Grade 4

Dance

Table of Contents

Verb Dances (CE 1)
1


Dance Elements (CE 2)
4
Hawaiian Story Dances (CE 3)
7
Number Phrases = Dance Phrases (CE 4)
10
Improving Dance (CA 5)
12
Dancing Through Storytelling (CE 5)
15
Mirror Movements (CE 3)
17
Cajun Waltz and Cajun Two-Step (HP 1)
19
Dance Styles Around the World (HP 2)
23
Alvin Ailey (HP 3)
27
Dance Images (CA 1)
29
Supporting the Elements (CA 2)
31
Critiquing a Dance Video (CA 4)
33
Working in the Dance World (HP 4)
35
Universal Dance Themes (HP 5)
38
Dance Elements (AP 1)
43
Following and Leading (AP 2)
45
Flocking:  Continuation (AP 4)
48
The Circle (AP 5)
51
Tango and Salsa (AP 6)
55
Dance Sequence (CA 3)
57
Glossary
60
Dance Standards and Benchmarks 
63
Louisiana Foundation Skills
68
Title  

Verb Dances


Time Frame 
45 minutes, two classes

Overview
Students investigate the ability to move and travel though a space correctly without falling or colliding with other students. They explore locomotor movements and their association with action verbs.
Standard

Creative Expression

	Arts Benchmark

	Use kinesthetic awareness, proper use of space and the ability to move safely.
	D-CE-E1


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students investigate locomotor movements while moving safely through space. They generate a list of action words for each letter in the alphabet. The word list can be used as a resource for lessons.

	Grade-Level Expectations (GLEs)

	Grade 4
	English Language Arts

	35.
	Interpret, follow, and give multi‑step directions (ELA‑4‑E2)


Interdisciplinary Connections

Students interpret, follow, and give multi-step directions while performing verb dances.

Vocabulary  

action verbs, transition movements, locomotor
Materials and Equipment 

various types of instrumental music, open space where students can move, 26 index cards 

Prior Knowledge

Students understand verbs or action words. They understand how to perform a variety of locomotor movements (activities such as running, hopping, jumping, skipping, and galloping that take an individual from one place to another; traveling movements). Upon completion of individual deskwork, students are allowed to begin movement activities in order to keep everyone busy and on task.

Transition movements connect one activity or movement to another in order to move smoothly. Transition movements are used during the verb dances created by the students.

Sample Lesson  

In order to keep the students safe during all movement activities, practice the following time- stop technique. When students are moving in personal space (individual space without being able to touch someone) and/or general space (the area in which students are allowed to move), ask them to stand in one place where all students are visible. If a student bumps into another student or object, then the teacher counts to five while that student remains still. If the students bump into anything else during the duration of the lesson, those students are removed from the activity for a longer cool-down period.
As an introduction, students identify a verb for each letter of the alphabet. Use vocabulary cards (view literacy strategy descriptions).  (Vocabulary cards become references or resources for students in other dance lessons and chorographic projects.) The alphabet activity is performed by asking students to print each letter of the alphabet on an index card (one index card for each letter). On the back of each index card, they write an action word (verb) of their choice that corresponds to each letter of the alphabet. Upon completion of writing the verbs, they work individually next to their desks to perform the twenty-six actions on their index cards. Students perform an action for each letter of the alphabet to get a feel for the movements that they have included among the alphabet. 

As another part of the introduction, students use the vocabulary cards to quiz a partner on their verb vocabulary cards. (Students quickly find a partner by standing back-to-back with someone after a signal.) 

Each student selects five action words from their own index cards. Students additionally practice performing the action words adjusting them as they relate to movement elements (time—fast and slow; space—personal and general; energy—light and heavy; shape—large and small). 
After students have selected and performed their five action verbs, they then individually create and practice a “verb dance” to selected music. To create the dance, they use the following formula (1+T+2+T+3+T+4+T+5 = R):

1=First action word movement 

T=Transition movement (any locomotor movement or axial movement)

2=Second action word movement

T=Transition movement (any locomotor movement or axial movement)

3=Third action word movement 
T=Transition movement (any locomotor movement or axial movement)

4=Fourth action word movement

T=Transition movement (any locomotor movement or axial movement)

5=Fifth action word movement

R=Repeat all of the same action words and transition movements three or four times.
Freeze in position to end the dance.
Each student presents his or her “verb dance” while others observe the dances to identify which verbs are being performed in the dances. The students that are observing sit at their desks or on the floor in a respectful manner (audience). While sitting, the students make a list on paper of the verbs that they think appear in the verb dances. Briefly discuss the action words and movements of each “verb dance” after each presentation. 

As an extension to this lesson, students can work in small groups of four to create and practice a “verb dance” to music selected. “Verb dances” are designed around a teacher-selected theme (examples, sports, summer, weather, emotions, etc.) or a book/story. Place students in groups of four by numbering them off 1-2-3-4, 1-2-3-4, etc.

Sample Assessments  

Formative 

Students demonstrate the ability to define and maintain personal space.

Students list the action words expressed through each “verb dance” that has been completed by individual students.

Students use the flashcards to quiz a partner on their verb vocabulary cards.

Checklist to identify the following from each dance:

Clear expression of words

Strong and clear beginning

Variety of movements in personal and general space

Smooth transitions

Strong and clear ending

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Dance Elements

Time Frame 
Five 45-minute classes

Overview
Students present a dance phrase with a set beginning, middle, and end, demonstrating the dance elements.  

Standard

Creative Expression

	Arts Benchmark


	Explore and demonstrate basic movements and the dance elements (space, time, and energy).
	D-CE-E2


Foundation Skills 
Communication, Problem Solving

Student Understandings 
Students create a short dance phrase that can be repeated several times. During the creation, students generate movements through the investigation of the dance elements. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	40.   
	Identify the effectiveness and dynamics of group process and cooperative learning (ELA‑4‑E7)


Interdisciplinary Connections

Students identify the effectiveness and dynamics of the group process and cooperative learning while creating short dances using the dance elements.

Vocabulary  

dance element:  time, energy, and space; dance qualities:  collapse-to move quickly to the ground, sustained-slow steady movements, percussive-sharp quick movements, swinging-swaying in the shape of a pendulum, vibratory-to shake, suspend-to hover or fight gravity

Materials and Equipment
posters on chart paper of the dance elements; various types of instrumental music with many different tempos, rhythms, sounds, etc.; open space where students can move

Prior Knowledge

Students understand the dance elements such as energy, time, and space. They understand how to keep safe while performing activities in personal space and general space. 

Sample Lesson  

Students are placed in small groups of four using the following procedure: Number them off from one to four (1-2-3-4; 1-2-3-4; etc.). Students explore and discover the dance elements (time, energy, and space) by demonstrating various simple movements in a short dance that can be repeated several times (three or four times). They create short dances in small groups of four and perform the completed dances for the class. To complete this task, groups of students create a dance phrase with a set beginning, middle and end, demonstrating the dance elements using the following formula.
Beginning of dance (Day One):  Students concentrate on the element of time.

As a whole class, students discuss the element of time, and they investigate and explore creating movements that demonstrate different examples of the use of time.

Time—include axial movements: demonstrate a change in the tempo of the movements, changing from fast movements and slow movements several times

Transition movement—include a movement to get from the beginning of the dance to the middle of the dance

Middle of dance (Day Two):  Students concentrate on the element of Energy.

As a whole class, students discuss the element of energy, and they investigate and explore creating movements that demonstrate different examples of the use of energy. 

Students gain an understanding of energy words/qualities: collapse, sustained, suspend, percussive, swinging, vibratory. Students create a movement phrase that contains examples of three energy words.
Transition movement—include a movement to get from the middle to the end of the dance

Ending of dance (Day Three):  Students concentrate on the element of space.

As a whole class, students discuss the element of space, and they investigate and explore creating movements that demonstrate different examples of the use of shape.

Space— focused on shapes, including two of the following geometric shapes: circle, triangle, square, and rectangle. Shapes may be narrow, wide, big, or little. Include different levels (high, medium, and low) as well as pathways. Remember, shapes are like statues; students remain still for several seconds when performing a shape.

Repeat from the beginning of the dance to the end of the dance, three or four times, and then freeze in position to end the dance.

An extension of this lesson may include students creating their own formula for a dance. The dance elements may be presented in the dances in any order that the groups of students choose.  Students are asked to include transitions so that moving from one dance element to another is smooth. After repeating the dance three or four times, students end the dance by freezing in position.

Groups share their dances with other students. While students are observing the dances, they use a checklist to identify the dance elements from each dance that is created by their peers.

Sample Assessments 

Formative 

Students accurately demonstrate the use of space, time, and energy. Use a checklist to assess the students’ ability to physically demonstrate the dance elements in their dance. Students use a checklist to identify the dance elements that appear in the group dances.

Students create a sequence with a beginning, middle, and end; they identify each of the parts of the sequence.
Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.

Title 

Hawaiian Story Dances

Time Frame 
Five 45-minute classes
Overview
Students see dance as a way to communicate ideas to the audience/ viewer. They create movements that convey their own thoughts and feeling. 

Standard

Creative Expression

	Arts Benchmark


	Recognize and explore dance as a way to create and communicate ideas and feelings.
	D-CE-E3


Foundation Skills 
Communication, Linking and Generating Knowledge, Resource Access and Utilization
Student Understandings 
Students view and study dances from Hawaii. They discuss what meanings are behind the movement in the dances from Hawaii. After comparing and contrasting Hawaii and Louisiana, they generate new movements to create a Louisiana story.
	Grade-Level Expectations (GLEs)

	Grade 4
	Social Studies 

	13.   
	Explain and compare the cultural identities of various U.S. regions and how a region is influenced by past events and the heritage of its people  (G-1C-E4)


Interdisciplinary Connections

Students compare and contrast dances from Hawaii and Louisiana to create a story.

