
What’s the best that could happen?

Student Goal 
Setting: Building 
Volume of Reading:



Chat Box: What is your favorite book from childhood?

Welcome

Maeci France Dr. Amy Hoyle



Today we will. . .

● Examine the Volume of Reading component of 
Guidebooks,

● Discover strategies to increase volume of reading 
through environment, access, and choice, and

● Explore opportunities to empower students through 
guided goal setting.



Guidebooks Instructional 
Framework



What are we wondering?



1. Why is Independent Reading important?
2. How can I set students up for success in Independent 

Reading?
● Critical Attribute 1: Time
● Critical Attribute 2: Access
● Critical Attribute 3: Choice
● Critical Attribute 4: Accountability

Guiding Questions



Two main approaches ELA Guidebooks 2.0 take to ensure students meet the ELA goal:

1. Close Reading: Students work in various groupings to analyze complex, grade-level texts through multiple 
readings of the same, or portions of the same, text to build skills in reading and understanding.

2. Volume of Reading: Students read a wide variety of texts (e.g., different genres and formats, different levels, 
different lengths) on the same topic or idea to build knowledge and skills in reading. Students should also read a 
wide variety of texts they select based on their interests and be held individually accountable for understanding 
what they read.



What does this mean 
for your students?



1. Click on the link in the chat box to read the 
National Council of Teachers of English 
statement on Independent Reading. (4 minutes)
2.  Click on link for Peardeck in chat and 
respond to reflection prompts (6 minutes)

Statement on Independent Reading



Responses



Instance Theory (Logan, 1988)

Encoding

The more we read, the more we 
practice our phonics skills to 

decode words.

Retrieval

We retrieve our reading skills 
when we have opportunity for 

authentic practice.



Engaging students in a volume of reading works best when:

● Students select books which are of interest to them, as this increases the 
likelihood they will persist with reading a book that is complex.

● Students read multiple books on the same topic (similar to how the guidebook 
units are designed), as this increases background knowledge and vocabulary 
knowledge.

● Students are held accountable for their understanding of what they read. 
Accountability for independent reading is necessary, but it should also not be 
cumbersome for students, as one of the goals of engaging students in 
independent reading is to increase their enjoyment in reading. One way to hold 
students accountable is to ask them, at a few points in their reading, to talk or 
write about the text based on a grade-level standard. 

* From Guidebooks 2.0 Reading Guide

Conditions of Successful Independent Reading*:

https://learnzillion.com/resources/134193/


Critical Attribute 1: Time

“If we want to foster fluent 
reading then we need to create 
an instructional environment 
where fluent reading is fostered 
not suppressed.”
              -Richard Allington, 2014



SAMPLE ELA BLOCK (Elementary - High School)

Whole Class
Guidebooks Lesson

Small Group and
Independent Reading

90 Minute Block 45-60 minutes 45 - 60 minutes

120 Minute Block
(Elementary)

60 minutes Guidebooks
30 minutes Science/SS 

30 minutes



1. Work with the school librarian to promote student reading for pleasure through 
reading clubs and associations and award programs (e.g.,Louisiana Young 
Readers’ Choice and Louisiana Teen Readers’ Choice).
2. Schedule time in the school day for students to engage in independent 
reading (e.g., during club time).
3. Block ELA time (e.g., go from 45 minutes per day to 90 minutes per day) for 
teachers to have more time to engage students in independent reading.

* From Guidebooks 2.0 Reading Guide

Ensuring students are engaged in a volume of reading*:

How do we plan and leverage independent reading time?

https://learnzillion.com/resources/134193/


Critical Attribute 2: Access

“Increasing children’s access to 
books has been shown to have 
dramatically positive
effects on reading growth and 
achievement.”
                              -Lindsay, 2013



1. Work with the school librarian to promote student reading for pleasure through 
reading clubs and associations and award programs (e.g.,Louisiana Young 
Readers’ Choice and Louisiana Teen Readers’ Choice).
2. Schedule time in the school day for students to engage in independent 
reading (e.g., during club time).
3. Block ELA time (e.g., go from 45 minutes per day to 90 minutes per day) for 
teachers to have more time to engage students in independent reading.

* From Guidebooks 2.0 Reading Guide

Ensuring students are engaged in a volume of reading*:

How do I curate books for each Guidebooks Unit?

https://learnzillion.com/resources/134193/


ACCESS: Text Rich Environments

Advantages Teacher Tips

Classroom Library Books are always 
available for students

Organize by content 
area or genre

School Library Librarian can curate 
content-specific book 
lists

Communicate with 
librarian before 
launching each unit

Online Libraries Free access at home and 
in the classroom

Bookshare
Open Library



 ACCESS: Classroom Library 



 ACCESS: Online Libraries



 ACCESS: Online Libraries



Critical Attribute 3: Choice

“If you only read the books that 
everyone else is reading, you can 
only think what everyone else is 
thinking.”

                          ― Haruki Murakami



Giving Voice to Choice

http://www.youtube.com/watch?v=3krHQmOsR44


Critical Attribute 3: CHOICE 



It’s time for a paradigm shift.

SHIFT
From making the subject 

interesting . . .To
Tapping into student 

interests.

SHIFT

From require. . .
To desire.



I wonder. . .
What decisions am I 
making for students 

that they could make 
for themselves?



Critical Attribute 4: Accountability

“Reading furnishes the mind only 
with materials of knowledge; it is 
thinking that makes what we 
read ours.”

                                       – John Locke.



Reading Log

What?
A method for students to process and gather their thoughts and learning
When?
Before, during, and after students read a text and engage in discussion
Why?
Encourages students to express their thoughts throughout the learning process

Student Outcomes
This strategy helps students refine their understanding of texts to meet reading 
expectations, prepare for and reflect on group conversations to meet speaking and 
listening expectations, brainstorm and draft ideas in preparation for writing about 
texts, and practice expressing their thoughts in writing to meet language 
expectations.



            Reading Log: Goal Setting

Reading Goals: Monthly goals set by students students in their reading 
logs build student ownership. 

Examples: 
● I will read 1 novel and 4 articles about the Revolutionary War 

this month. 
● I will read independently for 15 minutes every day this month.



Student Reading Log

Choice Reading 
Questions and 
Prompts*:
Students write a 
response to a 
choice reading text 
in their learning 
logs. 

*ELA Guidebooks 
Independent Reading 
Protocols





So, what does the teacher do during independent reading?

Conferences
Ask students about what they 
are reading.  Review logs with 

students.

Reading3
Read part of a book with a 

student.

Listening
Listen to students read.  
Listen to student ideas.

Small Groups4
Provide targeted instruction 

on Guidebooks knowledge and 
skills

1

2



I wonder. . .

What’s the best that 
could happen?



The goal of the Louisiana Student Standards 
for English Language Arts (ELA) is to produce 
a literate person in the twenty-first century. 

A literate person in the twenty-first century should:
● demonstrate independence in reading, writing, speaking, 

listening, and language use;
● build strong content knowledge through reading and writing;
● adapt to the demands of various audiences, tasks, purposes, and 

subjects;
● comprehend as well as critique;
● cite specific evidence and evaluate others’ use of evidence;
● use technology and digital media strategically and capably;
● understand other perspectives and cultures.



Reflections on today’s learning...
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