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Introductions 
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Agenda 

Objective: Participants will receive updates from early childhood networks that are 
currently participating in the Inclusion Pilot. Pilot participants will share an overview 
of vendor partnerships and how trainings and professional development have 
strengthened educator capacity within their communities to support young children 
with disabilities in more inclusive settings. Session participants will have an 
opportunity to provide feedback to the Department about what guidance and support 
is needed to effectively scale best practices.

• Early Childhood Special Education Indicators 
• Specialized Supports and Related Services 
• Pilot Participants: Learning From the Field 
• Closing Reflection and Resources 



Early Childhood Special Education Indicators 
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Annual Performance Report (APR)

The reauthorized Individuals with Disabilities Education Act (IDEA) requires each 
state to have a performance plan for evaluating and improving the state's 
implementation of Part B services.

Each state reports annually on the performance of its local educational agencies 
according to targets in its State Performance Plan (SPP). This report is called the 
Part B Annual Performance Report (APR). 

The Office of Special Education Programs (OSEP) has identified 20 indicators used to 
track progress toward meeting state targets. There are three indicators specific to 
early childhood. Other teams within the Department oversee the remaining 
indicators. 

https://osep.grads360.org/#program/spp-apr-resources


Indicator Outline

States must submit an SPP/APR by February of each year. The submission uses the previous year’s performance 

data. For example, states’ federal fiscal year 2019 APR, due February 2020, reported on school year 2018-19 

performance. 

Indicator 1: Graduation 

Indicator 2: Drop-Out

Indicator 3B: Participation for Students with IEPs

Indicator 3C: Proficiency for Students with IEPs

Indicator 4A: Suspension/Expulsion 

Indicator 4B: Suspension/Expulsion

Indicator 5: Education Environments (children 6-21)

Indicator 6: Preschool Environments 

Indicator 7: Preschool Outcomes 

Indicator 8: Parent Involvement 

Indicator 9: Disproportionate Representation 

Indicator 10: Disproportionate Representation in Specific 

Disability Categories 

Indicator 11: Child Find 

Indicator 12: Early Childhood Transition 

Indicator 13: Secondary Transition 

Indicator 14: Post-School Outcomes 

Indicator 15: Resolution Sessions 

Indicator 16: Mediation 

Indicator 17: State Systemic Improvement Plan 



Early Childhood Specific Indicator Overview 

Indicator 6: Preschool Environments Indicator 7: Preschool Outcomes Indicator 12: Preschool 
Transition 

Results indicator: Percent of children 
aged 3 through 5 with IEPs attending 
a:

A. Regular early childhood 
program and receiving the 
majority of special education 
and related services in the 
regular early childhood 
program; and

B. Separate special education 
class, separate school or 
residential facility.

Results indicator: Percent of preschool 
children aged 3 through 5 with IEPs who 
demonstrate improved:

A. Positive social-emotional skills 
(including social relationships);

B. Acquisition and use of knowledge 
and skills (including early 
language/ communication and 
early literacy); and

C. Use of appropriate behaviors to 
meet their needs.

Compliance Indicator: Percent of 
children referred by Part C prior 
to age 3, who are found eligible 
for Part B, and who have an IEP 
developed and implemented by 
their third birthdays. 
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Indicator 6: Preschool Environments 

Where are children ages 3-5 with IEPs receiving the majority of special education 
services?

• Percent of children who attend a regular early childhood program and receive 
the majority of special education and related services in the program (Indicator 
6a) 

• National Data: 44%

• Percent of children who attend a special education classroom, separate school 
or residential facility (Indicator 6b)

• National Data: 26%
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Indicator 6: Preschool Environments 

Where are children ages 3-5 with IEPs receiving the majority of special education 
services?

• Percent of children who attend a regular early childhood program and receive 
the majority of special education and related services in the program (Indicator 
6a) 

• National Data: 44%
• Louisiana 2019-2020 Data: 17.75%

• Percent of children who attend a special education classroom, separate school 
or residential facility (Indicator 6b)

• National Data: 26%
• Louisiana 2019-2020 Data: 4.9%





Discuss with your group and record on 
sticky notes: 

What are some factors that prevent your 
school systems and programs from placing 
children in more inclusive settings?

