & blues), the audience is expected to clap, sing, move to the beat, even dance. In these situations, the performer may be disappointed if the audience does not participate. 

Ask students what types of musical performances have they attended?  What behaviors were appropriate at those events? Solicit and discuss examples of a variety of events including parades, festivals, churches, and concert halls. Play the following video and audio clips and have students use the check list to identify the behaviors that are appropriate during each performance. Before playing each sample, tell students the name of the performers and the event or environment in which the performance takes place.

Video clip – Luke Thompson and the Green Valley Cut-ups – North Louisiana string band performs the Louisiana Folklife Festival

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecomusic
(Go to video clips, click on string band, then click RealPlayer)

Audio clip - Sergei Prokofiev, Lt Kijé Suite performed by Czecho-Slovak Philharmonic Orchestra – Concert hall performance http://www.classicsforkids.com/music/music_view.asp?ID=20
Video clip -  Walter Mouton & Scot Playboys - Cajun music and dance – Dance hall performance

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#mardigrasindian
Audio clip - The Moores School Symphony Orchestra and Chorale – Concert hall performance

http://www.music.uh.edu/audio/index.html
Audio clip - Hot Tamale Brass Band performing “When the Saints Go Marching In” - Second-line and street parade performance 
http://www.hottamalebrassband.com  

Video clip - Clifton Chenier and Zydeco Band - Outdoor festival performance

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecosont
Extensions
Schedule experiences that will expose students to a variety of musical environments. Invite different types of musicians to perform at the school. The local organizations listed under Resources may provide information on field trip opportunities as well as in-school performances.

Sample Assessments  

Formative
Review student checklists to determine their success at identifying appropriate behaviors for the context and style of music.

Summative 

Use the rubric to determine each student’s demonstration of appropriate behavior as a performer and audience member as well as his/her ability to identify appropriate behaviors for a variety of musical environments.

Resources 
The following are websites for regional orchestras. 

http://www.rapidessymphony.org/
http://www.acadianasymphony.org/
http://batonrougesymphony.org/
http://www.shreveportsymphony.com/
http://www.lpomusic.com/index.php?q=node/90
“Performance Etiquette”

Student Checklist

Name______________________________________________________

Check the appropriate behaviors for the various musical events.

	Performers & Events


	Sit

Only
	Sit

or

Stand
	Clap

or

Tap 
	Sing 

or

Hum 
	Remain

Still and Quiet
	Move to the Beat and Dance

	Luke Thompson and the Green Valley Cut-ups String band performance at an outdoor festival
 (Video)


	
	
	
	
	
	

	Czecho-Slovak Philharmonic Orchestra

Symphony Orchestra Concert

(Audio)


	
	
	
	
	
	

	Walter Mouton & Scot Playboys

Cajun music and two-step dance

(Video)


	
	
	
	
	
	

	Moores School Symphony Orchestra

Orchestral and choral performance

(Audio)


	
	
	
	
	
	

	Hot Tamale Brass Band

Parade and second-line performance

(Audio)


	
	
	
	
	
	

	Clifton Chenier Zydeco Band

Performance at outdoor festival 

(Video)


	
	
	
	
	
	


“Performance Etiquette”

Teacher Rubric

2 points – Consistently    




5 – 6 points
Outstanding

1 point – Sometimes                                                    
3 – 4 points     Acceptable

0 points – Never                                                                
2 – 1 points 
 Needs Improvement

	
	Part 1

Concert Hall Etiquette
	Part 2

Various Musical Environments

	Names of Students
	Demonstrates appropriate behavior of a performer 
	Demonstrates appropriate

behavior of an audience member
	Identifies appropriate behavior for various musical events

	1.
	
	
	

	2
	
	
	

	3.
	
	
	

	4.
	
	
	

	5.
	
	
	

	6
	
	
	

	7.
	
	
	

	8.
	
	
	

	9.
	
	
	

	10.
	
	
	

	11.
	
	
	

	12.
	
	
	

	13.
	
	
	

	14.
	
	
	

	15.
	
	
	

	16.
	
	
	

	17.
	
	
	

	18.
	
	
	

	19.
	
	
	

	20.
	
	
	

	21.
	
	
	

	22.
	
	
	

	23.
	
	
	

	24.
	
	
	

	25.
	
	
	

	26.
	
	
	

	27.
	
	
	

	28.
	
	
	

	29.
	
	
	

	30.
	
	
	


Title 

Freré Jacques

Time Frame
One 30-40 minute lesson

Overview
Students sing known and unknown songs as they make decisions about their performance in canons (rounds) and partner songs

Standard

Critical Analysis  
	Arts Benchmark


	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary.
	M–CA–E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students use knowledge of harmony in music to determine which songs are appropriate to be sung as partner songs, and they explain the basis for their decisions.  Through singing and listening to different songs performed simultaneously, they use music listening skills to evaluate whether songs are harmonically appropriate to be sung together.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.   
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections 
Students demonstrate active listening strategies by evaluating music.

Vocabulary  
steady beat or heartbeat, rhythm, comparatives -- fast/slow, loud/soft, neutral syllable, spider beat, canon, round, partner song

Materials and Equipment 

songs included in this lesson:  “Freré Jacques,” “Every Night,” “Mango Walk,” “Sweet Potatoes,” “Rocky Mountain”; listening examples included “Sing for Your Supper” (“Mango Walk/Sweet Potatoes/Countermelody”).
Prior Knowledge
Students know all songs in this lesson except “Every Night,” “Mango Walk,” and “Sweet Potatoes.” They can keep a steady beat on their legs or on other parts of their bodies, and they are able to keep a steady beat while walking or marching to music. Students are able to sing tunefully in several keys that are appropriate for young voices.  They have demonstrated the ability to watch the conductor for fermatas and cut-offs in a song.  They can identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.).  Students know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

Students form a circle and sing the song, “Rocky Mountain.”  Sing any common “hello song” to greet the students.  Students sing “Rocky Mountain” a few times while keeping quiet beats on their legs, tapping the rhythm when directed, singing louder or softer, faster or slower, as indicated. Divide the students into two groups. Ask the students to sing “Rocky Mountain” as a partner song:  one group will sing the first half of the song (the refrain) while the second group sings one of the verses.  When the first group gets to the verse, it continues singing to the end of the song while the second group goes to the beginning of the song to sing the refrain.  In this fashion, the two halves of the song are being sung simultaneously in a continuous way.  The students and teacher sing the song completely two or three times. Indicate changes in tempo and dynamics. Direct a dramatic ending using a fermata and a cut-off.