Vocabulary  

hula, axial movements, locomotor movements, personal space
Materials and Equipment 

Internet access, library books relating to Hawaii and Louisiana, Hawaiian style music
Prior Knowledge

Students understand Louisiana (studied in third grade and continued through fourth grade). They know how to be safe while moving in personal and general space.

Sample Lesson  

Students conduct research (through library books or Internet) to view and study dances from Hawaii and Louisiana. As they search for information, students focus on dances found in the Hawaiian culture. They also locate details behind the movement in the dances from Hawaii. They then attempt to decode the meanings behind movements found in the dances.

After the research is completed (use as much time as needed), students find personal space (amount of space a student needs to move safely without touching others) and practice the basic movement from a Hawaiian dance. Practice with Hawaiian style (hula) music.

Using information gained from the research, students compare and contrast Hawaii and Louisiana to generate a story. Students brainstorm (view literacy strategy descriptions) ideas and write their ideas on paper prior to writing their stories. (Students practice writing for the LEAP.  Stories have a beginning, middle, and ending. The focus of the story is related to Hawaiian natives visiting Louisiana. Students create their own titles for the stories.) They share their Louisiana story with the class. 

The class selects one story through voting for their favorite one. Once a story is selected, movements are added to the story. The students create their own movements. They include movements from Hawaiian culture along with other movements, such as axial (bending, reaching, swaying, pushing, pulling, etc.) and locomotor movements (movements that carry individuals from one place to another; traveling movements) that help translate the chosen story. (Sign language could also be included in this lesson.)

As an extension of this lesson, students explore literature, videos, and visual aids, such as artifacts, props, photographs, and costumes that represent Hawaii and Louisiana.

Sample Assessments  

Formative 

Students take an active role in a class discussion about interpretations of and reactions to a dance.
Ask students to do the following:

Compare and contrast Hawaii and Louisiana

Give details behind the movement in the dances from Hawaii

Generate (and perform) new movement to create a Louisiana story

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Number Phrases = Dance Phrases

Time Frame 
50 minutes

Overview
Students create a 32-count dance phrase while incorporating dance elements.
Standard

Creative Expression

	Arts Benchmark


	Explore the process of making a dance; improvise to create a dance phrase.
	D-CE-E4


Foundation Skills 
Communication, Problem Solving

Student Understandings 
Students make a dance. They improvise to create a dance phrase. General and personal space is used for creating dances. A variety of dance elements are included in the dances.

Vocabulary  

phrase, improvisation, personal space
Materials and Equipment 

various types of instrumental music, open space where students can move
Prior Knowledge

Students are familiar with creating a dance phrase and the dance elements that change movements. They are familiar with multiplication and addition.

Sample Lesson  

Review the dance elements with the class. Write space, time, and energy on the board. Allow the class to generate words that correlate to each of the dance elements on the board. Suggested words follow.
Space: 
Shape—body design within space, statue, frozen without movement

Place—self, individual, personal space, group, and general space


Size—big/small, large/tiny


Levels—high, middle, and low

Directions—forward, backward, right, left, up, down, sideways, diagonal, circular


Pathways—curved, straight, zigzag, upstage, downstage, looped, wavy

Time:
Tempo—speed, fast, slow, super fast, super slow, accelerate, decelerate


Rhythm—pulse, pattern, breath, steady


Accent—great stress, less stress

Energy: flic, float, dab, glide, slash, wring, punch, press


 Qualities—swing, suspend, sustain, percussive, vibratory, collapse

Students create a 32-count dance phrase using dance elements and creating four shapes alternated with walking steps. The 32-count dance phrase is created using the following combinations:

Shape 1 (hold four counts)—at a high, medium, or low level

8-count walking steps in a circle, using swinging arm movements 

Shape 2 (hold four counts)—at a high, medium, or low level

8-count walking steps in several different directions, using percussive arm movements

Shape 3 (hold four counts)—at a high, medium, or low level

8-count walking steps traveling sideways, using collapsing arm movements

Shape 4 (hold four counts)—at a high, medium, or low level

8-count walking steps away from the audience, using vibratory arm movements

Students use all levels—high, medium, and low—at least once in the dance phrase.

Repeat the above combination twice. After they have mastered the original dance, give them the problem of changing levels. The first time is the original dance. Upon the first repeat, all levels adjust so that movements on a low level are performed on a medium level. Movements on a medium level are performed on a high level. Movements that were originally performed on a high level are now performed on a low level. On the second repeat of the dance, all levels adjust again, in the same pattern.
Sample Assessments  

Formative 

Use a checklist to identify the preceding movements from each dance phrase.
Students use improvisation to discover and invent movement and to solve movement problems.
Title 

Improving Dance 

Time Frame 
Three 30-minute classes
Overview
Students explore ways to improve dance phrases created in a previous class.

Standard

Critical Analysis 
	Arts Benchmark


	Identify and discuss basic ways of changing dance movements to improve a dance.
	D-CA-E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students try to expand their original choreography using the dance elements to make changes to improve their dances.
Vocabulary

phrase  

Materials and Equipment 

various types of instrumental music, open space where students can move safely

Prior Knowledge

Students have already completed lesson “Number Phrases = Dance Phrases.” They know the meaning of a dance phrase and how to use the elements to change movements. They are familiar with multiplication and addition. 

Sample Lesson  

Review previous class and remind students of their 32-count dance phrases using dance elements in creating four shapes alternated with walking steps. Students are placed in groups of four, and each group selects a recorder.  Groups will choose one member’s dance phrase to present as a group dance. The chosen member teaches his/her dance to the group.  Students rehearse the new group phrase. 

Prior to the groups’ sharing their phrases, discuss the prompts with the class. The following are sample prompts:

· Body – What body parts did the dancers use?  Did they move one body part more than others?  If so, which body part? Did the dancer balance on a body part?

· Shape – What shapes did you see?  Were they large or small?

· Space – Did the dancers move around the room or stay in one place?  Did you see any pathways? (straight, curvy, zigzag, diagonal, spiral)  Did the dancers use any levels? (high, middle, or low)

· Time – Did the dancers move fast, slow, both? What rhythms were created?

· Energy – What kinds of energy do you see? (smooth, sharp, etc.)

· Choreographic Form—Does the dance have a beginning, middle, and end? What is the choreographic form: AB, ABA, call and response, or narrative?
One at a time, each group performs their selected dance phrase for the class. The audience makes suggestions as to how the group could improve their dance phrase after each group presentation.  The recorder will write suggestions down on note cards or a sheet of paper.

After each group has presented their dance phrase, allow the students the last ten minutes of class to revise their phrase.

On day two, students work in their groups and explore ways to change movements to improve their original dance phrases, using split-page notetaking, (view literacy strategy descriptions). On the “revised” side of the split-page notetaking, students try to expand their original movements using the dance elements. Students review their original dance phrase and rehearse their revised dance phrase. Groups present their original phrase, followed by their revised phrase for the class.  The audience and performers discuss and describe the changes made. 

Example of split-page notetaking:
	Original 32-count phrase
	Revised 32-count phrase

	
	Shape 1
	

	
	Level
	

	
	Shape 2
	

	
	Pathway
	

	
	Shape 3
	

	
	Quality
	

	
	Shape 4
	

	
	Quality
	


Sample Assessments  

Formative 

Students explore, discover, and realize multiple solutions to a given movement problem; choose an effective solution and discuss the reasons for that choice.
Students attentively observe and accurately describe the action and movement elements in a brief movement study.

Resources

Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.

Title 

Dancing Through Storytelling

Time Frame 
50 minutes

Overview
Students incorporate dance elements into a 32-count phrase.

Standard

Creative Expression

	Arts Benchmark


	Execute improvised and set movement patterns with concentration and focus individually and in groups.
	D-CE-E5


Foundation Skills 
Problem Solving, Linking and Generating Knowledge, Citizenship

Student Understandings 
The element of focus is incorporated into dance phrases. Dance patterns using a variety of dance elements are included in the dances. Personal space and general space are utilized. 

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	23a-c.   
	Develop grade‑appropriate compositions by identifying and applying writing processes, including the following:

· selecting topic and form

· prewriting (e.g., brainstorming, researching, raising questions, generating graphic organizers)

· drafting (ELA‑2‑E3) 


Interdisciplinary Connections

Students brainstorm and write a story to develop a 32-count dance phrase using movements with various patterns.

Vocabulary  

focus 

Materials and Equipment 

various types of instrumental music, open space where students can move

Prior Knowledge

Students are familiar with the concept of focus.

Sample Lesson  

Students imagine that they are crossing a river and need to leap from rock to rock to get to the other side. Students work independently to explore ways to use movements to cross the river. (For example, students may move quickly from rock to rock while crossing the river or move slowly; perform different locomotor movements, etc.) Students are placed in groups of three using the following procedure: number the students off from one to three (1-2-3; 1-2-3; etc.).  
While working in groups, students brainstorm ideas on the movements that help them to cross the river. After brainstorming ideas, they write a story related to crossing a river or some obstacle. They work in groups to create a story; students create a 32-count dance phrase that incorporates movements related to the stories. They are encouraged to use movement patterns that incorporate slow or quick movements, locomotor movements, various patterns (zigzag, straight, curved), focus, etc. Students use the dance elements learned in previous lessons.