Small Group Discussion 



Specialized Supports and Related Services 
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Supporting Young Children with Disabilities

When developmental and learning needs 
are identified early and accurately, and 
children receive timely, appropriate and 
effective supports, interventions and 
specialized services aligned to their needs: 

• learning is accelerated; 
• skill gaps are closed; and, 
• children achieve at higher levels. 
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Specialized Supports and Related Services 

A strong special education system aims to equip children with skills needed to 
achieve success as they transition to kindergarten, postsecondary education, 
employment, and adult life. 

• Children enter early childhood programs during a critical 
developmental stage. Educators play a key role in effectively 
coordinating supports to prepare children for successful experiences 
within their educational environment. 

• Effective programs start with the premise that a child with a disability is 
a general education student first. Administrators, directors, general 
education teachers, service providers and families then work together 
so that high-quality instruction, specialized supports and related 
services are fully integrated while also aligned to a child’s IEP goals. 



• In 27 years, the practice of providing special education and related services in 
regular early childhood settings to preschoolers with disabilities has increased 
only 5.7% and many young children with disabilities continue to be educated in 
separate settings.

• Inclusion benefits children with and without disabilities. The quality of preschool 
• programs including at least one student with a disability were as good as or 

better than preschool programs without children with disabilities. However, 
traditional measures of early childhood program quality might not be sufficient 
for assessing quality of programs that include children with disabilities. 

• Children with disabilities can be effectively educated in inclusive programs using 
specialized instruction. Parents and teachers influence children’s values 

• disabilities. 

Fact Sheet of Research on Preschool Inclusion 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf


• Individualized embedded instruction can be used to teach a variety of skills, 
including those related to early learning standards, and promote participation in 
inclusive preschool programs to children with and without disabilities. 

• Families of children with and without disabilities generally have positive views 
of inclusion. 

• Inclusion is not more expensive than having separate programs for children with 
disabilities. 

• Successful inclusion requires intentional and effective collaboration and 
teaming. 

• The individual outcomes of preschool inclusion should include access, 
membership, participation, friendships and support. 

• Children with disabilities do not need to be “ready” to be included. Programs 
need to be “ready” to support all children. 

Fact Sheet of Research on Preschool Inclusion 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf 

https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf


The LDOE is supporting 6 school systems in learning more about early childhood 
partners that can deliver professional development and specialized support to 
develop the capacity of educators that support children with disabilities.
Goals: 

• Develop a cohort to partner with professional development vendors that 
provide related services for children ages 3-5 with IEPs in the areas of 

• Communication
• Technology
• Functional Skills
• Sensory/Environment
• Executive Functioning 

• Enhance the Partnerships for Success Guide to include vendor 
recommendations for EC Lead Agencies

Early Childhood Inclusion Pilot Overview 

Ascension

Assumption

Calcasieu

Rapides 

Tangipahoa

Vermillion

https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/partnerships-for-success-guide.pdf?sfvrsn=3af99d1f_2
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Partnerships for Success Vendor Guide   

Children across Louisiana’s early childhood 
programs should receive high-quality early 
learning experiences that include supportive 
interactions between teachers and children that 
are grounded in the use of high-quality curricula. 

To ensure access to these interactions and 
high-quality curricula, children with disabilities 
require early childhood educators who are 
equipped to deliver specialized supports. 

https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/partnerships-for-success-guide.pdf?sfvrsn=3af99d1f_2
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Children with disabilities, like all children, should spend the majority of their time 

engaging with their teachers and peers in curriculum based activities. 

