ENGLISH LANGUAGE ARTS
CONTENT MODULES

pa—

Note Catcher: Preparing to Analyze Student Work

ELA Content Module 4, Session 1
Grades 3-5

e What was most challenging for you in leading the lesson?

Reflect on your experience implementing the text-based discussion you planned in Module 3.
e What was successful about the lesson? How do you know?

e What was most challenging for your students? How do you know?

Session Objectives Agenda
e Analyze Student Look Fors to define and :
create an exemplar student response to a T'm? _Task
Guidebook task 10 min Getting Started
e Create an exemplar response for your 30 min Creating an Exemplar
Inquiry Cycle task Response in Our Shared Unit
15 min Creating an Exemplar
Response in Your Own Unit
5 min Reflect and Capture Your

Learning

ELA Content Module 4, Session 1
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Shared Practice: Analyze an Exemplar Response
Text: Paul Revere’s Ride (Grade 4, from the American Revolution Unit)

Text-Based Discussion Question: How would you describe the initial atmosphere of the poem?
Support your answer with evidence from the poem. (from Lesson 18)

Student Look Fors:

= Students should recognize that the atmosphere at the beginning of the poem is very
quiet, dark, serious or somber, gloomy, anxious or nervous (waiting for something to
happen).
= Possible supporting evidence:
o "Till in the silence around him he hears" (Line 26)
o "Wrapped in silence so deep and still/That he could hear, like a sentinel's
tread,/The watchful night-wind, as it went/Creeping along from tent to
tent,/And seeming to whisper, 'All is well!" (Lines 44-48)
"Of the lonely belfry and the dead" (Line 51)
"For suddenly all his thoughts are bent/On a shadowy something far away"
(Lines 52-53)
o "But mostly he watched with eager search/The belfry-tower of the Old North
Church,/As it rose above the graves on the hill,/Lonely and spectral and somber
and still." (Lines 64-67)

3 Criteria for Strong Student Responses

e Student responds directly to the question asked with a valid assertion drawn from
the text.

e The evidence provided from the text is relevant (evidence supports the assertion) and
sufficient (enough evidence is given to support the assertion).

e |s able to clearly articulate a relevant and valid connection between the evidence
given and the assertion.

ELA Content Module 4, Session 1 2 P-01.2
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Student Exemplar Response

Text-Based Question: How would you describe the initial atmosphere of the poem? Support
your answer with evidence from the poem.

| would describe the atmosphere at the beginning of the poem as somber and serious. The poet
repeats descriptions of silence, darkness, and death throughout the first few stanzas, which
help to make it gloomy. He also describes things like the British ship in a scary and dark way,
which also makes the atmosphere feel somber and serious.

Evidence How this evidence supports my thinking
“A phantom ship, with each mast and spar e This description of the British ship
Across the moon like a prison bar, talks a lot about darkness and scary
And a huge black hulk, that was magnified things like phantoms and prison.
By its own reflection in the tide.” These words help set the serious and

somber mood.

“Beneath, in the churchyard, lay the dead, e The poet is talking about death and
In their night-encampment on the hill, dead people’s deep silence. This really
Wrapped in silence so deep and still” creates the gloomy and quiet mood.

ELA Content Module 4, Session 1 3 P-01.3
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Shared Practice: Create an Exemplar Response
Text: Paul Revere’s Ride (Grade 4, from the American Revolution Unit)

Text-Based Question: Re-read Stanza 8. What does Paul Revere’s ride do? Why was it
important to the American Revolution? (from Lesson 18)

Student Look Fors:

» Students should understand that the spark was small, but it started a fire. Similarly, Paul
Revere’s ride might seem like a small event, but it signaled the start of the Revolutionary
War. The colonists had a growing need for freedom from Great Britain. Due to Revere’s
actions, the colonists were warned and ended up being successful in battle, which
helped to encourage the rebellion (i.e., it “spread like wildfire”) and continue the fight
for freedom.

3 Criteria for Strong Student Responses

e Student responds directly to the question asked with a valid assertion drawn from
the text.

e The evidence provided from the text is relevant (evidence supports the assertion) and
sufficient (enough evidence is given to support the assertion).

e |s able to clearly articulate a relevant and valid connection between the evidence
given and the assertion.