After dances are complete, each group presents their dance to the class. Remind students to demonstrate the same focus they would have in real life if this dangerous event happened. The audience numbers a piece of paper for each group that is performing. They record their feelings after each group performs, documenting which groups perform with the correct focus.  

Sample Assessments  

Formative 

Students demonstrate concentration and focus in performing movement skills.

Students discuss the following questions:

Which groups perform with correct focus and concentration?

How did all group members work together to contribute to the success of the group while creating a story (and while creating a 32-count dance phrase that incorporated the following dance elements: quick and slow movements).
Resources
Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Mirror Movements

Time Frame 
30 minutes

Overview
The students create mirror dances.

Standard

Creative Expression

	Arts Benchmark


	Recognize and explore dance as a way to create and communicate ideas and feelings.
	D-CE-E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Movement through a space requires working with others or working with objects that focus on relationships.

Vocabulary  

simultaneous, mirroring, reflections, levels
Materials and Equipment 

slow instrumental music; open space where students can move; object(s) that show reflections (small hand-held mirrors, shiny plastic plates, or etc.)--one object per pair (partners)

Prior Knowledge

Students are familiar with simultaneous movement activities as explored in a previous lesson.

Sample Lesson  

Review the term “mirroring.” Give a signal in order for students to find a partner by standing back-to-back with someone. Partners arrange themselves in scattered formation while working safely in personal and general space. While standing back-to-back, one student from each pair raises a hand. Student (leader) raising a hand leads the movements while the student’s partner (follower) follows (or reflects) the movements. Leader slowly moves one part of his or her body at a time, and the follower simultaneously replicates everything his or her partner is performing. Inform students that in a successful mirror, it is hard to tell who is leading and who is following. Allow students to practice movements for several minutes. The leader and the follower exchange roles so that the leader becomes the follower and the follower becomes the leader. Provide students with slow instrumental music while they are practicing the movements. Encourage them to incorporate dance elements such as levels (high, medium, low) and energy into their movements. 

Introduce the term “reflection.” Ask students to brainstorm places and objects that reflect images. (Some possible responses may include looking into a mirror, a reflection in water, objects with shiny surfaces, windows, etc.) Distribute objects (small hand-held mirrors, shiny plastic plates, etc.) that reflect images to partners. Partners take turns performing movements of their choice while observing their reflections in the objects. Students compare and contrast reflections and mirroring by using split-page notetaking (view literacy strategy descriptions). The comparing and contrasting of reflections and mirroring are discussed orally. Students write in their journals (learning logs) describing the reflection experience as they performed movements. 
Students respond to the following questions:

What did the reflections look like while moving?


How is seeing a reflection similar to mirroring movements?

Sample Assessments  
Formative 
Students present their own dances to peers and discuss their meanings with competence and confidence.

Students demonstrate partner skills.

Peer Observations—Students observe student pairs. After observing students, verbally respond regarding the flow of the simultaneous movements performed by each pair.

Resources
Kassing, G. & Jay, D. (2003). Dance teaching methods and curriculum design: Comprehensive K-12 dance education. Champaign, IL: Human Kinetics.

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Pangrazi, R. (2004). Dynamic physical education for elementary school children (14th ed.). San Francisco: Pearson Education.
Title 

Cajun Waltz and Cajun Two-Step

Time Frame 
Two 60-minutes classes 

Overview
Students gain an understanding that dance has existed for a long time.  They investigate reasons why people dance.

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions.
	D-HP-E1


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings 

Students view examples of dance and choose what type of dance they represent—artistic, social, or cultural.  Students read a short passage about Cajun culture and view Cajun dancing.  Students are asked a series of questions about the cultural/historical context of the dance.  
	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	55.   
	 Describe beliefs, customs, and traditions of family life in the past and present  (H-1B-E1)


Interdisciplinary Connections

Students identify and explain the role of dance in cultural contexts.

Vocabulary

progressive, waltz, two-step
Materials and Equipment 

images,  CD/tape player, recordings of Cajun waltz and/or a Cajun two-step

Prior Knowledge

Note: Remind students of the rules of social dance and respecting someone else’s space.  Explain to the students that a Cajun dance moves around the space with everyone traveling in a counterclockwise circle to avoid bumping and traffic jams.  Bumping and colliding into other dancers can cause injuries.  

Sample Lesson 

Begin class with an opinionnaire (view literacy strategy descriptions).  As students enter the classroom, direct them to read the following statement from the board, “It is not very important to learn how to dance because people only dance at parties.”  Students who agree sit on one side of the room, and students who disagree sit on the opposite side. 
Subdivide each of the groups into smaller groups of three or four students.  Students brainstorm three reasons that support the statement as true or three reasons the statement is false.  The groups record their reasons.  Each group assigns one student to be the spokesperson.  That person shares reasons with the class, and a class recorder writes them on the board.  Students will revisit the opinionnaire at the end of class, so information should remain on the board for the duration of the activity.

Ask students why people may dance?  Elicit that people dance for many different reasons. One reason people dance is to celebrate, which includes holidays and other special events such as Mardi Gras celebrations.  Dance is also a way for cultural preservation, recreation, and exercise.  
Share information about the Cajun culture and show slides or videos of people performing Cajun dances.  Students will answer the following questions:  Can you name some special times that dance is used in the Cajun community?  How did each generation learn the music and dances?  How do you think dance ties the Cajun community together?  

Students listen to a Cajun waltz.  Students suggest words that describe the waltz and record their words.  Students repeat this process with the Cajun two-step.  Students compare and contrast the two styles.

To conclude class, students revisit the opinionnaire.  Have the original two groups go to the side they originally supported.  Ask if they want to make any changes or adjustments to their opinions.  Allow those that have changed their original opinion to switch sides.  Have students draw conclusions as to the truth of the statement on the board.

As an extension of this lesson, students can actually participate and learn Cajun dancing. At the next class session, remind students of the rules of social dance and respecting someone else’s space.  Explain to the students that a Cajun dance moves around the space with everyone traveling in a counterclockwise circle to avoid bumping and traffic jams.  Bumping and colliding into other dancers can cause injuries. Move back chairs and desks to create a dance space. Students enter the dance space alone without a partner.

The Cajun waltz is a progressive waltz, meaning it will travel around the space.  

The waltz step is a combination of three steps.  On count one, the student moves forward on his/her left foot in a normal-sized step.  On count two, students take a shorter step on their right foot while continuing to travel forward.  On count three, students step forward on the left foot normal size.  This completes the pattern of the waltz step; to continue, repeat the step, starting on the right foot (pattern: L-R-L / R-L-R).  Have students practice the waltz step as individuals travel around the classroom prior to practicing with partners.

Students continue practicing the Cajun waltz while traveling backwards individually. On count one, students take a normal-sized step while traveling backwards on the right foot.  On count two, students take a shorter step on their left foot while continuing to travel backwards.  On count three, students step backwards on the right foot, normal size.  This completes the pattern backwards. To continue, repeat the step starting on the left foot (pattern: R-L-R / L-R-L).
The Cajun two step is a progressive step, and students use a similar three-step foot pattern from the waltz.  Instead of completing the three steps in three counts, the three steps are completed in two counts.  The two counts are divided into count one and count two.  On count one, students step forward on the left foot.  On “and,” students step on the right foot, but the right foot remains slightly behind the left foot.  On count two, students step forward on the left foot again.  This completes the pattern of the Cajun two-step; to continue, repeat the step, starting on the right foot. 

Continue practicing the steps individually until eighty percent of the students feel comfortable in performing the dance.  Place students in groups of two.  In each group, assign which student is the “leader” and which student is the “follower.”  The leaders stand on the same side of the room in a line and the followers on the opposite, so the two groups are facing each other.  Review the waltz and Cajun two-step without and with music.  
Partners begin facing each other and holding hands in a comfortable manner, keeping space between them.  The leader travels forward and the follower travels backwards.  The leader directs the speed and pathway of the movement and guides the follower around the floor.  Signals for starting and stopping the movement without music will come from the teacher (example:  one, two, ready go).  When music is used, instruct the students to begin following the musical introduction, which is usually eight counts for the Cajun two-step, and six counts for the Cajun waltz.   

Sample Assessments

Formative 

Students perform folk dances from various cultures with competence and confidence.

Students learn and effectively share a dance from a resource in their own community; describe the cultural or historical context.

1. Progress check – Revisiting the opinionnaire to check and adjust their opinions.

2. Personal evaluation – Students self-evaluate using the following question:  How did we change or confirm our opinions of the statement after the activity?

3. Students review the in-class assignment about different types of cultures and dances which they completed earlier.   Students repeat the process of identifying the images and check and correct their choices.

Resources
The following resources will supply printable images and videos and appropriate music to demonstrate the types of dance suggested in the lesson plans.  The websites are free for viewing.  If this specific resource is not available, something similar is acceptable:
http://www.lsue.edu/acadgate/music4/balfaweek07/balfaweek07.htm
http://www.frenchquarter.com/history/SecondLine.php 

http://www.sfzydeco.com/Eagles/Dancers/dancers.htm
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Steve Riley and the Mamou Playboys. (1997). Friday at last [CD]. Lafayette, LA: Swallow Records. 
Title 

Dance Styles Around the World


Time Frame 
Three 45-minute classes
Overview
Students distinguish different types of “dance styles.” They learn about different cultural dances throughout different time periods.

