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Agenda

Objective: Participants will review and discuss key considerations when making placement decisions for 
young children with disabilities within the least restrictive environment. This session will highlight 
resources that will support LEAs in utilizing Indicator 6 data to make appropriate placement 
determinations that support the education of children with disabilities alongside their non-disabled peers.

• What Does the Research Say About Inclusion?
• Early Childhood Special Education Indicators 
• Inclusion Practices  
• Indicator 6 Decision Tree
• Key Levers for Change  
• Resources 



What Does Research Say About Inclusion?
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U.S. Department of Education and Health and Human Services 
Joint Policy Statement on Inclusion 

Inclusion in early childhood programs refers to 
including children with disabilities in early 
childhood programs, together with their peers 
without disabilities; holding high expectations 
and intentionally promoting participation in all 
learning and social activities, facilitated by 
individualized accommodations; and using 
evidence-based services and supports to foster 
their development, friendships with peers, and 
sense of belonging. 
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U.S. Department of Education 
Dear Colleague Letter, 2016

“We are writing to reaffirm the position 
of the U.S. Department of Education 
(ED or Education) that all young 
children with disabilities should have 
access to inclusive high-quality early 
childhood programs where they are 
provided with individualized and 
appropriate supports to enable them to 
meet high expectations.” 



1. In 27 years, the practice of providing special education and related services in regular 
early childhood settings to preschoolers with disabilities has increased only 5.7% and 
many young children with disabilities continue to be educated in separate settings.

2. Inclusion benefits children with and without disabilities. 
3. The quality of preschool programs including at least one student with a disability were as 

good as or better than preschool programs without children with disabilities. However, 
traditional measures of early childhood program quality might not be sufficient for 
assessing quality of programs that include children with disabilities. 

4. Children with disabilities can be effectively educated in inclusive programs using 
specialized instruction. 

5. Parents and teachers influence children’s values regarding disabilities. 

Fact Sheet of Research on Preschool Inclusion 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf


6. Individualized embedded instruction can be used to teach a variety of skills, including 
those related to early learning standards, and promote participation in inclusive preschool 
programs to children with and without disabilities. 

7. Families of children with and without disabilities generally have positive views of 
inclusion. 

8. Inclusion is not more expensive than having separate programs for children with 
disabilities. 

9. Successful inclusion requires intentional and effective collaboration and teaming. 
10. The individual outcomes of preschool inclusion should include access, membership, 

participation, friendships and support. 
11. Children with disabilities do not need to be “ready” to be included. Programs need to be 

“ready” to support all children. 

Fact Sheet of Research on Preschool Inclusion 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf


Definition of Early Childhood Inclusion 

Early childhood inclusion embodies the values, policies, 
and practices that support the right of every infant and 
young child and his or her family, regardless of ability, to 
participate in a broad range of activities and contexts as 
full members of families, communities, and society. The 
desired results of inclusive experiences for children with 
and without disabilities and their families include a sense 
of belonging and membership, positive social 
relationships and friendships, and development and 
learning to reach their full potential. The defining features 
of inclusion that can be used to identify high quality early 
childhood programs and services are access, participation, 
and supports.

NAEYC DEC Joint Position Statement on Inclusion 
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Louisiana’s Goals and Priorities 



Early Childhood Special Education Indicators 
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Annual Performance Report (APR)

The reauthorized Individuals with Disabilities Education Act (IDEA) requires each 
state to have a performance plan for evaluating and improving the state's 
implementation of Part B services.

Each state reports annually on the performance of its local educational agencies 
according to targets in its State Performance Plan (SPP). This report is called the 
Part B Annual Performance Report (APR). 

The Office of Special Education Programs (OSEP) has identified 20 indicators used to 
track progress toward meeting state targets. There are three indicators specific to 
early childhood. Other teams within the Department oversee the remaining 
indicators. 

https://osep.grads360.org/#program/spp-apr-resources


Indicator Outline

States must submit an SPP/APR by February of each year. The submission uses the previous year’s performance 

data. For example, states’ federal fiscal year 2019 APR, due February 2020, reported on school year 2018-19 

performance. 