Students listen to a new song, “Mango Walk,” either on a recording or sung by the teacher. After listening to the song a few times, ask the students to clap on the words “go, Mango Walk, you” when they appear in the song.  Students clap on the words, “go, Mango Walk, you,” while singing those words.  Finally, direct the students to sing the entire song and teach the dance from the book.  After they sing the song and do the line-dance, ask them to listen to “Sweet Potatoes.”  The second time students listen to the song, ask them to sing the repeated phrase:  “sweet potatoes.”  Again, they listen to this song until they feel they can join in and sing the entire song.  

Ask the students if they think “Sweet Potatoes” would be a good partner song with “Mango Walk.” Lead a discussion about whether the two songs go together.  After the students state their opinions and give reasons whether the songs could be partner songs, play the recording, “Sing for Your Supper.”  Students discover that the two songs do go together.  Divide the students into two groups, play the recording again, and have the students sing the two songs simultaneously while the teacher sings the countermelody.  

Sing “Freré Jacques” (“Are You Sleeping?”) on a neutral syllable after asking the students to listen to the singing and to identify the song.  When the teacher finishes singing the song a second time, ask the students to begin singing the song together on a known prompt, “Here we go,” or “Ready and sing.”  The students begin singing “Freré Jacques” in French or English depending upon which version they know better.   After singing the song in unison two or three times, ask the students to sing the song in a canon or round.  After they’ve sung the song this way, lead a discussion about their performance (e.g., “Could they hear both parts? Does one part need to be louder? What can we do to make the performance better?”).
 Finally, sing or play the recording of “Every Night” as a good-bye song as the students prepare to leave the classroom.

Sample Assessments  
Formative  
Observe the students patting the steady beat, singing new songs, singing known songs as partner songs and/or in a canon (round). Continue evaluating students following non-verbal cues to sing/play faster, slower, louder, softer, deciding if various songs will fit together with other songs, and assessing a performance.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades 2, 3, & 5). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 3 -- “Every Night,” p. 224 (CD5:35); “Freré s Jacques” (“Are You 
Sleeping?”), p. 151 (CD4:2); 
“Rocky Mountain,” pp. 18, 37 (CD1:14); grade 5 – “Mango Walk,” p. 70 (CD2:19); “Sweet Potatoes,” p. 86 (CD2:28); “Sing for Your Supper,” p. 90 (CD2:31)].  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 3, 4, & 5). New York: Macmillan/McGraw-Hill.
Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

America (My Country ‘tis of Thee) 
Time Frame
One 30-40 minute lesson

Overview
Students sing songs and listen to a famous masterwork.  Students describe qualities in the music that create various effects.

Standard

Aesthetic Perception 

	Arts Benchmark


	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions. 
	M–AP–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students listen to a theme and variations on a familiar tune and describe the means by which rhythm, meter, tempo, dynamics, and tonality contrast in each variation. They become aware of ways in which musical effects are achieved and express the different aesthetic or feeling within each part. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	37.    
	Demonstrate active listening strategies, including asking questions, responding to cues, and making eye contact (ELA‑4‑E5)


Interdisciplinary Connections 
Students demonstrate active listening strategies by discussing musical selections.
Vocabulary 
steady beat, melody, tempo, dynamics, form and structure, piano, forte, mezzo piano, mezzo forte, crescendo, decrescendo, diminuendo, theme, variations, bitonality, interlude, coda, dissonance, meter, strophic, through-composed
Materials and Equipment   
songs include “Paw-Paw Patch,” “America (My Country ‘tis of Thee),” “America, the Beautiful,” “Freré  Jacques,” recording of Variations on “America” by Charles Ives

Prior Knowledge

Students have sung the songs in this lesson.  Students have experience playing circle and line games.  They sing tunefully in several keys that are appropriate for young voices.  Students can tap the rhythm of a song.  They are able to identify well-known songs from neutral syllables.  

Sample Lesson  

Students and teacher sing the song, “Paw Paw Patch.”  After the song has been sung one time, sing any common “hello song” to greet the students.  Students form two lines while singing the song one more time.  Lead the students in the game for “Paw Paw Patch” which they sing and play until everyone has had a turn to be at the top of the set.  

Sing “America (My Country ‘tis of Thee)” on a neutral syllable and ask students to identify the song keeping the answer in their heads.  Sing the song one more time on a neutral syllable so the students may “check their work” before answering.  Ask the students to begin singing the song on a familiar prompt, i.e., “Here we go” or “Ready and sing,” on the starting pitch. Students sing the song and pat the steady beat.  Students sing the song two or three times.  Ask the students to determine which parts of the song are the same and which are different.  Students discover the song has two sections and that each section is divided into three phrases, none of which are the same.  Tell them that a composition like this is called through-composed which means it doesn’t have verses and refrain but rather is one big piece.  The song does have four verses, which makes it strophic, but each verse has a dissimilar phrase structure.  They sing the song one more time showing the different sections by holding up one finger for the A section and two for the B section. 
Direct the students to listen to a piece of music that uses the “America (My Country ‘tis of Thee)” melody.  Explain that this piece of music is an example of theme and variations. Written by Charles Ives, the composer liked to improvise on the organ when he played for church services at age 13. Sometimes he played music in two different keys (tonalities) at the same time to produce a dissonant sound, and he used this bitonality to compose “Variations on ‘America.’”  The piece has five main variations, as well as some interludes and a coda.

Explain that a chocolate cake with white icing (the “theme”) might be decorated in different ways (“variations”) for someone’s birthday or a special occasion, but that the flavor of the cake and the icing won’t change too much.  Students listen for the familiar melody as they listen to the variations on the theme and raise their hands when they hear “America” in the music.  Observe as students indicate each time that the melody is heard in the recording of “Variations on America.”  After listening to the music the first time, guide a discussion about the changes that took place in the music for each variation.  For example, did the rhythm change?  Were there changes in the dynamics?  Tempo?  Meter?  Tonality (major/minor)?  What descriptive words characterize each variation?  Have students create a plan of what to do with each variation as they listen again—e.g., tap the steady beat, tap just the strong beats, imitate playing an instrument.  (See information about the composer and the composition in the Resources section.)  Students listen to the music a second time and follow the plan they created.

While still in the circle, sing “Knock the Cymbals” or another familiar game song.  Students stand to sing and play this familiar song and game two or three times. The teacher and students sing “Freré Jacques” quietly as they line up to finish the music lesson. 