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize basic differences between dance styles and identify styles of dance in various cultures
	D-HP-E2


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students view a visual representation of a dance and identify the culture with which it is most closely associated. They create an understanding of the basic characteristics of the movements and the use of the elements that help distinguish each different dance style. 
	Grade-Level Expectations (GLEs)

	Grade  4
	Social Studies

	63.   
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people.


Interdisciplinary Connections

Students identify dances from various cultures by viewing videos.

Vocabulary  

style, culture

Materials and Equipment 

videos or images, video player, globe or map of the world, a board, dance composition books for each student, index cards, performance rubric, and pieces of paper 

Prior Knowledge

Remind students of safety issues. On the day of the presentations, they are reminded that observers and performers have responsibilities to respect and focus on the task at hand.
Sample Lesson  

On the first day, the class is in a normal classroom formation. Students answer the following questions:  (1) Who can give me a definition of the word “style”?   (Allow students to answer the question with their own words.  The dictionary defines style in the following way:  “A distinctive mode of doing or making something; mode of expression in the arts.”)  (2) Can you list some examples of where you would expect to find different styles?   (Clothing, art, music, and dance are acceptable answers.  Encourage students to expand the list.)  (3) What things could influence different styles?  (Environment, area history, feelings, etc.)
Explain that they will be observing several different styles of dance from different countries around the world.  Students view four minutes of each of the videos of the cultures below.  Before each video, a student locates the country or area on the map or globe:
American – tap, modern dance

French - ballet

Native American – tribal dances

African – tribal dances

European – waltz

Latin American – salsa

French/Cajun/Creole - Zydeco
Hawaiian - hula

Following each viewing, students create a wordlist that describes each style.  Write the list in columns under each culture’s dance form.  

The index cards with the names of the dances are placed in a container for a random drawing. Divide students into seven groups.  Each group chooses a member to select a card.  The student keeps the selection a secret from the class, revealing it only to their group. Students then record the wordlist for their chosen style in their dance journals or learning logs (view literacy strategy descriptions).  The group that selects the American card must choose tap or modern dance. 

At the beginning of the second class, the desks are pushed back, creating a dance space. Each group creates a 24-count phrase of movement.  Students refer to the wordlist recorded in their dance journal to help determine how they will move.  They create and practice the movement phrases.

On the last day, the desks are pushed back, creating a dance space.  Students begin practicing their phrase of movement with their group.  Once all groups appear ready to share their dance phrases, distribute the performance rubrics—one for each student.  Create the performance order. Each group performs their style of movement.  At the end of each group’s performance, the students identify the style that was presented.  Students who are in the audience are evaluating each group using the performance rubric.

After evaluations, students write a short paragraph comparing and contrasting at least two of the styles observed in their learning log (view literacy strategy descriptions).  They are encouraged to use the words from the lists created on day one.

Sample Assessments   
Formative 

Students identify by style examples of dance from various historical periods and cultures.
Students perform folk dances from various cultures with competence and confidence.

Students attentively observe and accurately describe the action and movement elements in a brief study.

Peer evaluation using the performance rubric. 

Students write a short paragraph comparing and contrasting two of the styles seen.

Resources

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
The following websites contain dance images and videos for this lesson:
www.alokli.com/site/dances 

www.dance-videos.net/
Sample Assessment Rubric

“Dance Styles Around the World” Dance Rubric

Group #______________                Culture _______________________

	Points per

Skill
	0

Unacceptable
	1

Acceptable
	2 

Excellent

	Style
	Not recognizable
	Somewhat recognizable
	Immediately

recognizable

	Use of words that describe

the style of dance
	The dance does not reflect the words in the list for this style
	The dance reflects some of the words from the  list for this style
	The dance used many of the words from the list for this style

	Knowledge of dance
	Students cannot remember or perform the dance correctly
	Students must watch others to help them perform correctly
	All students know what comes next and make few mistakes

	Performance
	The students did not perform with the proper style 
	Some students did not perform with the proper style
	All performed with style and energy

	                                     Totals                                                          _____/8


Title 

Alvin Ailey


Time Frame 
60 minutes


Overview 
Students are introduced to famous dance pieces and innovators and performers in that have left an impact on the world of dance.


Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize great dance works, innovators, and performers who have shaped the history of dance.
	D-HP-E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students view, discuss, and write about Revelations and Alvin Ailey. 
	Grade-Level Expectations (GLEs) 

	Grade 4
	Social Studies

	 63.   
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people.


Interdisciplinary Connections

Students identify dance works, innovators, and performers by viewing videos and listening to music.

Vocabulary  

Underground Railroad, spirituals, expression
Materials and Equipment 

An Evening with Alvin Ailey – Revelations, CD player, and video player, dance journals

Prior Knowledge

Students have read the suggested books or something similar.

Sample Lesson  

Students discuss their feelings about slavery and freedom. Play “Wade in the Water” and have students listen to spiritual music. Students try to find phrases that reinforce their feelings about slavery and freedom.   They discuss the connections between their feelings and information about slavery and freedom found in the book and in the music.

Students view video An Evening with Alvin Ailey – Revelations – Wade in the Water.  Students discuss connections between slavery and spirituals and how Alvin Ailey communicates those feelings through dance.

As an extension to this lesson, desks are pushed back to form a dance space.  Students create their own version of something they saw in the video.  Play “Wade in the Water.”  As the music is played, they begin to move individually in a way that reflects the style of Alvin Ailey.
Sample Assessments  

Formative 

Students attentively observe and accurately describe the action and movement elements in a brief movement study.
Students write a short description of the dance style in their dance journals or learning logs.
Resources
The video can be accessed at http://video.google.com/videoplay?docid=3774162116690268906.

An Evening with Alvin Ailey – Revelations – Wade in the Water. [Motion Picture].

 SEQ CHAPTER \h \r 1Benge, J., & Benge, G. (2002). Harriet Tubman, Freedombound.
Cruz, B. C. (2004). Alvin Ailey, Celebrating African- American culture in dance, Berkley Heights, N.J.: Enslow Publishing.

Mortensen, L. (2007). Harriet Tubman hero of the Underground Railroad, Picture Window Books.
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
 SEQ CHAPTER \h \r 1Pinkley, A. (1995). Alvin Ailey. New York: Disney Press.

Rustad, M.E. H. (2001). Harriet Tubman. Mankato, MN: Capstone.

The Staple Singers, (1991). Wade in the Water. On Freedom Highway [CD]. New York: Sony Music Entertainment. 
Title  

Dance Images


Time Frame 
45 minutes 

Overview
Students draw or paint images to identify movements observed in a dance performance.

Standard

Critical Analysis 
	Arts Benchmark


	Observe and identify the basic movements in dance.
	D-CA-E1


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Students identify basic movements of dance by creating a visual representation of an observed dance. Students create a “picture” book of an observed dance.

Vocabulary  

dance elements:  time, energy, and space; dance qualities:  collapse—to move quickly to the ground, sustained—slow steady movements, percussive—sharp quick movements, swinging—swaying in the shape of a pendulum, vibratory—to shake, suspend—to hover or fight gravity

Materials and Equipment 

An Evening with Alvin Ailey – Revelations, CD player and video player, dance journals

Prior Knowledge

Students have completed the lesson, “Alvin Ailey.”  They have already viewed An Evening with Alvin Ailey – Revelations – Wade in the Water.   They have read the suggested books or similar.

Sample Lesson  

Students review an excerpt of An Evening with Alvin Ailey – Revelations – Wade in the Water.  Following the viewing, students discuss what dance elements (time, energy, space and shape) they observed.  Divide students into groups of three or four. Each group creates a “picture” demonstrating something observed in the “Wade in the Water” section of the dance video.  Each group presents their picture to the class.  The class responds as to what dance elements they see being depicted and what they think the dancers are doing.  The presenting group then tells the class what their picture represents.  

Students write what dance elements (time, energy and space) they observed and a short description of what the dancers were doing  in the excerpt, using proper vocabulary in their dance journals or learning logs (view literacy strategy descriptions).
 Sample Assessments  

Formative 

Students respond to a dance using another art form; explain the connections between the dance and their response to it (such as stating how their paintings reflect the dance they saw).
Students observe dance and discuss in terms of elements of dance (space, time, energy).
Students write a short description of the dance style in their dance journals or learning logs.
Resources
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
The video can be accessed at http://video.google.com/videoplay?docid=3774162116690268906.
The following site contains a glossary of dance terms from the National Standards of Dance: http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
Title

Supporting the Elements 


Time Frame 
45 minutes

Overview
Students observe choreography and identify dance elements.

Standard

Critical Analysis 
	Arts Benchmark


	Identify basic examples of the dance elements in various works of dance.
	D-CA-E2


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students ask questions and respond to dance experiences to identify dance elements. 

Vocabulary


space, time, energy, repetition, balance, contrast, emphasis, variety

Materials and Equipment 

VCR or DVD player, An Evening with Alvin Ailey – Revelations or any dance video

Prior Knowledge  

Students have knowledge of dance elements, including space, time, energy, and simple choreographic styles such as AB, call and response, ABA, and narrative. 
Sample Lesson  

Students begin in their normal classroom seating.  Introduce the dance video.  Students are instructed to focus and observe the dance elements found in the dance video. 