Specialized supports are strategies or tools in areas such as the following that ensure 

children with disabilities can engage in the classroom every day: 

• communication,

• assistive technology

• functional skills

• sensory environment

• executive functioning

Professional Development for Specialized Support
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Direct Service Providers

Children with disabilities also need direct services from a certified provider as part of their 

individualized education plan. The Partnerships for Success Guide provides an informal 

inventory of organizations staffed with certified providers that use alternative or innovative 

methods to deliver direct services to students with disabilities. This includes: 

• speech language therapy

• occupational therapy

• adapted physical therapy 

• physical therapy

• social work/counseling/psychological services 

• school health services 

https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/partnerships-for-success-guide.pdf?sfvrsn=3af99d1f_2
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Specialized Supports & Related Services 
Partnerships for Success Vendor Guide  

Organizations denoted with the Early 
Childhood icon provide targeted 
professional development opportunities 
for early childhood educators in 
delivering specialized supports to 
children with disabilities. 

Let’s Discuss: How can you support 
teachers, site leaders, and/or families to 
be champions of early childhood 
inclusion?

https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/partnerships-for-success-guide.pdf?sfvrsn=3af99d1f_2


Pilot Participants: Sharing From the Field
Ascension Parish, LASARD   



TRAINING COACHING 
SESSIONS

ONLINE COURSES RESOURCES

PROFESSIONAL DEVELOPMENT



• Build a culture of inclusion in all classrooms to embrace the differences and 
support needs for students with disabilities

• Utilizing a positive behavior approach, teachers will learn how to support 
students with individual behavior needs and generalize those strategies to various 
classroom situations.

• Increase the use of instructional strategies to help students meet grade level 
expectations and promote engagement / participation in all academic lessons.

• Provide opportunities for student talk and expression across activities, while 
increasing the use of language mapping to enhance communication skills.

 
LASARD and Ascension Parish Partnership Goals 



Training Outline 
September, 2020 Creating a Positive Classroom 

Environment 
Physical Arrangement Visual Supports, Positive 
Behavior Strategies, Communication Strategies, 
Sensory Support

September, 2020 Building a Communicative 
Environment

Forms/Functions, Effective Facilitation Language 
Modeling, Student Relationships

October, 2020 Inclusive Practices:  All Means 
All

Inclusion Essential Supports, Adult/Student 
Relationships, TSG Standards, and Ecological 
Inventory

January, 2021 Prevention is Key: Positive 
Behavior Strategies for All 
Students

Target Behavior/Functions of Behavior, Expectations, 
Choices, Reinforcement, Priming

February, 2021 Executive Functioning Focus and Attention, Initiation and Completion, 
Cognitive Flexibility, Impulse Control, Emotional 
Regulation



COACHING 
CYCLE

Initial Contact
Pre-visit questions to focus 

observation

Observe
LASARD/APSB collaborative 
teams visited classrooms & 

collected observational 
information using rubric

Feedback
Debriefing

Written 
feedback
Strategies



September/November 

• Lack of intentional planning 
• Visual schedules present but not utilized
• Minimal student engagement and student to student interactions during lessons
• Environment and activity transitions were not supported using proactive strategies
• Accessible resources from trainings were not being utilized or referenced
• Individualized supports were not being provided to address behavior, social, academic, 

communication or functional needs.
•

March/April 
● Evidence of intentional planning
● Increased effectiveness in using visuals, including schedules
● Increased student interactions through targeted strategies
● Increased participation in online trainings and access to resources in our shared drive
● Increased use of communication boards
● Increased student engagement, improved student behavior

Qualitative Data 



CLASS Observation Data From Our Most “At Risk” Site

FALL CLASS SCORE SPRING CLASS SCORE DIFFERENCE

Teacher 1 4.39 4.42 +  0.03

Teacher 2 3.81 5.08 + 1.27

Teacher 3 4.72 5.25 + 0.53

Teacher 4 4.17 4.19 + 0.02

Teacher 5 3.81 6.06 + 2.25



“The virtual trainings and things that were provided during the sessions (was the greatest 
takeaway from the LASARD pilot).  As a special education teacher, I already use a lot of visuals 

and different means of  communications for some of my students. But seeing them implemented  
differently and the ideas that were presented during the virtual trainings were  really helpful to 
me. It gave me different ideas as to how to reach more of my  students. I was so often focused 

on reaching the needs of the students with  disabilities with visuals and augmentative 
communication that I did not always  extend that to the whole class. Some of the visuals in the 

virtual trainings or  the ideas and things that were shared helped to make all students more  
independent once I implemented them in the classroom.”  