Sample Assessments  

Formative 

Observe the students patting the steady beat, identifying a known song, singing known songs, playing known games, indicating when they hear the theme in a listening example of theme and variations, and using descriptive music terminology to discuss a musical selection.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music [grade 6 – Variations on “America,” p. 162 (CD9:13); songs – grade 4]. Glenview, IL: Pearson-Scott Foresman.
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music.  [grade 4 -- “America,” p. 302 (CD7:16);  Variations on “America,” (CD7:17); grade 3 -- “Freré s Jacques,” p. 151 (CD4:2); grade 1 -“The Paw-Paw Patch,” p. T237 (CD5:10)New York:  Macmillan/McGraw-Hill. Listening guide for Variations on “America” is contained in above source.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 3). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to musical literacy (rev. ed.).  [Knock the Cymbals, p. 312).  Lake Charles, LA:  Sneaky Snake.

Title 

Reading and Writing Music IV

Time Frame
One 30-40 minute lesson

Overview
Students read and write melodic and rhythmic patterns using speaking, singing, body percussion, and classroom instruments.

Standard

Creative Expression 
	Arts Benchmark


	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings.
	M–CE–E2


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge, 

Student Understandings 

Students read and sing songs from music notation and identify patterns within the song.  They compare the patterns to determine which patterns are alike and which are different.  Students then write the patterns in music notation. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	Mathematics

	34.   
	Summarize information and relationships revealed by patterns or trends in a graph, and use the information to make predictions (D-1-E)


Interdisciplinary Connections 
Students summarize information revealed by patterns using a graph.

Vocabulary  

steady beat or heartbeat, rhythm, comparatives, neutral syllable, cut-off, two-beat meter, solfa, canon, stick notation, staff notation, repeat sign

Materials and Equipment 

five-line staff drawer (if necessary), chalk or expo markers, magnetic circles to “write” notes, music manuscript paper, pencils
Prior Knowledge

Students are familiar with the songs “Boots of Shining Leather,” “Great Big House,” “Tideo,” and “Rocky Mountain.”  Students have experience in playing circle games, moving independently, and as a mirror image.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies and are able to demonstrate little taps with their hands to demonstrate “the words of the song” which they know as rhythm.  Students know and can demonstrate quarter note (ta), eighth-note pair (ti-ti), quarter rest, and half note (two-oo), sixteenth note group (ti-ka ti-ka) in reading and writing.  They know and can demonstrate (drm sl) with hand signs, solfa, on the staff, and in stick notation.  Students have demonstrated the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, guiro.  They can identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  Students know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

Students sing the known song, “Boots of Shining Leather.”  After the song has been sung twice, sing any common “hello song” to greet the students.  Then the students form a circle and play the game for “Boots of Shining Leather” (AM, p. 288).  The second time they play the game they form two circles, one outside and one inside.  This time the students sing and play the game in a canon after eight beats.  The third time they play the game they sing and play in a canon after four beats. After the last time, the students sing “Boots of Shining Leather” as they return to their places marching the steady beat and tapping the rhythm in their hands.  

Direct the students’ attention to the board where the known song “Great Big House in New Orleans” (Share the Music, grade 3, p. 311, CD7:41) is written on the board in stick notation with solfa.  The students read the rhythm first and then sing the song in the correct rhythm with solfa and hand signs.  After singing the song, the students identify the song on the board as “Great Big House.”  The students write the song on the staff lines with magnetic notes as directed and then write the song in their own manuscripts on music manuscript paper.  

Begin singing “Tideo” (AM, p. 343) phrase by phrase on a neutral syllable.  The students echo with hand signs and solfa.  The students identify the song as “Tideo.”  They go to the circle to play the game several times (until they get back to their original partners).  The students sing the song one more time with hand signs and solfa as they return to their seats.

Direct students to complete word grids (view literacy strategy descriptions) comparing and contrasting “Great Big House” and “Tideo” measure by measure.  Students discover that the two songs have some measures that are identical, some that are similar, and some that are different.  They also will discover that “Tideo” has two additional two measure phrases that are an exact echo of each other.  Students compare the rhythm on one grid and the solfa on a second grid.  They will use the following symbols:  + for same, * for similar; -- for different.

As the students prepare to leave, the teacher and students sing “Rocky Mountain” (all three verses) using a variety of tempos and dynamics. 

Sample Assessments   
Formative 

Observe the students patting the steady beat, identifying a known song, singing a known song with hand signs and solfa, tapping known rhythms, writing a known song in staff notation from stick notation.
Resources
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 2). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (grade 3, p. 311, CD7:41).  New York:  Macmillan/McGraw-Hill.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 3). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to 

musical literacy (rev. ed.). (p. 288, 343) Lake Charles, LA:  Sneaky Snake.

Compare/contrast the rhythm for these two songs

	
	Measure 1
	Measure 2
	Measure 3
	Measure 4
	Measure 5
	Measure 6
	Measure 7
	Measure 8

	Great Big House
	
	
	
	
	
	
	
	

	Tideo


	
	
	
	
	
	
	
	


Compare/contrast the solfa for these two songs

	
	Measure 1
	Measure 2
	Measure 3
	Measure 4
	Measure 5
	Measure 6
	Measure 7
	Measure 8

	Great Big House
	
	
	
	
	
	
	
	

	Tideo


	
	
	
	
	
	
	
	


Title 

Singing the Blues 

Time Frame
Two 45-50 minute sessions

Overview
Students explore the three-line blues lyric pattern through the music of Huddie Ledbetter.  Students compose and sing three-line blues lyrics.

Standard
Creative Expression 

	Arts Benchmark


	Improvise or compose and perform simple musical ideas such as echoing melody or short rhythmic patterns.
	M–CE–E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students improvise 3-line blues lyrics after hearing examples and seeing models of other possible lyrics.  Students incorporate the typical spirit and pattern of the blues and rhythmically fit the lyrics to the typical 12-bar blues design.
	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	63.   
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people  (H-1D-E1)


Interdisciplinary Connections  
Students identify how blues music reflects daily life.

Vocabulary 
12-bar blues chord progression

Materials and Equipment  
recording of “Good Mornin’ Blues” by Huddie Ledbetter; book, Blues Journey, by Walter Dean Myers; Internet media player; midi recording of 12-bar blues accompaniment

Prior Knowledge  
lyrics, chord progression, melody, improvisation
Sample Lesson   

Ask students if they have ever heard a blues song. Invite them to tell what they know about blues music and blues musicians. Continue the discussion by adding that blues songs typically express feelings of sadness.  African American musicians developed this musical style around the time of the Civil War.  Many of them had either been enslaved or lived and worked under conditions that were similar to slavery.  Blues music and songs expressed their sorrow, loss, pain, and unfair treatment.  But blues songs were also filled with hope and courage.         