Key Dance element terms for discussion are as follows:
Space—shape, levels (high, middle, low), locomotor movements (walk, run, skip, hop, jump, slide, leap), non-locomotor movements (twist, reach, turn, lean, swing, push, pull, spin), directions, pathways

Time—speed/ tempo (slow, fast), repetition, pulse/beat, rhythms

Energy—qualities (sustained, percussive, swinging, suspend, collapse, vibrate), light/heavy

Choreographic form—AB, call and response, ABA, narrative

Review the terminology in the above list and post the list as a resource for students while watching the video segment. Students view the dance video for at least 10 minutes or as time allows.  After viewing the video, students discuss what dance elements were observed. Create a wordlist, including all dance vocabulary observed. Other choreographers include Pearl Primus, Ted Shawn, Daniel Negrun. Additionally, styles of jazz, tap, swing, break dancing, hip-hop, or krumping may be viewed.

After discussion, students are placed in groups, three – five students per group.  Groups assign a recorder and identify which dance element they think was the main element in the dance viewed. Groups continue their discussion and describe how their chosen element was used in the dance.  

For example, if the group chooses energy as their main element, one supporting detail is that the dancers moved lightly and created waves in their torsos to represent the water. Each group needs at least four supporting details. Replay the video if students need to see the dance again. 

Groups share their element and supporting details with the class. Students discuss each presentation.

Sample Assessments 
Formative 

Students observe dances and discuss how they are similar and different in terms of one of the elements of dance.

Students use their learning logs to correctly identify basic dance movements.
Resources

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
The following site contains a glossary of dance terms from the National Standards of Dance:

http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
Title  

Critiquing a Dance Video 


Time Frame 
30 minutes 

Overview
Students create a movie review for a dance video. Students identify the main theme or story idea presented in the dance video.

Standard

Critical Analysis 
	Arts Benchmark


	Identify the main theme or story idea presented in a dance
	D-CA-E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students understand how to identify the main theme of a dance through the analysis of the dance elements.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	22.   
	Identify an audience for a specific writing assignment and select appropriate vocabulary, details, and information to create a tone or set the mood and to affect or manipulate the intended audience (ELA-2-E2)

	24.   
	Develop paragraphs and compositions of at least three paragraphs using the various modes (i.e., description, narration, exposition, and persuasion), emphasizing narration and description (ELA-2-E4)


Interdisciplinary Connections

Students write a review of a dance video for the local paper, identifying the main theme.

Vocabulary  
locomotor movements; axial movements; dance elements: space, time, and energy

Materials and Equipment 

An Evening with Alvin Ailey – Revelations, video player
Prior Knowledge

Students have already viewed Wade in the Water in a previous class.

Sample Lesson  

Students observe dance and identify movements of a variety of styles and communicate the main ideas or themes of the dance. 
Students review the video An Evening with Alvin Ailey – Revelations – Wade in the Water for about five to ten minutes. Students work in pairs to answer the following questions in their learning logs (view literacy strategy descriptions):
What was the main idea or theme of the dance? Give two supporting details.

What do you think the story is about? Explain your answer. 

Are there any main characters in the dance? Name them and explain how you know. 

How did the dance elements affect the dance? 

Describe the set and use of props, lighting, costumes, and music. 

Did these help to tell the story? Why or why not?  

Did the dance evoke any emotions while you were watching? 

Describe what you saw, heard, and felt. 

Which part of the dance did you like the best? Give two supporting details.   
Sample Assessments  

Formative 

Students pretend they are critiquing this video for the local paper. Students use their answers to formulate a two-paragraph composition to convince someone to rent this video.  

Students write a short description of the dance in their dance journals or learning logs.

Resources

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
“Wade in the Water” can be viewed at http://video.google.com/videoplay?docid=3774162116690268906.
Includes activities on critiquing dance. http://www.knowitall.org/artopia/dance/artcritic/index.html
Title 

Working in the Dance World

Time Frame 
Two classes, 45 minutes 

Overview  
The students recognize available careers in the field of dance and compare the role and importance of dancers in various cultures through the ages.


Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize careers in dance and identify roles of dancers in various cultures and time periods.
	D-HP-E4


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings 
Students understand that there are many areas of dance in which a person may work other than as a dancer. They understand that the role of dancers holds an important place in cultures both past and present.
	Grade-Level Expectations (GLEs) 

	Grade  4
	Social Studies

	55.   
	Describe beliefs, customs, and traditions of family life in the past and present.

	63.
	Identify how dance, music, and arts of various cultures around the world reflect the history, daily life, and beliefs of the people.


Interdisciplinary Connections

Students identify and describe the role of dancers by viewing videos of various cultures and time periods.
Vocabulary  

producer, director, performer, choreographer, composer, costume designer, set designer, lighting designer
Materials and Equipment 

index cards with the name of a dance-related profession as listed in the vocabulary list, dance videos, dance journals, dictionary available for each group, a copy of the six questions they are to consider while watching the video
Prior Knowledge

The students have knowledge of tribal or folk dances of different cultures.  

Sample Lesson  

When the students enter the room, divide them into eight groups of approximately equal size.  Each group has a card with one dance job written on it. Students are instructed to sit at any grouping; they may not add extra seats to the group, and they may not turn over the card until instructed to do so.  Once all students are seated, cue them to flip over their cards. They define the word using the dictionary and record the definition in their dance journals or learning logs (view literacy strategy descriptions).  

Upon completion, direct students to view a video. Distribute question sheets to each group. Students take notes in their dance journals on things in the video that may apply to the job written in their card. Students consider the following things while watching the video:
How many products had to be purchased or made?

Does your person make the choices in design? (Costumes, dances, scene changes, musical selections, or lighting)

What other responsibilities might fall under your job description?

What problems might be encountered as part of this job?

How could the problems be solved?

What would happen to the performance without your job?

Students watch a ten-minute segment of a dance video.  After viewing the video, groups discuss each member’s answers to the above questions.

On the second day, students review information compiled in the previous lesson. Students ask Professor Know-it-All (view literacy strategy descriptions) questions.  Using the questions the students were asked to consider concerning their group’s job assignment, each group will be questioned by the other groups. Each “expert” group fields questions from the class until each group has had a chance to serve as the “experts” and all job descriptions have been covered.

To conclude class, students discuss differences between creating dance and dance jobs in tribal societies to modern times.   

1. Why did they dance?

2. How did they learn the dances?

3. Where were the dances performed?

4. What determined the costume for the dance?

5. What kind of music was used for the dance?

6. Who performed the dances?

Students discuss their answers, creating a graphic organizer to reflect their answers. Students identify any job that would be excluded in either tribal societies or modern times from their list.

Extension
Students create an advertisement for an employment agency looking to hire someone for one of the jobs discussed. 
Sample Assessments  

Formative 

Each student writes a job description for one of the jobs discussed. Show students an example of what a job description looks like and what it contains.

Resources
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Several short dance videos are available at this website: 

http://www.pbs.org/wnet/gperf/genre/dance.html 

 SEQ CHAPTER \h \r 1Title 
 
Universal Dance Themes 

Time Frame   45 minutes

Overview
Students recognize that there are universal themes in dance and that dance is a universal language that is used to communicate those themes.

Standard
Historical and Cultural Perspective 

	Arts Benchmark


	Recognize universal themes in dance and how dance communicates a universal language.
	D-HP-E5


Foundation Skills 
Communication, Linking and Generating Knowledge 

Student Understandings 
Students understand that people from all cultures and ages used dance to communicate universal themes, such as nature or good vs. evil. They examine two different dances from two different cultures and from two different times in history.
Vocabulary  
theme, culture, communicate, gesture, fantasy, victim, villain, hero
Materials and Equipment 

two lists of questions, one copy of each dance description, dance journals, board, images  
Prior Knowledge

Students are familiar with the definitions of the vocabulary words.  

Sample Lesson  

Students enter to a normal class set-up. Explain that dance has been used to communicate since pre-historic times.  Before man could use words, gesture and movement were used to communicate.  Some universal themes found in dance are celebration of the seasons, circle of life, dreams, and fantasy. Also found in many dances are the combined concepts of peace over conflict and tension, then release. 
Distribute descriptions of the Apache “Devil Dance.” Students read the description individually or as whole class.  Share the images of the dancers performing.  As the images are viewed, students discuss what they read and compare it to the images.   

The same process is followed with the story of “The Firebird.”  A website listed in the resources contains a video clip of the ballet that is suitable to be shared with students.  After both dances have been discussed, divide the class into groups of four or five students.  Provide seven to ten minutes for the students to respond to the question page regarding the two dances. Next, students compare and contrast the two dances by sharing their responses on the question sheets with the rest of the class.  Students discuss what they learned about the two dance stories.  The students further their discussions by answering the following questions:

How were the dances the same? How were they different?  Why do people through history dance about peace over conflict?  Record the answers on the board.
Sample Assessments   

Formative 

Students take an active role in a class discussion about interpretations of and reactions to a dance.

Students create a Venn diagram (view literacy strategy descriptions) comparing the two dance stories in their dance journals.

Resources

Evans, B., & Evans, M. G. (2003). Native American dance steps. Mineola, NY:  Dover.

Francis M. (1975). 101 stories of the great ballets.  New York: Random House.

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Rogers, F. R. (Ed.). (1941). Dance: A basic educational technique. New York: Macmillan.

Images of the Apache may be found at this website:
http://www.nativeamericanlinks.com/images/Postcards/pc039.jpg

http://www.nativeamericanlinks.com/images/Postcards/pc037.jpg 


Images and video of The Firebird may be viewed at the following website: 

http://www.balletsanjose.org/PhotoGallery.htm
http://it.truveo.com/ballet-l%E2%80%99oiseau-de-feu-firebird-Stravinsky/id/1764625396 

Dance questionnaire

1. What are the dancers communicating to the audience?

2. How is conflict represented? What type of movements, gestures, or shapes does that character show to represent conflict?