ELA Content Module 4, Session 1 4 P-01.4
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Shared Practice: Create an Exemplar Response

Text-Based Question: Re-read Stanza 8. What does Paul Revere’s ride do? Why was it
important to the American Revolution?

Response:

Evidence How this evidence supports my thinking

ELA Content Module 4, Session 1 5 P-01.5
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Create Your Own Exemplar

Text-Based Question (from your Inquiry Cycle discussion):

Response:

Evidence from the text (quote or
write in your own words)

Text/
Page #

How this evidence supports my answer

ELA Content Module 4, Session 1
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Note Catcher: Evidence of Student Learning
ELA Content Module 4, Session 2

Grades 3-5
Session Objectives Agenda
e Share an_d reflect on_you_r expe_rlences with Time Task
the Inquiry Cycle (this will continue ; -
throughout the module) Ll Getting Started
e Identify the relationship between the 20 min Analyzing Student Work
specifics of the reading task, and the rubric 25 min Use the Rubric to Assess
used to assess the student work Your Students’ Work
e Understand the purpose of using a 5 min Reflect and Capture Your
combination of a general rubric AND a task- Learning

and-grade-level-specific exemplar to analyze
student work

e Analyze student work using the rubric and
the exemplar

ELA Content Module 4, Session 2 7 P-01.1
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Sample Exemplar

Re-read Stanza 8. What does Paul Revere’s ride do? Why was it important to the American
Revolution?

Paul Revere’s ride was a small act that started the whole American Revolution. After he rode
around and helped the colonists to wake up and fight the British, they were actually able to win
the battle. Winning helped them to see that they could beat the British and so they kept
fighting. It is important to the Revolution because it caused the colonists to finally rebel.
Without Paul Revere’s ride, the American Revolution might have never happened and the
United States might not exist!

Evidence How this evidence supports my
thinking
“The fate of a nation was riding that night.” e This tells us that the future of the

whole country was relying on Paul
Revere’s actions that night.

“And the spark struck out by that steed, in his flight, | ¢ This describes how Paul Revere’s
Kindled the land into flame with its heat.” ride was a ‘spark’ that turned into
a flame. This represents how his
idea to fight the British spread
throughout the Colonists and
inspired them.

Tanya’s Response

Paul Revere’s ride helped the colonists to fight against the British. He woke the colonists up and
told them to fight, and then they won the battle. His ride inspired them to fight back. It was
important to the American Revolution because it is a very famous day.

Evidence How this evidence supports my thinking
“Hardly a man is now alive e This shows that it is a famous and
Who remembers that famous day and year.” important day and year.
“So through the night rode Paul Revere; e This shows that he rode all around the
And so through the night went his cry of alarm Boston area waking people up to fight.
To every Middlesex village and farm”

ELA Content Module 4, Session 2 8 P-01.2
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Note Catcher: Diagnosing Students’ Needs
ELA Content Module 4, Session 3
Grades 3-5

Do Now

Read the following excerpt from “The Guidebook Approach to Support.”

This document describes the design principles of the ELA Guidebooks 2.0 units and the included
strategies and materials to support all learners, including those diverse learners who learn in a
different way and at a different pace than their peers. Based on this definition, all students can be
classified as “diverse learners” at some point in the instructional process. Thus, when teaching
guidebook lessons, teachers must understand the grade-level standards and their students’
current ability to make instructional decisions that will ensure all students read, understand, and
express their understanding of complex, grade-level texts.

Guiding Principles for Diverse Learners

All students should regularly engage with rich, authentic grade-appropriate complex texts.
All students should have full access to grade-level classes and engage in academic
discourse and meaningful interactions with others around content, even with “imperfect”
developing language.

Rather than having different expectations for students based on their abilities, all students
should have opportunities to meet the grade-level standards through appropriate scaffolds
and supports.

Instructional supports should not supplant or compromise rigor or content.

Specialized instruction should build on and enhance what occurs during regular
instruction.

The instructional design and language should not get in students’ way of accessing lesson
content.