Remind students that the birthplace of jazz is New Orleans.  Ask them if they know where the blues originated. Historians point to the Mississippi Delta as the birthplace of the blues because so many blues musicians were born there.  However, some of the early and well-known blues musicians were also born in Louisiana. One of them, Huddie William Ledbetter, known as “Leadbelly,” was born near Mooringsport, Louisiana, around 1888. The exact year is not certain. He started playing guitar and accordion as a young boy. Leadbelly played the guitar so well that he was called the “King of the 12-String Guitar.” He named his guitar “Stella” (5 minutes).
Visit the following website and show students photographs of Leadbelly. Click on the music archive and show students his “discography,” which is a list of his recorded music. Leadbelly recorded over a hundred blues songs and other styles of music. This made him one of the most important blues musicians in history. http://www.leadbelly.org/ (Leadbelly Foundation Website) (10 minutes).
Play “Good Mornin’ Blues” and enable students to hear him play the guitar and sing. 

Leadbelly wrote and performed this song in the classic blues style, a three-line lyric pattern accompanied by a 12-bar blues chord progression consisting of three chords. Display the lyrics to “Good Mornin’ Blues” and call attention to the three-lines. Point out that the first two lines are the same, and that the last word of the third line rhymes with the last word of the other lines.

Good mornin’ blues; Blues, how do you do?

Good mornin’ blues; Blues how do you do? 

I’m doing all right, good morning, how are you?




“Good Mornin’ Blues” by Huddie Ledbetter

The first two lines have basically the same melody although musicians typically improvise the melody as well as the words as they sing. Call attention to the third line.  This line usually presents a humorous, witty, or sarcastic twist to the song and leaves a smile on the listener’s face. Play the song again. Have students listen to the way the lines are sung. Then, play the song again and have students sing along (20 minutes).
Display the following blues lyrics. Ask students to tell the similarities between the two lyrics.  Discuss the repetition, rhyme, and the ending.  

Going on a journey; looking for my supposed-to-be.

Going on a journey; looking for my supposed-to-be.

I’m riding that blues highway; and Lord, it’s riding me.    




 “Blues Journey,” by Walter Dean Myers
These lyrics came from the book, “Blues Journey,” which is written in three-line blues lyrics. As the teacher reads the book, have students listen for the repetition, rhyme, wit, or twist, as well as, the rhythm in the lyrics (20 minutes).
Have students work in groups to compose original three-line blues lyrics using the lyrics that they have reviewed and heard as examples. Before students begin writing, assist them in brainstorming titles and themes that they may use for their lyrics. Examples may include: The Bored Stiff Blues, The Homework Blues, Back-to-School Blues, Exam-time Blues, Test Day Blues, Test-taking Blues, Clean-up Time Blues. 

As a class writing exercise, present the first line of a lyric, as in the following example, and ask students to provide the other lines. Also, write the following lyric on the board and assist students with singing it along with the accompaniment for “Homework Blues” found on the attached midi file.   Play the accompaniment several times for students to familiarize themselves with the melody.  Allow them to use this accompaniment when performing original blues lyrics (45-50 minutes).
Homework blues; makes me mope and moan.

Said, homework blues; makes me mope and moan.

But, when my work is done, all my pain is gone.

                      “Homework Blues” by Freddi Williams Evans

Extensions 
Enable students to listen to another performance by Leadbelly by visiting the Louisiana folklore website. Audio clip of performance by Huddie Leadbelly (Louisiana Folk-life Website)

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#fanninstreet
Have students conduct research to find out why Huddie W. Ledbetter was called Leadbelly.

Listen to the music of other blues musicians and research aspects of their lives. Collabolrate with classroom teacher to assist students in writing lyrics/poetry.
Sample Assessments   

Formative

Use the process guide to evaluate students’ success at composing and performing three-line blues lyrics. Evaluate students’ understanding and use of repetition, rhyme, and wit or humor when composing three-line blues lyrics.

Resources 
Leadbelly. (1995). Good Mornin’ Blues. On Good Mornin’ Blues [CD]. Hollywood, FL: Pearl Records.

Lester, J. (2001). The blues singers: Ten who rocked the world. New York: Jump at the Sun.

Myers, W. (2003). Blues journey. New York: Holiday House. 

Information about the blues may be found at the following websites.

http://www.ihobf.org/programs/programs_bshFrameset.asp
http://www.brbluesfoundation.org/     

http://www.pbs.org/theblues/classroom/lessons.html  

Title 

Music as a Universal Language

Time Frame
60 minutes

Overview
Students identify and experience how nations come together through music and how music can communicate a universal message.  They listen to several versions of Beethoven’s “Ode to Joy,” as well as, research Ludwig van Beethoven and the conductor, Seiji Ozawa. They explain how the piece was used in the 1998 Olympic Opening Ceremonies to unite the world.  
Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize universal themes in music and how music communicates a universal language.
	M–HP–E6


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 

Students recognize the universal appeal music holds for people throughout the world. They experience the powerful feeling of the music in expressing joy and unification of spirit.  Knowledge is gained of the significant celebrations and historical occasions at which this work has been performed around the globe.

	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	58.   
	Describe the importance of events and ideas significant to our nation’s development (H-1C-E1)


Interdisciplinary Connections

Students describe the importance of significant events by role playing.

Vocabulary  
composer, Ludwig van Beethoven; conductor, Seiji Ozawa; symphony
Materials and Equipment 

CD player, paper, pencil, wig or coat to represent costume for Beethoven, conductor’s baton to represent Ozawa, recordings of Ode to Joy – orchestral arrangement, version sung in German, version sung in English, Ozawa and Beethoven fact sheet (attached)

Sample Lesson  

Begin by playing a recording of Beethoven’s “Ode to Joy” from Symphony No.9 as students enter the classroom or as a transition into the music lesson.  After students listen to a brief excerpt of the recording, ask if students have heard the music before, where they heard it, and in what context.  This piece has been played as background music in cartoons, movies, commercials, and also at such historical events as the fall of the Berlin Wall and at the Chinese Student protest in Tiananmen Square in 1989.  
The Berlin Wall was erected in 1961 to separate the East and West boundaries of Berlin that were set after WWII. These boundaries also separated the communist government from the democratic government.  Many families were torn apart by the wall, and the people in Eastern Berlin, who were bound by the wall, were forced to stay within the boundaries.  Those who tried to escape were killed.  After much suffering, the wall was opened and East Berliners were allowed to travel to West Berlin in 1989.  For Christmas of that year, world-famous conductor Leonard Bernstein came to conduct the Berlin Philharmonic as they played Beethoven’s 9th Symphony to celebrate the fall of the Berlin Wall.  