Lindsey Hebert 
Special Ed Reverse Inclusion Pre-K Teacher

Lakeside Primary School
Ascension Parish, Louisiana

Testimonials



“I think virtual trainings were the most beneficial because you covered several different behaviors 
of children in our classrooms explaining the reason for their  specific behavior along with a variety 

of supports to provide for them. The  trainings I've received from LASARD have saved me time 
researching for ways to meet my students' needs. It has helped me understand their needs better 

and  how I can more effectively support them.”  
Courtney Edwards 
Head Start Teacher

Pecan Grove Primary School
Ascension Parish , Louisiana

“Follow-up emails allowed me to see my refinements and reinforcements. I was  able to take the 
feedback I received and continue to do what was working. I was also able to take the refinements 
into consideration and change what wasn't  working. I was able to choose from a list of different 

strategies and implement which one I thought would work best with my student.”
MaKenzie Chauvin 

Pre-K Teacher
Pecan Grove Primary School
Ascension Parish , Louisiana



What was impactful about the partnership? 

• We noticed strengthened the partnership between the regular education and 
special education departments.

• The regular education and special education teachers are now held to the same 
expectations in curriculum implementation, differentiation, behavioral strategies 
and supports, etc. 

• There is less discrepancy between regular education and special education 
teacher CLASS observation scores.

• The regular education teachers gained more knowledge on inclusive strategies to 
help support children who were not “typical” but have not yet been identified as 
a child with a disability. 

Key Takeaways and Reflections 



• We have built a culture of inclusion in all classrooms to embrace the differences 
and support needs for children with disabilities

• Utilizing a positive behavior approach, teachers have learned  how to support 
children with individual behavior needs and generalize those strategies to various 
classroom situations.

• Teachers have increased the use of instructional strategies to help children meet 
grade level expectations and promote engagement and participation in all 
academic lessons.

• Teachers have increased the opportunities for child talk and expression across 
activities, while increasing the use of language mapping to enhance 
communication skills.

Outcomes 



Begin the 2021-2022 school year with a long range plan for revisiting the five 
PD topics of environment, communication, inclusive practices, behavior 
strategies, and executive functioning and continue to connect these topics to 
the expectations of the CLASS rubric.

Begin classroom visits early in the school year so we can provide teachers 
with feedback in a timely manner utilizing the resources in our collaborative 
platform.  

Next Steps







Pilot Participants: Sharing From the Field
Vermilion Parish, LASARD  



Why did you want to participate in this pilot? 

• To provide training for teachers on topics related to working with children with 
autism and related disorders. 

• To provide an opportunity to problem solve intervention strategies current 
classroom challenges

What were you hoping to get out of this opportunity?

• Increase teacher knowledge and understanding of children with autism. 

Describe an overview of the trainings and professional development that were 
developed throughout the duration of the pilot. 

• LASARD provided 10 virtual Communities of Practice Coaching Sessions and 
year-long access to the LASARD Online Resources Site 

Description of Partnership 



Share any pre and post data 

• A survey was provided to all pre-k teachers prior to trainings to determine how 
many of them had previously received training specific to working with children 
with autism. 

• The survey indicated that only 70% of our teachers had participated in training 
within the past 5 years. However, all of our teachers had experienced a child with 
special needs or characteristics of autism in their class within the past 5 years.

Data Collected During Pilot 



What was impactful about the partnership? 

• The Communities of Practice provided teachers a chance to voice real life 
challenges based on observations of children within their current classrooms.

• The problem solving support from peers and our consultant actually helped them 
implement new strategies which led to more positive outcomes for children.

What are some reflections?

• The opportunity to problem solve in real time was very effective. Some additional 
follow up sessions with teachers would help improve the support system.

What have you identified as critical next steps based on this partnership?

• We need to continue the community of practice model with targeted school 
communities with larger populations of children who display characteristics of 
potentially having a disorder.