Students’ knowledge of another language should be seen as an ability and called upon as a
way to support students as they develop and express their understanding in a new
language.

Language instruction should be integrated with reading and writing instruction and
focused on understanding and communication.

Discuss with a partner:

Based on this excerpt, how do we define “diverse learners”?

What is your key takeaway about the guiding principles for how we support diverse
learners?

ELA Content Module 4, Session 3 13 P-01.1
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Diagnosing Students’ Needs
ELA Content Module 4, Session 3

Session Objectives Agenda
e Use the notes you have collected on the -
rubric to make observations about areas T'm? .Task
of strength and student needs. Ll Getting Started
e Begin to explore the Supports Flow Chart 10 min | Analyzing patterns in student
as a tool to help address identified responses
student needs. 15 min Sharing and reflecting on
your observations
20 min | Introduction to the Supports
Flow Chart
5 min Capture Your Learning

ELA Content Module 4, Session 3 14
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Analyzing Patterns in Student Responses
Look at your completed Class Rubric and reflect on the following questions.

Are there common
errors made across the
collection of student
work? What are the
most frequent and
fundamental problems
students appear to have
with the assignment?

What might the pattern
of student responses
show about students’
understanding of the
text? What makes you
think so?

What might the pattern
of student responses
tell you about the
knowledge and skills
students have learned
and still need to learn?
What makes you think
so?

ELA Content Module 4, Session 3 15 P-01.3
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Digging Deeper:
Supports Flow Chart

1) The Supports Flow Chart is organized by:

Supports for

Supports for

Supports for

Supports for

2) What are some possible reasons a student may struggle with standards RL.4/RI.4 and what

are some possible supports for addressing this need?

Possible Issues

Possible Supports

ELA Content Module 4, Session 3

16
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3) During a text-based discussion you notice that a student is participating in the discussion,
but in a way that is completely disconnected from the conversation his peers are having. He

is sharing valid information from the text but he is not building on, connecting to or
addressing the ideas shared in the discussion. What might be the core reason for this
student’s observed behavior? What is one thing you might try to address this issue?

Possible Issue

Possible Support

4) You notice that a fluent reader is struggling to read and understand the complex text in a
series of lessons. What do you notice about the issues and supports provided for a student

who can read with fluency and accuracy, but is still struggling to demonstrate

comprehension of a complex text? What is a likely reason for this issue and how might you

address it?

ELA Content Module 4, Session 3

17

P-01.5



18



ENGLISH LANGUAGE ARTS
CONTENT MODULES

s

e

Note Catcher: Using the Supports Flow Chart
ELA Content Module 4, Session 4

Grades 3-5
Session Objectives Agenda
e Understand the three main issues -
preventing students from reading and Tlm'e ‘Task
understanding complex texts I Getting Started
e Use the Supports Flow Chart to diagnose 22 min Using the Supports Flow
students’ needs and identify appropriate Chart
supports 25 min Case Study Analysis
5 min Reflect and Capture Your
Learning

What does it likely mean if students are struggling to meet the first two criteria on the rubric?

Rubric for Analyzing Student Responses

Criteria Exceeds Proficient Approaching Beginning

Does the response Responds directly to the | Responds directly to Response addresses the | * Response may not

show a clear guestion with an the guestion with a guestion with a valid address the question

understanding of the insightful assertion valid assertion assertion, but may be

text? Is the assertion vague, general, too * Response may show

valid? broad or too narrow lack of understanding or
misunderstanding of the
text

* Response may be too
brief to discern what
student understands

Does the student Evidence is not only Evidence is accurate, Evidence is accurate, Evidence may be
choose relevant accurate and relevant, relevant, and specific but may be insufficient, | minimal, irrelevant,
evidence from the but particularly well- imprecise, general, absent, or incorrect
text? chosen to support the Evidence provided is repetitive, vague

assertion sufficient to support the

assertion

Does the student Connection between Connection between Connection between Connection between
explain how the evidence and assertion evidence and assertion | evidence and assertion | evidence and assertion
evidence supports the | is insightful and nuanced | is clear and valid may be vague or may be missing or
assertion? unclear invalid