Chinese students blasted Beethoven’s 9th Symphony over loudspeakers in Tiananmen Square as they sat in peaceful protest of the communist government in China.  These civilians had occupied Tiananmen Square for seven weeks demanding democratic reform. At that point, the government ordered military tanks to stop them.  Over the course of the seven weeks, millions of innocent people had come by to occupy Tiananmen Square.  Many of the people who were shot and killed were not even protesting; they were just local residents.  The Chinese army killed hundreds, possibly thousands, of their own people to stop the peaceful protest.

Another famous demonstration of Beethoven’s Symphony No. 9 was used at the 1998 Olympics in Nagano, Japan.  Ask the students, “What music is heard in the Olympics?”  They will likely recall that the winners’ national anthems are played when they receive their gold medals.  There is also a big presentation of all the countries at the Opening Ceremonies of the Olympic Games and often music, dance, art and theatre groups from the host country perform for the world.  At the opening ceremony in Nagano, Beethoven’s Symphony No. 9 was performed simultaneously from five different continents.  The conductor Seiji Ozawa conducted six different orchestras through satellite technology.  The orchestras were in New York, Berlin, Sydney, Capetown, Beijing, and right in front of him in Nagano.  Show the students where these cities are located on a map of the world to show how far the music was reaching.  

When Ozawa was asked why the ceremonies had to use all of those orchestras instead of just the one he was conducting in front of him, he said, “People all over the world singing together about joy . . . that’s the purpose.”  Give a brief background of Seiji Ozawa, explaining that he has conducted many orchestras throughout his life, and that he was the music director of the Boston Symphony for over twenty-five years.  He was born in 1935 in China to Japanese parents. He recently had an auditorium named after him for all his work at the Tanglewood Music Festival.  The Festival is an annual summer event that unites many special guest artists and musicians in playing wonderful music.  Explain to the students how even though Ozawa learned music in Japan, he was still able to learn the same music students in America were learning, and students in Germany, Italy, and France were learning.  Ozawa did not communicate to the six orchestras by using his voice, but rather by conducting the orchestras with his arms and hands as they all followed the music.  In this way, Ozawa showed the world that music is a universal language, a language that can be understood by people throughout the world.  

Play excerpts from “Ode to Joy,” sung in both German and English.  What is the difference in these two performances? (The music is the same but the words are different.)  Both songs are about joy and peace.  Why was this piece chosen for the Olympic opening ceremonies?  It is a song that speaks of peace and harmony between nations, which is the purpose of the Olympics: "Olympism is a philosophy of life, exalting and combining in a balanced whole the qualities of body, will and mind. Blending sport with culture and education, Olympism seeks to create a way of life based on the joy found in effort, the educational value of good example and respect for universal fundamental ethical principles." (Olympic Charter 2004, Fundamental Principles, paragraph 1)
Explain that “Ode to Joy” was written by the German composer, Ludwig van Beethoven.  It is the last movement (part) of Beethoven’s Symphony No. 9, which was composed nearly two hundred years ago. It is still extremely popular today around the world.  Beethoven published his first composition when he was twelve years old.  He began to lose his hearing when he was in his twenties but he continued to compose music by hearing it only in his mind.  At the premiere performance of Symphony No. 9, Beethoven had become completely deaf and had to be turned around to look at the audience to see its enthusiastic response to his work.

Professor know-it-all (view literacy strategy descriptions). Divide the class into three groups so that one group represents Beethoven, one represents Ozawa, and one represents an interviewer who has come to ask questions of these two famous musicians about the 1998 Olympic Opening Ceremonies.  The groups are given time to discuss whom they are representing, by thinking up answers or thinking about what that musician might have to say about “Ode to Joy.” Questions for Beethoven may be “Were you surprised by how much people liked your symphony? Did you think that people would still be listening to it after 200 years? How does it feel to compose music in your mind?” Questions for Ozawa may be “Why was ‘Ode to Joy’ selected for the opening ceremonies? How did it feel to conduct six orchestras at once? Did the audience enjoy your performance?”  Prepare all three groups by giving them ideas for questions that they might be asked or should ask using the fact sheet provided.  Students representing the musicians may dress up to add theatrics to the classroom activity.  Each student is asked to write down either four questions (if they are in the interviewing group) or four points (answers) to help them answer questions (if they are in the Ozawa or Beethoven group they can also reference their fact sheets).  The groups work together to ensure that questions, as well as answers, are not repeated.  Each group selects a representative and that student does the asking or answering of the questions.
Sample Assessments   

Formative  
Ask questions throughout the lesson, such as:
 “How do the Olympics help unite nations?” 

“How is music used in the Olympics?” 

“Who is Seiji Ozawa, and how has he helped unite countries?”
“In what way does Beethoven’s “Ode to Joy” show that music is a universal language?

Summative 
Collect students’ questions and answers from the Professor know-it-all activity.  They will be evaluated based on a rubric provided with this lesson.
Resources
Beethoven, J., Brumfield, S., Campbell, P., Connors, D., Duke, R., Jellison, J., et al. (2008).  Making music (Teacher’s ed., gr. 4).  New York, NY: Pearson Education, pp. 150-153.

Information about the Olympic movement can be found at the following website. www.olympic.org 

Information about Beethoven can be found at the following websites.

http://w3.rz-berlin.mpg.de/cmp/beethoven.html 

http://www.lvbeethoven.com/Bio/BiographyLudwig.html 

Information about Ozawa can be found at the following website.

http://www.bach-cantatas.com/Bio/Ozawa-Seiji.htm 
Evaluation Rubric
	Assessment 

Item
	No Effort

Exhibited

(1 point)
	Not

Accomplished

(2 points)
	Minimally

Accomplished

(3 points)
	Accomplished

(4 points)
	Highly

Accomplished

(5 points)
	Points

Earned

	Created

Questions

or created

Possible Answers
	No questions/

answers were given
	Only one 

question/

answer was

given
	Student only 

created two

questions/

answers or  gave partial answers
	Student created only three questions/ answers
	Student created all questions and answers in complete sentences
	

	Participated Well in a Group
	No effort was made to work well with others in group
	Little effort was made to work well with others in group
	Some effort was made to work well with others in group
	Very good effort was made to work well with others in group
	Efforts to work well with others exceeded expectations
	

	Exhibited Appropriate Audience Behavior
	No effort was made to show appropriate audience behavior
	Little effort was made to show appropriate audience behavior
	Some effort was made to show appropriate audience behavior
	Very good effort was made to show appropriate audience behavior
	Student exhibited appropriate audience behavior
	

	Creativity
	No creativity was evident
	Student responses reflected no independent thinking
	Student answers were very brief or reflected little thought
	Student responses indicated independent thinking but lacked in creativity
	Student responses indicated clear and creative thought
	

	
	
	
	
	
	TOTAL PTS.