Indicator 1: Graduation 

Indicator 2: Drop-Out

Indicator 3B: Participation for Students with IEPs

Indicator 3C: Proficiency for Students with IEPs

Indicator 4A: Suspension/Expulsion 

Indicator 4B: Suspension/Expulsion

Indicator 5: Education Environments (children 6-21)

Indicator 6: Preschool Environments 

Indicator 7: Preschool Outcomes 

Indicator 8: Parent Involvement 

Indicator 9: Disproportionate Representation 

Indicator 10: Disproportionate Representation in Specific 

Disability Categories 

Indicator 11: Child Find 

Indicator 12: Early Childhood Transition 

Indicator 13: Secondary Transition 

Indicator 14: Post-School Outcomes 

Indicator 15: Resolution Sessions 

Indicator 16: Mediation 

Indicator 17: State Systemic Improvement Plan 



Early Childhood Specific Indicator Overview 

Indicator 6: Preschool Environments Indicator 7: Preschool Outcomes Indicator 12: Preschool 
Transition 

Results indicator: Percent of children 
aged 3 through 5 with IEPs attending 
a:

A. Regular early childhood 
program and receiving the 
majority of special education 
and related services in the 
regular early childhood 
program; and

B. Separate special education 
class, separate school or 
residential facility.

Results indicator: Percent of preschool 
children aged 3 through 5 with IEPs who 
demonstrate improved:

A. Positive social-emotional skills 
(including social relationships);

B. Acquisition and use of knowledge 
and skills (including early 
language/ communication and 
early literacy); and

C. Use of appropriate behaviors to 
meet their needs.

Compliance Indicator: Percent of 
children referred by Part C prior 
to age 3, who are found eligible 
for Part B, and who have an IEP 
developed and implemented by 
their third birthdays. 
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Indicator 6: Preschool Environments 

Where are children ages 3-5 with IEPs receiving the majority of special education 
services?

• Percent of children who attend a regular early childhood program and receive 
the majority of special education and related services in the program (Indicator 
6a) 
• National Data: 44%

• Percent of children who attend a special education classroom, separate school 
or residential facility (Indicator 6b)
• National Data: 26%
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Indicator 6: Preschool Environments 

Where are children ages 3-5 with IEPs receiving the majority of special education 
services?

• Percent of children who attend a regular early childhood program and receive 
the majority of special education and related services in the program (Indicator 
6a) 
• National Data: 44%
• Louisiana 2019-2020 Data: 17.75%

• Percent of children who attend a special education classroom, separate school 
or residential facility (Indicator 6b)
• National Data: 26%
• Louisiana 2019-2020 Data: 4.9%
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Group Discussion Prompts 

Discuss and take notes as a small group. Be prepared to share key discussion points 
with the large group. 

• What inclusive opportunities exist in your LEA program and community?
• What can your LEA and/or program do to ensure inclusive opportunities are 

available for all children?
• How does your LEA and/or program ensure that a child’s disability or eligibility 

category does not drive placement decision?
• How does your LEA and/or program involve parents in making IEP team 

decisions regarding placement?



Inclusion Practices 



The #1 challenge to inclusion is attitudes 
and beliefs 

Inclusion is not a place…
• It is a philosophy 
• It is an attitude
• It is a belief 

Challenges 



1. All children with disabilities require one-to-one care. Most children with disabilities 
can participate in an early childhood program without one-to-one assistance. 
Children with disabilities may require some assistance at times just as any other child 
may need assistance (such as when eating or toileting). 

2. All children with disabilities have challenging behaviors. Just because a child has a 
disability does not necessarily mean the child has behavior problems. Just like any 
other child, some children with a disability may also have some challenging 
behaviors. This could be a result of frustration by not being able to perform an 
activity or being unable to communicate.

3. All disabilities are visible. Some of the disabilities are easily recognized, but some 
are not as obvious. Children with a disability should not be judged by their diagnosis.

Misconceptions of Inclusion  



Benefits of Inclusion 

For Children For Teachers For Families For Communities 

Promotes the development 
of quality interactions 
among peers 

Enhances language and 
communication skills 

Helps children learn to 
understand and accept 
their own and other 
similarities and differences 

Develops patience and 
empathy 

Broadens development of 
new instructional 
techniques and perspective 

Expands opportunities to 
discover and develop 
partnerships with other 
community resources and 
agencies 

Builds stronger 
relationships through 
communication with 
parents and others 

Connects families to 
resources within the 
community 

Unites families and 
provides a support 
network where they can 
share openly 

Provides families of 
non-disabled children the 
opportunity to develop 
meaningful relationships 
and support for children 
with disabilities 

Embraces a vision for the 
community that all children 
are valued and welcome 

Helps communities become 
more accepting and 
supportive of all people 

Allows for the sharing of 
resources in the community 
from various agencies that 
can benefit all children 

Leads to more opportunities 
and possibilities 



Where Can Inclusion Happen 

Dual Enrollment 
Program Options 

Option 1: A child is enrolled in a special education program part of the day and in a regular early childhood 
program for the other part of the day. Classes may be on the same campus or on different campuses. 

Option 2: A regular education preschool teacher and an early intervention teacher teach the child in the early 
childhood program together throughout the day (also known as team teaching or co-teaching)

Reverse 
Mainstream 
Classroom

An early intervention teacher is the lead teacher in an early childhood program which provides services to 
children with disabilities and contains at least 50% of children in the class that are typically developing.  