ELA Content Module 4, Session 4 19 P-01.1
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Student Case Study #1
Brian

Brian is a 4" grade student. His class has just begun the American Revolution unit. In lesson 18,
students are rereading stanzas 2-7 of the poem “Paul Revere’s Ride” with a partner. The
teacher, Mr. Abrams, is circulating to listen in as students read and discuss the text with a
partner. He is using a tracker to record notes on individual students. Mr. Abrams stops to
listen in to Brian reading aloud the following passage to his partner:

Then he said, “Good night!” and with muffled oar
Silently rowed to the Charlestown shore,

Just as the moon rose over the bay,

Where winging wide at her moorings lay

The Somerset, British man-of-war;

A phantom ship, with each mast and spar

Across the moon like a prison bar,

And a hug black hulk, that was magnified

By its own reflection in the tide.

Mr. Abrams noted that Brian’s reading was very slow and choppy — he was not reading with
appropriate rate or expression and was reading one word at a time. He also took note of
several words that Brian struggled to read accurately:

Then he said, “Good night!” and with muffled (m- m- muf- fled) oar

Silently rowed to the €harlestown (Chast- Charl — Chas- town) shore,

Just as the moon rose over the bay,

Where winging wide at her meerings (moonings) lay

The Semerset, (sum- sun — sunset) British man-of-war;

A phantem (p- pant- pant — tom) ship, with each mast and spar

Across the moon like a prison bar,

And a huge black-khtk, (huck) that was magnified-(magic-fied)

By its own reflection{reflected) in the tide.

ELA Content Module 4, Session 4 20 P-01.2
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Use the Supports Flow Chart to identify a potential support for Brian.

Potential Support:

How does this support address the issue? When and how might you use this support
with Brian?

ELA Content Module 4, Session 4 21 P-01.3
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Student Case Study #2
Maria

Maria is in Mr. Abrams’ 4'" grade class. In lesson 18, students are reading “Paul Revere’s Ride”
for the second time. They read stanzas 2-7 of the poem with a partner. Mr. Abrams monitors
students’ partner reading and notes that Maria read her entire portion with appropriate rate,
accuracy and expression. This observation matched his other data on Maria, suggesting that
she is able to read grade-level texts with fluency. Then, students listen to the teacher read lines
73-80 of the poem, and then must create a written response to the question “What did Paul
Revere’s ride do? Why was it important to the American Revolution?” using a graphic organizer.
They will then discuss their writing with a partner. Here is Maria’s completed graphic organizer:

What did Paul Revere’s ride do? Why was it important to the American Revolution?

Paul Revere’s ride started a fire that spread all throughout Massachusetts. He also woke the
people up to give them a message to fight the British. It was important because this fire is
what started the American Revolution.

Evidence How this evidence supports my
thinking
“And the spark struck out by that steed, in his flight, | ¢ The steed started a fire that
Kindled the land into flame with its heat.” spread.
“The people will waken and listen to hear e He was riding around and waking
The hurrying hoof-beats of that steed, people up to tell them a message.
And the midnight message of Paul Revere.”

(Case Study continued on the next page)

ELA Content Module 4, Session 4 22 P-01.4
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Mr. Abrams overhears Maria and her partner discussing and decides to gather more
information.

Mr. Abrams: Maria, | heard you say that Paul Revere started a fire when he rode around
Massachusetts. Is that correct?

Maria nods.
Mr. Abrams: What in the text makes you think so?

Maria: Umm...here, in Stanza 8. It says, “And the spark struck out by that steed, in his flight,
Kindled the land into flame with its heat.” So it says Paul Revere made a spark which spread and
caused a fire.

Mr. Abrams: Interesting — can you say more about that? What are you thinking is happening in
this part of the story?

Maria: | think that as Paul Revere is riding around on his steed... he is riding really fast. Maybe
the steed hit a rock really fast or something, because it says that it created a spark. So the steed
makes the spark, and the spark causes the land to catch on fire. We learned that ‘kindle’ means
that something catches fire, so that’s what is happening here. The fire woke all of these people
up when Paul Revere started it. It sounds like it was dangerous.

What are Maria’s strengths? What does Maria likely need support with?