	


Scale:

A = 18-20 points

B = 16-17 points

C = 14-15 points

D = 12-13 points

F  =   0-11 points

	Seiji Ozawa     
	Ludwig van Beethoven



	· Was born in 1935 in China.

· Started to study music at a very early age.

· Studied at a music school in Japan where he won awards for composition and conducting.

· Worked as assistant conductor with the New York Philharmonic under Leonard Bernstein.

· Held the position as music director of the Boston Symphony Orchestra for over 25 years.

· Became the music director of the Vienna State Opera Orchestra in 2002.

· Conducted the Tanglewood Music Festival held every summer in Massachusetts.

· Has a music hall named after him in Tanglewood – Seiji Ozawa Hall.

· Has conducted many orchestras throughout the world.

· Conducted six orchestras at once via satellite for the 1998 Olympic Opening Ceremonies in Nagano, Japan.
	· Was born in 1770 in Germany.

· Started to study music at a very early age.

· Had his first work published at the age of twelve.

· Composed a variety of music throughout his career including works for solo, small ensembles and orchestra.

· Began to lose his hearing in 1802.

· His Fifth Symphony is one of the most popular classical works of all time.

· Wrote his Ninth Symphony based on the poem “Ode to Joy” by Friedich Schiller.

· Was the first composer to use a chorus in a symphony.

· Is one of the most famous composers of all time.

· Had lost his hearing by the time he composed his Ninth Symphony.

· Many believe his Ninth Symphony is inspirational because it expresses his desire to persevere and rise above difficulties.

· His Ninth Symphony has been played at many historic events.

· When conducting the premiere of his Ninth Symphony, he had to be turned toward the audience to see the enthusiastic audience because he was completely deaf.


Title 

Musical Math Symbols

Time Frame
45 minutes

Overview 
Students construct and perform rhythm patterns. Students determine the duration value of music notes and apply the correct math symbol to solve equations.  

Standard

Critical Analysis  

	Arts Benchmark


	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students identify the value of musical notation in comparison to math equations. Students construct musical patterns and perform them through playing instruments. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	Mathematics

	18.   
	Identify and create true/false and open/closed number sentences (A-2-E)


Interdisciplinary Connections 
Students create true number sentences by using a math symbol to solve equations.

Vocabulary  
music notes (whole, half, dotted half, quarter, eighth)

Materials and Equipment 
copies of worksheets, pencils, rhythmic instruments (sticks, claves, tone blocks, drum, sand blocks)
Prior Knowledge   
Students understand the math symbols (>, < or =), basic math operations (i.e. addition).
Sample Lesson  

Begin the lesson by having students echo-clap a 4-beat rhythm pattern consisting of quarter notes and eighth-note pairs (example:  quarter, quarter, eighth-eighth, quarter—pattern 1).  Then clap a pattern consisting of two quarter notes and a half note (pattern 2). Have students identify the notes in the patterns.  Students then work in small groups to construct several rhythmic patterns that consist of four beats. See patterns 1-5 for examples.

Patterns – 

[image: image4.png]B A e | I A R B e




Remind students to check these patterns by adding the notes’ duration values as they would a math problem. This information is located at the top of the worksheet that follows.  Have each group select one of its rhythms to write on the board and clap for the class.  Collect the other rhythms to use later (15-20 minutes).
Provide students with worksheets and tell them to use the music notes and their duration values to create and work math problems.  Collect and evaluate the completed worksheets (15-20 minutes).
To culminate the lesson, re-assemble the groups and exchange the rhythm patterns that students created earlier.  Have each group combine two of the rhythms to create a pattern of eight beats. Have each group write its new rhythm on the board before clapping it for the class.  Give students the options of tapping these patterns on rhythmic instruments (15 minutes).
Extension
Math (see Making Connections Site: Musical Math Problems)

Sample Assessments   

Formative 

Observe student construction and performance of rhythm patterns as well as their application and understanding of duration values.  Observe to determine students’ success with 1) using duration value of music notes to apply math concepts, 2) identifying and naming musical notes, 3) completing worksheets, and 4) solving problems.

Resources 
Math (see Making Connections Site: Musical Math Problems)

http://mconn.doe.state.la.us/lessonplans.php?task=LP_view&lesson_id=12593&dispPage
Abramson, R. (1998). Feel it! Rhythm games for all. Miami, FL: Warner Bros.

Glass, H., & Hallum, R. (2003). Rhythm stick activities [CD]. Baldwin, NY: Educational 
Activities.  

Student__________________________________________________    

Determine the value of each note and use a math symbol (>, < or =) to solve the equations.   
(The following legend may be removed.)         
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	4 counts
	3 counts
	2 counts
	1 count
	½ count

	whole note
	dotted half note
	Half note
	quarter note
	eighth note


	                     [image: image10.png]