Itinerant Services An early intervention teacher works on skills and IEP goals with a child with a disability in the early childhood 
program (also known as push-in services) or in another service location (also known as pull-out services). 

● The amount of time the intervention teacher provides services to the child depends on the number of 
service hours specified on their IEP. 

Home Based 
Services

A child is not yet enrolled in an early childhood program and therefore the special education services are 
provided in the child’s home environment by related service providers. 



Indicator 6 Decision Tree 



Group Activity: 

Use the Decision 
Tree to sort each 
scenario 
presented based 
within the 
correct LRE 
placement 



31

Scenario - Jody 

Jody participates in a private mother’s day out preschool program. She attends this program 
9 hours per week and receives all special education and related services in her mother’s day 
out classroom. 

Attends regular early childhood program 
less than 10 hours per week and 
receives majority of services within 
regular early childhood program. 

Inclusive 
Option! 
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Scenario - John 

John is 3 years 5 months. He receives special education services in his home. He does not 
attend preschool or child care.

Attends neither a regular early 
childhood program nor a special 
education program. Receives services in 
the home. 

How can we 
increase 
inclusive 

opportunities 
for this child?
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Scenario - Althea 

Althea is a four year old attending a full-day special education pre-k program. She is provided 
opportunities to interact with typical peers during recess and lunch and an hour of 
enrichment each day.  

Attends separate special education class. 

How can we 
increase 
inclusive 

opportunities 
for this child?
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Scenario - Eddie 

Eddie is 4 years old. He attends a regular pre-K classroom 25 hours per week. He is pulled out 
for speech therapy for 30 minutes twice a week. He receives 30 minutes of special education 
services each day provided by an itinerant teacher within the pre-K classroom.

Attends regular early childhood program 
at least 10 hours per week and receives 
majority of hours of special education in 
the regular early childhood program.  

How can we 
increase 
inclusive 

opportunities 
for this child?
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Scenario - Faun 

Faun attends a faith-based preschool 2 days during the week for 4 hours a day and receives 
30 minutes a week of speech therapy in an office located outside of the classroom.

Attends regular early childhood program 
less than 10 hours per week and 
receives majority of hours of special 
education and related services in some 
other location. 

How can we 
increase 
inclusive 

opportunities 
for this child?



Continuum of Services 

Least Restrictive Most Restrictive 

All services 
delivered within a 
general education 

classroom 
alongside typically 
developing peers  

Child attends 
general education 

program but 
receives services 
within a different 

location  

Child attends 
separate special 

education 
classroom 

(self-contained)
 

Child does not 
attend program 

and receives 
services at home 

or separate 
location. 

What are some considerations and key questions IEP teams can consider as they 
make decisions about placements for young children with disabilities?



IEP Team Considerations 

Child Considerations Family Considerations Curricular Considerations Support Considerations 

What are the child’s 
developmental strengths 
and abilities?

Has the child experienced 
success in his/her current 
or previous placement?

Is the child in a location 
with children their age? 
With typically developing 
children?

Does the family have IEP 
goal areas that they want 
to include?

What opportunities has 
the child had to interact 
with typically developing 
peers that the family felt 
was important? 

Can the child experience 
success in the same 
activities as his/her peers?

Can the child participate in 
the same activities with 
modifications?

Can IEP goals and objectives 
be embedded in classroom 
activities?

What activities can the child 
participate in without extra 
support?

In what activities doe the 
child require extra support?

What extra supports would 
be required?
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Key Levers for Change 

• Intentional use of indicator 6 data to drive local program improvement. 
• IEP team decision making process to support the least restrictive environment. 
• More strategic funding mechanisms to expand inclusive options for children. 
• Updated guidance and information to support families understanding of inclusion and 

how to advocate for what’s best for their child. 
• Increased focus on professional development for direct and related service support. 



Resources 
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Inclusion Resources, ECTA 
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Inclusion Resources, ECTA 
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Inclusion Resources, ECTA 
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Inclusion Resources, ECTA 



Britt Braun, Louisiana Department of Education, 619B Coordinator, Early Childhood 
Academics 

brittany.braun@la.gov 

Leslie Doyle, Louisiana Department of Education, Early Childhood Chief of Staff 

leslie.doyle@la.gov 

Presenter Contact Information 

mailto:brittany.braun@la.gov
mailto:leslie.doyle@la.gov
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Thank you for attending today’s session. You can leave feedback on this 
session using the Teacher Leader Summit app. It takes less than a minute.

   

Session Feedback

How to leave feedback:
1. At the bottom right corner of your session window in 

the app, click on “Rate This”. 
2. In the window that pops up, choose the facial 

expression that reflects your experience.
3. You can also leave an optional comment in the 

window that pops up.
4. Click submit to finalize.