ELA Content Module 4, Session 4 23 P-01.5
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Make a Plan to Support Maria

Planning Step Guiding Questions
Use the What specific need did you identify?
Supports Flow
Chart to help
you diagnose
Maria’s need or

issue. What did you see in Maria’s work (the case study) that helped you to
identify this need? Be specific.

Use the What are the possible supports that might help address Maria’s issue?
Supports Flow
Chart to identify
a potential
support for
Maria.

Select one support that you think will best help address Maria’s issue,
and briefly explain your rationale.

ELA Content Module 4, Session 4 24 P-01.6
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Capture Your Learning

Question Response

What are the three main
“culprits” in preventing
students from reading and
understanding complex texts?

What is one thing you can do to
support a student with limited
word knowledge?

What is one thing you can do to
support a student with limited
background knowledge?

ELA Content Module 4, Session 4 25 P-01.7
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Note Catcher: Using the Supports Flow Chart to Support Students in Using Evidence
ELA Module 4, Session 5
Grades 3-5

Do Now

Reflect on how your students talk about and write about texts.

What do you notice about how students generally use evidence from the text?
e How well do they select relevant evidence?
e How well do they explain how their evidence supports their thinking?

Session Objectives Agenda

° Exp_alore three supports built in to_the _ Time Task
Guidebooks to support students in using - -
evidence from the text Ll Getting Started

e Based on your student data, make a plan 30 min Guidebooks Supports for
for how you might leverage these Evidence
strategies to support students in using 15 min Make a Plan
evidence from the text 5 min Capture Your Learning
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What does Paul Revere’s ride do?
Why was it important to the American Revolution?

Student Response 1 Student Response 2
Paul Revere’s ride helps the Colonists. It was | Paul Revere’s ride helps the Colonists fight
important to the American Revolution the British. It was important because it
because it helped them to fight the British. started the American Revolution. | know this

because the poem says “And so through the
night went his cry of alarm / To every
Middlesex village and farm.”

With a partner, discuss:
e How do these responses compare to the exemplar response (below)?
e Use the rubric (on the next page) to evaluate each student’s response against criteria 2
and 3.

Exemplar Response:
Paul Revere’s ride was a small act that started the whole American Revolution. After he rode
around and helped the colonists to wake up and fight the British, they were actually able to win
the battle. Winning helped them to see that they could beat the British and so they kept
fighting. It is important to the Revolution because it caused the colonists to finally rebel.
Without Paul Revere’s ride, the American Revolution might have never happened and the
United States might not exist!

Evidence How this evidence supports my
thinking
“The fate of a nation was riding that night.” e This tells us that the future of the

whole country was relying on Paul
Revere’s actions that night.

“And the spark struck out by that steed, in his flight, | ¢ This describes how Paul Revere’s
Kindled the land into flame with its heat.” ride was a ‘spark’ that turned into
a flame. This represents how his
idea to fight the British spread
throughout the Colonists and
inspired them.
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Rubric for Analyzing Student Responses

Criteria

Exceeds

Proficient

Approaching

Does response show a
clear understanding of
the text? Is the
assertion valid?

Responds directly to the
guestion with an
insightful assertion

Responds directly to
the guestion with a
valid assertion

Response addresses the
guestion with a valid
assertion, but may be
vague, general, too
broad or tco narrow

* response may not
address the question

* response may show
lack of understanding or
misunderstanding of the
text

* response may be too
brief to discern what
student understands

Does the student
choose relevant
evidence from the
text?

Evidence is not only
accurate and relevant,
but particularly well-
chosen to support the
assertion

Evidence is accurate,
relevant, and specific

Evidence provided is
sufficient to support the
assertion

Evidence is accurate,
but may be insufficient,
imprecise, general,
repetitive, vague

Evidence may be
minimal, irrelevant,
absent, or incorrect

Does the student
explain how the
evidence supports the
assertion?

Connection between
evidence and assertion
is insightful and nuanced

Connection between
evidence and assertion
is clear and valid

Connection between
evidence and assertion
may be vague or
unclear

Connection between
evidence and assertion
may be missing or
invalid
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DEPARTMENT of

EDUCATION

louisiana Believes

Evidence Chart

Claim:

Evidence How does this evidence

T Titl
ext Title (direct quotation) SUPPORT your claim?