_____  [image: image11.png]



Example:          4        >        2
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Glossary
12-bar blues progression – Specific sequence of chords occurring over 12 measures (e.g., I-I-I-I-IV-IV-I-I-V-IV-I-I).
3/4 meter – Time signature implying that there are three beats in the measure and the quarter note receives one beat. Typically sounds – Strong, weak, weak. 
a cappella – Singing without instruments.
AB form – Fundamental musical form consisting of two parts. 
accompanist – a musician who plays for a soloist or an ensemble
adagio – Italian tempo marking indicating that music be performed moderately slow.
allegro – Italian tempo marking indicating that music be performed fast or lively.
anthem – Song that has an implied value either sacred or secular.
arco – Directs a musician to use a bow on the instrument.
arranger – Musician who adapts a composition to suit specific needs.
audience – Person(s) listening to a live or recorded performance.
Avant-garde – A style of music that is given to artists who are thought to be at the forefront of their activity.
ballet – Artistic dancing.
band – Any group of instrumental musicians.
beat – A metrical pulse underlying rhythmic patterns in music.
bitonality – Using notes from two different keys simultaneously in a composition.
blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint. 
body percussion – Sounds made by striking a part of the body: snapping, clapping, patting, etc.
brass – Instruments made of metal where the musician makes tones by buzzing the lips in a mouthpiece.
call and response – Exchange of musical phrases between two or more performers.
Calypso – Style of Caribbean music. 
canon – A form of music where one voice imitates another at a delayed interval of time.
chant – A group of words arranged in a rhythmical and metrical manner for the purpose of recitation.
chorus – A group of individuals performing vocal music.
coda – A concluding section of music.
composer – A musician who creates original music.
concert hall – A room specifically designed for performing music.
conductor – A person leading an ensemble.
crescendo​ – Italian term indicating that the music gradually increases in volume.
cumulative song – A song that adds a new phrase each time it is sung.
cut-off – A conductor’s cue to stop all sound.
dance music (minuet) – Music in 3/4 meter.
decrescendo – Italian term indicating that the music become gradually softer.
diminuendo – Italian  term indicating that the music become softer.
dissonance – Two or more tones played together that sound displeasing. 
duets – Two musicians performing together. 
duple meter – Metric grouping where a strong beat is followed by a weak beat.
dynamics – The degree of strength, or volume, of the music.
earworms – A portion of a song or melody that gets “stuck” in one’s head.
echo singing – Students imitate a performed pattern.
eighth-note pairs – The division of one beat into two equal sounds.
elements of music – Rhythm, melody, harmony, form, expression, timbre, texture, dynamics, and tempo.
embouchure – The placement of the lips and other facial muscles to create the sounds appropriate for wind instruments. 
ensemble – A group of musicians who perform together. An ensemble can be made up of either vocalists or instrumentalists or a combination of both.
etiquette – The commonly held rules of how a person behaves in a particular setting.
expression – Using variation in dynamics, tempos, timbres, and other stylistic characteristics to convey meaning in the music.
fermata – A symbol indicating that the duration of a note or rest will be increased.
folk – Style of music that has an oral and aural tradition. Typically refers to less sophisticated forms of music.
form – Organization or structure of a composition based upon musical content.
forte – Dynamic marking indicating that music should be played with strength.
found sounds – Sounds created by non-musical instruments or objects.
genre – Category of musical composition.
hand signs – A set of hand positions using a specific height and shape to represent each of the syllables of the musical scale. 
harmony – Two or more tones sounded simultaneously. 
hello song – A song that is sung to and then with students as they enter the classroom.
improvisation – The act of rendering music or bodily movement extemporaneously.
inner hearing – Process where one hears the music internally. 
instrumentation – A combination of instruments in a given composition.
interlude – Music played between sections of a dramatic work.
intermission – A short period of time between musical or theatrical acts.
jazz – American style of music that has combined other 20th century musical styles. Free rhythms and improvisation are essential characteristics.
jingles – Short memorable melodies.
keyboards – Instruments containing a row of keys that are played manually--e.g., piano, organ.
legato – Italian term indicating that the music be performed in a connected or smooth manner.
lullaby – A song with a gentle and regular rhythm. 
lyrics – The words of a song. 
major – A common tonality heard in Western music. It has been used to convey lighter emotions.
march – A style of music that is quick, regular, and rhythmic, in duple meter. 


melody – A succession of pitches that connect musical idea.
meter – The grouping of beats into strong and weak pulses—e.g., 1 2, or 1 2 3, or 1 2 3 4.
mezzo forte – Dynamic marking indicating that music be performed with medium strength.
mezzo piano – Dynamic marking indicating that music be performed with medium softness.
military cadence – A short call and response work song.
minor – A common tonality heard in Western music. It has also been associated with music of exotic lands or to convey darker emotions.
moderato ​– Italian tempo marking indicating that music be performed at a medium tempo, neither fast nor slow.
mood – Predominant emotion.
music notes – Symbols used to show the duration of a pitch.
musical – An American and English genre of music. Typically involves elements of humor or a dramatic performance, as in musical theater?  
neutral syllable – Any syllable used with rhythm when text is not sung.
opera – A European genre of music that is theatrical. Typically involves dramatic elements.
orchestra – A large ensemble of musicians playing stringed, woodwind, brass, and percussion instruments.
orchestrate – To arrange music for an orchestra.
ostinato – A repeated musical figure (melodic or rhythmic) played as an accompaniment to a song or chant.
pantomime – Portrayal of ideas and emotions by physical means.
partner song – A song that may be performed simultaneously with another song.
patriotic music – Music that conveys nationalistic pride in one’s country.
patsching – The act of patting the right hand on the right knee and the left hand on the left knee simultaneously.
pentatonic – A five-tone scale which generally omits the fourth and seventh tones of the major scale.
percussion – Instruments that are struck, shaken, or scraped to produce sound.
phrase – A musical statement that may or may not be finished.
piano – Dynamic marking indicating that music be performed softly.
piggyback songs – Songs where new lyrics are set to familiar songs or melodies. 
pitch – The frequency (highness or lowness) of the sound being made.
pizzicato – Directs musician to pluck the strings of the instrument.
practice – Time that a musician spends rehearsing music without accompaniment. 
program music – Music that attempts to express non-musical idea, e.g. story, place, person, or idea.
quarter note – Musical symbol typically lasting one beat.
quarter rest – A period of silence typically lasting one beat.
quartet – A group of four musicians performing together.
question and answer – The execution of a phrase which seems to ask a question, through one media, followed by an answering phrase in the same (or another) medium.
quintet – A group of five musicians performing together.
refrain – Text or music that is repeated in regular intervals, generally following a verse or other contrasting section.
rehearsal – Time that a musician spends rehearsing music with other musicians.
repeat – A musical symbol where pitches and rhythms are performed more than once.
rhythm – Element of time in music governed by tempo and meter.
rondo – Form of music where a structure is repeated and alternates between new material (e.g. ABACA).
singer – A musician who performs music vocally. 
solfa (solfege) – A system of vocalizing pitches using syllables of the scale—e.g., do, re, mi . . .

solo – A performer or performance that is done by one musician.
spiritual – African-American style of religious folk song. 
staccato​ – Italian term indicating that the musical notes be performed in a separated manner.
staff notation – Traditional rhythmic and melodic notation.
steady beat – Regular pulses.
stick notation – Rhythmic notation that omits note heads.
strings – Instruments that have strings which are bowed, plucked, or strummed.
strong beats – Beats receiving emphasis. 
strophic – Vocal form of music where all stanzas are sung to the same melody.
symphony – Instrumental form typically for orchestral music. 
syncopation – Emphasizing the unaccented beats of a measure.
tempo – Suggests how fast or slow a piece of music is to be performed.
texture – Density of the melody and harmony of a musical work.
theme and variations – Form where the melody is repeated with alterations.
through-composed – Vocal form where new music is introduced throughout the work.
tie – A musical symbol that connects two notes together on the same line or space.
timbre – Tone color that distinguishes instruments and voices.
tonality – A feeling for the key in which a song is written.