3. How is peace represented? What type of movements, gestures, or shapes does that character show to represent peace?

4. Describe the movement that represented the release of tension?

The Apache Devil Dance

The Apache medicine men are the good spirits in this colorful dance.  The Devil is usually dressed in a breechcloth with a black hood over his head.  

The dance varies greatly in detail, but the general theme is always the same:  the conflict between the evil and good spirits, climaxed by the success of the good.

The dance begins as a warrior comes out into the dance area and dances about in a happy, light-hearted manner.  Suddenly, the Devil appears out of the darkness and stiffly and slowly approaches the warrior, circling around him and making threatening passes at him with his hands.  The Devil waves horse hair wands like clawing fingers toward the warrior.  The warrior cannot see the Devil, but he begins to feel his evil influence.  Gradually, he becomes confused and weak.  The Devil becomes bolder and circles closer.  Finally, the warrior slowly sinks to the ground and the Devil rejoices and dances around the fallen warrior.

A medicine man then appears, views the fallen warrior and in scary stomping steps, he dances toward the Devil.  He moves in a stiff type of step, with knees bent and feet apart.  His posture is grotesque.  The Devil is not afraid and fights off the medicine man by circling around the warrior keeping him under his spell.  When the medicine man sees he can do nothing alone he returns to the rear of the stage.

Two or three more medicine men now appear and join the first medicine man moving just as he moves.  The battle between the good spirits and the bad spirit then takes place.  

The Devil at first is bold and defies them, but slowly, the good spirits overcome him.  The Devil sinks away and the medicine men revive the warrior.  They all dance happily off together.

The Firebird

The ballet centers on the journey of its hero, Prince Ivan.  Ivan enters the magical realm of Kashchei, the Immortal.  As he quietly enters the kingdom, he sees that it is cold and dark. Looking around, he notices that all around are statues of people and animals.  While wandering in the garden, he sees and chases the Firebird.  She darts and swoops closer to the ground until Ivan catches her.  The trembling bird begs for its life and Ivan promises not to hurt her.  When he releases her, the Firebird agrees to come to Ivan’s assistance at any time he calls for her.

As Ivan continues though the garden he sees thirteen princesses dancing happily in the clearing.  As he watches them, he notices one more beautiful and graceful than all the others.  Prince Ivan falls in love with her.  He reveals himself to the princesses and tells of his love.  They dance around the garden with the other princess.  Ivan tries to get his Love to leave with him.  The princesses tell him they cannot leave the garden because they are under the control of the evil wizard, Kashchei the Immortal.  As long as he lives, they are in his control.  Suddenly, Kashchei can be heard coming through the garden.   The princesses urge Ivan to flee.  They warn him that if the evil Kashchei finds him there, Ivan will be turned into stone.  Ivan then realizes that the statues around the garden had once been live people before.  He quietly flees the garden.

The next day, Prince Ivan chooses to confront Kashchei at his palace and ask to marry the princess he loves. Ivan bravely enters the garden and walks into the palace.  At first the two talk but soon begin to argue.  Kashchei then sends his magical evil creatures chasing after Ivan.  They jump, leap, and chase Ivan all around the garden.  Ivan calls for the Firebird and true to her promise, she intervenes.  The Firebird swoops down and bewitches the creatures and makes them dance an elaborate, energetic dance.  The creatures and Kashchei are forced to dance until they fall asleep from exhaustion.  Kashchei awakens and is killed by the Firebird.

With Kashchei gone and his magic broken, his evil creatures and the palace disappear.  All the enchanted statues begin to move slowly and begin to come back to life.  The princesses are freed.  Ivan can marry the princess he loves.  With one last pass of the Firebird, they all celebrate their victory.

Title 

Dance Elements
Time Frame 
45 minutes  

Overview
Students should be able to respond to dance using correct language. Students should demonstrate an understanding of appropriate dance vocabulary.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize the dance elements and apply basic dance vocabulary.
	D-AP-E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students should be able to describe a dance or dance phrase in detail using correct dance vocabulary. 

Vocabulary  

dance elements: space, time, energy
Materials and Equipment 

lyrical music or a drum to start and stop the movement activity
Prior Knowledge

Students have a basic understanding of dance elements, locomotor movements (walk, gallop, slide, skip, etc.), and axial movements (bend, reach, wiggle, sway, etc). 

Sample Lesson 
Introduce a template of line choices – straight, curved, circle, spiral, zig zag, and wavy.  Lead the students in a discussion identifying which lines create which geometric shapes.  For instance, straight lines would create a square, a rectangle, and a triangle. Curved lines could create circles and ovals. Lines such as zig zag, wavy, or spiral can create abstract shapes.  Students choose three different static shapes—abstract or geometric—and place them in alphabetical order to create a sequence and create the shapes with their body.  This creates a sequence or pattern. Assign a length of time to hold each shape.  Count to five, count to four, etc. before the students change to their next shape. Students repeat the pattern a minimum of three times and indicate their ending by freezing in their last shape.  
Students can create a group shape using three of the line choices.  Each group can explore one element:  space, time, energy.  As the students explore their element, the group could change their shape and create a way to move in a locomotor pattern. Each group of students can perform their sequence, and the other students can guess what element each of the groups has explored.
Each group performs their group shapes. The audience discusses how the elements were used in each dance. Then students discuss what further changes to the elements could be made if more time were available.

As an extension, groups write down notes from audience discussion. Students return to their groups and implement changes. Dances are performed again, and changes are discussed. 

Sample Assessments 

Formative 

Students attentively observe and accurately describe the action and movement elements in a brief movement study.
Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Title 

Following and Leading 

Time Frame 
30 minutes

Overview
Students participate in a flocking activity designed to create a discussion on the concept of beauty found in the creations of others. 

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance.
	D-AP-E2


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
Students can appreciate ideas and creations of others and communicate what they observe as beauty in dance. 

Vocabulary  

flocking, kinesthetic sense  

Materials and Equipment 

select any music that has a steady beat such as Elvis Presley and The Mamas and Papas,
open space safe for students to move
Prior Knowledge

Flocking is a form of choreography or improvisation that explores movement choices and allows students to see the creation of other dancers.  Flocking comes from dancers imitating birds flying. The established leader creates the movement patterns in a slow pace for the other dancers to follow. Dancers are in the shape of a diamond.






Front of class

# A Lead dancer (when facing front)



# D Follower




# B Follower

# C Follower

Once the “flock” starts moving, the lead dancer can become a follower by turning to follow the next leader. 


[image: image1]
This can continue as dancers switch roles. When facing the back, C would become the leader, and D would lead when dancers would face the left side wall.

If there are more than four students in a group, place a dependent learner in the center of the diamond, is always a follower. Another option would be to have groups of three allowing some students to lead twice.
Sample Lesson  

Group the students into groups of four. Students design a simple pattern that can be followed by all of the students in their group.  Each leader leads with a simple movement, using only his/her arms to practice changing leaders. After all leaders have a turn leading, students could sit in their groups and discuss which movements they thought were “interesting,” and they could continue the discussion as a class. Students could demonstrate movements they enjoyed performing and watching.  Lead the class discussion with questions:
“Do we all agree that the movements were pretty? Why or why not?”

“Which movements did you like best?” 

“Why do you think you like particular movements?”

“Is it okay that we do not agree?”

“How do we decide which movements are the best?”

“Who should decide which dance patterns are the most beautiful to observe?”

Have students watch each other repeat the activity using more movements and advise dancers to try to remember movements they like so that they can continue to build on them. Play comfortable music to accompany the dancers.

Students complete the following opinionnaire (view literacy strategy descriptions) to recognize and respond to students’ dances.

 Sample Assessments  

Formative 

Students demonstrate the following partner skills: copying, leading and following, mirroring.
Students explore, discover, and realize multiple solutions to a given movement problem; choose the most effective solution and discuss the reasons for that choice.

Students complete the opinionnaire to recognize and respond to students dances.

Resources

Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:

http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Opinionnaire

Directions:  After each statement, write SA (strongly agree), A (agree), D (disagree), or SD (strongly disagree). Remember to write a reason to support your answer. 
1. Your group stayed focused throughout the activity. ______________
Your reasons:

2. Your group created beautiful movements. ______________

Your reasons:

3. Your favorite part was being the leader.   ______________
Your reasons:

4. Your favorite part was being a follower.  ______________

 Your reasons:   

Title 

Flocking:  Continuation

Time Frame 
45 minutes

Overview 
Students recognize the many choices in dance by following the creations of others.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize that there are many possibilities and choices available in the process of creating a dance. 
	D-AP-E4


Foundation Skills 
Communication, Problem Solving, Citizenship
Student Understandings 
Students respect the leading abilities of other students and experience the following patterns.  They learn to work with others to accomplish a goal.

Vocabulary  

leading and following, front of stage, stage left, stage right, back of stage, flocking 

Materials and Equipment 

classical music or music with a steady beat 

Prior Knowledge

dance elements:  energy, space, time; flocking 

Sample Lesson  

Students are placed in groups of four. Explain: front of stage (all face the audience), stage right (all turn to the right), back stage (all face the back of the stage, with their backs to the audience), stage left (all face the left of the stage). Write the following on the board:
1.  F

2.  L

3.  O

4.  C

5.  K

6.  I

7.  N

8.  G  

Explain that leaders need to create a simple movement pattern that all followers can replicate.  Each leader has sixteen (16) counts to create a pattern that the group can follow.  Groups can take four counts to make one quarter of a turn to their right and be prepared to follow the next leader.  