Grade 8: Flowers for Algernon
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The Basics

What? Marking a text for main ideas, key details, meaning, and questions

When? As students read a text

Why? To promote engagement with and comprehension of complex texts

Student Outcomes

This strategy helps students refine their understanding of texts to meet reading expectations and prepare for writing
about texts.

How to Implement

Choose a short text or a short, complex portion of a text for students to read.
Develop questions based on the text for students to answer after annotating and reading.

3. Establish a system of text symbols that students will use to mark the text. There are many different ways to
annotate a text. Samples of annotating legends are included in the “Resources for Additional Information.”

4. Ask students to read the text, marking the text with the established symbols as they read. If the text cannot be
marked, use sticky notes.

5. After students have annotated, ask them to respond to text-based questions and answer any questions they have
raised while reading. This can be done independently or in groups.

6. Promote comprehension by providing an opportunity for students to discuss both the questions they raised and
the teacher-developed questions. This can be done as a whole class or in groups/pairs.

Resources for Additional Information

e Brief video from TeachingChannel.org that shows text annotation use in the classroom
e Sample daily instruction from ReadWriteThink.org for teaching annotation to students

e Video that demonstrates different ways to annotate a text, including an annotating legend
e Directions for annotating a text
e Examples of how to use in lessons: Grades 3-5, Grades 6-8, Grades 9-12

e Reading mini-lessons, organized by grade level

ELA Content Module 4, Session 5 31 P-01.5


https://www.teachingchannel.org/videos/student-annotated-reading-strategy
http://www.readwritethink.org/resources/resource-print.html?id=1132
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Video Analysis

Look Fors Notes

Why are these particular
annotations helpful to
students?

How does annotating
support students in using
evidence from the text?

Why do you think the
teacher started the lesson
by inviting students to
share their questions first?
What impact did this
have?
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GUIDEBOOKS

Teacher Talk Moves!

Use these prompts during discussions to guide students in taking ownership of their thinking and meeting the following

goals.

Goal One: Students clearly express their ideas through writing or speaking.

Take 60 seconds to write your response or share your answer with a partner.
What do you think about ____ ?

How did you answer (the question)?

What is the most important idea you are communicating?

What is your main point?

Goal Two: Students listen carefully and clearly understand others’ ideas presented in writing or speaking.

Let me see if | heard you correctly. You said .

| heard yousay . lIs that correct?

Put another way, you're saying .

Say more about .

I’'m confused when you say . Say more about that.
Give me an example.

Who can rephrase what __ said?

Goal Three: Students provide evidence and explanation to support their claims.

What in the text makes you think so?
How do you know? Why do you think that?
Explain how you came to your idea.

Goal Four: Students establish new ways of thinking by elaborating on or challenging the thoughts of others.

Who can add to what X said?

Who agrees/disagrees with X?

Who wants to challenge what X said? Why?

How does that idea compare with X’s idea?

What do you think about X’s idea?

Whose thinking has changed as a result of this conversation? How and why has it changed?

Now that you’ve heard __ (summarize the conversation so far)_____, what are you thinking? What are you still
wondering about?

Wait time is useful for meeting each conversation goal. Allow enough time after asking a question for students to think

through their responses and before responding to student responses to encourage students to add more information.

! Adapted from https://www.nsta.org/conferences/docs/2015SummerinstituteElementary/NineTalkMovesFromTERC.pdf.
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Case Study: Teacher Talk Moves

The teacher has pulled a small group of students to discuss the effects and importance of Paul Revere’s
Ride. Below is an excerpt from the classroom conversation transcript.

Teacher: Our goal for today is to think about the importance of Paul Revere’s ride around Boston. Let’s
start by answering the question: What did Paul Revere’s ride do?

Ashley: His ride helped the colonists.

Brandi: Yeah, he went around and woke everyone up and it helped them to fight the British.
Teacher: What in the text makes you think that?

Ashley and Brandi look back at their poems and reread Stanza 2.