tone ladder – Physical representation of solfa syllables.
tone poem – Programmatic work for instruments that attempts to express a non-musical idea.
transition – Connects two sections of music.
trio – Three musicians performing together.
triple meter – Implies that there are three beats in the measure. Typically sounds – Strong, weak, weak.
tuneful singing – Singing on correct pitches in a pleasing manner and with good breath support.
two-beat meter –  See duple meter.
unison – Indicates that musicians perform the same melody.
upbeat – Unaccented beat occurring before a downbeat or strong beat.
verse – New text that is separated by a refrain—a common song form (verse and refrain).
volume – Describes the loudness or softness of  music.
weak beats – Beats receiving less emphasis.
woodwinds – Instruments that are cylindrical or conical in shape and have holes along the length of the instrument  that are covered by the fingers of the right and left hands to alter the pitch. These were originally made of wood include clarinets, oboes, bassoons, saxophones, and flutes.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
MUSIC

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources

(3)
	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 3, 4)
	Create and improvise advanced musical forms using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 2, 4)

	Benchmark 2
	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings

(3, 4)
	Interpret notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4)
	Apply with technical accuracy notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4) 

	Benchmark 3
	Improvise or compose and perform simple musical ideas, such as echoing melody or short rhythmic patterns

(1, 4) 
	Improvise or compose and perform written music

(1, 4)
	Improvise or compose and perform advanced compositions

(1, 4)

	Benchmark 4 
	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media

(3)
	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media

(3, 4)
	Interpret and apply elements of music using preferred medium of performance

(3, 4, 5)

	Benchmark 5
	Participate in organized musical activities including singing, playing, and movement

(1, 2, 5)  
	Perform in organized musical activities including singing, playing, and movement

(1, 5)
	Perform in musical ensembles using preferred performance medium

(1, 5)


MUSIC

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply expanded music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply advanced music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music

(1, 4, 5)
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of music as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Demonstrate awareness of where and how music is used in daily life and within the community

(1, 4, 5)
	Describe the emotional and intellectual impact of music in various contexts 

(1, 4, 5)
	Analyze and express the impact of music on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the creative processes of music

(4)
	Demonstrate awareness of various traditional and technological options pertaining to creative processes in music

(1, 4)
	Compare and contrast traditional and technological options available for artistic expression in music

(1, 4)

	Benchmark 5
	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music  

(1, 5)
	Discuss the question “What is music?” and express intuitive reactions and personal responses to various works

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward musical works

(1, 2, 5)

	Benchmark 6
	Recognize and demonstrate behavior appropriate for various musical environments

(4, 5)
	Demonstrate and discuss behavior appropriate for various musical environments

(1, 4, 5)
	Evaluate and discuss appropriateness of behavior for different types of musical environments

(2, 4, 5)


MUSIC

HISTORICAL AND CULTURAL PERSPECTIVE
Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize musical styles representative of various cultures

(4)
	Identify distinguishing characteristics of musical styles representative of various historical periods and cultures

(1, 2, 4) 
	Compare and contrast musical styles representative of various historical periods and cultures

(1, 2, 4)

	Benchmark 2
	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare and contrast the function of music within historical and cultural contexts, such as celebrations, ceremonies, and events

(1, 4, 5)
	Analyze the function of music as it fulfills societal needs within historical and cultural contexts

(1, 4, 5)



	Benchmark 3
	Recognize families of musical instruments and instruments of various cultures

(4)
	Identify specific types and uses of musical instruments in various cultures

(4)
	Compare and contrast types and uses of musical instruments in various cultures

(4)

	Benchmark 4
	Recognize professions in music and identify the roles of musicians in various cultures

(4)
	Describe careers for musicians and compare the roles of musicians in various cultures

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities for musicians

(3, 4)

	Benchmark 5
	Recognize great composers and their most significant musical works

(4)

	Identify major works of great composers and recognize achievements of prominent musicians

(4, 5)


	Identify prominent musicians of various cultures and compare their lives, careers, works, and influence 

(1, 4) 

	Benchmark 6
	Recognize universal themes in music and how music communicates a universal language

(1, 4)
	Identify and discuss ways in which universal themes are revealed and developed in the music of diverse cultures and time periods

(1, 4)


	Analyze the universality of musical themes across cultures and time periods

(1, 4)


MUSIC

CRITICAL ANALYSIS
Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works

(1, 4)
	Identify the music form (e.g., round, canon) and explain how the elements of music are used in works representing various genres/styles

(4)
	Distinguish and analyze elements of music and expressive devices as used in musical works representing diverse genres/styles

(1, 2, 4)



	Benchmark 2
	Identify simple music events (e.g., dynamic change, meter change, same/different sections) while listening to a work

(2, 4)
	Identify and describe music events (e.g., entry of an instrument, meter change, return of refrain) while listening to a work

(2, 4) 
	Identify and explain compositional devices and techniques used to provide unity and variety and tension and release in a musical work

(1, 2, 4)



	Benchmark 3
	Recognize characteristics of music that make a musical selection appropriate for a particular purpose

(4)
	Describe or explain characteristics of music in regard to suitability of musical selections for specific purposes

(1, 4)


	Analyze the appropriateness of music choices as they relate to purpose

(2, 4, 5)

	Benchmark 4
	Identify relationships among music, other arts, and disciplines outside the arts

(1, 4)


	Describe relationships among music, other arts, and disciplines outside the arts

(1, 4)
	Explain commonalities and differences among music, other arts, and disciplines outside the arts

(1, 2, 4)



	Benchmark 5
	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary

(1, 2, 4)
	Use appropriate criteria and expanded music vocabulary to evaluate the quality of music and performances

(1, 2, 4)
	Use appropriate criteria and advanced music vocabulary to critique the quality of music and performances

(1, 2, 4)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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List:  BRASS instruments











List:  PERCUSSION


instruments











List:  WOODWIND


instruments





1854�
1860�
           1867�
1872�
1875                �
     1880�
1892�
         1932�
�






John Philip Sousa





      1917 


   Sousa joins Naval Reserve      at the age of  62.





Sousa forms his own band





Born in Washington, DC





Joins the US Marine Band as the Conductor





1879


Got married





Published his first musical work





Studied music at 6 yrs. old 


voice, piano, violin, flute, cornet, baritone, and trombone





Ran  away to join the circus





Discharged from Marines and began performing & conducting





13 yrs.old


Enlisted in the Marines





Dies


Last song to conduct, “Stars & Stripes Forever”
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