1.  F—downstage leader creates movement patterns representing the thought of FLIGHT

2.  L—stage right leader can move from a regular level to a LOWER level and then to a high level and then repeat from the regular level to a low level to a high level.

3.  O—back stage leader can emphasize movement with the arms OVERHEAD.

4.  C—stage left leader can create the sixteen (16) counts of movement from a regular level to a    CROUCHED level.  

5.  K—downstage leader creates movements involving KICKING, and the levels can be changed from low to medium to high.

6.  I—stage right leader creates ITSY bitsy steps and movements.

7.  N—back stage leader demonstrates NON-LOCOMOTOR movements.  The body can move in an axial way, i.e., with a twist of the torso or with the bend of the torso.  

8.  G—stage left leader will GALLOP and the followers will Follow-the-Leader in a path to leave the stage or the view of the audience or to move to an ending position.  The leader will create a movement pattern with the arms to accompany the GALLOP.

As an extension to this lesson, students can complete a progress guide (view literacy strategy descriptions). Students can complete this activity as an assessment. As a class, students compare answers and create a list of choices on the board. Once completed, students can revisit their groupings and make changes. Students can use the list on the board as a resource while they are working.
1. Needed:  A method of accompanying the word flight:  Can you repeat the word fly; can you spell the word flight; can you sing the word FLIGHT?

2.  Needed:  A method of creating music accompaniment.  Can you figure a way to stamp your feet to create a rhythm while you are at the low level?

3. Needed:  Can you think of another word that starts with O that could encourage you to move in a new manner? 

4. Needed:  Can you think of an energetic word that begins with C?

5. Needed:  Can you think of a word that begins with K that could also create a pattern of movement?

6. Needed:  There are lots of words that begin with I that could give you a thought for movement such as itch. What other I words can you think of?   
7. Needed:  Is there a word that begins with N that could give you a new feeling for your group movement?

8. Needed:  The G word could be a word like guide that shows that the leader would guide you to the ending. What other words start with G that you can use to travel off stage?
Sample Assessments  

Formative 

Students demonstrate the following partner skills: copying, leading and following, mirroring.

Students improvise, create, and perform dances based on their own ideas.

Students explore, discover, and realize multiple solutions to a given movement problem; choose their favorite solutions and discuss the reasons for that choice.

Completion of process guide

Resources
Kovar, S., Combs, C., Campbell, K., Napper-Owen, G., & Worrell, V. (2007). Elementary classroom teachers as movement educators (2nd ed.). McGraw Hill.
National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm

Title 

The Circle 

Time Frame 
45 minutes

Overview
Students plan a series of movements that create a dance pattern and assess the creative process.

Standard

Aesthetic Perception 
	Arts Benchmark


	Develop a basic understanding of the processes of creating, performing, and observing dance.
	D-AP-E5


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students experience the process of creating patterns of movements and sharing their ideas with others.
Vocabulary  

circumference, sharing, connecting
Materials and Equipment 

hula-hoops; balls; strips of material that could be joined together to create a circle; music; a handout with six rectangles on a large sheet of paper (each rectangle would be labeled with one of the letters C I R C L E), C – Ball, I – Hoop, R –material, C – Ball, L – Line, E – end; open space where students can move safely
Prior Knowledge

Students can research the importance of a circle in several cultures, such as the Native American culture.

Sample Lesson  

Students discuss their thoughts of what the circle means to them.  They can share circle images.  Students are grouped according to the month of their birthdates:   January and February together, March and April together, etc.

Students share their personal ideas of the circle.  Some thoughts could be a tornado, the constellations, a circle of friends, the Knights of the Round Table, a merry-go-round, a family around a table, the wheels of a car, the steering wheels of a car or a boat, etc.
Students select six circle ideas with their team so that one can be associated with each of the 6 letters of the word CIRCLE. Circular motions are encouraged.  Students are encouraged to use the props.  Students design 15- 20 seconds of movements for each letter.  Students must find a way to gather props or to replace props in a creative way. 

1. C   Students pass their ball from one person to another to represent one of their ideas. Use    of energy and coverage of space is encouraged with a change of level.  

2. I    Students connect to the hoop and create a pattern of movement representing one of their ideas.

3. R   Students hold on to a piece of material and move around in circles as they change the level of the material and move from the front of the room to the rear.

4. C   Students take one of their ideas and all connect to a ball at the same time (i.e., either their feet or their knee or their arm could be touching their ball).

5. L   Students take their next idea and move from their previous position into the shape of a line. This would involve locomotor movements.  The dancers could explore a different method of moving into this line shape (i.e. take tiny steps on the tip toes, take large steps).

6. E   Students create an ending to their choreography.  
Each group shares their choreography. 

Lead the class in a closing discussion that focuses on the processes of creating, performing, and observing dance. “Which part of the creative process is your favorite? Why?” When creating, you are the choreographer, performing…the dancer, and observing…the audience. 

Share other questions and thoughts with the students.

1. Can you think of another idea of creating a pattern of movements?

2. How did you feel when you were creating your group pattern of movements?

3. Did you enjoy using the prop?

4. Can you think of another prop that could be used in another class to create a design?

5. Which of the patterns that you observed made you best visualize a circle?

6. What does a circle represent to you?

7. How did you feel when you were moving in the shape of a circle?

8. Did you feel that your group had a beginning and an ending?

Sample Assessments
Formative 

Students demonstrate the following partner skills: copying, leading and following, mirroring.

Students improvise, create, and perform dances based on their own ideas.

Students explore, discover, and realize multiple solutions to a given movement problem; choose their favorite solutions and discuss the reasons for that choice.

Students demonstrate audience behavior appropriate for a dance performance.
Resources

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
A glossary of dance terms may be found at the following websites:
http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf
http://www.danceadts.com/edsupport/fallseason/vocabulary.htm
Sample handout

C                                            B A L L
_____________________________________________________________

_____________________________________________________________

______________________________________________________________

I                                       H O O P  

_____________________________________________________________

______________________________________________________________

______________________________________________________________

R                                          M A T E R I A L     ___________________________________________________________
___________________________________________________________

____________________________________________________________

C                                             B A L L
______________________________________________________________

______________________________________________________________

______________________________________________________________

L                                              L I N E
__________________________________________________

___________________________________________________
___________________________________________________________

E                                                E N D
___________________________________________________

___________________________________________________

                                  ____________________________________________________
Title 

Tango and Salsa

Time Frame 
45 minutes

Overview
Students demonstrate the difference between pedestrian movements and stylized dance movements.  

Standard

Aesthetic Perception 
	Arts Benchmark
	

	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance. 
	D-AP-E6


Foundation Skills 
Linking and Generating Knowledge, Resource Access and Utilization
Student Understandings 
Students respect the space of others, understand following directions, working with others, and covering a space with locomotor patterns.

	Grade-Level Expectations (GLEs) 

	Grade 4
	English Language Arts

	42.   
	Locate information using a broad variety of reference sources, including almanacs, atlases, newspapers, magazines, and brochures (ELA‑5‑E1)


Interdisciplinary Connections

Students research dances and countries in which they originated using a variety of reference sources.

Vocabulary  

Salsa—a dance with Cuban heritage with a blend of Afro-Cuban jazz music 

Tango—a dance with mixed heritage from Buenos Aires, Africa, Europe, and Argentina   

Quick—a word that relates to a beat of music wherein a dancer would take one count to move that would take ½ as much time as a slow beat  (count 1 is quick, count 2 would be the next quick)

Slow—a word that relates to a beat of music wherein a dancer would take one move and hold the beat through the count of 2

Materials and Equipment 

salsa music, tango music, popular jazz music with a regular beat, CD player, videos of tango or salsa dances, atlas
Prior Knowledge

Students have a basic understanding of locomotor patterns and the dance elements (space, time, and energy).
Sample Lesson  
Students research the Salsa and the Tango on the Internet. Students investigate where the dances are from, years the dances started, and where they are danced today.   

Discuss Cuba and Argentina and the upbeat rhythms of the salsa and the tango.

Have the students clap to the beat of generally popular music.   

A.  Clap 1, 2, 3, 4; then rest 1, 2, 3, 4; and repeat the pattern a few times.  

B.  Students can clap 1&2, 3&4 and repeat this pattern a few times.  Explain this rhythm as quick, quick, slow and quick, quick, slow.  

Continue playing the popular music and have students walk forward in a locomotor pattern of L, R, L, R (1, 2, 3, 4,) and then backwards L, R, L, R (1, 2, 3, 4).

Play tango music and explain the rhythm as Sl, Sl, Q, Q, Sl (Slow, Slow, Quick, Quick, Slow).  Students practice walking this pattern.  This pattern is called the “tango promenade.” 

Play the salsa music. Students try the salsa rhythm Q, Q, Sl (Quick, Quick, Slow).  Students practice walking through this pattern. Students discuss how they feel when they are walking the patterns of the tango and salsa. Students compare their tango and salsa walking/ dancing to everyday (pedestrian) walking. Students complete a Venn diagram (view literacy strategy descriptions). 

Sample Assessments: 

Formative 

Students observe and discuss how dance is different from other forms of human movement (such as sports, everyday gestures).

Students demonstrate accuracy in moving to a musical beat and responding to changes in tempo.