Brandi: Here it says, “And | on the opposite shore will be, / Ready to ride and spread the alarm/ Through
every Middlesex village and farm, / For the country folk to be up and to arm.”

Teacher: How does this quote support your thinking about Paul Revere’s Ride? How does it show that it
helped the colonists?

Brandi: This quote tells us that Paul Revere was ready to ride around and wake the colonists up as soon
as he got the signal that the British were coming. They would be able to get their weapons and fight.

Teacher: Joshua, what are your thoughts?

Joshua: | also agree that Paul Revere’s ride helped the colonists to wake up and fight. | also think that his
ride helped the colonists to win an important battle.

Teacher: Can you find the place in the text that helped you get that idea? | think it may be in Stanza 10.
All three students go back to Stanza 10.

Joshua: Yes! It says right here that “The British Regulars fired and fled, -- / How the farmers gave them
ball for ball, / From behind each fence and farmyard wall, / Chasing the redcoats down the lane.”

Teacher: That’s an interesting quote. Can you explain how you came to your idea? How does this show
that Paul Revere’s ride helped the colonists to fight the British?

Ashley: Well, we said earlier that he woke them up. If they were sleeping they wouldn’t have been able
to fight. Then we just said that the poem tells about how the colonists were able to win the battle. So it
seems like without Paul Revere, the colonists wouldn’t have been able to fight at all, and definitely
wouldn’t win!
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Make a Plan
Supporting Students with Evidence

Step 1: Review your class rubric and identify students who need support with evidence.

Write the students’ names here:

Step 2: Select the tool that you think would best support these students with evidence.
0 Evidence Chart J Annotation 0 Talk Moves

Consider: What specifically do these students need support with? Do they struggle to select
evidence that is relevant, or do they struggle to explain how that evidence supports their

thinking?

Briefly explain your rationale for choosing this tool:

Step 3: Brainstorm when/how you might use this tool to support students with evidence

When might you use
this tool with
students? (i.e. when
we discuss Chapter X
on Friday, during
small group
instruction, etc.)

How might you use
this tool with
students? (i.e. to
help students collect
evidence for an
upcoming writing
task)
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Note Catcher: Inquiry Cycle Stages 1-5

ELA Content Module 4, Session 6

Grades 3-5
Session Objectives Agenda
S i Cycle of Inqui d
° un?marlze your own YC e of Inquiry an Time Task
decide on next steps using the Supports - - g
Flow Chart or other resources in the I Getting Starte
Guidebooks. 40 min Reflecting on Your Cycle of
Inquiry
12 min Reflecting on Arc Il and
Closing
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Improving Student Learning in Your Classroom:
Reflecting on Your Inquiry Cycle

Our Inquiry Cycle Question

Can my students cite relevant and specific textual evidence to support
conclusions drawn from a text?

To answer this inquiry cycle question I...
(Summarize what you tried in your classroom)

Evidence of Student Learning

(Summarize major trends in the data you collected)

Common areas of strength
across student work

Common areas of weakness
across student work

How do you plan to address
this weakness with the
whole class?
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Make an Action Plan: Small-Group Instruction
Responding to Your Inquiry Cycle Data

Planning Step Guiding Questions

Step 1: Revisit List student name(s) here:
your class rubric,
and select a
small group of
students who
seem to have a
common need.

Step 2: Review What specific need will you focus on?

these students’
work samples.

Use the
Supports Flow
Chart to help
you identify the
students’ need
or issue.

What did you see in the student work that helped you to identify this
need? Be specific.
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Step 3: Use the Why do you think students are struggling with this?
Supports Flow
Chart to help
you diagnose
the issue.

Step 4: Use the Which tools and/or resources might help address the need you have
Supports Flow identified?

Chart (or other
Guidebooks
Resources we’ve
discussed today)
to identify a
potential

support.
PP Select a tool/resource to try first, and briefly explain your rationale:
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Step 5: Make an | How will you address your students’ need using the tool or resource
action plan to you selected?

support
students.

When and where will you insert these supports?

How will you continue to monitor students’ progress and provide
ongoing support around this need? *

What additional resources/supports do you need in order to
implement your plan?
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