Key Takeaways and Reflections



Pilot Participants: Sharing From the Field
Rapides, LASARD 

  



Why did you want to participate in this pilot?

• To better support our Early Childhood teachers who serve regular education and special needs 
students that exhibit challenging behaviors; to improve social emotional competence with all 
students, especially executive functioning skills.

What were you hoping to get out of this opportunity? 

• To empower both regular education and special education teachers with the necessary skills 
to meet the needs of individual students.

Rapides Early Childhood Network, LASARD Partnership 
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Description of Pilot 

Describe an overview of the trainings and professional development that were developed 
throughout the duration of the pilot. 

• August 2020: All early childhood teachers engaged in two virtual trainings focused on 
classroom environment, routines and procedures, and best practices.

• CLASS and Conscious Discipline was a thread throughout the training and the year 
prior to the pandemic which shifted the training scope and sequence. 

• March and April 2021: A small group of teachers, representing five schools that needed 
extra support based on emotional climate and classroom organization in working with 
challenging students, engaged in virtual trainings, followed by job-embedded virtual 
coaching sessions that were specific to the individual teacher needs. 

• Teachers completed a survey to target specific needs. 



“It was helpful to have one on one coaching. I had a challenging student that I have 
worked with that proved to be very difficult and I had tried everything in my toolbox. 
The coach was so helpful in guiding me to use alternate strategies to connect with my 
student in a real and positive way.”

“A great strategy shared with me by the coach was to allow students more 
opportunities to share classroom responsibilities. This resulted in children more 
engaged in the entire experience.”

“I loved the idea of utilizing sensory and bubble liquid timers in my classroom. The 
coach sent us the link and it proved to be another effective strategy for me to use in 
dealing with transitions and every part of the day with two of my more challenging 
students.”

Testimonials 



What was impactful about the partnership? 

• The knowledge and expertise of the trainer. She was able to connect with the teachers as a former 
Pre-K teacher recently out of the classroom. She had walked in their shoes! 

• The variety of trainings including whole group, small groups and individual coaching.
• Flexibility in the training and coaching to meet individual teacher needs and a willingness to work 

with early childhood team to give input in training suggestions and focus of the program.

What are some reflections? 

• There is a real need for specified training of this type. All children progress and grow at different 
levels. Many times regular education teachers do not have advanced training and lack specific skills 
to be successful in meeting all student needs.

What have you identified as critical next steps based on this partnership? 

• Continue to provide professional development training and job-embedded coaching to our EC 
teachers to build and enhance their skill set. Follow up the inclusion pilot with additional training 
on executive functioning. (Rapides implements a social emotional program embedded in the Tier 1 
curriculum, aligned to CLASS.)

Key Takeaways, Reflections and Next Steps 



Closing Reflection 
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Closing Reflection 

What is something that 
was shared through this 
presentation that you can 
use within your own early 
childhood setting to 
enhance inclusive 
practices?



Resources 



Utilize the Partnerships for Success Guide to select professional development and direct 
service provider vendors. 

The Early Childhood Technical Assistance Center (ECTA) has an abundance of resources and 
tools on inclusion.

Brief Summary: Fact Sheet of Research on Inclusion 

 

Resources 

https://www.louisianabelieves.com/docs/default-source/students-with-disabilities/partnerships-for-success-guide.pdf?sfvrsn=3af99d1f_2
https://ectacenter.org/topics/inclusion/tools.asp
https://ectacenter.org/topics/inclusion/tools.asp
https://ectacenter.org/~pdfs/topics/inclusion/research/Brief_Inclusion_Fact_Sheet_R.pdf
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Thank you for attending today’s session. You can leave feedback on this 
session using the Teacher Leader Summit app. It takes less than a minute.

   

Session Feedback

How to leave feedback:
1. At the bottom right corner of your session window in 

the app, click on “Rate This”. 
2. In the window that pops up, choose the facial 

expression that reflects your experience.
3. You can also leave an optional comment in the 

window that pops up.
4. Click submit to finalize.