Completion of Venn diagram 

Resources

Harris, J. A, Pittman, A. M. Waller, M.S. & Dark, C.L.  (2000). Dance a while (8th ed.). Boston: Allyn & Bacon.
Title 

Dance Sequence

Time Frame 
Four 45-minute classes 

Overview
Students create a dance through a group discussion of sequencing a dance.

Standard

Critical Analysis 

	Arts Benchmark


	Recognize and discuss the sequencing of movements in dance.
	D-CA-E3


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students recognize and discuss sequencing through the creation of a dance focused on flight.

Vocabulary   

levels: high, middle, low; dance elements: space, time, energy; energy qualities: sustained, percussive, vibratory, collapse, swing, suspend; locomotor: walk, run, skip, gallop, jump, hop, leap, side-slide; choreographic forms: beginning, middle, and end; AB; call and response; narrative; ABA

Materials and Equipment 

DVD or video tape player, video that tells a story, CD, instrumental or environmental music, books on birds, “Creating a Dance” handout
Prior Knowledge

Students know proper use of space and safety.  They are familiar with basic movements, dance elements (space, time and energy), and the process of making a dance. They understand that a dance has a beginning, middle, and end and a particular choreographic form (AB, call and response, narrative, ABA). 

Sample Lesson  

Students begin in their normal seating arrangement. They view a dance which tells a story such as Cinderella, Swan Lake, or Revelations. Any dance that tells a story is appropriate for this lesson.  Following the viewing of the dance, students discuss and identify which parts of the dance constituted the beginning, middle, and end and whether it used a particular choreographic form (AB, call and response, narrative, ABA). Lead a discussion to assist students in determining that the choreographic form is a narrative. They construct a list of adjectives that describes the movements seen.  After the discussion, they write a description of the movements using as many words from the class-generated list that helped reveal the story and what movements constituted the beginning, middle, and end.

On day two, students begin in their normal seating arrangement.  Review previous class’s discussion focusing on choreographic form, narrative, and beginning, middle, and end. Introduce the theme of “flight.”  Assign students to groups of four and select a book or use the Internet to select a story on “flight.”  (Books could include myths or tales from Native American or African cultures that focus on birds or any science/nature-themed books on birds.)  Groups use their chosen story to create a dance.  Give each group the “Creating a Dance” handout.  Each group generates four action words describing “flight” that they include in their dance.  

Dances need to include a beginning, middle, and end; tell a story-narrative choreographic form; use at least two levels (high, middle, and low), two types of energy (sustained, percussive, collapse, vibrate, swing, suspend), two locomotors (walk, run, skip, gallop, hop, jump, leap, side-slide), two shapes, and performed in time.  A recorder documents the group’s choices by completing the “Creating a Dance” handout. 

Day three requires open space.  The recorder completes the “Creating a Dance” handout as the dance movements are determined. One sentence describing the beginning, middle and end of their dance story is logged onto the handout.  Groups continue working on their dances and recording the choreography into the log.  Once the choreography is set, each group should be able to repeat the dance three times.  Groups perform for the class.  After each group has performed, students discuss what movements they saw, what was the beginning, middle, and end, and how the movements told a story. 

Following the discussion, students complete a word grid (view literacy strategy descriptions) handout.  Assign the dance terms/vocabulary words that will complete the top portion of the grid, including specific categories for the dance elements. Students fill in the side of the grid with dance vocabulary words that were used in their “Creating a Dance” choreography.  Students review their answers as a class.
Sample Assessments  

Formative 

Students create a sequence with a beginning, middle, and end; they identify each of these parts of the sequence.
Students present their own dances to peers and discuss their meanings with competence and confidence.

Word grid

“Creating a Dance” handout

Resources

National Standards for Arts Education. What every young American should know and be able to do in the arts. (1994). Reston, VA: MENC.
Example of a Dance Word Grid handout





DANCE WORD GRID

	
	Level
	Locomotor
	Energy
	Time
	Non-Locomotor

	Skip
	
	X
	
	
	

	Sustained
	
	
	X
	
	

	Low
	X
	
	
	
	

	Collapse
	
	
	X
	
	

	Fast
	
	
	
	X
	

	Leap
	
	X
	
	
	

	Twist
	
	
	
	
	X


Example of “Creating a Dance” Handout (mostly completed)

	CREATING A DANCE

	
	Beginning of Dance
	Middle of Dance
	End of Dance

	Levels: 

(at least two)
	high
	low
	high

	Action words: 

(at least four)
	reach

slide
	twist

turn
	turn

lean

	Locomotor words:
(at least two)
	skip
	tip toe


	glide

	Energy qualities:
( at least two)
	sustained
	collapse
	sustained

	Time:
(fast, medium, slow, etc)
	start fast and then slow
	super slow
	medium

	Shapes:
Draw any shape images that might help you 
	
	
	

	Sentences: 
	
	
	


Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abstract –  To remove movement from a particular or representative context by manipulating it with elements of space, time, and force. Dance that is without a plot, character, or storyline.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.

angular – Sharp-cornered.

axial movements – Movements that are made in the same place with one part of the body anchored.

back of stage – The part of the stage that is farthest from the audience (upstage).

balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 

ballet – The traditional style of [image: image2.png]


ballet, which stresses the [image: image3.png]


academic technique developed [image: image4.png]


through the centuries of the [image: image5.png]


existence of [image: image6.png]


ballet.

bleking step – Changing weight from one foot to the next three times, and then clapping twice.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.

choreographer – A person who creates dances.

choreographic forms – Structures that a choreographer uses in the creation of dance.

climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 

composer – A musician who creates original music.

contrast – A principle of design referring to stark differences in movement.
costume designer – A profession where a person designs costumes for dance.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.

critic – A person who judges dance based on aesthetic principles.

culture – Traits of social groups. 

direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

duet – Two dancers performing together.

elements – The components present in all movement: space and time with energy/force. 

emphasis – A principle of design that places importance on one aspect in a dance.
energy – An element of dance referring to force applied to movement.

ensemble – A group of performers.

ethnic dance – Dances that are usually created and performed by a specific group within a culture.

expression – Act of communicating thoughts or feelings using movements or actions.

expressive – To convey meaning or emotion.

flexibility – Able to bend repeatedly without damage or injury.

flocking – A variation on follow-the-leader.
focus– A central point of concentration, attention, or specific energy given to movement in space.

free – Movement that is loose. 

general space – The space where dancers are free to move.
gesture – A movement made with a part of the body to express meaning or emotion.

hero –The main character in a story.  Also called the protagonist.

hula – Ethnic dance from Polynesia. 

improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.

jazz dance –A style of dance that encompasses the forms of tap and swing.
kinesthetic sense – The ability of the body’s sensory organs in the muscles, tendons, and joints to respond to stimuli while dancing or viewing a dance.  
kinetic response – Responding with movement or physical action.

leading and following – 
leader – Effective communication of intended actions to the follower through one or more physical or visual connections.

levels – Refers to an element of dance, high, medium, low.

lighting designer – A person involved with a production who is responsible for the design of the lighting and lighting effects.
locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.

mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.

modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. Movements may be percussive, vibratory, sustained, swinging, suspended, collapsing, or similar.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.

observer – A person who views a dance or movement. 

pantomime – Acting without speaking using gesture and expression. 

pathway – The direction that a dancer moves across the floor.

pattern – Forms, lines, or symbols that move in a pre-arranged sequence.

personal space – The immediate space around a dancer that the student has control over.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.

postures – Body shapes using part of the torso and involving the spine.

principles of design – Refers to the concepts of repetition, balance, contrast, emphasis, and variety.

props – An article used by a dancer.

pulse – A beat underlying rhythmic patterns in music.
quartet – A group of four dancers performing together.

repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 

rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), and the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

sequence – The plan of the movement series in a dance to provide that each movement is a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.

set designer – The person responsible for creating the look of a stage for a performance.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.

sharp – A type of movement energy that is abrupt and angular.

simultaneous – Movements that occur at the same time.
smooth – A type of movement energy that is smooth and connected.

social dance – A dance that is done for enjoyment.

solo – A feature dance performed by one dancer. 

space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 

spirituals – African-American style of religious folk song.

stage – The space where a dance is performed.
stage left – The left side of the stage from the performer’s point of view.
stage right – The right side of the stage from the performer’s point of view.
strong – A type of movement energy that expresses strength.

stillness – Dance quality referring to the absence of movement.
style – A distinctive manner of moving; the characteristic way a dance is done.
syncopated – Emphasizing unaccented beats in music.

tango – A stylized Latin American ballroom dance in 2/4 time.
technical elements – Music, lighting, and costumes are technical elements of dance.
theme – The subject of an artistic composition (e.g., love, healing, nature). 

theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.

tradition – Denotes dances that have arisen out of a particular culture.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.

trio – A group of three dancers performing together.

two-step tempo – Suggests the speed of the music.

unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.

waltz – A dance in triple time in which a couple turns continuously while moving across a dance floor.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.

DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the dance elements (space, time, and energy) 

(1, 2)
	Use the dance elements to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the dance elements to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)
	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the dance elements and apply basic dance vocabulary

(1, 4)
	Understand the dance elements and apply expanded dance vocabulary

(1, 4)
	Understand the dance elements and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance

(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance

(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how dance elements are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how dance elements communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.



























Front of class





# A Follower


		


		# D Follower					# B Lead dancer (when facing the right) 





					# C Follower





***Now all dancers are facing the right side wall and dancer B is creating the movements and everyone else is following.








Grade 4 Dance ( Verb Dances (CE1)




